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> <<<<<_5.€ Abstract: In today’s fast-changing and interconnected world, thinking critically is >OO >B OE
) || =X more essential than ever. While foreign language learning is ofien associated with 7= C
= 8 guag 8 7.,

3
N\

communication and cultural exploration, it also significantly shapes learners’ thinking

: skills. This paper explores how learning a foreign language helps students develop critical ;Q

A A MY

{0 o
Y2/

é' . . . . . . . . . Ly K3 .
 thinking by challenging their assumptions, enhancing cognitive flexibility, and encouraging @1\ -
7 intercultural reflection. Based on classroom observations, interviews with teachers and:\r Qn@g
-— . . . . . J 'ff? s
7 students, and curriculum analysis, the findings show that language learning promotes )OD w3 OE
Q

‘i metacognition, problem-solving, and open-mindedness. The study suggests that integrating ;
critical thinking strategies into foreign language classrooms can enhance both linguistic and
intellectual development.

Keywords: critical thinking, language learning, cognitive development, intercultural

competence, education.
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Introduction :
— @ In the 21st century, where people are constantly exposed to complex information 7 A7 AZ,Z
:5';>>>“9\<ﬁ§ and diverse viewpoints, the skill of critical thinking has become a key requirement for §9 OD@;
5_ §?<?.,Q{ personal and academic growth. Critical thinking allows individuals to question - 5 “”E
i~ :r,x/ information, make logical decisions, and understand different perspectives. At the same &“ S
;; <<l?:}:f/ time, foreign language learning has evolved beyond memorizing vocabulary and %Ej ><Ea§ %
g;ﬁ _9}% grammar rules. It now encourages deeper cognitive engagement. When students learn a a‘i ((y% \

_;ﬁ}\\ new language, they don’t just learn words—they learn to think differently. They /ﬁw‘// 7
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TI g g . . .
(%>>° /¢ encounter new ideas, customs, and ways of seeing the world. These experiences force
b
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& . . .
. them to reflect, compare, and think more carefully about their assumptions. For

LOL

A

o¥d /// example, when students try to express abstract ideas in another language, they often

—
’ %@%ﬁ need to think more clearly and structure their thoughts more logically. This process 5’0@

[E“\ strengthens their ability to reason, analyze, and reflect—skills that are at the heart of ;

Fi

“—(\} critical thinking. In addition, language learning environments often include debates, /i@,?-

* & )
&

@

N

SN

204




2 PEDAGOG RESPUBLIKA ILMIY JURNALI

= S0 8~ TOM 3—SON / 2025 - YIL / 15— MART
;§>wé classroom research and learner feedback, we show how language education can help ;
7

=l e X shape more thoughtful, curious, and globally aware students.
Methods

1. To understand how foreign language learning supports critical thinking, the

o))
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SR L N study used a qualitative research approach [1]. The research was carried out in three Z -
= E:@Ef‘ high schools and two universities where English, French, and German were taught as (<

3] N3 ;
\r' i ‘\'_ .
f; >>q ¢ foreign languages.

Data collection included:

]

\\\D i {;}
7e
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- Observing 20 classroom lessons were observed to identify teaching

5 | ) :
7 E= . .. . .
>ﬂu <<<<J.€ strategies that promoted critical thinking. Df@? OE
;},z: _L§ - Interviewing 15 language teachers and 30 students to gather insights on )/QJ \ g@g
\\:} ed . . . . . . . / - =
— .45 . how they experienced critical thinking in their language classes. 7 d %
LG . . cp e e .. ) ¢
:“;,>>>\°‘ é - Analyzing curriculum documents to see if critical thinking was an explicit ;Q “
3 : £ . :
n_ gff/r\ . goal in language programs. 2 N X
— LA . . . . 4N
vd —_‘Zf Z The data were analyzed thematically to find recurring patterns and insights N s
) s .. . C
>°/ @f’{f related to cognitive and cultural learning [2]. ‘
; T 1 I\-\E' . . . . .
5 E’f\ This study adopted a qualitative research design to explore how foreign language
N Y p q g P g guag
SN : : . - : !
— g:qg\ learning contributes to the development of critical thinking skills. The research was 7.5,
f‘@>>\, é carried out over three months across five educational institutions: three secondary %
i oy Sl . . . . .
) («3,; ¢ schools and two universities where English, French, and German were taught as foreign Y G

7 languages. To gain a rich and comprehensive understanding of the topic, a variety of N\

Participants
NG A total of 45 individuals took part in the study. This included 15 foreign language A
:5'%>>>“93\<ﬁ)§ teachers, with teaching experience ranging from 3 to 20 years, and 30 students, aged ; 4
3 (7 72 2 between 15 and 22, all of whom had at least two years of experience learning a foreign ~

LU
F \.::).:

“= 7 lan e.
_/4 anguag

) % .. . . . .

>E;;’ <<{@’-; 2. Participants were selected using purposive sampling, ensuring a broad
2 N o . . . _

) % representation in terms of teaching backgrounds, student proficiency levels, and

—— U3z institutional settings.
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Data Collection Tools
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a) Classroom Observations

Twenty language lessons were observed at both beginner and intermediate levels.

3N

: < E%f These observations focused on classroom activities that encouraged critical thinking,

3
H"\
=
W
21\

N l—ﬁh\ such as problem-solving exercises, debates, group discussions, and reflective writing ;

el

;ﬁ:;\\ tasks. An observation checklist, inspired by Bloom’s Taxonomy, was used to classify

(o .. e 1. . . .
3 < cognitive activities like analysis, synthesis, and evaluation|[3].
s
4?

b) Semi-Structured Interviews

7 &< www.bestpublication.net 205
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>k\ é Individual interviews were conducted with all 15 teachers and a selected group of

(17 2=
(o
Tl

— L=

5 students. These interviews explored how language learning experiences influenced

1
\\’) —/4 participants' critical thinking development. Topics included teaching approaches,)

minutes and was recorded with participants’ consent.

¢) Focus Group Discussions

Two focus group sessions were organized, each involving 6 to 8 students. These

Ll W
~ group conversations offered a more dynamic platform for students to reflect on their E\\\\_—TW g(;‘@&‘\
Tt =
: C learning experiences, particularly regarding metacognition—how they think about their >Oi> > 5
thinking during language learning. Students discussed how their perspectives, strategies, )//“G\J \ g&y;
7 (23S
and awareness had evolved through foreign language study.[4] 7 i@% %
D) {
. . 3 3¢
d) Curriculum and Textbook Analysis 30 O@
In addition to field data, the study analyzed national foreign language curricula /<% ||
e d selected ! . e Th 1  dentif N \\\
g(?; j{ ' __4 and selected textbooks used in participating 1nstitutions. e goal was to i1dentity 3y

&
a7

éﬁ%’f{ whether and how critical thinking skills were explicitly addressed or implicitly

72\

E’i embedded within learning materials. Particular attention was given to reading and
) speaking sections, which often include reflective and argumentative components. £y
Data Analysis >§>
All collected data—including interview transcripts, observation notes, and 2 %Q

<

curriculum documents—were analyzed thematically using NVivo qualitative analysis N\t

77 software.[5] A coding framework was developed based on recognized indicators of

. critical thinking, such as questioning, reasoning, interpretation, reflection, and

.l perspective-taking. Through thematic analysis, key patterns and relationships across

] the data were identified and interpreted.

)| \' Ethical Considerations

_ /4 The study followed ethical research standards and received approval from the
& <~:/:f appropriate academic committee. All participants were informed about the nature of the ’
v?'\‘“‘: E@ study and gave written consent prior to participation.[7] Confidentiality was 5

V7

—— U737 maintained throughout, and pseudonyms were used in all data reporting to protect

participants’ identities.
Results

[

The research findings showed several clear links between language learning and

o

~ the development of critical thinking:

-
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1. Cognitive flexibility improved: Students who regularly used more than one ;

_}:‘{\ language showed stronger problem-solving and decision-making skills[9].

)

2. Metacognition was more evident: Learners reported thinking more about

> how they learn and how language influences meaning.
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u w2 : . . &
;:>>>>> é 3. Cultural comparison encouraged reflection: Exposure to new cultural %Q

D: _.{:.?A'. § . . . . S’i
—| »{»" norms and perspectives made students more reflective and curious about their own %

) _ .
X —/—é beliefs.
i ot

>w <<<{I’53i5 4. Interactive teaching methods worked best: Techniques like group
- $ discussions, debates, and project-based learning helped students become more confident
% in expressing and evaluating ideas.[10]
/{')?\ 5 Students felt more open-minded: Many learners said that language learning
7o \ helped them "see the world differently" and "understand other people’s thinking better."
5 /f;é These results confirm that language learning and critical thinking are closely )\\_
<<<[:.Jfk connected. By learning a new language, students are constantly interpreting, adjusting, “io(J

L§ and making sense of unfamiliar concepts. This process naturally sharpens their thinking. /| ¢

"¢ In addition, discussing cultural differences forces students to question their 77y

oy &
°< assumptions, building empathy and intellectual humility. However, challenges remain. >ﬁ>
& _\é" S

2 e Some language classes still focus heavily on grammar drills and memorization, leaving g o)
—_ s o . . S
& _g little room for deep thinking. Also, not all teachers receive training on how to teach N\

@%?ff critical thinking alongside language. To fully benefit from the potential of language
E“i learning, schools and educators need to redesign programs that integrate more reflective
and analytical tasks.

Conclusion

Foreign language learning offers much more than the ability to communicate in
another tongue—it opens the door to deeper ways of thinking, reasoning, and
c:: understanding the world. As this study has shown, language learners often engage in
. processes that naturally require critical thinking: comparing cultural values, ;

interpreting meaning in unfamiliar contexts, analyzing grammar and structure, and /E 7

ey . - , . , 5
¢ reflecting on communication strategies. These tasks develop learners' ability to think >&f
D

6~ incorporates meaningful, interactive, and culturally rich content, it becomes a powerful ?@ ‘

flexibly, solve problems, and evaluate information critically. The findings of this study IE
, - . . . LN
7 highlight that when foreign language education goes beyond rote memorization and N S

o <<“‘ . f/
Q;.'T.z,ﬁ O% platform for intellectual growth. Language learners are mnot only acquiring ;’ﬁ@f ¢

3| \’-\;‘::/ . . . . . . ..

fé$>>>°’ /¢ complexity in both academic and real-world situations. Moreover, developing critical
Loy 1 . .

© ™ thinking through language learning helps students become more empathetic and open to

/4 diverse perspectives, which is essential in today’s multicultural societies. This

— o respect. To fully harness the benefits of language learning for critical thinking, educators
should integrate strategies such as task-based learning, open-ended discussions,

eflection activities, and intercultural analysis into their teaching. Curricula should also
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a) - \&3 .
:CE)%>>“’@ conclusion, fostering critical thinking through foreign language learning is not just s

e

in beneficial—it is necessary. It equips students with essential life skills that go beyond the

/, classroom, preparing them to think deeply, act wisely, and communicate effectively in
O
¢((" an increasingly complex and interconnected world.

REFERENCES:

1. Anderson, L. W., & Krathwohl, D. R. (2001). A taxonomy for learning,

~ teaching, and assessing: A revision of Bloom’s taxonomy of educational objectives. i

=+

J/r Longman.
: 2. Bialystok, E. (2009). Bilingualism: The good, the bad, and the indifferent.
Bilingualism: Language and Cognition, 12(1), 3-11.

3. Brookfield, S. D. (2012). Teaching for critical thinking: Tools and techniques to
— help students question their assumptions. Jossey-Bass.

4. Halpern, D. F. (2014). Thought and knowledge: An introduction to critical

v\t_’,'—\:‘!
§>>>>\, é In J. D. Wright (Ed.), International Encyclopedia of the Social & Behavioral Sciences 2
I ((':;%q :(2nd ed., Vol. 9, pp. 327-332). Elsevier. https://doi.org/10.1016/B978-0-08-097086-
=

L o

7 8.92022-0

b]

6. Paul, R., & Elder, L. (2019). Critical thinking: Tools for taking charge of your jo

learning and your life (4th ed.). Pearson.
7. Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language
; teaching (3rd ed.). Cambridge University Press.

NS
o

8. Stern, H. H. (1992). Issues and options in language teaching. Oxford

j University Press. N
%u{; 9. Vygotsky, L. S. (1978). Mind in society: The development of higher

o . . . 2
% psychological processes. Harvard University Press.

54

el

@a\//wy
T AN D

2\

|
W

|
5
a'“w.Qr"\ c"‘///

]
-y

N

i

I

$)
W ;.\\\\IEJ

& www.bestpublication.net 208

—N=
=)
o~

|
7

e =
2

iﬁgr”

WA
A\

&




