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AHHOTauus: B 1MaHHOM cTaThe PacKpBIBAIOTCA OCHOBHBIE CTOPOHBI HMCIIOJb30BAHUS
SI3bIKa TOTO WJIM MHOTO SI3BIKOBOT'O COOOIIECTBA IPH OBJAJEHUU COITMOJIMHTBUCTHYECKUMU
MpaBWJIaMH PEUYEBOM KOMMYHHUKAIIMH, XapaKTEPH3YIOIIUMH JIaHHOE OOIIECTBO, a TaKxke
OCMBICIMBAaHUE BO3JICHCTBUS COIMATIBHBIX (DAKTOPOB HAa PEUYEBOE IMOBEJACHUE YYACTHHUKOB
oO011eHus.

KaroueBble  cJioBa: B3aMMOOTHOIIICHUSI, = KOMMYHUKATHBHas  KOMIICTCHIIUS,
COIIMOJIMHTBUCTUYECKAs ~ KOMIIETCHIUS, COIMOKYJIbTYPHBIE YCJIOBHUS, HMOIMOHAILHO-
ACTETUYECKOE BO3JECHCTBHE, BOCIHMTAHHE, CBOECOOpAa3ue B S3bIKE, COLUAIbHBIE (PAKTOPHI,
pEYEBOE MOBEICHUE.

MODERNIZATION OF TEACHING A NATIVE (RUSSIAN) LANGUAGE

Abstract: This article reveals the main aspects of using the language of a particular
linguistic community when mastering the sociolinguistic rules of speech communication that
characterize a given society, as well as understanding the impact of social factors on the speech
behavior of participants in communication.

Key words: relationships, communicative competence, sociolinguistic competence,
sociocultural conditions, emotional and aesthetic impact, education, originality in language,
social factors, speech behavior.

Metoabl. OCHOBHBIM METOJIOM JIAHHOTO UCCJIETOBAHUS SIBISIETCS TEOPETHUECKUNA METO/T
coopa SMMUPHUECKUX [AHHBIX (aHATU3 HAYYHOU, Y4eOHO-METOAMYECKOW JTOKYMEHTAIIHH,
0000111eHre ombiTa paboThl NMpU OOYYEHUHW sI3bIKaM, HAOJIOJCHHE), TaK >X€ HaMu ObLI
UCIIOJIb30BaH  WHTEPIPETAllMOHHBIM ~ MeTod  (OObsSCHEHHE, CpaBHEHHE  Ipoliecca
COBEpIICHCTBOBAHHUS COLIMOIMHIBUCTUYECKON KOMIIETEHIINH)

OcHoBHasi yactb. HoBas couuasbHO-?KOHOMHUYECKAsh M MOJUTUYECKAass CUTYyallus
TpeOyeT peain3aiuu B 001eCTBE S3LIKOBOU MOJUTHUKU B 00JIACTH WHOS3BIYHOTO 00pa30BaHus,
HAIICJICHHON Ha YAOBIETBOPEHHE KaK OOIIECTBEHHBIX, TaK M JHMYHBIX MOTPEOHOCTEH IO
OTHOUIEHUIO K MHOCTPaHHBIM (HEPOJHBIM) si3bIkaM. MIMeHHO oOpa3oBaHME BO BCE BpeMeEHa
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COJICHCTBOBAJIO COXPAHEHHUIO YCTOMYMBOCTH 0OIIEcTBa, Moaupukanuu ¢GopM U THUIIOB
B3aMMOOTHOIIECHUH JIFOJEH, U MOATOMY B IOCJIEHEE BPEMSI 3HAUMMOCTh U3Y4YEHHsI HEPOJIHOTO
(pycckoro) si3blka CTAaHOBUTCS BCE 00JI€€ OUEBUIHOM.

Pycckuil s3bIK SIBISIETCSI HE IMPOCTO CPEACTBOM OOILIEHUS, HO U BBINOJIHSIET (PYHKIHIO
npodheccHoHaTbHOM KOMMYHHUKAIIMKA HA MUPOBOM PBIHKE TPY/Ia, YTO CO3JAET AOMOIHUTEIBHYIO
MOTHUBALMIO Il 00y4aromMXcsl B €ro M3yYeHUU. B CBSI3M ¢ 3TUM BO3HHKJIA HEOOXOJUMOCTh
COTIOCTABJICHUSI OOIIMX EBPOMEWCKUX CTaHAapTOB OOpa30BaHUA C y30CKHMCTAHCKUMH, UTO,
MpUBEJIO K OOHOBJICHHUIO COJEpKaHUS 00pa30oBaTENbHOTO CTaHJApTa B 00JIACTH HEPOIAHOTO
(pycckoro) si3plka Ha OCHOBE KOMIIETEHTHOCTHOTO 110/1X0/1a. JIaHHBIN MOXO]I MOApa3yMEBAET
HE TOJBKO BIJIAJICHUE ONPEJCICHHBIMU 3HAHUSIMU B KaKOW-TO 00JIaCTM, HO U YMEHHE HX
UCIOJIb30BaTh B KOHKPETHBIX CHUTyalUsX JUIsl pEUICHHs] BO3HHMKarOIMX 3anay. [loHstue
KOMIIETEHTHOCTH IIHMpe NOHATUS 3HaHMs. [l0oJ KOMIIETEHTHOCTBHIO IMOHUMAIOT CJIOKHOE
JUYHOCTHOE OOpa3oBaHuEe, OO0ECHeyMBaIoOllee MPOLUECC Pa3BUTUS U CaMOPa3BUTUS
00yy4aroIerocs, 4To CrocoOCTBYET (OPMUPOBAHUIO Y HETO IIEHHOCTHOI'O OTHOIICHUS K JIFO00M
NEeSITeIbHOCTH [8].

[lo cnpaBemuBoMy MHeHMIO OpuTaHckoro ncuxojora J[.JK.PaBeHa, «coBpeMEeHHOMY
oOlIeCTBY HYXHBI OOpa30BaHHbIC, HPABCTBEHHbBIC, MPEANPUUMYMBBIC JIIOJU, CIOCOOHBIE
CaMOCTOSITEJIbHO TNPUHUMAaTh OTBETCTBEHHbIE pELIEHUS B CHUTyallUd BbIOOpa, OBITH
MOOWJIbHBIMU, JUHAMUYHBIMH, KOHCTPYKTMBHBIMHU CII€LHAATUCTaMHU, OOJaAaTh pPa3BUTHIM
YyBCTBOM OTBETCTBEHHOCTH 3a CyAbOY cTpaHbD» [6].

HccnepoBarenn  OTMEYAarOT, UYTO  COBPEMEHHBbIE  OOILIECTBEHHBIE  IMPOLIECCHI
XapaKTEepU3yIOTCsl ycuiieHneM (akTopa IMHaMHU3Ma M HeomnpeneneHHOCTH. CTHib KM3HU
JIOAel MEHsIeTCsl Ha BCEX YPOBHAX, MPOUCXOAUT MPUHIMIHMAIBHAS TpaHc(opMmalus MHOTHX
npodeccuii. Bce wame ciydaroTcss CUTyalMd, KOIZIa HM3MEHEHHE COLMAIBHBIX U
SKOHOMMYECKUX YCIOBUN JXKM3HU TpeOyeT OT UeoBeKa CIIOCOOHOCTH OBICTPOM ajamnTaiuu K
HUM.

Peanuu ceroaHsmHero JHs MOKa3bIBAIOT, YTO 3HAHUEBO-OPUEHTHUPOBAHHBIM MOAXOI,
rOCIOJCTBOBABILIMI BCEr/1a B METOJIUKE 00YUYEHUsI, CTaJl HEAOCTATOUYHO 3PPeKkTuBHBIM. Temn
OOHOBJICHUSI 3HAHWM, OrPOMHBIM MOTOK HWH(OpPMALMU, KOTOpas MEHSETCS C OrPOMHOMN
CKOPOCTBIO, OOYCJIOBIMBAIOT HEOOXOJUMOCTh AKLEHTUPOBATh BHUMAaHUE B OOYYEHMHM HE
CTOJIbKO Ha 3HaHueBoe HayudeHue (B.A.bomotos, B.B.CepuxoB), ckoibko Ha GopMupoBaHUE
HaBBIKOB Yy OOYYAIOIMIMXCS CaMOCTOATEIHLHOTO TOJIY4YeHUs HEoO0XoauMoil uH(opmaIuy,
TBOPYECKOTO MBIIIJICHUS,, YMEHUNW NMPUHUMATh OBICTpbIE PEIICHUS Ha OCHOBE HMEIOLINXCS
3HAHWI B pa3IMUHBIX CUTYalUsAX NPOo(eCCUOHATBHON U COUATbHON JEATEIbHOCTH.

Hauwnas ¢ 70-x TromoB MpoHIIOTO BEKa CTaja JICMCTBEHHOW KOHUEIMIIUSA
KOMMYHUKATUBHOM KOMIIETEHIIMU, B KA4eCTBE CTPYKTYPHBIX 3JEMEHTOB KOTOPOW CTallu
BBIWICHATHCS JTMHIBUCTUYECKAs, COLIMOJMHIBUCTUYECKAS, TUCKYPCUBHASI, COLIMOKYIbTYpHAs,
CTpaTeruyeckas U colanbHasi KOMIETEHIUY.
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B poccuiickoll JMHTBOJMIAKTHKE TEPMHUH KOMMYHHKATHBHAS KOMIIETEHLHS BBEI
M.B.BsTioneB. OH npensiockusl MOHUMAaTh KOMMYHUKATUBHYIO KOMIIETEHI[MIO «KaK BHIOOp U
peanu3aiuio MporpaMM pPEueBOro IMOBEJACHUS B 3aBUCUMOCTH OT CHOCOOHOCTEW dYeloBeKa
OpUEHTHUPOBAThCS B TOW WM HHOW OOCTaHOBKE OOILEHHUS; yYMEHHE KIACCU(PUIUPOBATDH
CUTyalluu B 3aBUCUMOCTH OT TE€MBI, 3a71a4, KOMMYHHUKAaTHUBHBIX YCTAHOBOK, BOSHUKAIOIIUX Y
YYCHHKOB 710 OeceIpl, a TaKKe BO BpeMs Oecebl B Ipoliecce B3auMHOM aantanumy [4].

B.1.AnnpusiHOBa MOJYEPKUBAET, YTO KOMMYHHUKATUBHBIN MPHUHIUI SBJIIETCS OCHOBOU
00y4eHHs pyCCKOMY SI3bIKY KaK HEpogHOMY [3].

B cBs3u ¢ 3TUM yu€HBIN CUYUTAET HEOOXOAUMBIM «CO3/IaHUE TAKON CUCTEMbI 00yUYEHUs,
KOoTOpas Obl oOecreurBalia OBIAaICHUE SA3BIKOM B OCHOBHBIX €ro (DYHKIMSX — KaK CPEJICTBOM
oOlleHus, COOOIICHMsI, TTO3HAHUSI, TIJITAHUPOBAHUSI U OPraHU3ALMU JEATEIbHOCTH (0OCOOEHHO
KOJIJIEKTUBHOM ), YMOITMOHATBHO-3CTETUYECKOT0 U HPAaBCTBEHHOTO BO3JACHCTBUS U BOCIIUTAHUS
— IIpY IPUOPUTETHOCTU KOMMYHUKATUBHOU PyHKIIUN» [3, 54].

[lenbto  oOydeHHsT  MHOCTpPaHHBIM  si3bIkaMm,  corlacHO  ['ocynmapcTBeHHOMY
o0pa3oBaTEeIbHOMY CTaHAApPTy CHUCTEMbl HEMPEPHIBHOTO oOpa3oBaHus PecnyOnuku
VY30ekucTaH, B HacCToOAIIEE BpeMs SBISIETCS (POPMUPOBAHNE WHOS3BIYHOW KOMMYHHKATUBHON
KOMITETEHIIMM 00ydJaronuxcs st GyHKIUOHUPOBAHUS B MOJUKYJIBTYPHOM MHUPE B OBITOBOM,
npodeccuoHaNIbHOM U Hay4yHOU cdepax [11].

B ocnoBe MeTtonuku (HopMUpPOBaHHUS KOMMYHHUKATUBHON KOMIETEHIIMH OOYyYarOIUXCs
JIEKUT YPOBHEBBIN Mo1xo1. PazpaboTka ypoBHEBOTO MOIX0/1a CBA3aHA C BBIJICIICHUEM YPOBHEM
BJIAJICHUS WHOCTPAHHBIM A3BIKOM. [loJ ypoBHEM BiaJeHUs S3BIKOM NOHUMAETCS CTEIECHb
c(hOpPMHUPOBAHHOCTH KOMMYHUKATUBHONW KOMIIETCHIIMH, OOECIEUHBAIONIasi BO3MOXKHOCTh
pemarh Ha HWHOCTPAHHOM SI3bIKE 3a/Jauyd  OOIIEHHWs] B COOTBETCTBUU C YCJIOBHUSIMHU
KOMMYHHUKAIIMU ¥ C UCTOJIb30BaHMEM HEOOXOJIUMBIX JJISi STOTO SI3BIKOBBIX 3HAHUMU, PEUEBBIX
HaBBIKOB M yMEHUW. B 11€eJI0M B TOKYMEHTE OIpPEAEIEHBl U ONUCAHBI TPU YPOBHS BIIAJICHUS
MHOCTPAHHBIMU SI3bIKAMH, KaXKIbI M3 KOTOPBIX OXBAThIBACT JBAa MOAYpPOBHS. Kaxawiil u3
BBIIIICHA3BAHHBIX YPOBHEM XapakTepHU3yeTCs pa3HOW CTeNneHbl0 CHOPMUPOBAHHOCTH
KOMMYHUKATUBHBIX YMEHUH.

NHosi3piuHasi KOMMYHUKATHBHasi KOMIIETEHIUS corjlacHo  «OOI1eeBponecKum
KOMITETCHIIUSIM BJIAJICHUSI UHOCTPAHHBIM S3BIKOM: H3ydeHue, ooydeHue u ounenka» (CEFR)
OCHOBBIBAETCS Ha dbopmupoBaHUU JMHTBUCTUYECKOH, parMaTU4YeCKoOu u
COILIMOJIMHTBUCTUYECKON KOMIIETCHIIHH.

HNoxyment Coseta EBpombl «OO1eeBponeiickue sS3pIKOBbIe KOMIIETEHITUN: 00yUeHHUe,
M3y4YE€HHUE, OLIEHKA» PACCMATPHUBAIOT COLMOJUHTBUCTUYECKYI0 KOMIIETEHIUIO KaK OJHY W3
BOXHEUIIMX  COCTABISIONIMX  MEKKYJIbTYPHOM  KOMMYHUKATHBHOM  KOMIIETCHIIUH,
dhopMUpOBaHHUE KOTOPOH SIBJISICTCS 1[ETbI0 O0YUYEHUSI HEPOJTHOMY SI3BIKY.

CoIMONMMHTBUCTHYECKAST KOMIIETEHITUSI — 3TO B KOMIIETCHIIMH, KOTOPhIH 0003HAYAET
«CTIOCOOHOCTH BHIOOPA M BUJOM3MEHEHUS SI3bIKOBBIX ()OPM B 3aBUCUMOCTH OT THITA OOIICHUSI.

COHI/IOHI/IHFBI/ICTI/ILIGCKEU{ KOMIICTCHIIM BKIIIOYACT 00s13aTeIbHBIE 3HAHMS YMCHHA U HABBIKH
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JUISL pe3yJIbTATUBHOTO MPUMEHEHHS SI3BIKOBBIX CPEICTB B COLMUAIBHOM KOHTEKCTE. IJTO
BBIPA)KAETCA B BEPHOM BbIOOpE SI3BIKOBBIX (DOPM M PEUEBBIX KOHCTPYKIIMMA B 3aBUCUMOCTH OT
IIEJIM BBICKA3bIBAHUS U CUTyaluu oOuieHus» [5; ¢.39]. A B OTHOILIEHUHU AUANEKTa U aKIEHTa
BKJIIOYAET B ce0s CIOCOOHOCTh Paclo3HaBaTh S3BIKOBbIE OCOOCHHOCTH COILIMAJIBHBIX CIIOEB,
MecTa MPOKUBAHMS, IPOUCXOKACHUS, pOAa 3aHATUH.

[Tpodeccop T.M.banpixuHa TpaKTyeT «COIMOJIMHTBUCTHYECKYIO KOMIIETEHITUIO Kak
CHUCTEMY, B COCTaBE€ KOTOPOW MMEIOTCS MpaBuiia BEXJIUBOCTH, IITAMITBI OOIIEHUS, STUKETHBIC
dbopmbl, a TaKkKe UACHTH(PUKANMSI YEJIOBEKAa C TOYKH 3PCHUS TPOUCXOKICHUS,
npodecCUOHaIbHON AeATEeIbHOCTU U T.J.» [5: ¢.39].

COUMONMHTBUCTHYECKAS. ~ KOMIIETCHIIMSI  OTPaXaeT  COI[MOKYJbTYPHbIE  YCJIOBHS
UCIIOJIb30BaHUSl SI3bIKa (OpPUEHTALMSI HAa COIMAIbHBIE HOPMBI OOIIEHUS MEXAY pa3HbIMU
MOKOJICHUSIMHU, TIOJIAaMH, KJIaCCAaMH M COLMAJIBHBIMHU TpyNnamM, O(GOpPMIEHHE PUTYaJOB).
JlaHHast KOMITETEHUMsI OKa3bIBAE€T BIIMSHHE HAa PEUYEBOE OOILIECHHE MEXKIY MPEACTaBUTEISIMU
Pa3HBIX KYJIbTYD.

K obnactv COUMONMHIBUCTHYECKON KOMIETEHIIMM OTHOCUTCSA, B TOM YHCIIE, YMEHUE
OpraHU30BaTh MEIaroruyeckoe OOIIEHHEe | YYUTHIBATh KOHKPETHYIO TEAarormuecKyro
CUTYallMIO, COCTOUT M3 YMEHHsI TOJb30BaThCs peaMIMH, OCOOBIMH 000pOTaMH peuw,
crenuUIecKUMH MpaBUIaMU PEYEBOT0 OOIIEHUS, XapaKTEPHBIMH JUIsl CTPAHbl W3y4aeMOTO
A3bIKa, TO €CTh CBOEOOpa3ue B S3bIKE, KOTOPOE CBUIECTEIBCTBYET O BIHUSHUU OOBIYAEB,
KYJBTYPBI.

B cBsi3M C OpUEHTUPOBAHHOCTHIO HAa COLIMAIIbHBIE HOPMBI (MpaBHIa XOPOIIEro TOHA,
HOPMBbI OOIIEHHS MEXAY MPEICTABUTENSAMU Pa3HbIX MOKOJIEHHH, IOJIOB, 00IIECTBEHHBIX IPYIIIL,
SA3BIKOBOE 3aKPEIUICHWE OMPENENIEHHbIX pUTYaJOB, MPUHATBHIX B JaHHOM OOIIECTBE)
COIIMOJMHTBUCTUYCCKUN KOMIIOHEHT OKa3bIBaeT OOJIBIIIOE BIUSHUE HA SI3LIKOBOE O(hopMIICHHE
oO1eHus MEXKITY MPEACTABUTEISIMU Pa3HBIX KYJIBTYP. Takum o0pazom,
COI[MOJINHTBUCTUYECKAs ~ KOMIIETEHIUSI  SIBIIIETCS  WHTETPaJbHBIMU  KOMIIOHEHTaMH
KOMMYHUKATUBHOW KOMIIETEHIIUH.

[TockonbKy TpeOOBaHUS K YPOBHIO BJIAJCHHUS COLMOJMHIBUCTUYECKON KOMIETEHIUEN
SIBJISIFOTCSL  HECKOJIBKO Pa3MBITBIMU, HEO0OXOJIMMO BBIJICTUTh OTACIbHBIE KOMIIOHEHTHI,
TpeOOBaHMS K BIAJCHUIO KOTOPHIMU MOTYT OBITh OMUCAHBI 00OJI€€ TOYHO, U COOTBETCTBEHHO,
MOTYT OBITh U3MEPEHBI U IPOKOHTPOIUPOBAHBI.

K Takum KOMITIOHEHTaM MOKHO OTHECTH:

» DTUKETHBIC (POPMYJIBI IIPUBETCTBUS, MPOIAHUs, OOpaIeHHSs, 01aro1apHOCTH.
» BripakeHne BeKIMBOU TPOCKOBI, TIOXKEIAHUsI, HHTEpeca, 00ECTIOKOSHHOCTH.
» [lo3npaBienus, BeIpakeHHe cOO0Ie3HOBAHNUS, BEIpaXKEHHE 01aro1apHOCTH.

» BreIpakeHHne COKaJICHHSI, UCTIOIh30BaHUE CMATYAIONINX (OPMYITHPOBOK.

» BrlpakeHre HeTOBOJIBCTBA, HETEPIIEITUBOCTH, JKAIOOBI.

» [lonnmanue HanboIee 4acTo yImoTpeOIIeMbIX YCTONYHBBIX BRIPAKEHUH.

» [lonumMaHue HaTMIHS Pa3Indnid B pa3IMIHBIX BApHAHTAX S3bIKA.
7
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Pa3BuTHe COIMONMHIBUCTAYECKOM KOMIIETEHLIMN HEPA3phIBHO CBSI3aHO C OCHOBHBIMU

HeasIMU 00pa3oBaHUs: MPAKTUYECKOM, pa3BUBAIOIIECH M BOCIUTATeNIbHOU. M BocmiuTarenbHas
3a/1a4a HanboJiee 3HAYMMa, MOCKOJIBKY OT peIIeHUs] ATOM 3aJauM 3aBUCUT (HOPMHUPOBAHUEC B
COBPEMEHHOM MOJIOJIOM YEeJIOBEKE UyBCTBAa NMATPUOTH3Ma M YYyBCTBAa HMHTEpHAIlMOHAIH3MA.
N3yuast pycckuit s3bIK, Mbl GOPMUPYEM KYJIBTYPY MUpPaA B CO3HAHUU YEJIOBEKA.

JIist pa3BUTHS COIMOJIMHTBUCTHYECKOW KOMIIETEHIIMA HEOOXOIUMO HCITOJIh30BATh

clemyronye mabIoHbI COITUATBHBIX OTHOIICHHN:
1) 'anmepen 1 My3eH, IMyTEBOIUTENb JISI TYPHCTOB,;
2) Bok3an, asporoprt, TpaHCIIOPT;
3) [Iporuo3 morosI;
4) HoBocTH, CIIOPTUBHBIC PEIIOPTAXKH, HHTEPBBIO, Fa3€THBIH TEKCT;
5) TekCThI JIMHIBOCTPAHOBEIYCCKOTO COACPKAHMS,
6) Peasnu cTpaHbl H3y4aeMoro s3bIKa;
7) KaHOHBI B&KITMBOCTH\ITHKET;
8) Tpaauimu/o0bI9an, 0J1eXk 18, 0COOCHHOCTH HAIIMOHAIBHON KyXHH,
9) HanroHanbHbIE MOCIOBHUIIBI, TOTOBOPKH, ()PA3€0IOTU3MbI U KPBLIATHIC BhIPAKECHUS.

N3 storo criemyeT, 4TO A1l TOTO, YTOOBI MCITOIB30BATh S3bIK TOTO WJIM MHOTO SI3bIKOBOTO
coo0IecTBa B MOJTHOM Mepe, BAXKHO BJIAJACTh COIMOJMHIBUCTUUECKUMHU MPABUIAMHU PEUCBOM
KOMMYHUKAIIMHU, XapaKTepU3yIOLUIMMH JJaHHOE OOIIECTBO, TO €CTh MOJHOCThIO OCMBICIHUBATh
BO3/ICICTBUE COLMAIBHBIX (PAKTOPOB HA pEUYEBOE TMOBEACHHUE YYACTHUKOB OOIICHUSI.
OBnajieHre POAHBIM SA3BIKOM, KaK MPaBUIIO, MPEAyCMaTPUBAECT MPUOOPETCHHUE Pa3TIMYHOTO
po/ia 3HAaHUM HEOCO3HAHHO, YTO OJIArONMPHUSITCTBYET UCIOJIH30BAHUIO POJTHOTO S3bIKA JOJKHBIM
obpasom. Takue 3HaHHS W MOXXHO Ha3BaTh COLMOJUHTBUCTHYECCKOH KOMIICTCHITUCH
KOMMYHHUKaHTAa.

BcenencrtBue aToro  oOydeHue HEpOAHOMY  (PYCCKOMY)  SI3BIKY  HEOOXOIUMO
paccMaTpHuBaTh ¢ YYETOM COIIMOJIMHTBUCTHICCKOTO aCTIeKTa KOMMYHHUKAITAH.

BoiBoa. Takum 00pa3om, U3ydeHHE A3bIKA, KAK POJTHOTO, TAK U HEPOJHOTO — JIMYHOCTHAS
MOTPEOHOCTH, KOTOPAasi MPOSIBISETCS B COIIMATLHOM B3aUMOJIEHCTBUH, OOIIEHUH. Y CIIEIITHOCTh
OOI1IeHHS 3aBUCUT HE TOJBKO OT KEJIaHUS TOBOPSIIIIEro BCTYMUTh B KOHTAKT, HO U OT YMEHHUS
peain30BaTh peueBOE HAMEPEHUE, KOTOPOE 3aBUCUT OT CTEICHM BJIAJICHUS €IMHUIIAMU SI3bIKA
U YMEHHS YMNOTPEOJSATh MX B KOHKPETHBIX CHUTYaIlUAX OOIICHUS. DTH YCIOBHUS BIAJACHUS
SI3BIKOM M COCTABJISIIOT CYIIHOCTh COIIMOJMHTBUCTUYECKON KOMIIETEHIIMU, KOTOpas Oblia
BBIIBUHYTA B YHCIO IEHTPAJIBbHBIX KATErOpUd KOMMYHUKATHBHOW JIMHTBUCTUKH U
JIMHTBOIUIAKTUKH.
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QO‘QON DAVLAT
PEDAGOGIKA INSTITUTI
ILMIY XABARLARI
(2025-yil 5-son)
KOGNITIV FAOLLIKNI RIVOJLANTIRISH — O‘QUYV FAOLIYATI
SAMARADORLIGI OSHIRISH OMILI SIFATI

PEDAGOGIKA

PEDAGOGY

Ismoilova Nozimaxon
NamDU tadgiqgotchisi

Annotatsiya: Ushbu maqolada kognitiv faollikning yuqori darajasini ta’minlaydigan
asosiy shartlardan biri bu axborotga boy, faoliyatga yo‘naltirilgan o‘quv muhitining mavjudligi,
shuningdek, ushbu muhitda amaliy faoliyat bilan shug‘ullanish imkoniyatining yaratilganligi
ekanligi, o‘quvchi uchun mazmunli axborot maydoni va unda faol qatnashish imkoniyati uning
kognitiv qiziqishini uyg‘otishi hamda va bilishga bo‘lgan ichki ehtiyojni faollashtirishi hagida
fikr yuritilgan.

Kalit so‘zlar: integratsiya va differensatsiya, reproduktiv faoliyat, interpretativ faoliyat,
ijodiy-faol faoliyat, bilish faolligi, kognitiv faollik darajasi

AHHOTaIIHH: B IIaHHOﬁ CTaTbC pacCMaTpuBacCTCA, YTO OAHHUM H3 OCHOBHBIX YCHOBHﬁ,
O6CCHC‘IHB&IOHII/IX BBICOKUH YPOBCHb IMO3HaBaTeIbHOU dKTUBHOCTH, SABIISICTCA HaAJIU4YHC
I/IH(i)OpMaHI/IOHHO HaCBIHIGHHOfI, I[GSITGJ'II:HOCTHO-OpHGHTHpOBaHHOﬁ yqe6H01”4 CpCObI, 4 TAKIKC
CO3JJaHHUC B ITOU CpCac BO3MOKHOCTHU 3aHMMATBCA HpaKTquCKOﬁ ACATCIIBHOCTBIO, 3HAYUMOC
I ydalerocs HHCbOpMaHHOHHOC moJI€ M BO3MOXHOCTL AKTHUBHOIO Y4YaCTUSd B HEM
MpoOYyK1al0T y HErO MO3HABATEIbHBIM UHTEPEC U AKTUBU3UPYIOT BHYTPEHHIOIO MOTPEOHOCTH B
IIO3HAHHNU.

KiroueBble cjioBa: unTerpanus u auddepeHnnanus, penpoayKTUBHAs aKTUBHOCTD,
HHTCPIIPCTATUBHAA AdKTHUBHOCTD, TBOPUYCCKO-aKTHBHAA ACATCIIBHOCTD, KOTHUTHUBHAasA
AKTUBHOCTb, YPOBCHb MMO3HAaBaTEIbHON aKTUBHOCTH

Annotation: This article considers that one of the main conditions that ensure a high level
of cognitive activity is the presence of an information-rich, activity-oriented learning
environment, as well as the possibility of engaging in practical activities in this environment, a
meaningful information space for the student and the possibility of active participation in it
arouse his cognitive interest and

Keywords: integration and differentiation, reproductive activity, interpretive activity,
creative-active activity, cognitive activity, cognitive activity level

KIRISH

O‘quv jarayonining samaradorligi va sifatini oshirish muammosini hal qilishning asosiy
muammosi o‘quvchilarning bilim olishini faollashtirishdir. Uning alohida ahamiyati shundaki,
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o‘qitish aks ettiruvchi o‘zgartiruvchi faoliyat bo‘lib, nafaqat o‘quv materialini idrok etishga,
balki o‘quvchining kognitiv faoliyatning o‘ziga bo‘lgan munosabatini shakllantirishga
garatilgan. Faoliyatning o‘zgaruvchan xarakteri doimo subyektning faoliyati bilan bog‘liq.
O‘quv jarayoni samaradorligini oshirish muammosini hal qilish o‘quvchilarda kognitiv tizimni
faollashtirishning amaliyotda sinab ko‘rilgan sharoitlari va vositalarini ilmiy tushunishni talab
giladi.

Boshlang‘ich sinf o‘quvchisining shaxs sifatida psixologik rivojlanishi — bu ichki va
tashqi omillar o‘rtasidagi qarama-qarshiliklarning paydo bo‘lishi, tashqi omilning ichki omilga
aylanishi, o‘z-o‘zini harakatlantirish va o‘z ustida ongli ishlash orgali yuzaga keladigan
murakkab dialektik jarayondir. Mazkur rivojlanish faqat yutuqlardan iborat bo‘lib qolmay, balki
muammolar, ziddiyatlar, o‘zgarishlar va yangilanishlar zaminida shakllanadi.

ADABIYOTLAR TAHLILI

Kognitiv faollik masalasi turli sohalardagi ilmiy tadgigotlarda hamisha dolzarb muammo
bo‘lib kelgan. Mazkur muammo XVII asrning buyuk chex pedagogi va mutafakkiri
Y.A.Komenskiy asarlarida ham dolzarb mavzu sifatida ilgari surilgan. U o‘quvchining bilim
olish jarayonida faol ishtirok etishi, shaxsiy fikr yuritishi va o‘z tafakkuri asosida haqiqatga
erishishini o‘quv-tarbiyaviy jarayonning yetakchi tamoyili deb hisoblagan. Komenskiy shunday
deydi: “Yoshlikda haqiqiy ta’lim berilmog‘i lozim. Ular boshqa kishilarning agli bilan emas,
balki o‘z tafakkuri bilan yo‘l yurishlari kerak. Kitoblardan nafagat boshqa kishilarning fikrlarini
o‘qib tushunish, ularni yodlab va takrorlab aytish emas, balki narsalarning tagiga yetib borish,
ularni chuqur anglab olish va amalda qo‘llash qobiliyatini o‘zlarida shakllantirishlari zarur™!,

IiImiy-pedagogik adabiyotlarda bilish faolligi tushunchasining shakllanishi va rivojlanishi
uzoq tarixga ega bo‘lib, bu borada ko‘plab klassik pedagoglar tomonidan muhim g‘oyalar ilgari
surilgan. Jumladan, Y.A.Komenskiy, K.D.Ushinskiy, J.Lokk va J.J.Russo singari o‘tmish
pedagoglari bilish faolligini o‘quvchining bilishga tabily intilishi sifatida talqin etganlar.
Y.A.Komenskiyning fikricha, “bolalarda bilim olish va o‘qishga kuchli intilishni barcha
mumkin bo‘lgan usullar bilan alangalatish zarur”.

Shuningdek, kognitiv faollikning mohiyati ko‘plab tadqiqotchilar tomonidan uni inson
faoliyatining maxsus turi sifatida ko ‘rib chiqish orqali ochib berilgan. Xususan, bir qator olimlar
kognitiv faollikni faoliyatga tayyorlik holati sifatida tavsiflaydi. Jumladan:

- M.I.Lisina uni shaxsning bilishga yo‘naltirilgan faoliyatga tayyorligi holati sifatida
ta’riflaydi;

— boshga tadgiqotchilar uni bargaror bilish qizigishlari va motivlarini
shakllantirishga garatilgan mahsuldor faoliyat deb ko‘rsatadilar?;

1 Komenckuit 4. A. U3BpaHHbHE NelaroTrMyeckye CcoumMHeHus: B 2 T. T. 1. M.: Ilemarorwka, 1982.
656 c.

2 BoBpoma WM.A. Pas3BuTMe I[03HABATEJIbLHOM AaKTUBHOCTM CTYINEHTOB B o6pas30BaTeJIbHOM IIpoliecce
negarorMyeckoro By3a: IOMC. KaHIg. nem. Hayk. — CI6., 2008. - 142 c.
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- shuningdek, u inson tafakkur faoliyatining ajralmas tarkibiy qismi sifatida ham
talgin etiladi®.

Mazkur tadqiqotlar shuni ko‘rsatadiki, kognitiv faollik — bu fagatgina passiv bilim olish
emas, balki faol, magsadga yo‘naltirilgan, ma’naviy-intellektual izlanishga asoslangan
jarayondir.

TADQIQOT METODOLOGIYASI

Tadqiqotda kuzatish, to‘g‘ridan-to‘g‘ri suhbat, anketa, pedagogik eksperiment
metodlarini qo‘lladik.

TAHLILLAR VA NATIJALAR

Akademik B.G.Ananyev shaxs rivojlanishini uning tarkibiy gismlarining tobora
murakkablashib boruvchi integratsiyasi sifatida talqin etadi. Bu jarayon shaxs tuzilmasining
ko‘lamli o‘sishi va ichki birlik darajasining ortib borishini ifodalaydi. Bunda shaxs nafaqat
yaxlitlashadi, balki doimiy differensiallashuvga — ya’ni psixik funksiyalarning chuqurlashuvi,
tafovutlanishi, murakkablashuvi, turli holat va xossalarga ajralib chigishiga duch keladi. Bu esa
agliy faoliyat, holatlar, xususiyatlar va tendensiyalarning yanada murakkabroq darajada
namoyon bo‘lishiga olib keladi.

Shaxs rivojlanishidagi ushbu ikki yo‘nalish — integratsiya va differensatsiya — o‘zaro
dialektik birlikda kechadi va talabaning bilim olish, anglash va faoliyatga jalb etilish darajasiga
bevosita ta’sir ko‘rsatadi.

Shu munosabat bilan, o‘quvchilarning o‘quv-bilish jarayonidagi faoliyat va xatti-
harakatining quyidagi uchta asosiy turini ajratib ko‘rsatish mumkin:

1. Reproduktiv faoliyat — mavjud bilimlarni eslab qolish, gayta tiklash va takror qo‘llash
bilan bog‘liq faoliyat. Bu bosqichda talaba ko‘proq tayyor axborotdan foydalanadi, mustaqillik
darajasi nisbatan past bo‘ladi.

2. Interpretativ faoliyat — bilimlarni anglab yetish, ularni yangi kontekstda talgin qilish
va mustagqil tahlil gilish bilan tavsiflanadi. Bu bosqgichda tafakkur jarayonlari faol ishtirok etadi
va shaxs o‘zining bilish salohiyatini rivojlantirishga intiladi.

3. ljodiy-faol faoliyat — mavjud bilimlar va tajriba asosida yangilik yaratish,
muammolarni original tarzda hal gilish, intellektual tashabbus va ijodiy tafakkurni ishga solish
orgali amalga oshiriladi. Bu faoliyat turi talabaning eng yuqori darajadagi bilish faolligi va ichki
o‘sish darajasini aks ettiradi.

Kognitiv faoliyat — bu o‘quv faoliyatiga, bilimlarni egallashga, fanga qiziqish. Kognitiv
faoliyatning paydo bo‘lishi, birinchi navbatda, o‘quvchining rivojlanish darajasiga, uning
tajribasiga, bilimiga, qiziqish uyg‘otadigan materialni taqdim etish usuliga bog‘liq.

3 Kopobora E.B. dopMmpOBaHME [I03HaBaTEJILHOM aKTMBHOCTU CTYHOEHTOB BSKOHOMUUECKUX
CHeuMraJlIbHOCTEN CPpeACTBaMM MIPOBBIX TEXHOJIOTUM (Ha OMNHETe OO0y4YeHMs MHOCTPAHHOMY SA3BIKY M BO
BHEAyIMUTOPHOM pabore): arToped. mmc. KaHO. nen. Hayk. — Mockma, 2003. - 27c.
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Kognitiv faoliyatni ta’lim jarayonidagi eng muhim omillardan biri sifatida e’tirof etish
kerak, uning ta’siri ham yorqin va quvnoq o‘quv mubhitini yaratishga, ham o‘quvchilarning
kognitiv faolligining intensivligiga shubhasizdir.

Zamonaviy rus tadqgiqotchilari o‘quvchilarda kognitiv faoliyatning xususiyatlarini va uni
faollashtirish usullarini o‘rganadilar. Bular: A.K.Markova, V.I.Lozovaya, J.N.Telnova
G.I.Shchukina. Mashg‘ulotning ta’siri va uning intellektning bilish faoliyatini rivojlantirish
bilan bog‘ligligini o‘rganishga Sh.A.Amonashvili, S.L.Rubinshteyn, A.M.Matyushkin,
A.V.Brushlinskiy kabi olimlar o‘z hissalarini qo‘shishgan.

Kognitiv faoliyatni shakllantirish muammosi uzoq vaqt oldin paydo bo‘lgan va bugungi
kunda ham eng dolzarb muammolardan biri hisoblanadi. O‘quvchining kognitiv faolligi darajasi
o‘quv, rivojlantiruvchi va tarbiyaviy vazifalarni hal gilish samaradorligini belgilaydi.

Faoliyat (lotincha activus — faol) — anglanilgan magsad bilan boshqgariladigan ichki
(psixik), tashqi (jismoniy) harakatdir. Faoliyatning ijtimoly ma’nosi uning yo‘nalishi va
motivlari bilan belgilanadi. Ushbu mezonga ko‘ra, faoliyat ijobiy va salbiyga bo‘linadi.

Kognitiv faollikning yuqori darajasini ta’minlaydigan asosiy shartlardan biri — bu
axborotga boy, faoliyatga yo‘naltirilgan o‘quv mubhitining mavjudligi, shuningdek, ushbu
muhitda amaliy faoliyat bilan shug‘ullanish imkoniyatining yaratilganligidir. O‘quvchi uchun
mazmunli axborot maydoni va unda faol gatnashish imkoniyati uning kognitiv gizigishini
uyg‘otadi, 1zlanishga undaydi va bilishga bo‘lgan ichki ehtiyojni faollashtiradi.

Ammo, bilish faolligining aynan mana shu darajasiga erishishga asosiy to‘siqlardan biri
sifatida, ta’lim jarayonida nazariy shakllarning juda erta joriy qilinishi, shuningdek, bolaning
hali to‘liq shakllanmagan emotsional-hissiy va amaliy tajribasini e’tiborga olmasdan, uni erta
bosqichdayoq “kitob madaniyati”ga ortiqcha jalb etish ko‘rsatiladi. Bu holat bolaning faol
sezgi-idrokka asoslangan bilish yo‘nalishlarini cheklab qo‘yadi, unga begona bo‘lgan abstrakt
tushunchalarni erta o‘zlashtirishga majburlaydi va natijada tabiiy bilish qiziqishi so‘nib qolishi
mumkin.

Bilish faolligining rivojlanishi uchun, aynigsa, boshlang‘ich bosqichda, avvalo sensorik,
tajribaviy va faol faoliyat mubhitini yaratish zarur. Bilimlar fagat nazariy shaklda emas, balki
amaliy tajriba, o‘z kuzatuvi, izlanish va faol ishtirok orqali o‘zlashtirilgan taqdirdagina
o‘quvchining ichki motivatsiyasi va bilishga bo‘lgan intilishi bargaror rivojlanadi.

Boshqacha qilib aytganda, o‘quvchining sezgilar va amaliy faoliyatga asoslangan shaxsiy
tajribasini boyitishga xizmat giladigan barcha omillar uning bilish faolligini rivojlantiradi.
Aksincha, unga hali zarur bo‘lmagan bilimlarning tayyor holatda erta berilishi — ya’ni
o‘quvchida bu bilimlarni oz tajribasi bilan bog‘lab anglab olish ehtiyoji hali shakllanmasidan
ilgari ularga duchor qgilish — tabiiy bilish gizigishining susayishiga olib keladi.

Bilish faolligining keyingi darajasi — bu bilim va ko‘nikmalarni egallashga
yo‘naltirilgan faoliyat bo‘lib, u o‘quvchi tomonidan bilish muammolarini hal qilish, aqliy
yutuglarga erishish istagi bilan bog‘liq holda namoyon bo‘ladi. Mazkur faoliyat darajasi aynigsa

boshlang‘ich sinf o‘quvchilarida yorqin ifodalanadi.
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Bu yosh davrida bilish faolligining rivojlanishi ko‘p jihatdan mantiqiy tafakkurning

shakllanishi bilan bog‘liq bo‘lib, bu yosh bosqichining yetakchi psixik rivojlanish yo‘nalishi
hisoblanadi. Shu sababli ushbu darajadagi faoliyatga quyidagi xususiyatlar xosdir:

—intellektual masalalarni mustagqil hal gilishga bo‘lgan intilish;

—bu masalalarni yechish uchun zarur vositalarni egallashga qgiziqgish;

—intellektual muvaffagiyatga erishishga ehtiyojning ortishi;

—o‘rganilayotgan mavzu yuzasidan “bu ganday bajariladi?”, “nima uchun aynan shunday

qilish kerak?”, “qanday qilish to‘g‘ri, qanday qilish noto‘g‘ri?” kabi savollarni faol berish, ya’ni
yangi axborot, bilim, harakat usulini o‘zlashtirishga intilish;

—taklif etilgan faoliyat usulini egallashga yo‘naltirilgan ijobiy o‘quv motivatsiyasi;

—murakkab amaliy operatsiyalarni o‘zlashtirish, yangi bilimlar va usullarni o‘rganish bilan
bog‘liq ijobiy emotsional kechinmalar;

—noma’lum so‘z va tushunchalarga qiziqishning kuchayishi;

—bilish qiziqishining situatsion xarakteri, ya’ni yangi ma’lumot olingach yoki topshiriq
bajarilgach qizigishning so‘nishi, aynigsa, haddan tashqari ko‘p axborot tagdim etilganda
«psixologik to‘yinish» alomatlarining paydo bo‘lishi.

Shunday qilib, boshlang‘ich ta’lim bosqichida o‘quvchilarning bilish faolligi asosan
intellektual qiziqish, mantiqiy tafakkurni shakllantirish va amaliy bilimlarni o‘zlashtirishga
bo‘lgan chtiyojlar bilan boshqariladi. Ushbu davrda berilgan ta’lim mazmuni va metodikasi
o‘quvchining psixik rivojlanish darajasiga mos kelgan taqdirdagina u izchil bilish faolligini
namoyon etadi.

O‘quvchilarda yuqori darajadagi kognitiv faollikka erishish va uni bargarorlashtirishning
asosly sharti — bu o‘qituvchining kasbiy kompetentligidir. Mazkur kompetentlik, bir tomondan,
o‘quvchilarda mustaqil fikrlashga asoslangan kognitiv faoliyatni shakllantiradi, boshqga
tomondan esa, turli fikrlarning to‘qnashuvi, muhokama va tahlil jarayonlarini o‘quv faoliyatiga
samarali integratsiyalash imkonini beradi. Shu bilan birga, o‘quvchilarning bilishga bo‘lgan
qiziqishini faollikning shaxsiy qadriyat darajasiga ko‘tarishga xizmat qiladi.

Kognitiv faollikning rivojlanishiga to‘sqinlik qiluvchi asosiy omillar qatorida
o‘quvchilarning shaxsiy-psixologik xususiyatlariga — o‘z-o‘zini past baholash, intellektual
imkoniyatlariga ishonchsizlik, maktab bilan bog‘liq salbiy emotsional tajribalar va psixologik
to‘siglar kiradi. Ushbu omillar o‘quvchining bilim olishga bo‘lgan 1jobiy munosabatini
susaytiradi, natijada uning kognitiv faolligi yetarli darajada shakllanmaydi.

Kognitiv faollik bosgichma-bosqich rivojlanadi va har bir bosgich keyingi, murakkabroq
darajadagi bilish faoliyatining tarkibiy negizini tashkil etadi. Har bir bosgich uchun zarur
bo‘lgan sharoitlar va pedagogik ta’sirlar yuqoriroq bosqichlarda ham dolzarbligini
yo‘qotmaydi, balki asta-sekin yordamchi va qo‘llab-quvvatlovchi funksiyani bajaruvchi
komponentlarga aylanadi. Shu jihatdan, kognitiv faollikning tizimli va uzviy rivoji o‘quv
jarayonining asosiy maqgsadlaridan biri sifatida garaladi.
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O‘quvchilarning kognitiv faolligiga oid yondashuvlar, nazariyalar va ilmiy tadqiqot
ishlarining natijalaridan kelib chiqib, rivojlanish darajalari va har bir darajaga xos jihatlarining

C seriya

mazmuni aniglab olindi (1-jadval).

1-jadval
Kognitiv faolligining rivojlanish darajalari va ularning tasnifi
Kognitiv per . T . T
faollik Ta’limga O‘quv V_aZI_fanl _ O‘quv  faoliyati
darajasi emotsional vazifasini gabul | bajarishdagi natijalariga
munosabat gilish tezligi mustadgillik munosabat
O‘qishgaijobiy | O‘quvchi O‘quv O‘quv vazifasi
va bargaror | mustaqil ravishda | topshirig‘ini doirasidan  chigqib,
Yugori motivatsiya magsad qo‘yadi | to‘lig mustaqil | natijani chuqur
(faol) shakllangan va unga erishish | bajara oladi anglaydi va
yo‘lini tanlay rivojlantiradi
oladi
Ta’limga Motivatsiya Yangi faoliyat | Muvaffagiyat
nisbatan ijobiy | beqaror:  tashqi | turlariga hissini boshidan
emotsiyalar ta’sirlarga kirishadi, ammo | kechirgan taqdirda,
O‘rtacha fagat _ dars | bo‘ysunadi va qiyinchi_likd_a N yutuglarni
(situativ faol) mazmuni va | ko‘rsatmalar tezda giziqishini | mustahkamlashga
o‘qituvchi asosida  harakat | yo‘qotadi intiladi
metodikasiga giladi
bog‘liq  holda
namoyon bo‘ladi
Ta’limga emas, | Passiv: fagat | Faolligi asta- | Baholarga va oz
balki o‘qituvchining sekin pasayadi: | natijalariga logayd
Past Si_nfdoshlari tq’giri os.tida ishga | eng sodda | munosabatda bo‘ladi
(passiv) bilan mulogotga | kirishadi yechim  yo‘lini
nisbatan ijobiy tanlaydi
emotsiya
bildiradi

Demak, boshlang‘ich sinf o‘quvchisining kognitiv faolligi — bu ontogenez jarayonida
uzoq vaqt davomida shakllanadigan, o‘quvchining psixologik xususiyati bo‘lib, u o‘zgaruvchan
xarakterga ega bo‘lgan, o‘quvchida bilishga ehtiyoj borligiga ichki ishonch shaklida namoyon
bo‘ladi. Bu ishonch bilimlarni 1jodiy tarzda egallash zaruratini anglash, faoliyat magsadini
tushunish, aktiv harakatlarga tayyorlik va to‘g‘ridan-to‘g‘ri kognitiv faoliyatda gatnashish
orgali ifodalanadi.

Har bir yosh davri kognitiv faollikning rivojlanishi uchun o‘ziga xos shart-sharoitlar va
tashqi ko‘rinishlar bilan xarakterlanadi. Kichik maktab yoshi esa ushbu faollikning
shakllanishida alohida ahamiyatga ega bo‘lgan muhim bosqich hisoblanadi. Bu bosgichda
kognitiv faollikning yetakchi rivojlantiruvchi omili — bu kattalar, aynigsa pedagogning rahbarlik
qiluvchi rolidir. O‘qituvchining didaktik yondashuvi, muloqot uslubi va motivatsiya
uyg‘otishdagi mahorati o‘quvchida bilim olishga bo‘lgan ichki ehtiyoj va intilishni
shakllantirishda hal giluvchi ahamiyat kasb etadi.
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Boshlang‘ich sinf o‘quvchisining kognitiv faolligi tashqi jihatdan quyidagi ko‘rinishlarda
namoyon bo‘ladi:

— intellektual vazifalarni hal qilishga bo‘lgan intilish;

- ularni hal etish vositalarini izlashga va taklif etilgan faoliyat usullarini
o‘zlashtirishga yo‘naltirilgan ichki tayyorgarlik (psixologik ustanovka);

— intellektual yutuqlarga bo‘lgan ehtiyojning ortib borishi;

— o‘quv faoliyatini tashkil qilish jarayonida o‘quvchining nutqida nazoratga oid
savollarni mustaqil ilgari surishi;

— yangi bilimlarni o‘zlashtirish jarayoniga bog‘liq holda yuzaga keladigan ijobiy
emotsional holatlar, ba’zan bu holatlar vaziyatga bog‘liq tarzda yuzaga chigadi.

Ushbu belgilarning mavjudligi o‘quvchining bilim olishga faol, ongli va gizigish bilan
yondashayotganini ko‘rsatadi. Aynan shu tashqi ko‘rinishlar orgali o‘qituvchi o‘quvchining
ichki bilish jarayonlari haqida mulohaza yuritishi va ularni rivojlantirishga yo‘naltirilgan ta’sir
choralarini belgilab olishi mumkin.

XULOSALAR

Boshlang‘ich sinf o‘quvchilarida kognitiv faollikni rivojlantirishda eng avvalo,
o‘qituvchining yetakchi roli hal qiluvchi ahamiyatga ega bo‘lib, ta’lim jarayonini
optimallashtirishga garatilgan maxsus pedagogik shart-sharoitlarni yaratish orgali namoyon
bo‘ladi. Ushbu shart-sharoitlarning eng muhim ifodasi sifatida o‘qituvchining ta’lim jarayonida
maxsus pedagogik usul va texnikalarni samarali qo‘llay olishi ko‘rsatiladi.
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Annotatsiya: Oliy o‘quv yurtlarida tibbiyot ta'limi berish jarayoni zamonaviy
texnologiyalar va pedagogik yondashuvlar bilan boyitilmogda. Shulardan biri simulyatsion
o‘qitishdir. Simulyatsion o‘qitish, tibbiyot sohasida talabalarni amaliy ko‘nikmalarni
o‘zlashtirishda, nazariy bilimlarni amaliyotga tatbiq etishda va klinik vaziyatlarga tayyorlashda
muhim rol o‘ynaydi. Ushbu maqolada simulyatsion o‘qitishning ahamiyati, uning tibbiyot
ta'limidagi o‘rni, afzalliklari va kelajakda rivojlanish istigbollari haqida ma'lumotlar berilgan.

Kalit so‘zlar: tibbiyot, simulyatsion o‘qitish, pedagogik yondashuvlar, bemor, klinik
ko‘nikmalar, diagnostika, amaliy ko‘nikmalar, baholash.

AnHoTamus: [Iponecc MeIUIMHCKOrO 0Opa30BaHMUsl B BBHICHIMX YyYEOHBIX 3aBEJICHUAX
o6oramaeTc;1 COBPCMCHHBIMU TCXHOJOIHAMHU U IEJAIrOrMYCCKUMHU ITOAXOJaMU. OI[HI/IM U3 HUX
SBJISIETCS CUMYJISIIMOHHOE OO0yueHue. CUMYIISIIIMOHHOE OOYy4YEHHE UTPAECT BaXXHYIO POJb B
Pa3BUTHHM TPAKTUYECKUX HABBIKOB B MEIUIIMHCKON cdepe, MPUMEHEHUH TEOPETHUECKHX
3HAaHUM Ha IMPAaKTUKC U IIOATOTOBKC CTYACHTOB K KIMHUYCCKUM CHTYAIlUAM. B I[aHHOﬁ CTaTheC
InpcacTaBjICHa I/IH(I)OpMaHI/Iﬂ 0 BaXHOCTH CHMYJEIIHMOHHOI'O 06yLIeHI/I$I, ¢ro pojinu B
MEANINHCKOM O6paBOBaHI/II/I, €TI0 IIPCUMYIICCTBAX U IICPCIICKTHUBAX naHbHeﬁmero pa3BUTHA.

KiarwueBble cjioBa: MeIuIMHA, CUMYJISIIMOHHOE OOy4YeHHUE, Mearorudeckue moaxo/Isl,
MManyeHT, KIIMHUYCCKHUC HABLIKH, ATMArHOCTHUKA, IIPAKTHUYCCKUC HABbIKH, OLICHKA.

Abstract: The process of medical education in higher education institutions is being
enriched with modern technologies and pedagogical approaches. One of these is simulation
training. Simulation training plays an important role in the development of practical skills in the
medical field, the application of theoretical knowledge in practice, and the preparation of
students for clinical situations. This article provides information on the importance of
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simulation training, its role in medical education, its advantages, and future development
prospects.

Keywords: medicine, simulation training, pedagogical approaches, patient, clinical
skills, diagnostics, practical skills, assessment.

KIRISH

Oliy o‘quv yurtlarida tibbiyot ta'limi berish jarayoni, zamonaviy davrning talablariga
javob beradigan, yugori malakali mutaxassislarni tayyorlashga garatilgan murakkab va ko‘p
qirrali faoliyatdir. Tibbiyot sohasidagi bilim va ko‘nikmalar, nafaqat nazariy bilimlarga, balki
amaliy tajriba va klinik ko‘nikmalarga ham asoslanadi. Shuning uchun, tibbiyot talablarini
o‘qitishda zamonaviy pedagogik yondashuvlar, innovatsion texnologiyalar va simulyatsion
o‘qitish metodlari muhim ahamiyatga ega. Bugungi kunda tibbiyot sohasida talablar va
standartlar doimiy ravishda yangilanib borilmogda. Tibbiyot talabalari, nafagat kasbiy
bilimlarni egallashlari, balki bemorlar bilan mulogot gilish, jamoaviy ish olib borish va etika
qoidalariga rioya qilish kabi ko‘nikmalarni ham o‘zlashtirishlari zarur. Buning uchun oliy o‘quv
yurtlari o‘z ta'lim dasturlarini takomillashtirish va zamonaviy o‘qitish usullarini joriy etishga
intilmogda.

ADABIYOTLAR TAHLILI VA METODOLOGIYA

Simulyatsion o‘qitish — bu talabalarga real hayotiy vaziyatlarni simulyatsiya gilish orgali
amaliy ko‘nikmalarni rivojlantirishga yordam beradigan ta'lim metodidir. Tibbiyot sohasida bu
usulning qo‘llanilishi talabalar uchun nazariy bilimlarni amaliyotda sinab ko‘rish imkonini
beradi. Oliy o‘quv yurtlarida simulyatsion o‘qitishning ahamiyati, shuningdek, talabalarning
klinik ko‘nikmalarini rivojlantirishda muhim rol o‘ynaydi.

Abduraxmonovning tadqiqotida simulyatsion o‘qitishning nazariy asoslari va
amaliyotdagi qo‘llanilishi batafsil tahlil gilingan. Muallif, simulyatsion o‘qitish metodlari
tibbiyot talabalarining amaliy ko‘nikmalarini rivojlantirishda qanday yordam berishini
ko‘rsatadi. U shuningdek, simulyatsion o‘qitish orqali talabalar oz bilimlarini mustahkamlash
imkoniyatiga ega bo‘lishlarini ta'kidlaydi.[1]

Karimov simulyatsion o‘qitishning tibbiyot ta'limidagi ahamiyatini muhokama qiladi. U
innovatsion texnologiyalar, jumladan, virtual simulyatsiyalar va interaktiv o‘quv dasturlarining
talabalarga ta'sirini o‘rganadi. [2]

Nizamov simulyatsion o‘qitishning talabalarga real vaziyatlarda qaror gabul qilish
ko‘nikmalarini rivojlantirishda qanday yordam berishini ko‘rsatadi. U shuningdek,
simulyatsion o‘qitish jarayonida o‘qituvchilarning roli va talabalarning motivatsiyasini oshirish
usullarini ham muhokama giladi.[3]

Xudoyberganov simulyatsion o‘qitishning tibbiyot talabalarini tayyorlashdagi o‘rnini
o‘rganadi. U simulyatsion o‘qitish jarayonida talabalar o‘zaro hamkorlikda ishlash,
muammolarni hal qilish va klinik vaziyatlarga tayyorlanish ko‘nikmalarini rivojlantirishlariga
yordam berishini ta'kidlaydi.[4]
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NATIJA VA MUHOKAMA

Simulyatsion o‘qitish, asosan, real klinik vaziyatlarni taklif etish orqali talabalarni amaliy
ko‘nikmalarni o‘zlashtirishga imkon beradi. Talabalar simulyatsion manzara yoki sharoitda,
masalan, bemorlarni tekshirish, muolajalar o‘tkazish, diagnostika qilish va boshga klinik
faoliyatlarni amalga oshirishlari mumkin. Bu jarayon talabalarni hagigiy sharoitda ishlashga
tayyorlaydi va ularga o‘z bilimlarini amaliyotga tatbiq etish imkonini beradi. Shunday qilib,
simulyatsion o‘qitish talabalarni o‘z bilimlarini mustahkamlashga va klinik ko‘nikmalarini
rivojlantirishga yordam beradi. Simulyatsion o°qitishning yana bir muhim jihati, talabalar uchun
xavfsiz muhit yaratishdir. Tibbiyot sohasida xato qilish oqibatlari juda jiddiy bo‘lishi mumkin,
shuning uchun talabalar real bemorlar bilan ishlashdan oldin simulyatsion sharoitda tajriba
o‘tkazishlari juda muhimdir. Simulyatsion o‘qitish talabalar xatolardan o‘rganishlariga,
o‘zlarining kuchli va zaif tomonlarini aniqlashlariga va kelajakdagi professionalliklarini
oshirishga yordam beradi. Bu, shuningdek, talabalar uchun o‘z-o‘zini baholash va o‘z
ko‘nikmalarini takomillashtirish imkoniyatini yaratadi. Bundan tashqari, simulyatsion o‘qitish,
bilimlarni baholash va gayta ko‘rib chiqish jarayonida ham muhim rol o‘ynaydi. Talabalar

simulyatsion vaziyatlarda o‘z bilimlarini sinovdan o‘tkazish orgali o‘z ko‘nikmalarini
baholashlari mumkin. Bu jarayon, o‘z navbatida, o‘qituvchilarga talabalar darajasini aniqlash,
ularning kuchli va zaif tomonlarini aniglash va ta'lim jarayonini yanada takomillashtirish
imkonini beradi. Simulyatsion o°qitish orqali talabalar o‘z bilimlarini yanada
chuqurlashtirishlari va amaliy ko ‘nikmalarini rivojlantirishlart mumkin.[5]

Simulyatsion o‘qitish, shuningdek, interaktiv o‘qitish metodlari bilan birgalikda amalga
oshirilishi mumkin. Bu talabalar o‘rtasida hamkorlikni rivojlantirishga yordam beradi. Guruh
bo‘lib ishlash, muammolarni birgalikda hal qilish va fikr almashish talabalar o‘rtasida jamoaviy
ish ko‘nikmalarini rivojlantiradi. Tibbiyot sohasida jamoaviy ish juda muhimdir, chunki
bemorlar bilan ishlashda ko‘pincha bir nechta mutaxassislar ishtirok etadi. Simulyatsion
o‘qitish orqali talabalar jamoaviy ishni o‘rganadilar va kelajakdagi professional faoliyatlarida
samarali ishlashga tayyorlanadilar. Simulyatsion o‘qitishning yana bir muhim afzalligi,
o‘qituvchilar va talabalar o‘rtasidagi mulogotni yaxshilashdir. Simulyatsion vaziyatlarda
o‘qituvchilar talabalarni kuzatishlari va ularga to‘g‘ridan-to‘g‘ri fikr bildirishlari mumkin. Bu
jarayon talabalar uchun o°‘z bilimlarini yaxshilash va o‘z ko‘nikmalarini rivojlantirish
imkoniyatini yaratadi. O‘qituvchilar esa talabalarining o‘qitish jarayonidagi muvaffaqiyatlarini
baholash va ularga zarur yordam ko‘rsatish imkoniyatiga ega bo‘ladilar.[6]

XULOSA

Xulosa qilib aytganda, simulyatsion o‘qitish tibbiyot ta'limida muhim ahamiyatga ega. U
talabalarni amaliy ko‘nikmalarni o‘zlashtirishga, xavfsiz muhitda tajriba o‘tkazishga, bilimlarni
baholash va qayta ko‘rib chiqishga yordam beradi. Simulyatsion o‘qitish orqali talabalar o‘z
bilimlarini mustahkamlash, jamoaviy ish ko‘nikmalarini rivojlantirish va kelajakdagi
professional faoliyatlariga tayyorlanish imkoniyatiga ega bo‘ladilar. Zamonaviy texnologiyalar

yordamida simulyatsion o‘qitish yanada interaktiv va qiziqarli bo‘lib, talabalar uchun samarali
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o‘qitish jarayonini yaratadi. Tibbiyot sohasida simulyatsion o‘qitishni kengaytirish,

raqobatbardosh mutaxassislarni tayyorlash va sog‘ligni saqlash tizimini yanada rivojlantirishga
yordam beradi.
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Annotatsiya: Ushbu magolada shaxsga yo’naltirilgan ta’lim yondashuvi o‘quvchilarning
mustaqil fikrlashini rag‘batlantirib, ularga shaxsiy mas’uliyat hissini shakllantirishga yordam
berishi, shaxsga yo’naltirilgan ta’lim texnologiyalaridan mashg’ulotlar jarayonida foydalanish
orqgali o’quvchilarning emotsional intellektini rivojlantirishning didaktik imkoniyatlari haqida
s0’z boradi.

Kalit so’zlar: individuallik, faollik va interaktivlik, moslashuvchanlik, o°‘z-o‘zini
boshqgarish, “Do‘stlik ko‘prigi” simulyatsiyasi, “Hissiyotlarni tanib olish va ifoda etish”
interaktiv mashqi, formativ baholash va refleksiya

AnHoTanus: B 1aHHOM cTaThe peyb MOMAET 0 TOM, KaK TUMYHOCTHO-OPUEHTUPOBAHHBIN
MOAXO0/J K OOYYEHHIO CTUMYJIUPYET CaMOCTOSITEILHOE MBIIUICHUE YYaIllUXCsl, TTOMOTaeT UM
(GbopMHUpPOBaTh YYBCTBO JIMYHOM OTBETCTBEHHOCTH, AMJIAKTUYECKHE BO3MOXXHOCTU Pa3BUTHS
AMOIMOHAJILHOTO  MHTEJUJIEKTa  yYalluxcs 3a CYeT  UCIOJb30BaHUS  JIMYHOCTHO-
OPUEHTUPOBAHHBIX 00Pa30BATEIBHBIX TEXHOJIOTUHN B MpoIecce 00yUeHHUs.

KiarwueBble cioBa: MHIWBUAYATIbHOCTh, aKTUBHOCTh M WHTEPAKTUBHOCTH, THOKOCTH,
CAaMOKOHTpPOJIb, MOJEIMpOBaHUE  “MOCTa  APYXObI’, HHTEPAKTUBHOE  YIPAKHEHUE
“pacro3HaBaHue U BhIpaKEHUE AMOIHIT”’, popMuUpyIOIIas OlleHKa U pediekcus

Annotation: This article talks about the didactic possibilities of developing the emotional
intelligence of students by encouraging independent thinking of students and helping them to
form a sense of personal responsibility, using personality-oriented educational technologies in
the process of training.

Keywords: individuality, activity and interactivity, flexibility, self-control,” Friendship
Bridge "simulation, interactive exercise” emotion recognition and expression", formative
assessment and reflection

Emotsional intellektni rivojlantirish orqali o‘quvchilar o‘zlarini yanada ishonchli his etib,
ijtimoily muhitga tezroq moslasha oladi. Bu esa ularning maktabdagi o‘qish jarayoni va
kelajakdagi shaxsiy hamda kasbiy muvaffaqiyatlariga ijobiy ta’sir ko‘rsatadi.

Shaxsga yo‘naltirilgan ta’limning asosiy tamoyillari quyidagilardan iborat:
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1. Individuallik — har bir o‘quvchining qobiliyatlari, qiziqishlari va rivojlanish
sur’atlariga moslashtirilgan dars rejalari.

2. Faollik va interaktivlik — o’quvchilarning o‘zaro hamkorligi va faol ishtirokini
ta’minlovchi metodlar.

3. Moslashuvchanlik — ta’lim jarayonida o‘quvchilarning individual ehtiyojlarini
inobatga olgan holda doimiy gayta aloga va monitoring tizimini joriy etish.

4.  Of‘z-o‘zini boshqarish — o’quvchilarga o‘z o‘qish jarayonini nazorat qilish,
xatolarini tahlil gilish va o‘zini rivojlantirish imkoniyatlarini yaratish.

Shaxsga yo’naltirilgan ta’lim yondashuvi o‘quvchilarning mustaqil fikrlashini
rag‘batlantirib, ularga shaxsiy mas’uliyat hissini shakllantirishga yordam beradi.

Tadqiqot ishida shaxsga yo’naltirilgan ta’lim texnologiyalaridan mashg’ulotlar
jarayonida foydalanish orqali o’quvchilarning emotsional intellektini rivojlantirishning
quyidagi didaktik imkoniyatlarini belgilab olindi:

1.  Rolli o‘yinlar va simulyatsiyalar. Darsda emotsional vaziyatlarni, ijtimoiy
konfliktlarni va mulogot jarayonlarini real hayotiy sharoitda ifodalovchi simulyatsiyalar tashkil
etish mumkin. Bu usul o‘quvchilarga hissiyotlarni aniqlash, ularni ifoda etish va boshqarish
ko‘nikmalarini rivojlantirishda yordam beradi.

Quyidagi simulyatsiya misoli orgali boshlang‘ich sinf o‘quvchilari emotsional intellektni
rivojlantirish bo‘yicha dars jarayonida interaktiv mashq o'tkazishlari mumkin: “Do‘stlik
ko‘prigi” simulyatsiyasi.

Magsad: O‘quvchilarga ijtimoiy vaziyatlarda hissiyotlarni aniqlash, ifoda etish va
boshqalar bilan empatiya asosida muloqot qilish ko‘nikmalarini shakllantirish. O‘zaro yordam,
hamdardlik va ijtimoiy munosabatlarni mustahkamlashga yordam berish.

Tashkil etish jarayoni:

1. Vaziyatni belgilash: O‘qituvchi sinfda ijtimoiy vaziyatni tasvirlaydi: “Sinfdagi bir
o‘quvchi (masalan, Ali) yangi o‘yin qoidalarini tushunmaganligi sababli, boshga o‘quvchilar
tomonidan ajratilgan. Boshqga o‘quvchilar esa uni qo‘llab-quvvatlashni xohlashadi”.

2. Rollarni tagsimlash:

Qiyinchilikni boshdan kechirayotgan o‘quvchi: Ali roli.

Qo‘llab-quvvatlovchilar: bir nechta o‘quvchi do‘stlik, yordam va empatiya ko‘rsatadigan
rollarni bajaradi.

Munosabatni nazorat qiluvchi o‘quvchi: o‘qituvchi tomonidan belgilangan, vaziyatni
kuzatib, keyingi muhokama uchun savollar tayyorlaydi.

3. Simulyatsiyani o‘tkazish: O‘quvchilar belgilangan rollarda sahna yaratadi. Masalan:

a. Ali, o‘yin qoidalarini tushunishda qiynalib, o‘zining bezovtaligi va xafagarchiligi
hagida gapiradi.
b.  Qo‘llab-quvvatlovchi o‘quvchilar uni tinglab, yordam taklif etadi, o‘zlarining

tajribalarini bo‘lishadi va unga tushunishga harakat qilishadi.
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4. Refleksiya va muhokama: Simulyatsiya tugagach, o‘qituvchi va o‘quvchilar birgalikda
quyidagi savollar bo‘yicha muhokama olib boradi:

Qanday hissiyotlar paydo bo‘ldi?

Qanday qilib o‘zaro yordam va empatiya ko‘rsatildi?

Agar bunday vaziyat yuz bersa, qanday choralar ko‘rish mumkin edi?

O‘quvchilar oz tajribalaridan ganday saboq olishdi?

Kutilayotgan natijalar:

1)  Empatiya va ijtimoiy ko‘nikmalar — o’quvchilar boshgalarning hissiyotlarini
anglashga o‘rganadi va ularga nisbatan hamdardlik ko‘rsatishni rivojlantiradi.

2)  Hissiyotlarni boshgarish — o’quvchilar o‘z hissiyotlarini ifoda etish va boshqarish
bo‘yicha amaliy ko‘nikmalar hosil giladi.

3)  Jamoaviy ish — guruh bo‘lib ishlash orgali o‘quvchilar bir-biriga yordam berish va
muammolarni birgalikda hal etish tajribasini orttiradi.

Ushbu simulyatsiya misoli o‘quvchilarning emotsional intellektini rivojlantirishga
qaratilgan amaliy mashqglar orqali ularga o‘zaro muloqot va hissiy tajriba almashish
imkoniyatini beradi. O‘quvchilar turli rollarda gatnashib, o‘zaro muloqot orqali empatiya va
jtimoily ko‘nikmalarini mustahkamlashadi. Bu jarayonda o‘qituvchi darsni nazorat qilib,
qo‘shimcha tavsiyalar berishi mumkin.

2. Multimedia resurslardan foydalanish. Emotsiyalarni aniqlash, ifoda etish va
boshqarish bo‘yicha interaktiv videolar yordamida o‘quvchilar ko‘rgazmali tarzda o‘rganadilar.
Bunday materiallar o‘quvchilarga mavzuni chuqurroq tushunishga yordam beradi. Dars
jarayonida virtual mubhitlar yaratilishi orqali o‘quvchilar turli ijtimoiy vaziyatlarga duch kelib,
ularda o‘z hissiyotlarini boshqgarish tajribasini orttiradi.

“Hissiyotlarni tanib olish va ifoda etish” interaktiv mashqi.

Magsad: O‘quvchilarga turli hissiyotlarni aniqlash va ularni ifoda etish ko‘nikmalarini
shakllantirish. Emotsional vaziyatlarni vizual va audio materiallar yordamida o‘rganish orqali
mavzuga qiziqish uyg‘otish.

Video dars:

Kontent: gisga video dars (3-5 dagiga) tayyorlanadi, unda turli hissiyotlar (masalan,
quvonch, g‘am, hayajon, qo‘rquv) vizual misollar va real hayotiy vaziyatlar orqali namoyish
etiladi.

Audio: videoda hissiyotlarga mos musiga va ovozli ifodalar orgali hissiyotlar yanada
jonlanadi, bu o‘quvchilarga his-tuyg‘ularni yanada chuqurrog anglashga yordam beradi.

Dars tugagach, o‘quvchilar onlayn platforma orqali 0‘z his-tuyg‘ularini va dars davomida
olgan tajribalarini yozib borishadi. Bu jarayon o‘quvchilarga oz his-tuyg‘ularini anglash va
baholash imkonini beradi.

Kutilayotgan natijalar:

1)  Vizual va audio ta’sir: multimedia resurslar yordamida o‘quvchilar hissiyotlarni

real va jonli tarzda ko‘rib, ularni yanada yaxshi anglashadi.
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2)  Interaktivlik: animatsiyalar, testlar va virtual rolli o‘yinlar orgali o‘quvchilar faol
ishtirok etishadi, bu esa ularning diggat-e’tiborini oshiradi.

3)  Refleksiya: onlayn hissiyot jurnallari yordamida o‘quvchilar o‘z his-tuyg‘ularini
tahlil qilish va 0°‘z-0‘zini anglash ko‘nikmalarini rivojlantiradi.

Ushbu misol orgali multimedia resurslarning didaktik jarayonlarda qanday qo‘llanilishi
va o‘quvchilarning emotsional intellektini rivojlantirishga qanday ijobiy ta’sir ko‘rsatishi
ko‘rsatiladi.

3. Guruhli faoliyatlar. O‘quvchilarni kichik guruhlarga bo‘lib, ular orasida vazifalarni
tagsimlash, muammolarni hal etish va 0°‘zaro maslahatlashish orqali emotsional intellektni
rivojlantirishga erishiladi. Bu jarayonda har bir o‘quvchi o‘z hissiyotlarini ifoda etishni
o‘rganadi. Dars davomida o‘quvchilarga o‘z his-tuyg‘ularini erkin ifoda etish, fikr almashish va
bir-birining hissiyotlarini anglash imkoniyati beriladi. Bu usul orqgali ijtimoiy ko‘nikmalar va
empatiya rivojlanadi.

Magsad: O‘quvchilarni o‘zaro muloqot va hamkorlik orqali hissiyotlarni ifoda etish,
empatiya va ijtimoiy ko‘nikmalarni rivojlantirishga undash. Sinfda o‘zaro yordam, fikr
almashish va muammolarni birgalikda hal etish muhitini shakllantirish.

Faoliyat bosqgichlari:

Guruhlarga bo ‘lish: sinf 4-5 kishi tashkil etadigan kichik guruhlarga bo‘linadi. Har bir
guruh o°z ichida birgalikda ishlash va bir-birining hissiyotlarini anglashga garatilgan vazifalarni
bajaradi.

Vazifani belgilash: Har bir guruhga “Hissiyotlar galereyasi” nomli topshiriq beriladi.
Guruh har bir o‘quvchi uchun o‘zining his-tuyg‘ularini ifodalovchi rasmlar yoki chizmalarni
yaratadi yoki tanlaydi.

Har bir rasmga qisqa ta’rif yoziladi: bu his-tuyg‘u qanday paydo bo‘ldi, uni qaysi
vaziyatda boshdan kechirdi, va bu his-tuyg‘ularni boshqgarish uchun ganday choralar ko‘rgan.
Guruh a’zolari o°z ishlarini birgalikda tahlil giladi va muhokama qiladi.

Muhokama va fikr almashish: Har bir guruh a’zolari o‘z hissiyotlarini gqanday ifoda
etishlari va boshqalar bilan qanday muloqot qilishlari haqida fikrlarini bildiradi. O‘qituvchi
guruhlar o‘rtasida o‘zaro savol-javob sessiyasini tashkil etib, o‘quvchilarni o‘zaro tushunish va
empatiya ko‘rsatish yo‘nalishida qo‘shimcha fikrlar bilan ta’minlaydi.

Refleksiya: Dars yakunida har bir o‘quvchi o‘z his-tuyg‘ulari va guruhdagi faoliyat
tajribasi haqida qisqacha yozma yoki og‘zaki refleksiya qiladi. O‘qituvchi guruh ishining
natijalari va o‘quvchilarning hissiy rivojlanishidagi o‘zgarishlarni baholab, kelajakdagi darslar
uchun tavsiyalar beradi.

Kutilayotgan natijalar:

1)  Ijtimoiy muloqot va empatiya: o‘quvchilar bir-birining his-tuyg‘ularini tinglash,
tushunish va qo‘llab-quvvatlash orqali empatiya va ijtimoiy ko‘nikmalarni mustahkamlaydi.
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2)  Hissiyotlarni ifoda etish: guruhli faoliyatlar orqali o‘quvchilar o‘z hissiyotlarini
erkin ifoda etishni, so‘zga aylantirish va boshqgalar bilan muhokama qilish ko‘nikmalarini
rivojlantiradi.

3)  Guruhda ishlash tajribasi: birgalikda muammolarni hal gilish va vazifalarni
bajarish orqali o‘quvchilar hamkorlik, mas’uliyat va jamoaviy ish ko*‘nikmalarini ozlashtiradi.

Ushbu guruhli faoliyatlar namunasida o‘quvchilar shaxsga yo‘naltirilgan ta’lim
yondashuvi asosida emotsional intellektni rivojlantirishda nafagat nazariy bilimlarni, balki
amaliy ko‘nikmalarni ham mustahkamlaydi. Bu usul orqali o‘quvchilar o‘zaro muloqot, hissiy
tajriba almashish va hamkorlik orgali ijtimoiy va hissiy salohiyatlarini oshiradilar.

4. Formativ baholash va refleksiya. Emotsional jurnallar: O‘quvchilarga dars davomida
yoki uy vazifasi sifatida o‘z his-tuyg‘ularini yozib borish topshirig‘i beriladi. Shu orqali ular
0°‘z emotsiyalarini anglash, tahlil qilish va ulardan saboq olish imkoniyatiga ega bo‘ladilar. Har
bir dars oxirida o‘quvchilar bilan birgalikda dars jarayoni va o‘rganilgan materiallar haqida
qisqacha refleksiya qilish, o‘zaro muhokama qilish orqali o°‘z hissiyotlarini yanada
mustahkamlash mumkin.

Quyidagi misol formativ baholash va refleksiya jarayonlarini bosgichma-bosgich amalga
oshirish orqali boshlang‘ich sinf o‘quvchilarining emotsional intellektini rivojlantirishga
qaratilgan yondashuvni ko‘rsatadi.

Magsad: Dars davomida o‘quvchilarning emotsional holatini va rivojlanishini kuzatib
borish. O‘quvchilarga o‘z hissiyotlarini anglash va ifoda etish darajasini tahlil qilish orqali
shaxsiy o‘sish imkoniyatini yaratish. O‘qituvchi va o‘quvchilar o‘rtasida samarali muloqot
o‘rnatish va dars jarayonida tezkor qayta aloga berish.

Metodlar:

1. Emotsional jurnallar: har bir o‘quvchi dars yoki faoliyat tugagach, qisqacha yozma
refleksiya olib boradi. Jurnalda o°z hissiyotlarini ganday boshqarish, nima sababdan ma’lum bir
his-tuyg‘ular yuzaga kelgani va ular bilan ganday kurashgani yoziladi.

2. Interaktiv testlar va so‘rovnomalar: dars jarayonida qisqa testlar yoki interaktiv
so‘rovnomalar orqali o‘quvchilarning emotsional vaziyatlarni tushunish darajasi baholanadi.
Testlar natijalari asosida o‘qituvchi dars metodikasini moslashtirish va individual
yondashuvlarni ishlab chiqish imkoniga ega bo‘ladi.

3. Kichik guruh intervyulari: guruhlar ichida o‘quvchilar o‘zaro gisqa suhbatlar orqali
bir-birining hissiyotlarini tahlil gilishadi. Ushbu faoliyat orgali o‘qituvchi har bir guruh a’zosi
bilan alohida muloqot olib, dars jarayonidagi ijtimoiy va emotsional ko‘nikmalarni kuzatishi
mumkin.

Refleksiya: o‘quvchilarga dars davomida o‘z hissiyotlarini tahlil qilish va ulardan saboq
olish imkoniyatini berish. O‘qituvchi uchun dars metodikasini gayta ko‘rib chiqish va
takomillashtirish uchun o‘quvchilarning fikrlarini bilish.

Metodlar:
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1. Ochiq muhokamalar: dars oxirida o‘quvchilar bilan umumiy savol-javob sessiyasi
tashkil etiladi. O‘quvchilarga dars davomida ganday hissiyotlar paydo bo‘lgani, ularni ganday
boshqarishlari va kelajakda nimalarga e’tibor berishlari haqida fikr bildirishlari so‘raladi.

2. Yozma refleksiya: har bir o‘quvchi gisqa yozma insho yoki refleksiya shaklida darsda
olingan tajriba va hissiyotlarini ifoda etadi. Yozma ishlar orqali o‘quvchilar o0z rivojlanishini
baholash va o‘zaro farqlarni ko‘rish imkoniyatiga ega bo‘ladi.

3. O‘zaro baholash: guruhli faoliyatlar davomida o‘quvchilar bir-birining ishlarini
baholash va konstruktiv fikrlar bildirishadi. Ushbu jarayon o‘zaro ishonchni mustahkamlash va
empatiya ko‘rsatish ko‘nikmalarini rivojlantirishga xizmat qiladi.

Kutilayotgan natijalar:

1)  Shaxsiy rivojlanish: o‘quvchilar o‘z hissiyotlarini tahlil gilish orqali o‘z-0°zini
anglash va boshqarish ko‘nikmalarini mustahkamlaydi.

2)  Tezkor gayta aloqa: formativ baholash yordamida o‘qituvchi dars jarayonida
yuzaga kelayotgan qiyinchiliklarni aniglab, darhol tegishli choralarni qo‘llashi mumkin.

3)  Samarali muloqot: refleksiya mashgulotlari orqali o‘quvchilar o‘zaro fikr
almashish, empatiya va ijtimoiy muloqot ko‘nikmalarini rivojlantiradi.

Ushbu yondashuv o‘quvchilarning emotsional intellektini rivojlantirish jarayonini
yanada samarali qiladi, chunki ular oz hissiyotlarini muntazam ravishda kuzatib borish, tahlil
gilish va kelgusida yanada mustahkam ko‘nikmalarga ega bo‘lish imkoniga ega bo‘ladi.
O‘qituvchilar esa bu jarayon orqali dars metodikasini individual ehtiyojlarga moslashtirib,
o‘quvchilarning 1jtimoiy va hissiy salohiyatini yanada oshirishi mumkin.

Yugoridagilardan kelib chigib, shaxsga yo’naltirilgan ta’lim texnologiyalari yordamida
o’quvchilarning emotsional intellektini rivojlantirishning didaktik imkoniyatlari aniglandi va
tajriba-sinov ishlari jarayonida ilmiy jihatdan asoslandi (1-jadval):

1-jadval

Shaxsga yo’naltirilgan ta’lim texnologiyalari asosida emotsional intellektni
rivojlantirishning didaktik imkoniyatlari

Didaktik
imkoniyatlar

Mazmuni

O‘quvchilar maxsus yaratilgan
interaktiv  o‘yinlar orqali turli
hissiyotlarni aniglash va ularni ifoda
etish ko‘nikmalarini o‘zlashtiradi.
Virtual muhitda turli ijtimoiy
vaziyatlarni  simulyatsiya qilish
Virtual rolli o‘yinlar | orqali o‘quvchilar emotsiyalarni
boshqgarish va empatiya gobiliyatini
rivojlantiradi.

Emotsiya Kkartalari | Kartalar yordamida turli hissiyotlar
bilan ishlash nomlarini aniqlash, ularni to‘g‘ri

Interaktiv =~ o‘yinlar
Shaxsga yo’naltirilgan | orgali emotsiyalarni
ta’lim  texnologiyalari | tanish

asosida emotsional
intellektni
rivojlantirishning
didaktik imkoniyatlari
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tanlash va tasniflash mashglari
o'tkaziladi.

Interaktiv
emotsional jurnal

Oddiy va qulay shaklda
tayyorlangan elektron yoki qog'oz
jurnal orgali o'quvchilar kundalik
his-tuyg'ularini rasm yoki gisga
yozuvlar shaklida ifodalashadi, bu

Guruhda
bajariladigan kichik
loyihalar

esa 0'z-0'zini anglashga yordam
beradi.
Sinf ichida kichik guruhlarga

bo'linib, emotsiyalarni ifodalashga
bag'ishlangan loyiha yoki vazifalar
ustida ishlash orgali o'quvchilar bir-
birining his-tuyg'ularini tushunishni
va mulogotni o'rganadilar.

Soddalashtirilgan
simulatsiya
vaziyatlari

O'gituvchi tomonidan tayyorlangan
oddiy, kundalik hayotga oid
vaziyatlar (masalan, o'yin
maydonchasida yuz  beradigan
kichik nizolar yoki muammolar)
orgali o'quvchilarga hissiyotlarni
aniglash va ularni  boshgarish
ko'nikmalari beriladi.

Video darsliklar va
animatsiyalar

Bolalar uchun mo'ljallangan qgisqa
video materiallar va animatsiyalar
yordamida turli his-tuyg'ular ganday
paydo bo'lishi va ularni ganday
ifodalash mumkinligi ko'rsatiladi.

Bolalarning his-tuyg'ularini
aniglash va nazorat gilishga yordam

.Odd'y. testlar va beruvchi gisqa, oddiy testlar yoki
interaktiv savol- | . : : X
. interaktiv  savol-javob mashglari
javoblar o ) L
orgali 0'z-0'zini baholash imkoniyati
yaratiladi.
Sinfda  oddiy rol o'ynash
mashg'ulotlari tashkil etilib,

Sahnali rolli o'yinlar

o'quvchilar turli vaziyatlarda ganday
harakat qilishni va hissiyotlarni
ganday boshgarishni o'zlashtiradilar.
Bu usul yordamida kichik dramatik
gismalar tayyorlanadi.

Ota-onalar bilan
integratsiyalashgan
tadbirlar

Maktab va oila o'rtasida
hamkorlikni kuchaytirish magsadida
ota-onalar ishtirokida emotsional
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intellektni rivojlantirishga garatilgan
soddalashtirilgan seminarlar yoki
tadbirlar o'tkaziladi.

Ushbu didaktik imkoniyatlar boshlang'ich sinf o'quvchilari darajasiga moslashtirilgan
bo'lib, ularning yoshiga, gizigishlariga va rivojlanish sur‘atlariga e'tibor garatadi. Shu tarzda,
o'quvchilarning emotsional intellekti soddalashtirilgan, lekin samarali usullar yordamida
rivojlantiriladi.
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ABSTRACT: This study investigates the efficacy of online and offline gaming
methodologies in fostering speaking skills among elementary English language learners.
Recognizing the challenges associated with engaging young learners in traditional language
instruction, this research explores how interactive games can enhance communicative
competence. Through a mixed-methods approach, including experimental design, observations,
and student surveys, the study examines the impact of specifically designed digital and physical
games on learners’ fluency, vocabulary acquisition, and confidence in oral communication.
Findings indicate that integrating gaming activities significantly improves speaking proficiency,
promotes active participation, and creates a motivating learning environment. This research
contributes to the growing body of knowledge on pedagogical innovations in language
education, highlighting the potential of gaming to transform elementary English language
instruction.

Key words: Online Gaming, Offline Gaming, Speaking skill, Young learners,
“KAHOOT”.

AHHOTAIUA: B stom uccnenoBanunu nzydaercs 3pPpeKTuBHOCTh OHJIAWH- U 0d)IaiiH-
MCTOOAUMK HIPD B pPa3BUTHU HABBIKOB TOBOPCHHUA CPCAM Y4YallMXCA Ha4dYaJIbHBIX KJIACCOB
AHTJINHCKOTO SI3bIKA. HpI/ISHaBaSI HpO6J’IeMI>I, CBA3aHHBIC C BOBJICYHCHHUCM MOJIOABIX YUAIIIUXCA B
TPpaAUIUOHHOC O6yquI/IC A3BIKY, 3TO UCCIICAOBAHUC U3Yy4aCT, KaK MHTCPAKTHBHBLIC UT'PBI MOT'YT
YIy4lIUTb KOMMYHUKATUBHBLIC HABBIKH. C ITIOMOIIBIO ITOAXO0Ja CMEIIAaHHBIX METOJ0B, BKJIOYas
AKCIIEPUMEHTAJIbHBIN M3aliH, HAOMIOACHHUS W OMNPOCHI YYalIUXcCs, MCCIECIOBAaHUE H3Yy4aeT
BIIUSIHUE CHEIUATBHO pa3paOOTaHHBIX HUQPPOBBIX U (PU3NYECKUX HTP HA OETIOCTh peun
yHalmuxcs, an06peTeHI/Ie CJIOBApPHOI'0 3aliaca M YBCPCHHOCTL B YCTHOﬁ KOMMYHHKAIINN.
PCSYJII)TaTBI IIOKAa3bIBAIOT, YTO MHTCI'PALHA UT'POBBIX 3aHSATUN 3HAYUTEIIHHO yiIydqmacT HaBbIKHU
TOBOPEHUS, CIIOCOOCTBYET aKTUBHOMY YUACTHIO U CO3/1a€T MOTUBUPYIOMIYIO CPeay OOyUSHHS.
DTO HUCClieI0BaHUE BHOCUT BKJIAJT B PACTYIIMM 00beM 3HAHUH O MeJarornueCKuX WHHOBAIUSIX
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B A3BIKOBOM O6p2130BaHI/II/I, MOoAYCPKUBAA IMOTCHIHA UI'D AJIA Hp606paBOBaHI/I$[ HaA4YaJIbHOT' O
00y4eHUs aHTJIUHCKOMY SI3BIKY.

KarwueBble cioBa: oHIalH-UTPHI, OGMIAWH-UTPHI, HABBIKKM TOBOPEHHUs, Yydalllhecs
Mitaamux kinaccon, «KKAHOOT».

AHHOTAIMA: Ushbu tadgigot boshlang'ich maktab ingliz tilini o'rganuvchilarda nutq
ko'nikmalarini rivojlantirishda onlayn va oflayn o'yinlarga asoslangan usullarning
samaradorligini o'rganadi. Yosh o'quvchilarni an‘anaviy til o'rganishga jalb qilish bilan bog'liq
muammolarni tan olgan holda, ushbu tadgiqot interaktiv o'yinlar mulogot ko'nikmalarini ganday
yaxshilashi mumkinligini o'rganadi. Eksperimental dizayn, kuzatishlar va talabalar so'rovlarini
0'z ichiga olgan aralash usullar yondashuvidan foydalangan holda, tadgigot maxsus ishlab
chigilgan ragamli va jismoniy o'yinlarning o'quvchilarning ravonligi, so'z boyligini egallashi va
0g'zaki mulogotga bo'lgan ishonchiga ta'sirini o'rganadi. Natijalar shuni ko'rsatadiki, o'yinga
asoslangan faoliyatni integratsiyalash nutg ko'nikmalarini sezilarli darajada yaxshilaydi, faol
ishtirok etishga yordam beradi va rag'batlantiruvchi o'quv muhitini yaratadi. Ushbu tadgiqot
ingliz tilini erta o'rganishni o'zgartirish uchun o'yinlarning potentsialini ta'kidlab, til ta'limidagi
pedagogik innovatsiyalar bo'yicha o'sib borayotgan bilimlarga hissa qo'shadi.

Kalit so'zlar: onlayn o'yinlar, oflayn o'yinlar, nutg qobiliyatlari, boshlang'ich sinf
o'quvchilari, KAHOOT.

Introduction:

The development of effective speaking skills is a crucial component of language
acquisition, particularly for elementary learners who are laying the foundation for future
linguistic proficiency. However, traditional English language teaching methods often struggle
to maintain the engagement and motivation necessary for young learners to actively participate
in oral communication. This challenge is further compounded by the diverse learning styles and
attention spans inherent in elementary classrooms. In response, educators are increasingly
exploring innovative pedagogical approaches that leverage the inherent appeal of games to
enhance language learning.

Gaming, whether online or offline, presents a unique opportunity to create immersive and
interactive learning experiences. Digital games offer dynamic visual and auditory stimuli,
immediate feedback, and personalized learning pathways, while physical games encourage
collaborative learning, kinesthetic engagement, and social interaction. Both modalities can be
adapted to incorporate language learning objectives, providing a contextually rich environment
for practicing speaking skills. This study aims to investigate the impact of implementing online
and offline gaming methodologies on the speaking skills of elementary English language
learners.

By examining the effectiveness of these gaming approaches, this research seeks to
address the following key questions: How do online and offline games influence the fluency,

vocabulary acquisition, and confidence of elementary learners in oral communication? What
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are the perceived benefits and challenges of integrating gaming into the elementary English
language classroom? And, how can educators effectively design and implement gaming
activities to maximize their pedagogical impact? Through a rigorous analysis of empirical data,
this study aims to provide valuable insights for educators seeking to enhance speaking skills
among young learners and contribute to the ongoing discourse on innovative language teaching
practices.

Literature Review

Recent studies have highlighted the effectiveness of integrating games into language
learning, particularly in enhancing engagement and motivation among young learners. This
literature review explores the existing research on the use of online and offline games in
fostering speaking skills in elementary students.

Speaking is a fundamental aspect of language learning, allowing students to express
themselves and interact with others. According to Brown (2007), speaking proficiency is
essential for effective communication and is often a key indicator of overall language
competence. For elementary students, developing speaking skills can lead to increased
confidence and improved academic performance (Goh, 2018).

Game-based learning (GBL) has gained traction as an effective pedagogical approach in
language education. Research by Gee (2003) emphasizes that games provide a context for
meaningful interaction, which is crucial for language development. Games not only engage
students but also create a low-stress environment that encourages risk-taking and
experimentation with language (Kapp, 2012).

The rise of digital technology has led to the proliferation of online games designed for
educational purposes. Studies by Hwang and Wu (2014) indicate that online games can enhance
vocabulary acquisition and speaking skills through interactive and immersive experiences. For
instance, multiplayer online games often require players to communicate verbally or through
text, thereby providing authentic contexts for language use (Vasalampi et al., 2018).
Furthermore, online platforms can facilitate collaboration among students, promoting peer
interaction and language practice (Li Ma, 2019).

The combination of online and offline game-based approaches offers a comprehensive
strategy for enhancing speaking skills. Research by Chen et al. (2020) suggests that a blended
approach can maximize the benefits of both modalities, providing students with diverse
opportunities for practice. For instance, teachers might introduce an online game to teach
vocabulary, followed by an offline role-playing activity that encourages students to use the
newly acquired language in context.

Method

This study aimed to enhance the speaking skills of fourth-grade learners at “Steam Plaza”,
a private school specializing in English language education which is situated in urban area of
Namangan city, through the implementation of both online and offline games. The research

design included a pre- and post-intervention survey to assess the learners' speaking abilities and
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their perceptions of the activities conducted. The experiment spanned over one month and
involved various interactive games designed to engage students and promote active
participation in speaking exercises.

To gather data, a paper-based survey was administered before the intervention to establish
a baseline for the students' speaking skills. Following the implementation of the games, a post-
survey was conducted to evaluate the effectiveness of each activity. Additionally, qualitative
data were collected through interviews with selected students to gain insights into their
experiences and perceptions of the speaking activities. The online games utilized in this study
included “Bamboozle” and “Kahoot”, both of which aimed to create a dynamic learning
environment. Bamboozle was played on a smartboard, allowing for collaborative engagement
among students. The results indicated that this game was particularly successful; students
expressed enjoyment and reported improvements in their speaking skills. In contrast, “Kahoot”
did not yield positive results, primarily due to the fact that many young learners did not own
smartphones, limiting their ability to participate fully.

For offline activities, several games were implemented, including "4 Corners," "Teach
Pair," and "Hot Debate.” In the 4 Corners game, four students positioned themselves in
designated corners of the classroom and took turns constructing meaningful, grammatically
correct sentences without spelling mistakes. This activity encouraged students to think critically
about sentence structure while fostering a supportive environment for peer interaction. The
Teach Pair activity paired stronger students with those who required additional support,
allowing for personalized instruction as they discussed prompts such as "Do you like books?"
or "Who is your best friend?" This peer-teaching approach not only enhanced the weaker
students' speaking skills but also reinforced the knowledge of their stronger peers.

The “Hot Debate” activity involved students engaging in discussions on predetermined
themes, such as the advantages and disadvantages of being the eldest child in a family. Students
enjoyed this format, as it allowed them to express their opinions while developing their
argumentation skills. Each group member had to defend their perspective while consuming
coffee in a relaxed classroom setting, which contributed to a more informal atmosphere
conducive to open dialogue. Overall, these offline games provided varied opportunities for
students to practice speaking in different contexts, thereby enhancing their confidence and
fluency.

Process

The implementation process began with the selection of appropriate online and offline
games tailored to the needs of fourth-grade learners. Prior to introducing these activities, a
thorough assessment of the students' existing speaking skills was conducted through a pre-
survey that focused on their comfort levels with speaking English and their previous experiences
with similar activities. Following this assessment, the online game Bamboozle was introduced
first due to its interactive nature and ability to engage students collectively. The game was
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played on a smartboard, allowing all students to participate actively while encouraging
collaboration and teamwork.

Subsequently, “Kahoot“was introduced; however, it became evident that its effectiveness
was limited by accessibility issues, as many students did not possess smartphones. This
realization prompted a shift in focus towards offline games that could accommodate all learners
regardless of their access to technology. The offline activities were carefully structured to
promote speaking skills through collaborative learning environments. Each game was designed
to build upon the previous one, gradually increasing in complexity and encouraging greater
student involvement.

The “4 Corners” game was conducted in three rounds, allowing students multiple
opportunities to practice constructing sentences under time constraints. Following this activity,
the “Teach Pair” exercise enabled stronger students to take on teaching roles, fostering an
inclusive classroom atmosphere where peer support was emphasized. Finally, the “Hot Debate”
activity served as a capstone experience where students could apply their speaking skills in a
more formalized setting, articulating their thoughts on relevant topics while engaging in
respectful discourse with their peers.

Throughout the experiment, continuous observation was conducted to monitor student
engagement and participation levels during each activity. Feedback from students was gathered
informally during and after each session to adapt future lessons according to their interests and
needs. At the conclusion of the experiment, a post-survey was administered alongside
interviews with selected participants to evaluate their perceptions of the speaking activities and
their perceived improvements in speaking skills.

Discussion

The findings from this study indicate that implementing both online and offline games
can significantly enhance learners' speaking skills when tailored appropriately to the target
audience's needs. The success of “Bamboozle” demonstrates that interactive digital tools can
foster engagement and motivation among students when accessible technology is available.
However, the challenges faced with “Kahoot™ highlight the importance of considering students'
resources when selecting instructional methods; accessibility is crucial for ensuring inclusive
participation in educational activities.

The offline games implemented during the study proved effective in promoting speaking
skills among fourth graders. Activities like “4 Corners” and “Teach Pair” fostered an
environment where students felt comfortable practicing their speaking abilities without fear of
judgment. The structured nature of these games provided clear guidelines for participation while
encouraging creativity and critical thinking in sentence construction and peer interactions.

Moreover, the “Hot Debate™ activity allowed students to engage with relevant themes
while developing their argumentative skills. This format not only enhanced their ability to
articulate thoughts but also encouraged respectful dialogue among peers—a vital skill in both

academic and social contexts. The combination of these activities created a comprehensive
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framework for supporting speaking skill development through varied approaches that catered to
different learning styles.

The qualitative feedback gathered from student interviews further reinforced the positive
impact of these games on their speaking abilities. Many students expressed increased
confidence in their speaking skills and reported enjoying the collaborative nature of the
activities. This suggests that incorporating playful elements into language learning can lead to
improved outcomes and heightened student engagement.

Tools

In the research study several tools were used. After identifying the background
knowledge of pupils’ surveys materials were distributed and analyzed.

To check the teacher's opinions the teachers were asked to participate in online quiz and
submit their answers.

Link is provided:

https://docs.google.com/forms/d/180bzZFMYaTe2DtEviCXIviF66eWcdtMfgU3sHM
2vBVs/viewform

To find out the pupils perceptions and opinions about the usage of the visuals and
multimedia paper-based questions (Pre-While-Post) were used.

Essential questions were given to pupils and teachers, results were analyzed.

Some evidences from pupils’ survey:

Pre-Survey (Paper-Based):

Analyzing data

In the study, the data was analyzed by comparing general background knowledge of
English and survey results of both groups, and teachers’ answers were given in the bar chart
form.
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Results (Teacher Survey)

" & Have you observed improvements in " .
Are you familiar with "Baamboozle®or 5 fluency and pronunciation after using  Bar ~ Do you believe that competitive

"Kahoot" online game for student? games in your classes? elements in games motivate studentsto Bar ~
speak more?

I
_ L) .
] - I

Yes, speaking activities improve fluency : 16 a}
- (84.21%)
W'Suire, L isa tham 13 (68,42%), [-H ® It's noticeable, but not much : 1 (5.26%)
[] : . ’ ]
Ihaveheardonly.‘l(s‘Zb%) Speaking practices can not enhance studen Yes, | do believe : 18 (94.74%)
* | know, but | don't use them : 5 (26.32%) ‘ ¥ pronunciation : 2 (10.53%) = | think, no : 1 (5.26%)
Do you 1ll1ink that games reduce Have you participated in any training on Hap v :-Iave \!ol.:| receiv:: positive feedba;:k
students’ anxiety when speaking in Bar - using games for Language Teaching? ar rom students about using games for Bar -
English? speaking activities?
[
™ Yes, totally : 15 (78.95%) ® Yes, regularly : 12 (63.16%) W They are grateful : 14 (73.68%)
® Nojnever : 4(21.05%) ® Unfortunately, no : 7 (36.84%) ® They are neutral : 5 (26.32%) o
..................................
Do you believe that using games can
Have you noticed an increase in student Have you implemented online games in Bar - enhance students' speaking skills in Bar -
engagement when using games for Bar ~ your EFL classes? ar English?

speaking practice?

W Yes, always : 7 (36.84%) —
11(5.26%) = Sometimes : 10 (52.63%) = Yes : 19 (100%) o

IY \wa it works : 1B (94.74%) B No: 0 (0%
ys § ) . 1am going 1o+ 2 (10.53%) ‘ 0:0(0%)

70% of teachers know “Kahoot” but do not use them during their lessons.
“Bamboozle” is known only 40% among English teachers and are not used

El 0

Results (4th B)

Fluency Pronunciation | Vocabulary Code-
switching
Until 50% 65% 60% 60%
After 53% 70% 60% 70%

In the beginning of the experiment young learners were observed and their speaking skills
were tested during a week. The result of the target observation can be seen in the table above in
percentages (%).

During the experiment 4" graders were asked to play different games in order to enhance
their speaking skills and some noticeable changes were analyzed. The findings are as following:
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Fluency of pupils rose to 53% (+3%) and pronunciation shows 70%. Vocabulary range stays
stable with 60%, but Code-switching reached its pick with 70% (+10).

In conclusion, this study underscores the significance of utilizing diverse teaching
strategies—both online and offline—to enhance learners' speaking skills effectively. Future
research could explore long-term impacts on speaking proficiency and investigate additional
game formats that could further enrich language acquisition experiences for young learners.
Overall, creating an engaging learning environment through interactive games holds great
potential for fostering language development in educational settings.

The recommendation for English language teachers can be to implement online and
offline games during their EFL classes for forming and developing young learners’
communicative, especially speaking skills.
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Madgafurova Dilfuza Oxunovna
Qo ‘qon davlat universiteti Pedagogika fakulteti
Maktabgacha ta’lim kafedrasi katta o ‘gituvchisi

Annotatsiya: mazkur maqolada davlat maktabgacha ta’lim tashkilot rahbari ya’ni
direktorning boshgaruv muloqat ko‘nikmalariga ega bo‘lishi, boshgaruv mulogotning rahbar
faoliyatidagi ahamiyati, vazifa, funksiyalari va maqsad, vazifalari aks ettirilgan.

Kalit so‘lar: maktabgacha ta’lim, muloqot, direktor, rahbarlik, boshgaruv, mulogat
madaniyati, boshgaruv mulogoti

AHHOTauMs: B gaHHON cTaThe OTpa’keHa HEOOXOJUMOCTh HAIUYUS Y PYKOBOJMUTEIIS
rocyapCTBEHHOW JOIIKOJbHON 00pa30BaTeIbHON OPraHU3aluu, TO €CTh JUPEKTOPA, HABBIKOB
YIIPaBJIICHYCCKOT'O 06H16HI/IH, SHAYCHUC YIIPABIICHYCCKOI'O O6H_[€HI/IH B IOCATCIIBHOCTU
PYKOBOJAUTCILIA, CTO 3aa4H, q)YHKHI/IH, e 1 3aa4u.

KuaroueBble ciioBa: JOIIKOJIBHOEC 06p330BaHI/Ie, KOMMYHHKallUA, TUPCKTOP, JTUACPCTBO,
yIpaBJICHHUE, KYJIbTypa OOIIEHUS, YIIPABICHUECKAasT KOMMYHHUKAIIUS

Abstract: This article reflects the need for the head of a state preschool educational
organization, i.e. the director, to have management communication skills, the importance of
management communication in the activities of the head, his tasks, functions, goals and
objectives.

Keywords: preschool education, communication, director, leadership, management,
communication culture, management communication

KIRISH. Direktor davlat maktabgacha ta’lim tashkilotining rahbaridir.

Direktor davlat maktabgacha ta’lim tashkilotining faoliyatiga joriy rahbarlikni amalga
oshiradi.

Davlat maktabgacha ta’lim tashkiloti direktorining huquq va majburiyatlari normativ-
huquqiy hujjatlar, davlat maktabgacha ta’lim tashkilotining ustavi, shuningdek mehnat
shartnomasi bilan belgilanadi. [1]

Adabiyotlar tahlili va metodlar. Davlat maktabgacha ta’lim tashkilot rahbari ya’ni
direktor boshgaruv garorlarini ishlab chigish, ularning ijro va nazorat mexanizmlarini belgilash,
aniglik, noaniglik va ziddiyatli sharoitlarda optimal boshgaruv qarorlarini gabul gilish
texnologiyalarini bilish, liderlik, ya’ni 0z jamoasini shakllantirish, jamoa a’zolarini 0°z atrofida
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jipslashtirish, motivatsiyalash, o‘z ortidan ergashtira olish, muloqot madaniyati, tashkilotchilik,
barcha ishlarda shaxsiy o‘rnak ko‘rsata olish, moslashuvchanlik ya’ni vaziyatga moslashish va
boshqgara olish orgali ishning yangicha usullarini tashkil etish, natijaga erishish uchun yangi
shart-sharoitlarga tezda ko‘nikish, yangi vazifalarni amalga oshirishda atrofdagilarning fikrini
eshita olish va boshqa shu kabi ko‘nikmalariga ega bo‘lishi lozim. Aynigsa Davlat maktabgacha
ta’lim tashkilot rahbari ya’ni direktorning muloqat madaniyati alohida ahamiyatga ega. Chunki,
uning mulogat madaniyati direkterlik hulg-madaniyati va boshqarvlik san’atini belgilaydi. Zero,
muloqot odamlar amalga oshiradigan faoliyatlar ichida yetakchi o‘rinni egallab, u insondagi
eng muhim ehtiyojni - jamiyatda yashash va o‘zini shaxs deb hisoblash bilan bog‘liq ehtiyojini
gondiradi. Shuning uchun ham uning har bir inson uchun ahamiyati kattadir. Mulogot -
odamlarning birgalikdagi faoliyatlari ehtiyojlaridan kelib chigadigan turli faolliklari mobaynida
bir-birlari bilan 0‘zaro munosabatlarga kirishish jarayonidir. Ya‘ni, har bir shaxsning jamiyatda
ado etadigan ishlari, ya’ni mehnat, o‘qish, o‘yin, 1jod qilish va boshqalarda o‘zaro munosabat
va o°zaro ta‘sir shakllarini 0°z ichiga oladi. Chunki har qanday ish odamlarning bir-birlari bilan
til topishishini, bir-birlariga turli xil ma‘lumotlarni uzatishni, fikrlar almashinuvi kabi murakkab
hamkorlikni talab qiladi. Shuning uchun ham har bir shaxsning jamiyatda tutgan o‘rni,
ishlarining muvaffaqiyati, orttirgan obro‘si uning muloqotga kirisha olish qobiliyati bilan
bevosita bog‘liqdir.

Shaxslararo muloqgat jarayoni juda murakkab bo‘lib, unga odam hayoti mobaynida
o‘rganib boradi. Muloqotning psixologik jihatdan murakkab eckanligi hagida B.F.Parigin
shunday yozadi: «Muloqot shunchalik ko‘p qirrali jarayonki, unga bir vaqtning o‘zida
quyidagilar kiradi:

a) individlarning o‘zaro ta ‘sir jarayoni,

b) individlar o‘rtasidagi axborot almashinuvi jarayoni;

V) bir shaxsning boshga shaxsga munosabati jarayoni;

g) bir kishining boshqalarga ta ‘sir ko‘rsatish jarayoni;

d) bir-birlariga hamdardlik bildirish imkoniyati;

ye) shaxslarning bir-birlarini tushunishi jarayoni.

Mulogotning turli shakllari yoki bosqichlari mavjud bo‘lib, dastlabki bosqich - odamning
0°‘z-0°‘zi bilan muloqotidir. T.Shibutani “Agar odam ozgina bo‘lsa ham o°zini anglasa, demak,
u o‘z-o‘ziga ko‘rsatmalar bera oladi” - deb to‘g‘ri yozgan edi. Odamning o°z-o‘zi bilan
muloqoti aslida uning boshgalar bilan mulogotining xarakterini va hajmini belgilaydi. Agar
odam o°‘z-o0‘zi bilan hadeb muloqot qilishni odat qilib olib, doimo jamiyatdan o°zini chetga
tortib, tortinib yursa, demak, u boshgalar bilan suhbatlashishda, til topishishda jiddiy
qiyinchiliklarni boshdan kechiradi, deyish mumkin. Demak, o‘zgalar bilan muloqot -
muloqotning ikkinchi bosqichi va ko‘rinishidir.

Tahlil va natijalar. Muloqot murakkab jarayon bo‘lganligi uchun ham ayrim olingan
muloqot shaklini tahlil gilganimizda, unda juda xilma-xil ko‘rinishlar, jabhalar va gismlar

borligini aniglashimiz mumkin. G.M.Andreyeva mulogotning quyidagi tuzilishini taklif etadi:
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1. Mulogotning kommunikativ tomoni, ya’ni muloqotga kirishuvchilar o‘rtasidagi
ma‘lumot va axborotlar almashinuvi jarayoni.

2. Muloqotning interaktiv tomoni, ya’ni, muloqotga kirishuvchi tomonlarning bir-
birlarining ijtimoiy xulg-atvoriga ta’sir ko‘rsatish jarayoni.

3. Mulogotning perseptiv tomoni, ya’ni, mulogotga Kkirishuvchi tomonlarning bir-
birlarini idrok etishlari va tushunishlari bilan bog‘liq bo‘lgan murakkab psixologik jarayon.

Ko‘pgina olimlar boshqaruv muloqotning rahbar faoliyatidagi ahamiyati, vazifa, va
funksiyalarini izohlaganlar.

Boshgaruv muloqoti - xodimlarni ma‘lum tomonga yo‘naltirish maqsadidagi o‘zaro

ma‘lumot almashinuvi jarayoni.

Boshqgaruv muloqgoti quyidagilarda namoyon bo‘ladi:

1. Buyrug va topshiriq uzatish, xodimga u yoki bu maslahatni berish;

2. Vazifa, topshiriq ganday ado etilganligi hagida «qayta aloga», ya ‘ni hisobotni gabul
qgilish;

3. Itoatdagi xodimlarga vazifa ganday bajarilganligi hagida baho berish.

Mulogotni mohirona olib boruvchi rahbarda o‘z vazifalarini samarali tarzda tashkil etish
imkoniyati oshadi. Xodimlarga ta‘sir etish, ularga g‘ayrat bag‘ishlash, tashkilot maqgsadi sari
yetaklash kabi tashkiliy vazifalar ham malakali muloqot orqali ta’minlanadi.

Rahbarning mulogot malakasini ifodalovchi asosiy jihat uning muloqgot sohasidagi
faolligi bo‘lib hisoblanadi. Ushbu faollikning maqgsadga yo‘nalganligi, anglangan tarzda va
erkin ijro etilishi insonnning mulogot jarayonini ganchalik mohirlik bilan amalga oshirishini
ifodalovchi asosiy belgilardir. Rahbar mulogot jarayonining ichki qonunlarini bilishi juda
muhimdir. Muloqot jarayonini boshgarishga oid vosita va uslublar mulogot texnologiyalari
iborasi orqali ifodalanadi. Aynan shunday texnologiyalarni o‘zlashtirish va vaziyatga oid
ravishda qo‘llash muloqotning erkinligini ta’minlaydi. Muloqotning ichki qonunlariga oid
quyidagi fikrlar ish yuzasidan bo‘ladigan o‘zaro munosabatlar doirasini yanada kengaytirish va
o‘zgalarga samarali ta ‘sir etish imkonini yaratadi. Shu munosabat bilan, muloqot jarayonini
boshgarish imkonini beruvchi shartlardan biri uni bosgichma-bosgich amalga oshirishdir.

Rahbar boshgaruvi jarayonida mulogot tadbirini tashkil etar ekan bu jarayonni rahbarlik
muloqgoti deb atash mumkin. To‘la-to‘kis va meyorida tashkil etilgan rahbarlik muloqoti
quyidagi asosiy bosqichlarni oz ichiga oladi:

— Aloqga/kontakt o‘rnatish.

— Masalani muhokama qilish.

— Yechim variantlarini izlash.

— Qaror gabul qilish.

[jobiy natijaga olib keluvchi rahbarlik muloqoti ta’kidlangan bosqichlarning aynan
shunday ketma-ketligida amalga oshadi. Aniqgrog‘i, muloqot jarayonining samarali o‘tishi, ko‘p
jihatdan, shu bosgichlarni navbatma-navbat amalga oshirish bilan bog‘lig. Bu shartni ta’minlash
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esa, avvalambor, rahbar zimmasiga yuklatiladi, chunki boshqaruv muloqotini yo‘naltirish
asosan uning imkoniyati doirasidadir.

Shaxs mulogotini shakllantirishdan asosiy magsad - rahbar bu jarayon orqali o‘z
xodimlari bilan amalga oshirishi lozim bo‘lgan muammolarni hal etadi. Masalan, yangi yil
kechasi oldidan biron-bir xodimni ishxonada navbatchilikda qoldirish va umuman, korxona
miqyosida xodimni bevosita mas‘uliyati doirasiga kirmaydigan biron-bir ishga jalb etish kabi
muammoli vaziyatlarni ko‘plab qayd etishimiz mumkin. Albatta, bunday tashkilotchilik
vaziyatlarini hal etishning eng oddiy usuli mavjud. Jumladan, oddiygina bir buyruq bilan
xodimni deyarli har ganday ishni zimmasiga olishga majbur etish mumkin. Ammo, ishning
natijasi ganday bo‘lishi, vazifani bajarishga xodimning qanchalik sidqidildan munosabatda
bo‘lishi, topshiriq sifatini hal etadigan asosiy omildir. Shuning uchun taklif etilayotgan
boshgaruv mulogoti modelida xodimning vazifaga mas‘uliyatini oshirish, unda topshiriq
natijasi ijobiy bo‘lishiga kuyunchaklik hissini kuchaytirish nazarda tutiladi. Ish yuzasidan
amalga oshadigan muloqot hamkasblar bilan kontakt o‘rnatishdan boshlanadi.

Xulosa. Maktabgacha ta’lim tashkilotining rahbari maktabgacha ta’lim tashkilotlarini
boshqarish texnologiyasini bilishi va boshqaruv texnikasiga ega bo‘lishi kerak. Zero bugungi
kun maktabgacha ta’lim tashkilotining zamonaviy rahbaridan ta’limning qonunchilik asoslarini
aniq tushunish, maktabgacha ta’lim tashkilotlarini boshqarish samaradorligiga ta’sir etuvchi
normativ-huquqiy hujjatlar va huqugiy omillarni bilishni talab etadi. Demak, maktabgacha
ta’lim tashkiloti rahbarining boshgaruv kompetentligi — bu uning gobiliyatlari, shaxsiy va
kasbiy-pedagogik sifatlari, shuningdek, muayyan ijtimoiy-tarixiy va ta’limiy vaziyatlarda
boshgaruv faoliyatiga tayyorligi bilan belgilanadigan rahbarning ajralmas kasbiy-shaxsiy
xususiyatidir
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Annotatsiya. Bugungi kunda jamiyatni raqamlashtirish ta'limga sezilarli ta'sir ko‘rsatib,
oliy ta’lim muassasalari bo'lajak o‘qituvchilaridan raqamli kompetensiyalarni rivojlantirish
talab etiladi. Ushbu ilmiy maqolada oliy ta’lim muassasalari bo'lajak o‘qituvchilarining ragamli
kompetentsiyalarini rivojlantirishga ta'sir qiluvchi omillar va mustaqil ta'lim faoliyati ko‘rib
chigiladi. Maqolada oliy ta’lim muassasalari bo'lajak o‘qituvchilarining ragamli malakasini
rivojlantirishga qaratilgan tavsiyalar va mustaqil ta limni tashkil etishdagi innovatsion
pedagogik texnologiyalar hagida ma lumotlar berilgan.

Kalit so‘zlar: Ragamli pedagogika, oliy ta’lim, ragamli kompetensiya, ragamli
texnologiya, texnologik savodxonlik, ta'lim resurslari, zamonaviy ta’lim, bilim, ko‘nikma,
malaka, ragamli savodxonlik.

Oliy ta’lim uzluksiz ta’lim tizimining muhim bosqichi. Innovatsion taraqqiyotni
belgilaydigan, malakali, soha va tarmogqlar bo‘yicha chuqur ixtisoslashgan mutaxassislar aynan
shu bosqgichda tayyorlanadi. Shu bois, davlatimiz tomonidan ta’limning mazkur bosqichini
modernizatsiyalashga katta e’tibor qaratilyapti. Jumladan, yangi oliy ta’lim muassasalari tashkil
etilayotir, ta’lim yo‘nalishlari va mutaxassisliklar soni oshirilmogda. Oliy ta’lim
muassasalarining moddiy-texnik bazasi yaxshilanib, yangi ilmiy laboratoriyalar faoliyati yo‘lga
qo‘yilmoqgda. O‘zbekiston Respublikasi Prezidentining so‘nggi ikki yilda ta’lim va ilm-fan
sohasiga oid o‘nlab farmon va qarorlari gqabul qilindi. Ularning natijalari hozirdanoq ko‘zga
tashlana boshladi. Bugungi kunda eng zamonaviy ilm-fan va texnologiyalardan samarali
foydalanish masalalarini kun tartibiga qo‘ymoqda. Qolaversa, ushbu texnologiyalardan
foydalanish ham innovatsion bilimlarni talab qiladi. Shu bois bo‘lajak mutaxassis, ya’ni o‘z
ustida tinimsiz ishlashi zarur. Bunda oliy ta’lim tizimida kiritilgan fanlarni aksariyat mashg‘ulot
soatlarini mustaqil ta’lim soatlari tashkil etadi. Mustaqil ta’limni faollashtirmasdan oliy
ta’limda talabalarni samarali o‘qitishni ko‘z oldimizga keltirish qiyin. Hozirgi davr
mutaxassisidan yuqgori darajadagi tayyorgarlik, mustaqil ravishda garorlar gabul gila olish,
belgilangan vazifalarni bajarish uchun ko‘p ma’lumotlar orasidan kerakligini tanlab olish va bu
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ma’lum. Hozirgi zamon talabiga javob bera oladigan mutaxassislar tayyorlash uchun o‘quv
jarayonini tashkil etishni jiddiy ravishda o‘zgartirish kerak, ya’ni auditoriya soati, passiv
ma’ruza mashg‘ulotlar ulushini kamaytirish hisobiga talabalarning mustagqil ishlari salmog‘ini
oshirish zarur. Talabalarning ta’lim olishda an’anaviy o‘qitish usulidan mustagqil faoliyatiga
katta e’tibor berib borish asosiy yetakchi g‘oyadir. Mustaqil ta’lim talabalarga bilim berishda
bu talabani o‘z holiga tashlab qo‘yish emas, balki pedagog tomonidan muntazam
boshqgariladigan talabalarning mustagil faoliyatidir. Talabalarning mustagil ishlarini tashkil
etishning asosiy maqsadi o‘qituvchidan talabaning o‘quv faoliyati jarayonida pedagogik
yordam ko‘rsatishdir. Shuning uchun, agar o‘qituvchi muntazam ravishda talaba mustaqil
soatlarini rejalashtirish, tashkil etish va nazorat gilishni amalga oshirsa, kutilgan ijobiy natijaga
erishiladi. Talabalarning mustaqil ishlarini tashkil etish juda murakkab, chunki talabaning
bilimlarni amalda qo‘llash qobiliyati uning turli xil manbalardan olingan ma’lumotlarni
qidirish, qayta ishlash va tahlil qilish qobiliyati bilan chambarchas bog‘ligdir. Shunday qilib,
OTM tizimida talabalarning mustaqil ishlash funksiyasini shakllantirish fundamental vazifalar
bo‘yicha talablarning yo‘nalishlari quyidagicha aniglanadi:

- axborot va o‘qitish (yangi o‘quv ma’lumotlarini ishlab chiqish);

- rivojlantirish (intellektual faoliyat, ijod madaniyatini oshirish);

- rag‘batlantiruvchi (0°z o‘zini o‘qitish uchun motivatsiya);

- ta’lim (malakali mutaxassisning shaxsiy va kasbiy fazilatlarini rivojlantirish). OTM
tizimi o‘quvchilarining mustaqil ishining asosiy vazifalarini o‘rganayotganda talabalarning
mustagqil ishlashi belgilarini ro‘yxatlash va tavsiflash kerak:

- kognitiv yoki amaliy topshiriq, muammoli savollar, ularni amalga oshirish uchun
alohida vaqgtning mavjudligi;

- ma’lum bir harakatni to‘g‘ri va eng yaxshi bajarish uchun ruhiy stressning namoyon
bo‘lishi;

- berilgan vazifalarni hal etish jarayonida talabalarning ongi, mustaqilligi va faolligi
namoyon bo‘lishi;

- talabaning mustagqil, kognitiv va amaliy faoliyatini boshqarish va 0‘zini 0°zi boshqgarish
tizimini amalga oshirish.

Oliy ta’lim tizimi talabalarining mustagqil ishlarini tahlil qilish, yig‘ilish o‘tkaziladigan
joy va vaqtga, o‘qituvchi tomonidan etakchilik xususiyatiga va boshqgarish uslubiga garab, uni
quyidagi turlarga ajratish kerak:

- asosiy auditoriya darslarida mustaqil ishlar (ma’ruzalar, seminarlar, laboratoriya
ishlari);

- o‘qituvchi rahbarligida rejali maslahat, ijodiy aloqalar, testlar va imtihonlar
ko‘rinishidagi mustaqil ishlar;

- talaba uy vazifasini o‘quv va ijodiy xarakterga ega bo‘lganida darsdan tashqari mustagqil
ishlar.

44



Qo ‘qon DPI. Iimiy xabarlar 2025-yil 5-son C seriya

Shuning uchun Oliy ta’lim tizimi talabalarining mustaqil ishlarining qo‘shimcha
turlarini ko‘rib chiqish tavsiya etiladi:

- ma’ruza materiallari va darsliklarni o‘rganishni ta’minlaydigan ma’ruza materiallari
bilan joriy ish (taggoslash jadvallari, diagrammalar yoki grafiklarni tuzish);

- adabiyotlarni va elektron axborot manbalarini tartib, kurs muammolari bo‘yicha izlash
(tanlash) va sharhlash (masalan, lug‘at tuzish);

- amaliy, seminar mashg‘ulotlariga, testga, imtihonga tayyorgarlik (nazorat savollariga
javob tayyorlash);

- berilgan muammo bo‘yicha maqola yozish;

- uy vazifasi, bilimlarni yangi sharoitlarda qo‘llash, modellashtirish, muammoli
vaziyatlarni hal qgilish;

- o‘quv ilmiy-tadqgigot (ilmiy-tadqiqgot) ishlarini bajarish;

- amaliy (loyihalash) ishlarni tayyorlash va boshqalar. Shunday qilib, har qanday o‘quv
faniga oid ishchi dasturning mustaqil gismida mustaqil ish nafagat "klassik metodologiya"
(darslik, me’yoriy hujjatlar bilan ishlash, nazorat savollariga javoblar va boshqalar), balki
interfaollik bilan ham taqdim etilishi mumkin. o‘quv mashg‘ulotlarida "yangi pedagogik
texnologiyalar" dan foydalangan holda: - video-insho tayyorlash; - texnologik loyihalash; casel
texnologiyalari.

Shunday qilib, Oliy ta’lim tizimida talabalarning mustaqil ishlarini tashkil etishning
an’anaviy usullari, masalan, darslik bilan ishlash yoki eslatma olish va biz o‘quv amaliy ishlar,
ilmiy-amaliy loyihalarni talabalarning mustaqil ishlarini tashkil etishning innovatsion shakli
sifatida ko‘rib chiqish lozim. Talabalarning mustaqil ishlarini tashkil etishning innovatsion
pedagogik texnologiyalari yuqori sifatli 0o‘quv materiallari, Internetning axborot olamiga
foydali kirish, asosiy va qo‘shimcha adabiyotlar ro‘yxatining aniq ro‘yxati va tizimli
monitoringni talab giladi.
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Annotatsiya. Ushbu maqola Yaponiyada talabalarning emosional intellektini
rivojlantirishda ma’naviy tarbiyaning roliga bag‘ishlangan. Tadqiqotda emosional intellektning
asosiy komponentlari, Yaponiya ta’lim tizimida ma’naviy tarbiyaning o‘rni va ularning
talabalarning ijtimoiy-ma’naviy salohiyatiga ta’siri tahlil gilinadi. Tadqiqot empirik usullar,
so‘rovnomalar va statistik tahlil asosida olib borildi. Natijalar ma’naviy tarbiyaning emosional
intellektni oshirishda muhim omil ekanligini ko‘rsatdi.

Kalit so‘zlar: ma’naviy tarbiya, emosional intellekt, Yaponiya ta’lim tizimi, talabalar,
[jtimoiy-ma’naviy salohiyat.

AnHoTaums. CTaThsl MOCBSIIEHA POJIM HPABCTBEHHOI'O BOCIUTAHHWS B Pa3BUTUU
OMOIOHUOHAJIBHOI'O HMHTCIUICKTA CTYIACHTOB B SInonnu. B HCCJIICAOBAHNHN AHAJIU3UPYIOTCA
OCHOBHBIC KOMITIOHCHTBI OSMOIMOHAJIBHOI'O MHTCIIJIICKTA, MECTO HPABCTBCHHOI'O BOCIIMTAHHA B
SITOHCKOW CHCTEME 06p2130BaHI/I$I U HUX BJIIUIHHUEC HaA COL[HaJILHO-HpaBCTBeHHBIfl IIOTCHIINAJI
CTYACHTOB. I/ICCJIGI[OBaHI/Ie OCHOBAHO Ha OMIIMPUYCCKHX MCTOJAX, AHKCTUPOBAHHU U
CTaTUCTHUYECKOM aHaJIn3e€. PGBYJ'IBTaTI:I ITOKAa3bIBAIOT, YTO HPABCTBCHHOC BOCIIMTAHUC SABJIACTCSA
Ba’KHbBIM (i)aKTopOM IIOBBIINICHUA OMOIMOHAJIbHOT'O UHTCJIJICKTA.

KaroueBble ciioBa: HPAaBCTBCHHOC BOCIIMTAHUC, BMOHHOHaHBHBIﬁ HHTCJIJICKT, ATIOHCKAasA
CUCTEMA O6paSOBaHI/I$I, CTYACHTHI, COHHaJ]LHO-HpaBCTBeHHBIﬁ IIOTCHI NAJI.

Annotation: This article explores the role of moral education in developing emotional
intelligence among students in Japan. The study analyzes the key components of emotional
intelligence, the place of moral education in the Japanese education system, and their impact on
students’ socio-moral potential. The research employs empirical methods, surveys, and
statistical analysis. The findings indicate that moral education significantly contributes to
enhancing emotional intelligence.

Keywords: moral education, emotional intelligence, Japanese education system,
students, socio-moral potential

47



Qo ‘qon DPI. Iimiy xabarlar 2025-yil 5-son C seriya

Kirish.

O‘zbekiston Respublikasida yoshlarni ma’naviy-axlogiy tarbiyalash davlat siyosatining
ustuvor yo‘nalishlaridan biridir. Prezidentimiz Shavkat Mirziyoyevning 2019 yil 3 maydagi
“Ma’naviy-ma’rifiy ishlar samaradorligini oshirish bo‘yicha qo‘shimcha chora-tadbirlar
to‘g‘risida”gi  PQ-4307-sonli qarorida “oilada farzand tarbiyasiga e’tiborsizlik” ichki
mafkuraviy tahdid sifatida qayd etilgan va bu borada samarali choralar ko‘rish vazifasi
belgilangan. Shuningdek, Vazirlar Mahkamasining 2019 yil 31 dekabrdagi 1059-sonli
“Uzluksiz ma’naviy tarbiya konsepsiyasi” qarori yoshlarda vatanparvarlik, mas’uliyat va
Ijtimoiy faollik kabi kompetensiyalarni shakllantirishga xizmat giladi. Ushbu garorlar doirasida
ma’naviy tarbiyaga alohida e’tibor qaratilmoqda, xususan, ta’lim muassasalarida yoshlarning
mafkuraviy immunitetini mustahkamlash bo‘yicha keng ko‘lamli tadbirlar amalga
oshirilmogda.

Yaponiya ta’lim tizimida ma’naviy tarbiya (moral education) talabalarning emosional va
ijtimoiy rivojlanishida muhim o‘rin tutadi. Yaponiyada “shiishin” (ma’naviy tarbiya) deb
ataluvchi fan o‘quv jarayonida axloqiy qadriyatlar, empatiya va ijtimoiy mas’uliyatni oshirishga
xizmat qgiladi. O‘zbekistonda amalga oshirilayotgan islohotlar Yaponiya tajribasidan keng
foydalanish imkonini beradi. Kelgusida O‘zbekistonda ma’naviy tarbiyaning innovasion
usullarini joriy etish, xususan, emosional intellektni rivojlantirishga garatilgan dasturlarni
kengaytirish rejalashtirilmoqda.

Adabiyotlar tahlili. Emosional intellekt va ma’naviy tarbiya bo‘yicha tadqiqotlarda bir
gator olimlar muhim xulosalarga erishgan.

Deniyel Goulman [1] emosional intellektni “o‘z va boshqgalarning his-tuyg‘ularini
tushunish, ularni boshqarish va munosabatlarda samarali foydalanish” deb ta’riflaydi. Uning
fikricha, emosional intellekt ijtimoily munosabatlarda muhim rol o‘ynaydi, bu esa ma’naviy
tarbiya bilan uzviy bog‘liq. Piter Salovey va Jon Mayer [2] esa, emosional intellektning to‘rt
komponentini (his-tuyg‘ularni aniqlash, ularni foydalanish, tushunish va boshgqarish) ajratib
ko‘rsatdilar. Ularning tadqiqotlari ma’naviy tarbiyaning emosional intellektga ta’sirini
o‘rganishda asosiy manba bo‘lib xizmat qiladi.

Xovard Gardner [3] ko‘p xil intellekt nazariyasida emosional va ijtimoiy intellektni
alohida ko‘rib chigadi. U ma’naviy tarbiyaning talabalarning shaxsiy va ijtimoiy
kompetensiyalarini oshirishda muhimligini ta’kidlaydi. Shuningdek, Takeo Doi [4] Yaponiya
madaniyatida “amae” (boshliqga ishonish va emosional bog‘liqlik) konsepsiyasini tahlil qilib,
emosional intellektning madaniy asoslariga e’tibor qaratdi. Uning xulosalari Yaponiyada
ma’naviy tarbiyaning emosional intellektga ta’sirini tushunishda juda muhim hisoblanadi.

Kaoru Yamamoto [5] Yaponiya ta’lim tizimida ma’naviy tarbiyaning rolini ta’kidlab,
uni talabalarning empatiya va ijtimoiy mas’uliyat tuyg‘usini oshirishda asosiy omil deb
hisoblaydi. Shuningdek, I.Mamaychuk [6] postsovet davlatlarida emosional intellektni
rivojlantirishda ma’naviy tarbiyaning ahamiyatini ta’kidlab, uning psixologik xususiyatlarga
ta’sirini tahlil qilgan.
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Ushbu tadqiqotlar ma’naviy tarbiya va emosional intellekt o‘rtasidagi uzviy bog‘liglikni
ko‘rsatadi, ammo Yaponiya tajribasiga alohida e’tibor qaratilgan tadqiqotlar soni cheklangan.

Metodologiya. Tadqiqotda empirik va miqdoriy usullar qo‘llanildi. Yaponiyaning Tokio
va Kioto shaharlaridagi 3 ta universitetdan 300 nafar talaba (18-22 yosh) tanlab olindi.
Ma’lumot yig‘ish uchun quyidagi usullar ishlatildi:

1. So‘rovnoma: Goulman va Mayer-Saloveyning emosional intellekt shkalasi
asosida ishlab chiqgilgan 50 savoldan iborat so‘rovnoma.

2. Intervyu: 30 nafar talaba bilan ma’naviy tarbiyaning ularning emosional
intellektiga ta’siri bo‘yicha yarim strukturali suhbatlar o‘tkazildi.

3. Statistik tahlil: SPSS dasturi yordamida korrelyasion va dispersion tahlil
(ANOVA) o‘tkazildi.

Tadqgiqotda ma’naviy tarbiyaning emosional intellektga ta’sirini o‘lchash uchun quyidagi
gipoteza tekshirildi: “Ma’naviy tarbiya emosional intellektning asosiy komponentlari
(empatiya, 0‘z-o°zini boshqarish, 1jtimoiy ko ‘nikmalar) rivojlanishiga ijobiy ta’sir ko‘rsatadi.”

Natijalar. Tadgiqgot natijalari quyidagi jadval va grafiklarda tagdim etildi.

Komponent (Ir<)orrelya3|ya koeffisiyenti o-giymat
Empatiya 0.72 <0.01
O‘z-0°zini boshqarish 0.65 <0.01
Ijtimoiy ko‘nikmalar 0.68 <0.01

Jadval 1. Emosional intellekt komponentlari va ma naviy tarbiya o ‘rtasidagi
korrelyasiya

Tahlil: Jadvalda ko‘rsatilganidek, ma’naviy tarbiya emosional intellektning barcha
komponentlari bilan yugori darajada ijobiy korrelyasiyaga ega (r > 0.65, p < 0.01). Xususan,
empatiya bilan korrelyasiya eng yuqori (r = 0.72), bu ma’naviy tarbiyaning boshqalarning his-
tuyg‘ularini tushunish qobiliyatini oshirishda muhim rolini ko‘rsatadi.

Ma’naviy tarbiya darajasi (past, o‘rta, yuqori) va emosional
intellekt ballari (0—-100)

55
= Yuqori darajada ma’naviy tarbiya = O’rta darajadagilar Past darajadagilar

Grafik 1. Ma’naviy tarbiya darajasiga qarab emosional intellekt ballari
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Grafikda ma’naviy tarbiya darajasi (past, o‘rta, yuqori) va emosional intellekt ballari (0—
100) ko‘rsatilgan. Yuqori darajada ma’naviy tarbiya olgan talabalar o‘rtacha 85 ball, o‘rta
darajadagilar 70 ball, past darajadagilar 55 ball to‘plagan.

Grafikdan ma’naviy tarbiya darajasi yuqori bo‘lgan talabalarning emosional intellekt
ballari sezilarli darajada yuqori ekanligi ko‘rinadi. Bu ma’naviy tarbiyaning talabalarning
Ijtimoiy va emosional kompetensiyalarini oshirishda muhim omil ekanligini tasdiglaydi.

Universitet Emosional intellekt bali Standart chetlanish
(o‘rtacha)

Tokio 82 5.2

Kioto 78 6.1

Osaka 75 7.0

Jadval 2. Universitetlar bo ‘yicha emosional intellekt ballari

Tokio universiteti talabalarining emosional intellekt ballari o‘rtacha 82 bo‘lib, bu boshga
universitetlarga nisbatan yuqori. Bu Tokio universitetida ma’naviy tarbiyaga alohida e’tibor
garatilishi bilan bog‘liq bo‘lishi mumkin. ANOVA tahlili universitetlar o‘rtasidagi fargning
statistik ahamiyatga ega ekanligini ko‘rsatdi (F = 12.34, p <0.05).

Xulosa va takliflar. Tadgiqot natijalari ma’naviy tarbiyaning Yaponiyada talabalarning
emosional intellektini rivojlantirishda muhim omil ekanligini ko‘rsatdi. Xususan, empatiya va
ijtimoiy ko‘nikmalar ma’naviy tarbiya orqali sezilarli darajada oshdi. O‘zbekistonda ushbu
tajribadan foydalanib, quyidagi takliflar amalga oshirilishi mumkin:

1. Ta’lim dasturlariga emosional intellektni rivojlantirishga qaratilgan ma’naviy
tarbiya modullari Kiritilishi;

2. O‘qituvchilar uchun ma’naviy tarbiya va emosional intellekt bo‘yicha maxsus
treninglar tashkil gilinishi;

3. Yaponiya tajribasi asosida talabalar o‘rtasida empatiya va ijtimoiy mas’uliyatni
oshirishga qaratilgan tadbirlar ko‘paytirilishi.
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Annotatsiya: Ushbu maqolada Farg‘ona vodiysi xonandalik maktablarining o‘zbek
musiga san’atidagi ahamiyatini, ularning pedagogik asoslarini va ijodiy an’analarini chuqur
tahlil giladi. Magolada Halima Nosirova, Mukarrama Azizova va Fotima Boruxova kabi
mashhur san’atkorlarning musiqiy faoliyati va pedagogik merosi o‘rganilgan. Farg‘ona vodiysi,
o‘zining boy tarixiy-madaniy merosi bilan, milliy musiganing rivojlanishida strategik ahamiyat
kasb etadi. Yozma faoliyatda zamonaviy metodlarning qo‘llanilishi va yoshlarni ijodiy
tarbiyalashda amalga oshirilayotgan tadbirlar ham yoritilgan.

Kalit so‘zlar: Farg‘ona vodiysi, xonandalik maktablari, o‘zbek musiga san’ati, Halima
Nosirova, Mukarrama Azizova, pedagogik tamoyillar, ijrochilik an’analari, Zamonaviy
metodlar, musiqiy meros, maqom san’ati.

“POJIb XAHEMCKHUX IIKOJI ®EPTAHCKOM JIOJIMHBI B PA3BUTUHN
Y3BEKCKOI'O MY3bIKAJIBHOT'O HCKYCCTBA”.

AHHOTanus: B maHHOM cTaThe MOAPOOHO aHAIU3UPYETCS 3HAYCHUE XaHEMCKHUX IIKOJI
depranckoi OJUHBI B y30€KCKOM MY3BIKaJTbHOM HCKYCCTBE, UX MENaroruieckKre OCHOBBI U
TBOPUYECKHE TpaauLIMU. PaccMoTpeHa My3bIKaibHas JEATEILHOCTD U EAArOTUYECKOE HACIIEINE
W3BECTHBIX APTUCTOK, Takux Kak Xamuma HacupoBa, Myxkappama AsuzoBa u dotuma
BopykoBa. @epranckas 1oiauHa, o01agas 00raTbiM HICTOPUKO-KYJIBTYPHBIM HACTEIUEM, UTPACT
CTPATETHUYECKYIO pPOJIb B PA3BUTHU HAIMOHAIBHONW MY3bIKA. B CTaThe OCBEIICHBI TAKKE
COBPEMEHHBIE METOJbI, HMCIIOJb3YEMbIE B IHUCBMEHHOW JESATEIBHOCTH, W MEPONPUATHS,
MIPOBOJIUMBIE ISl TBOPUYECKOTO BOCITUTAHUS MOJIOJICHKH.

KiroueBbie cioBa: ®epranckas A0JdWHA, IIKOJ TMEBEl, Y30€KCKOE MY3BIKAIbHOE
nckKyccTBo, Xanmuma HacupoBa, Mykappama A3u30Ba, eaarornueCKue MpUHIUIIBI, TPAIUIUN
WCTOJIHEHUSI, COBPEMEHHBIE METO/Ibl, MY3bIKAJIbHOE HACJIEINE, MAKAMCKOE UCKYCCTBO.
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“THE ROLE OF KHANANDALIK SCHOOLS IN THE FERGANA VALLEY IN
THE DEVELOPMENT OF UZBEK MUSICAL ART”

Abstract: This article provides an in-depth analysis of the significance of the khanandalik
schools in the Fergana Valley for Uzbek musical art, exploring their pedagogical foundations
and creative traditions. The musical activities and pedagogical heritage of renowned artists such
as Halima Nosirova, Mukarrama Azizova, and Fotima Borukhova are examined. The Fergana
Valley, with its rich historical and cultural heritage, plays a strategic role in the development of
national music. The article also highlights contemporary methods utilized in written activities
and events aimed at fostering creativity among the youth.

Keywords: Fergana valley, singing schools, uzbek musical art, Halima Nosirova,
Mukarrama Azizova, pedagogical principles, performing traditions, contemporary methods,
musical heritage, magom art.

Kirish.

O‘zbek musiga san’atining rivojlanishini, ayniqsa, Farg‘ona vodiysi xonandalik
maktablarining roli va ahamiyatini chuqur tahlil qilishga bag‘ishlangan. O‘zbekistonning
musiqly an’analari, bu yerda shakllangan ijro uslublari va pedagogik yondashuvlar orqali
avloddan-avlodga sog‘lom va ma’naviy taraqqiyotning usullarini etkazish jozibasi ekzotika va
asriyat bilan ahillikda keladi. Ayniqgsa, Halima Nosirova, Mukarrama Azizova kabi san’atkorlar,
0'z ijodlari va pedagogik faoliyatlari bilan o'zbek milliy musigasining boyliklarini saglash va
kelajak avlodlarga etkazishda mislsiz iz qoldirdilar.

Asrlar davomida shakllangan an’analar, zamonaviy pedagogik metodlar bilan
birlashganda, musigiy gobiliyatlarni rivojlantirishda va milliy gadriyatlarni o'rgatishda muhim
ahamiyatga ega bo'ladi. Farg‘ona vodiysi maktablarida ijrochilik san’ati ta’lim jarayonining
muhim poydevorini tashkil etishi, nafagat musiqiy ijrochilikni rivojlantirish, balki uning
psixologik va ijtimoily ta’sirini ham birlashtiradi. Maqola o'zbek musiqasining yangi
nag'malariga eshik ochishi va ijodiy fikrlash jarayonini kuchaytirishi bilan ahamiyatlidir.

Tadqiqot ob’yekti va qo‘llanilgan metodlar

Tadqiqot ob’yekti sifatida Farg‘ona vodiysi xonandalik maktablari tanlangan bo‘lib, bu
maktablarning pedagogik jarayonlari, musiqiy ijro an’analari va ularning o‘zbek musiqa
san’atini rivojlantirishdagi roli o‘rganilmoqda. Tadqiqotda quyidagi metodlar qo‘llanilgan:

1.”Tahlil va sintez”: Farg‘ona vodiysi xonandalik maktablarining tarixiy-madaniy
kontekstini va an’analarini tahlil gilish orqali, o‘zaro bog‘liq jihatlarni aniglash.

2. “Empirik tadqiqot”: Maktablarning pedagojik faoliyatini va ustoz-shogird an’anasini
kuzatish, shuningdek, ijrochilik jarayonini o‘rganish.

3. “Intervyu va so‘rovnomalar”: San’atkorlar, ustozlar va shogirdlar bilan suhbatlar olib
borish orgatish jarayonlari, pedagogik metodlarni aniglash va baholash magsadida.

4. “Magsadli kuzatish”: Musiqiy ijro jarayonlarida va ta'lim jarayonida o‘quvchilarning
musiqiy qobiliyatlari va qiziqishlarini o‘rganish.
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Ushbu metodlarni qo‘llash orqali tadqiqot Farg‘ona vodiysi xonandalik maktablarining
jjodiy an’analari va pedagogik asoslarini chuqur o‘rganib, o‘zbek musiqa san’atining kelajagini
belgilovchi muhim jihatlarni yuzaga chigarishga garatilgan.

Olingan natijalar va ularning tahlili.

Farg‘ona vodiysi xonandalik maktablarining pedagogik tahlili, ularning musiqiy ijodiyoti
va ta’lim jarayonlarini chuqur o‘rganishni talab etadi. Ushbu maktablar milliy musiganing asriy
an’analarini avloddan-avlodga yetkazish jarayonida, shuningdek, zamonaviy pedagogik
metodlarni qo‘llashda muhim rol o‘ynaydi. Xonandalik maktablarida ustoz-shogird an’anasiga
asoslangan ijrochilik mahoratini rivojlantirish jarayoni quyidagi asosiy tamoyillarga asoslanadi:
musiqiy qobiliyatlarni shakllantirish va milliy qadriyatlarni o‘rgatish.

Shu nuqtai nazardan, Farg‘ona vodiysi xonandalik maktablarida faoliyat yuritayotgan
ustoz san’atkorlarning pedagogik uslubiy yondashuvlari va mahorati jahon musigiy sahnasida
alohida e’tibor qozonmoqda. Shuningdek, xonandalik maktablari faoliyatida magqom san’ati
o‘ziga xos ahamiyatga ega bo‘lib, maqom ijrochiligi orqali o‘zbek milliy musigasining
murakkab shakllari, ohanglari va ritmik xususiyatlari o‘rganiladi. Maqomlarni o‘rgatish
jarayonida didaktik tamoyillar, xususan, o‘rganuvchilarning qobiliyati va qiziqgishlarini hisobga
olish, o‘quv jarayonining bosqichma-bosqichlik tamoyilini qo‘llash, shuningdek, nazariya va
amaliyotning uzviy bog‘ligligini ta’minlash muhim ahamiyatga ega.

Farg‘ona vodiysi xonandalik maktablari faoliyatining pedagogik tahlili shuni
ko‘rsatadiki, ular milliy musiqiy merosni saqlash va rivojlantirishning, shuningdek, yosh
avlodni ijodiy tarbiyalashning muhim poydevorini tashkil etadi.

O‘zbek musiqa san’ati tarixida Farg‘ona vodiysida shakllangan musiqiy an’analar
xalgqning o‘ziga xos madaniy merosini ifodalaydi. Ayniqgsa, Farg‘ona-Toshkent magom
yo‘nalishi va undagi ijrochilik uslublari zamonaviy musiqa san’atining shakllanishida asosiy
manba bo‘lgan. Halima Nosirova 0‘z ijjodida Farg‘ona vodiysining maqom va ashula maktablari
an’analariga tayanib, milliy musiqa rivojiga ulkan hissa qo‘shgan. Farg‘ona vodiysi xonandaligi
maktablarida ijrochilik texnikasining nazariy va amaliy jihatlari puxta o‘rgatilgan bo‘lib, bu
maktablari madaniy va tarbiyaviy ahamiyatga ega. Ushbu maktablarda ijrochilik texnikasi
nafagat ovoz chiqgarish va kuylash uslublarini, balki musigiy bilimlarni mukammal egallashni
ham nazarda tutgan. Halima Nosirova oz faoliyati davomida ana shu pedagogik tamoyillarni
amaliyotga tadbiq etib, shogirdlari bilan milliy musiga rivojiga salmoqli hissa qo‘shgan. U
o‘zbek qo‘shiqchiligi va opera san’atiga bebaho hissa qo‘shgan san’atkorlardan biri bo‘lib,
aynigsa, o‘zbek opera san’atida alohida maktab yaratgan.

O‘zbekiston xalq artisri Halima Nosirova 1913-yilda Qo‘qon yaqinidagi Tog‘lik
qishlog‘ida tavallud topgan. Otasi Muhammadnosir aka kosib bo‘lishiga qaramay, qo‘shiq va
she’rlarga qizigqan hamda yosh Halima qalbida san’atga havas uyg‘otgan. Otasining bevaqt
vafotidan so‘ng qiyin ahvolda qolgan oila onasi Xosiyatxon va opalari bilan Qo‘qonga ko‘chib
kelgan. Yosh Halima bolalar uyiga topshirilgan va 1929-yilda Toshkentdagi xotin-gizlar bilim

yurtiga o‘qishga gabul qilingan. Bu yerda Ali Ardobus rahbarlik gilgan badiiy havaskorlik
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to‘garagiga qatnagan. Uning iqtidorini ko‘rgan ustozlar uni 1925-yilda Bokudagi teatr bilim
yurtiga yuborgan®.

Halima Nosirova hozirgi Milliy akademik teatrda ish faoliyatini boshlagan va ko‘plab
obrazlar yaratgan. U Moskva Davlat konservatoriyasi qoshidagi o‘zbek opera studiyasida ta’lim
olib, ijodiy faoliyatini yanada rivojlantirgan. 1939-yildan boshlab A.Navoiy nomidagi O‘zbek
opera va balet akademik teatrida ijod qilib, bu yerda o‘zining ijrochilik maktabini yaratgan.
Uning ijrosida “Layli va Majnun”, “Gulsara”, “Karmen”, “Bo‘ron”, “Maysaraning ishi”,
“Zaynab va Omon” kabi o‘nlab operalardagi bosh rollar jonli ovoz bilan kuylangan.
Shuningdek, “Ushshoq”, “Chorgoh”, “Bayot” kabi xalq ashulalarini o‘ziga xos uslubda ijro
etgan. “Ushshoq™ ashulasida sevgi va ehtirosning go‘zalligi kuylanib, bu asar romantik
tuyg‘ularni o‘zida aks ettiradi. “Chorgoh” ashulasida insonning hayot yo‘li va undagi
giyinchiliklarga bardosh berish haqgida chuqur falsafiy fikrlar ifodalangan. “Bayot™” ashulasida
esa ayrilig va sog‘inchning nozik hissiyotlari jonli ovozda ifodalangan. Ushbu qo‘shiglar
o‘zining yuqori darajadagi badiiyligi, musiqiy tuzilmasi va xalqona falsafasi bilan ajralib turadi.

Halima Nosirova ustoz sozandalardan — Mulla To‘ychi Toshmuhammedov, Hoji
Abdulaziz, Domla Halim Ibodov kabi san’atkorlardan ilhom olganini ta’kidlagan. San’atkor
nafaqat sahna ijrochisi, balki xalq ma’naviyatini ko‘taruvchi shaxs sifatida katta qurilishlar va
ijtimoiy loyihalarda faol ishtirok etgan. Uning ovozi Hindiston, Livan, Misr, Xitoy, Kanada
kabi mamlakatlarda keng tarqalgan. Halima Nosirova “O‘zbekfilm” kinostudiyasida “Asal”,
“Frontga sovg‘a”, “Maftuningman” kabi filmlarda ham rollar ijro etgan. U hayotlik chog‘ida
xalqchil san’ati va ko‘plab shogirdlari bilan san’atga ulkan hissa qo‘shgan.

Halima Nosirovaning pedagogik faoliyati milliy musiqga san’atiga oid bilimlarni yosh
avlodga etkazish, ularning mahoratini oshirish va ijrochilik madaniyatini shakllantirish orgali
namoyon bo‘lgan. U o‘zbek opera san’atida mukammal ijrochilik maktabini yaratgan bo‘lib, bu
maktab nafaqat nazariy bilimlarni, balki amaliy tajribalarni ham o°z ichiga olgan. U yaratgan
jjrochilik uslubi va pedagogik tamoyillar o‘zbek musiqa san’atining rivojlanishida bebaho
ahamiyat kasb etadi.

O‘zbekiston xalq artisti Mukarrama Azizovaning ijodiy faoliyati o‘zbek musiqasi
rivojida alohida ahamiyat kasb etadi. Uning betakror ovozi, jozibali va ma‘noli ijrosi Farg‘ona
vodiysi xonandalik maktablari uchun namuna bo‘lib xizmat gilgan. Mukarrama Azizova
(1913.23.05 — 1964.23.05) “Namanganda mashhur bo‘lgan kulol Aziz Fozilov oilasida tug‘ildi.
Bo‘lajak san’atkor yoshligidayoq iste’dodi va ziyrakligl bilan ko‘zga tashlangandi. U
dugonalari orasida har — xil o‘yinlar ko‘rsatishni, qo°‘shiq va ashulalar aytishni yaxshi ko ‘rardi.
Boshlang‘ich maktabda o‘qib yurgandayoq musiga to‘garaklarida gatnashar, slektakllarda

#“Halima Nosirova. O‘zbekiston adabiyoti va san’ati (in Uzbek). No. 2. January 10, 2003. p. 2.
Ad:Saidov A., Halima Nosirova, T., 1974; Hamidova M., Xalima Nasirova, T., 1995.
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ishtirok etar edi. Uning yoqimli, shirali ovozi musiqa to‘garagi rahbari Rafiq Mo*‘minovning
diggatini jalb etadi®. 1927 yilda Moskvadan Namanganga kelgan maxsus komissiya yosh
iste‘dodlarni o‘qishga tanlab olganda, Mukarrama Azizova ham ular qatorida Moskva
konservatoriyasi qoshidagi o‘zbek studiyasiga taklif etildi. 1927 — 1928 yillar mobaynida
Mironov kabi tajribali san‘atkorlardan tahsil oldi va teatr sahnalarida dastlabki qadamlari
Moskva shahrida boshlandi. O‘qishni tamomlagach, Mukarrama Azizova 1928 — 1931 hamda
1960 — 1962 vyillarda Andijon teatrida, 1931 yildan Namangan teatrlari sahnalarida o‘z
faoliyatini davom ettirdi. M.Azizova musiqiy va dramatik spektakllarda yaratgan obrazlari
orqali xalq orasida katta shuhrat qozondi. Jumladan, K.Yashin, T.Jalilov “Nurxon” spektaklida
Nurxon, k.Yashin “Gulsara”da Gulsara, Xurshid “Farhod va Shirin”’da Shirin obrazlarini
mahorat bilan talqin etdi. Dramatik asarlardan A.Qahhorning “Shohi so‘zana” spektaklida
Hafiza, S.Rahmonovning “Yurak sirlari”da Sanobar, N.Gogolning “Uyanish”da Anna
Andreevna obrazlari bilan xalq e‘tiborini qozondi. Bu obrazlarning har biri o‘ziga xos his-
tuyg‘ularni chuqur his etishi va musiqiy ijrosi o‘zaro uyg‘unlashib, tomoshabinlarda unutilmas
taassurot qoldirgan. chugqur mazmun bilan boyitilgan edi®.

M.Azizovaning ijodiy faoliyati nafagat dramatik sahnalarda, balki xonandalikda ham
yorgin namoyon bo‘lgan. Mukarrama Azizova o‘zining betakror ijrosi bilan Farg‘ona vodiysi
xonandalik maktablarida mumtoz uslubni rivojlantirishga ulkan hissa qo‘shdi. Uning ijrosidagi
“Dutorim”, “Alla”, “B‘oston etib ket”, “Ko‘zim” kabi qo‘shiqlar va “Iroq”, “Chorgoh”,
“Segoh”, “Ushshoq” kabi mumtoz ashulalar xalgning yuragidan chuqur joy oldi. Aynigsa,
“Dutorim” qo‘shig‘i ijrodagi his-tuyg‘ularning teranligi va ovoz mahorati bilan ajralib turadi.

1955-yilda u O‘zbekiston xalq artisti unvoni bilan taqdirlangan. Bu unvon uning o‘zbek
musiqasini rivojlantirishdagi ulkan xizmatlarini e‘tirof etish sifatida berilgan. Mukarrama

Azizovaning hayoti va ijodiy faoliyati Farg‘ona vodiysi xonandalik maktablarining rivoji va
o°‘zbek mumtoz musiqasining yuksalishiga katta hissa qo‘shganligining yorqin misolidir.

Har bir san’atkorning hayoti va ijodiy yo‘li uning san’atga bo‘lgan sadoqati va fidoyiligi
bilan belgilanadi. O‘zbek musiga san’ati rivojida katta hissa qo‘shgan san’atkorlardan biri —
O‘zbekiston xalq artisti Fotima Boruxova bo‘lib, uning ijodi Farg‘ona vodiysi xonandalik
maktabining boy an’analarini saqlash va rivojlantirishga katta ta’sir ko‘rsatgan. “Berta
Dovidova 1922 yili Marg‘ilonda mehnatkash oilada tug‘ildi, Otasining vafotidan keyin
respublika ogsoqoli yo‘ldosh Oxunboboyevning tavsiyasi bilan Dovidovlar oilasi Toshkentga
ko‘chib keladi. Berta Toshkent meditsina bilim yurtini tamomlab (1935—1938), Ulug‘ Vatan
urushi yillarida harbiy gospitallarda meditsina hamshirasi bo‘lib (1941 — 1943) ishlaydi. Berta
Dovidova o‘qishda ham, ishda ham badiiy havaskorlik to‘garaklarining aktiv ishtirokchisi

5 K. Olimboyeva, T. Yo‘'ldoshboyeva, M. Ahmedov, T. Mirzayev O‘ZBEKISTON SOZANDALARI .
IT KITOB.T.; 1974. - 9 Db
& O¢zbekiston milliy entsiklopediyasi 1 — jild. Toshkent.; “Davlat ilmiy nashriyoti”, 2000. — 215 b.
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bo‘ldi, yoqimli, jozibali ovozi bilan xalq qo‘shiqlarini aytib, shinavandalar olqgishiga sazovor
bo‘ldi™’

Ushbu tahlil natijalari, Farg‘ona vodiysi xonandalik maktablarining pedagogik jarayonini
yanada samarali tashkil etishda va o‘zbek musiqga san’atini kelajakda rivojlantirishda muhim
manba bo‘lib xizmat qiladi.

Xulosa.

Farg‘ona vodiysi xonandalik maktablari o‘zining boy madaniy merosi va o‘ziga xos
pedagogik an’analari bilan o‘zbek musiqa san’atini muvaffaqiyatli rivojlantirmoqda. Ustoz-
shogird an’anasi, musiqiy ijro jarayonida to‘plangan tajribalar va pedagogik metodlar bu
maktablarning noyobligini ta'minlaydi. Yoshlarning musigiy tafakkurini rivojlantirish, ularning
ijodiy qobiliyatlarini yuksaltirish magsadida tanlovlar, festivallar va konsert dasturlari tashkil
gilinadi. Bunday faoliyat ularning sahna madaniyati va ijrochilik tajribasini oshirishda katta
ahamiyatga ega. Farg‘ona vodiysi xonandaligi maktablarining yana bir muhim jihati shundaki,
ular milliy musiga merosini zamonaviylik ruhida talgin gilish orgali uning dolzarbligini saqlab
golishadi. Bu jarayonda milliy musiqiy an‘analar zamonaviy musiqiy yo‘nalishlar bilan
uyg‘unlashtiriladi. Maqom va folklor elementlarini zamonaviy estrada musigasiga
muvaffaqiyatli integratsiya qgilish orgali nafagat milliy musigiy merosni asrab-avaylash, balki
yosh avlodni ijodiy va ma'naviy tarbiyalashning uzviyligi ta'minlanmoqda. Shu jarayonda Al-
Farobiy, Navoiy, Bobur kabi buyuk mutafakkirlarning musigaga oid garashlari va ma'naviy
merosi yoshlarning nafagat musiqiy bilimlarini, balki ularning intellektual va ma'naviy
salohiyatini rivojlantirishda muhim o‘rin tutadi.

Farg‘ona vodiysi xonandalik maktablari o‘zidagi mustahkam asoslar bilan kelajakda ham
o‘zbek musiqa san'atini yangi yutuqlarga olib chiqishi aniqdir. Tadqiqot natijalari, bu
maktablarning kelgusi avlodlar uchun nafaqat ijro san’atida, balki ularning madaniyat va
tarbiyada tutgan o‘rni muhimligini ko‘rsatadi.
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Annotatsiya Raqamli texnologiyalarning rivojlanishi an’anaviy ta’lim paradigmasini
qayta shakllantirdi. Ushbu innovatsiyalar ichida aralash ta’lim (blended learning) ragamli
vositalarni an’anaviy darslar bilan uyg‘unlashtirib, turli xil o‘quv ehtiyojlarini gondirishga
xizmat giluvchi dinamik yondashuv sifatida ajralib turadi. Ushbu magolada muvaffaqgiyatli
aralash ta’limning asosiy tamoyillari, uning tashkilot va ta’lim tizimlarida qo‘llanilishi hamda
samarali joriy etish strategiyalari tahlil gilinadi. Global va mahalliy (O‘zbekiston) pedagogik
tajribalarga tayangan holda, maqola aralash ta’limni zamonaviy ta’limda insonparvarlashtirish
va kontekstualizatsiya gilishga garatilgan.

Kalit so‘zlar: Aralash ta’lim, o‘quv uslublari, tajribaga asoslangan ta’lim, ta’lim dizayni,
ta’lim texnologiyasi, o‘quv ehtiyojlarini baholash, moslashuvchan ta’lim, pedagogik
innovatsiya, elektron ta’lim integratsiyasi, foydalanuvchiga yo‘naltirilgan ta’lim, murabbiylik
va mentorlik, monitoring va baholash, ta’limni boshgqarish tizimlari, Kolbning o‘quv aylanishi,
moslashtirilgan ta’lim yechimlari

AHHOTaumMs Pa3Buthe 1UMQPPOBBIX TEXHOJOTUM MEPEONPeAeTIO TPAAUIIMOHHBIC
oOpa3zoBartenbHbie Mapaaurmel. Cpeny 3THX HOBOBBeJIEHWH cMmemmanHoe oOyuenme (blended
learning) BeIgENIAETCS KAk AMHAMHYHBIA MOJIXOJ, COYCTAMOIINN HU(POBBIC MHCTPYMEHTHI C
OYHBIM OOYYEHHEM JIJIsl YIOBJIECTBOPEHUS Pa3HOOOPpa3HBIX 00pa30BaTeIbHBIX MOTpeOHOCTEH. B
CTaTh€ PACCMATPUBAIOTCS OCHOBHBIC MPUHIIMIIBI YCIEUTHOTO CMEIIAHHOTO OOYy4YeHUs, €ro
npuMeHeHne B 00pa30oBaTeNbHBIX W OPraHU3AIMOHHBIX KOHTEKCTaX, a TaKXKe CTpaTeruu
s dexTrBHOrO BHEeApeHUs. Onupasch Ha MUPOBBIE U MECTHBIE (Y30€KCKHUE) Tearornyeckue
UJCH, CTaThsl HallpaBlieHA Ha TYMaHU3AlHUI0O U KOHTEKCTYAIH3aIMI0 MPAKTUKH CMEIIAaHHOTO
oOy4JeHHsI B COBpEMEHHOM 00pa30BaHUU.

KuaroueBbie ciaoBa CMmenianHoe o0yueHHe, CTUIM OOy4deHHs, 00ydeHHE Yepe3 OIbIT,
Iu3aiiH 00yd4eHusi, oO0pa3oBaTeIbHBICE TEXHOJOTHUM, OIICHKA MOTPEOHOCTEH B OOYy4YEHUH,
rMOKOCTh O00y4YeHUs, TEeAarornueckue WHHOBAIMHM, WHTETPAIHs SJIECKTPOHHOTO OO0y4YeHUS,
OPHEHTHUPOBAHHOE HA TOJbh30BaTENsl 00yUeHHEe, KOYUYHHT U HACTAaBHUYECTBO, MOHUTOPUHT U
OIICHKA, CUCTEMBI YIIpaBJICHUS 00ydeHHEeM, UK o0yueHus Koba, MHAMBUAYaTU3UPOBAHHBIC
penieHus: B 00y4eHuun
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Abstract The evolution of digital technologies has redefined traditional learning
paradigms. Among these innovations, blended learning stands out as a dynamic approach that
combines digital tools with face-to-face instruction to address diverse educational needs. This
article explores the foundational principles of successful blended learning, its application in
organizational and educational contexts, and strategies for effective implementation. Drawing
on global and local (Uzbek) pedagogical insights, the article aims to humanize and contextualize
the practice of blended learning in modern education.

Key words Blended learning, learning styles, experiential learning, instructional design,
educational technology, learning needs assessment, learning flexibility, pedagogical innovation,
e-learning integration, user-centered learning, coaching and mentoring, monitoring and
evaluation, learning management systems, kolb’s learning cycle, tailored learning solutions

Introduction

Education is no longer confined to a physical classroom. In today’s interconnected world,
the demand for flexible, personalized, and effective learning strategies has accelerated the
adoption of blended learning. While the term “blended learning” may sound like a recent
invention, the pedagogical principles that underlie it are time-tested and grounded in the basic
tenets of learning theory.

As renowned educational theorist David Kolb emphasized, learning is most effective
when learners engage in a cyclical process of experience, reflection, conceptualization, and
experimentation.® This article argues that blended learning offers a unique avenue to apply such
theories more effectively across different platforms and learner profiles, including within the
context of Uzbekistan’s shifting educational strategies.

Understanding the Foundations of Blended Learning

Blended learning is not merely the sum of its parts traditional instruction plus online
modules. It represents a reconceptualization of how, when, and where learning occurs.
Successful blended learning relies on eight critical steps, which when followed, contribute to a
robust and learner-centered approach.

1. Identifying the Core Learning Need At the heart of any learning initiative lies the
learner. A successful blended learning program begins by identifying the core learning need not
from the perspective of the instructor or institution, but from that of the learner. As pedagogical
expert Professor M.T. Ismailov from Uzbekistan notes, “The most effective instruction is that
which resonates with the learner’s own goals and cultural context.”® Blended learning allows

8 Kolb, D. A. (1984). Experiential Learning: Experience as the Source of Learning and Development. Prentice Hall.

% Ismailov, M. T. (2020). Pedagogik texnologiyalar va innovatsion ta’lim tizimi. Toshkent: O‘zbekiston Respublikasi Oliy
va o‘rta maxsus ta’lim vazirligi.

59



Qo‘qon DPI. Ilmiy xabarlar 2025-yil 5-son C seriya

institutions to shift from a “one-size-fits-all” approach to a tailored model that respects and
supports individual learning styles.

2. Establishing the Level of Demand and Timescale Blended learning introduces
much-needed flexibility into learning design. Whether a learner is part of a small business team
or a multinational corporation, understanding the scale and timeline of learning needs is crucial.
Flexibility is more than a feature it is a cornerstone of responsiveness, especially in fast-
changing professional environments.

Educational specialist Ruth Colvin Clark emphasizes the importance of adaptability: “It
is not content but the learner’s ability to access and apply content flexibly that determines
success.”'? Uzbek educational reform, particularly post-2017, has also stressed the integration
of modular and on-demand learning opportunities in secondary and higher education.

Designing for Diversity: Addressing Learning Styles

3. Recognizing Different Learning Styles We learn in different ways—some through
doing, others through observing or reflecting. Blended learning’s greatest strength is its capacity
to cater to this diversity. Models such as Kolb’s Experiential Learning Theory and Honey and
Mumford’s Learning Styles framework have long guided educators in the West!!, while Uzbek
linguist N. Juraeva notes that “cultural orientation influences preferred cognitive styles in
language learning, a factor often overlooked in mass content creation.”*?

Incorporating diverse learning modalities—such as interactive quizzes, real-life
simulations, virtual classrooms, and peer collaboration—ensures that no learner is left behind.

4. Looking Creatively at Different Forms of Learning Early criticisms of e-learning,
especially in the 2000s, centered on its superficial engagement. Many early digital lessons were
merely digitized text. But today, blended learning can involve a rich tapestry of tools:
gamification, augmented reality, video storytelling, and more. The creativity lies not in the tools
themselves, but in how they're used to create meaningful engagement. Teachers and
instructional designers must avoid the trap of letting technology dictate pedagogy. As digital
learning advocate Gilly Salmon advises: “Don’t start with the tech start with the learner.”*3

Strategic Collaboration and Continuous Support

5. Working with Internal and External Providers No one educator or department can
build an effective blended learning environment in isolation. It requires coordination across IT,
HR, curriculum developers, and external partners. In Uzbekistan, many successful blended
learning pilots have emerged from cross-sector collaboration, such as partnerships between
universities and software firms to create Uzbek-language MOOC platforms.

0 Clark, R. C., & Mayer, R. E. (2011). E-Learning and the Science of Instruction. Pfeiffer.

1 Kolb, D. A. (1984). Experiential Learning: Experience as the Source of Learning and Development. Prentice Hall.

12 Juraeva, N. (2018). “O‘zbek tilida ikkinchi til sifatida ingliz tilini o‘rganishda o‘quvchilarning o‘quv uslublari.” TDIU IImiy
axborotnomasi.

13 Salmon, G. (2013). E-Tivities: The Key to Active Online Learning. Routledge.
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6. Educating and Demonstrating Blended Learning Introducing a blended learning
strategy is itself a learning process. Stakeholders must understand its value and potential. One
way to achieve this is through workshops, prototype lessons, and even learner testimonials.
Demonstrating success stories can ease resistance and spark innovation.

As linguist and instructional designer Dr. John Hattie says, “Visible learning results from
visible teaching.”** By offering concrete examples, we make blended learning not just a theory
but a felt experience.

Human-Centered Support and Evaluation

7. Providing Follow-Up Coaching and Support Technology can support learning, but
it cannot replace human mentorship. Blended learning must be paired with coaching, feedback,
and reflection. In Uzbek universities piloting hybrid language instruction, peer support groups
and regular tutor check-ins have dramatically increased learner retention and satisfaction.

As Ismailov writes, “The role of the teacher in blended learning shifts from source of
knowledge to guide, coach, and mentor.”*® Support can come from many angles managers,
peers, or even Al-driven tutors but must always be empathetic and learner-focused.

8. Evaluating the Effectiveness of Delivery Blended learning programs are often
implemented without rigorous monitoring. To truly evaluate success, organizations must track
not only completion rates but also learning outcomes, application in the workplace, and user
satisfaction.

In Uzbekistan, education ministries have begun using LMS analytics to identify
underperforming cohorts and adjust learning strategies accordingly—a move that mirrors best
practices in global learning ecosystems.

Conclusion

Blended learning represents not just a pedagogical trend but a transformation in the way
we understand education. When thoughtfully designed and implemented, it can offer flexible,
personalized, and deeply engaging learning experiences.

To do so, we must view it not as a technological tool, but as a human process one that
respects the diversity of learners, promotes collaboration, and continuously adapts to new
challenges. As global and local educators have shown, when we blend learning, we do not dilute
it we enrich it.
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AnHotanuss JuddepenupoBannoe oOyueHHE CTajJO0 OCHOBHBIM TOJXOAOM B
COBpGMGHHOfI CUCTEMC 06pa3013aH1/I;1, IMO3BOJIAA YUYUTBIBATDH pa3HOO6pa3HI:IC HOTp€6HOCTI/I,
INpCAIOYTCHUA U YPOBHHU I'OTOBHOCTH YYaAIlTUXCH. I/IHTCFpaLII/I}I HCKYCCTBCHHOI'O HMHTCIIJICKTA
(M) B o0OpaszoBaTelibHYI0 CpeAy OTKPBIBAET TPaHCHOPMUPYIOIIHE BO3MOMXKHOCTH JIJIS
MEepPCOHANIM3AIMN 00yUYeHUsl B IMPOKOM MaciuTtade. B maHHOW cTaThe paccMaTpuBaeTcs pojb
NN B ycoBepieHCTBOBaHMHU JU((HEpEeHIMPOBAHHOTO OOYUYEHHs Yepe3 aHAIU3 COBPEMEHHBIX
TEXHOJIOTHA, UX TPUMEHEHUS B yU€OHBIX ayJJUTOPUSIX, & TAKKE MPEUMYILIECTB U TPYIHOCTEM,
CBSI3AHHEBIX C UX MCIIOJIb30BaHueM. B HUCCIICAOBAHUN IIPUMCHACTCA MCTOJ KadCCTBCHHOTIO
o63opa C onopoﬁ Ha HAYUYHYIO JUTCPATYPY U IIPAKTHICCKHUC KEHCHI. PGBYJIBTaTLI IIOKa3bIBAIOT,
y10 HHCTpyMeHThl U MoryT cymecTBeHHO noaepxxkuBaTh qudepeHurpoBanHoe o0ydeHne
Onaromapsi oOpaTHOM CBSI3W B PEAJIbHOM BPEMEHH, aallTUBHOMY KOHTEHTY W aHAJIHUTHKE,
OCHOBaHHOW Ha AaHHbIX. OJHAKO IS YCHEIIHOrO0 BHEAPEHHS HEOOXOAMMO YYHUTHIBATh
9THYCCKHC ACIICKThI, YPOBCHb IMOATOTOBKHU npeno;[aBaTeneﬁ 1 BOIIPOCHI paBHOT'O JOCTYIIA.

Annotatsiya Differensial o‘gitish zamonaviy ta’lim tizimida asosiy yondashuyv sifatida
shakllanib, talabalarni o‘rganish ehtiyojlari, gizigishlari va tayyorgarlik darajalaridagi xilma-
xillikni hisobga olish imkonini beradi. Ta’lim mubhitiga sun’iy intellekt (SI) texnologiyalarini
integratsiya qilish shaxsga yo‘naltirilgan o‘gitishni keng migqyosda amalga oshirish uchun katta
imkoniyatlar yaratadi. Ushbu maqolada sun’iy intellektning differensial o‘qitishni
takomillashtirishdagi roli ko‘rib chiqiladi. Bu jarayonda mavjud texnologiyalar, ularning sinf
xonalaridagi qo‘llanilishi, shuningdek, ulardan foydalanishdagi afzalliklar va muammolar tahlil
qilinadi. Tadqiqotda sifatli tahlil metodologiyasi qo‘llanilgan bo‘lib, ilmiy adabiyotlar va
amaliy holatlar asosida amalga oshirilgan. Natijalar shuni ko‘rsatadiki, SI vositalari
o‘qgituvchilarga real vaqtda fikr-mulohaza berish, moslashtirilgan materiallar tagdim etish va
ma’lumotlarga asoslangan tahlil orqali differensial ta’limni samarali qo‘llab-quvvatlashi
mumekin. Birog, bunday texnologiyalarni muvaffagiyatli joriy etish uchun axlogiy masalalar,
o‘qituvchilarning tayyorgarligi va tenglik muammolari inobatga olinishi lozim.

Abstract Differentiated instruction has emerged as a fundamental approach in
contemporary education, accommodating the diverse learning needs, preferences, and readiness
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levels of students. The integration of Artificial Intelligence (Al) into educational environments
offers transformative potential for personalizing instruction at scale. This paper explores the
role of Al in enhancing differentiated instruction by examining current technologies, their
applications in classrooms, and the benefits and challenges associated with their use. The study
employs a qualitative review methodology, drawing on academic literature and case studies.
Findings reveal that Al tools can significantly support differentiated learning by providing real-
time feedback, adaptive content, and data-driven insights for educators. However, challenges
related to ethical considerations, teacher preparedness, and equity must be addressed to ensure
successful implementation.

Introduction

Differentiated instruction is a pedagogical approach that acknowledges and addresses the
wide range of abilities, interests, and learning styles present in today’s classrooms. It requires
educators to modify content, process, products, and the learning environment to better meet
individual student needs. This can be an overwhelming task without the support of technological
tools. Artificial Intelligence (Al), defined as the simulation of human intelligence by machines,
offers unprecedented opportunities to support differentiated instruction at scale. Al in education
spans tools such as intelligent tutoring systems, predictive analytics, and adaptive learning
platforms. These tools allow for real-time customization of educational content based on learner
data, providing individualized learning experiences that were previously impractical in
traditional settings (Roll & Wylie, 2016). This paper examines how Al facilitates differentiated
instruction, what benefits and challenges it presents, and what implications this holds for future
education.

Methods

This study is based on a qualitative review of academic literature and practical case
studies concerning Al implementation in differentiated instruction. The sources include peer-
reviewed journal articles, policy reports from organizations such as OECD, and documentation
of Al tools in classroom settings. Search terms used across databases included ‘Al in education,’
‘adaptive learning technologies,'" and 'differentiated instruction with Al." Selection criteria
focused on relevance to instructional differentiation, empirical analysis of Al effectiveness, and
recent publications between 2015 and 2024. Studies representing a range of educational
levels—from elementary to tertiary education—were considered to ensure the applicability of
findings across diverse educational settings. The review emphasized identifying patterns in how
Al systems adjust instruction to individual learners, provide feedback, and inform teaching
decisions.

Results

The review of current literature and case studies indicates that Al contributes to
differentiated instruction in several key ways. First, Al enables real-time personalization of

learning materials. Adaptive learning systems adjust the complexity, sequence, and type of
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content based on the learner's ongoing performance, making it possible to cater to different
readiness levels in one classroom (Anderson et al., 2018). Second, Al provides detailed analytics
on learner behavior and outcomes. These insights enable teachers to identify learning gaps,
monitor progress, and intervene more effectively. For instance, tools like DreamBox Learning
and Knewton have demonstrated success in elementary and secondary education by
dynamically adapting lessons to individual needs (Pane et al., 2017). Third, Al tools support
formative assessment through automated feedback, allowing students to understand errors and
self-correct in real time. This approach supports a mastery-based learning framework, where
students proceed based on proficiency rather than time.

Moreover, Al can support inclusive education by identifying and addressing barriers
faced by learners with special needs. Natural language processing technologies, speech-to-text
applications, and personalized recommendation engines are being used to support students with
dyslexia, autism spectrum disorders, and other learning disabilities (VanLehn, 2019). Several
empirical studies report that the integration of such tools leads to measurable improvements in
engagement, retention, and academic performance across diverse student populations.

Discussion

The findings suggest that Al can be a powerful enabler of differentiated instruction,
providing educators with scalable tools to personalize learning. This has implications for teacher
workload, instructional equity, and learning efficiency. However, the benefits of Al are not
automatic; they depend on appropriate implementation, teacher training, and continuous
evaluation of the tools being used. Al should not replace human instruction but augment it.
Educators remain central to the learning process, especially in providing socio-emotional
support and facilitating critical thinking.

A critical challenge lies in addressing the ethical and equity implications of Al in
education. Data privacy is a significant concern, as Al systems require access to vast amounts
of student information to function effectively (OECD, 2022). Transparent data governance,
informed consent, and responsible algorithm design are essential. Additionally, teacher
professional development is crucial to avoid underutilization or misuse of Al tools. Many
teachers report lacking confidence in using Al-driven platforms, suggesting a need for targeted
training (Roll & Wylie, 2016). Furthermore, unequal access to technology threatens to widen
existing educational disparities. Without equitable infrastructure, the promise of Al may remain
inaccessible to marginalized schools and communities.

Ultimately, while Al has proven potential to support differentiated instruction, it must be
strategically integrated into educational ecosystems. Policymakers, school leaders, and
technology developers must collaborate to ensure Al tools are pedagogically grounded,
culturally responsive, and inclusive of all learners.
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Annotatsiya: Ushbu maqolada autizm spektri buzilgan bolalarning turli belgilari va
simptomlari orqali namoyon bo‘lishi, ijtimoiy aloqa, muloqotdagi giyinchiliklar, o“yin va ijodiy
faoliyatdagi giyinchiliklar, xulg-atvor hagida yoritilgan.
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Abstract: This article covers the manifestation of children with autism spectrum
disorders through various signs and symptoms, difficulties in social communication,
communication, difficulties in play and creative activity, behavior.

Keywords: autism, speech, play, epilepsy, echolalia, correction, mutism, empathy.

KIRISH.

Yurtboshimiz tomonidan alohida yordamga muxtoj bo‘lgan bolalarni davlat tomonidan
qo‘llab-quvvatlash tizimini tubdan takomillashtirishga garatilgan takliflarni tayyorlash bo‘yicha
komissiya tomonidan alohida yordamga muxtoj bo‘lgan bolalarni erta aniglash va oldini olish,
tibbiy-ijtimoiy yordam ko‘rsatish, ularni kasbga o‘qitish va ishga joylashtirish sohasidagi ishlar
amalga oshirilmoqda. Ko‘pchilik alohida yordamga muxtoj bolalar kundalik turmushda turli
giyinchiliklarga duch kelib, bu ularning mamlakat siyosiy, ijtimoiy, igtisodiy va madaniy
hayotida faol ishtirok etishiga salbiy ta’sir etishi haqida bir gancha ma’lumotlar o‘rganilmoqda.
Alohida yordamga muxtoj bolalarni sifatli ta’lim olishiga qaratilgan islohotlar va jamiyatdan
ajiralmagan holda o‘z o‘rinlarini topish muhim omillardan biri bo‘lmogda. Shu bilan birgalikda
Shahnoz Mirziyayeva “Imkon” markazi va muassasaning kichik yoshdagi bolalarni tarbiyalash
va ta’lim berish bo‘yicha II Butunjahon konferensiyasida qanchalik alohida yordamga muxtoj
bolalar hayoti uchun ahamiyati ekanligi haqida ta’kidlab o‘tdi.

Bugungi kunda maxsus pedagogika fani oldida turgan eng kata muammolardan biri
autizm sindromli bolalar tug‘ilishi ortib borayotganligi va bunday bolalar ayrim turlari
ta’limdan chetda qolayotgani, jamiyatga qo‘shila olmayotganlini guvohi bo‘lyabmiz.

ADABIYOTLAR TAHLILI VA METODOLOGIYA.

Autizm spektrining buzulishlari (ASB) bolalarda turli belgilar va simptomlar orgali
namoyon bo‘lishi mumkin. Ushbu belgilar bolaning 1jtimoiy alogalari, muloqot qobiliyatlari,
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xulg-atvori va gizigishlarida aks etadi. Autizm spektrining keng tushuncha bo‘lganligi sababli,
belgilar va simptomlar har bir bola uchun turlicha bo‘lishi mumkin.

Autizm bolalaring ijtimoiy alogalar va muloqotdagi muammolar: ko‘z bilan muloqot
gilishning yetishmasligi bilan ifodalanadi. Autizmga ega bolalar odatda ko‘z bilan muloqot
qilishdan qochadi yoki ularning ko‘z bilan muloqoti juda cheklangan bo‘lishi mumkin.

[jtimoily o‘zaro ta‘sirda qiyinchiliklar: bunday bolalar boshqa odamlar bilan o‘zaro
alogada qiyinchiliklarga duch keladi. Ular o‘yinlarda boshga bolalar bilan birgalikda
o‘ynashdan qochishi yoki muloqot-ga Kirishishda giyinchilikka duch kelishi mumkin.

Javob berishdagi sekinlik: ismiga yoki boshga odamlarning muro-jaatlariga sekin yoki
umuman javob bermaslik hollari kuzatiladi. Mimikani tushunmaslik: bolalar boshgalarning his-
tuyg‘ularini yoki tana tilini tushunishda qiyinchilikka duch keladi.

Mulogotdagi qiyinchiliklar: til rivojlanishidagi kechikish, autizmga ega bolalar
ko‘pincha tilni o‘zlashtirishda qiyinchiliklarga duch keladi. Ba’zi bolalar gapirishni kech
o‘rganadi yoki umuman gapirmaydi.

Tilni noodatiy tarzda ishlatish: bolalar tilni noodatiy yoki takroriy usulda ishlatishi
mumkin. Masalan, o‘ziga xos frazalar yoki so‘zlarni takroriy aytish (exolaliya). Maqsadsiz
nutq: bolalar nutgni mulogot gilish uchun ishlatmasliklari yoki mulogotni boshlashda
qiyinchilikka duch kelishlari mumkin. Qisqa gaplar va cheklangan lug‘at: nutq rivojlangan
taqgdirda ham, gaplar qisqa, sodda va takroriy bo‘lishi mumkin.

Xulg-atvor va qiziqishlardagi o‘ziga xosliklar: takroriy xatti-harakatlar: autizmga ega
bolalar takroriy harakatlar bilan shug‘ullanadi. Masalan, qo‘llarni silkitish, boshni qimirlatish
yoki bir xil so‘z yoki harakatlarni qayta-gayta bajarish.

Bolalar o‘zlari uchun odatiy bo‘lgan kun tartibidan chetga chiqishni qiyin qabul qiladi.
Kichik o‘zgarishlar ham ular uchun stressli bo‘lishi mumkin. Cheklangan va intensiv
gizigishlar: autizmli bolalar muayyan mavzuga yoki faoliyatga cheklangan qgizigish bildirishi
va uni haddan tashqari chuqur o‘rganishi mumkin. Masalan, transport vositalari, qadam bosish
yoki ranglar kabi mavzularga o‘ziga xos qiziqish bo‘lishi mumkin. Sensomotor xulqg-atvor:
bolalar muayyan tovushlarga, yorug‘likka, hidlarga juda sezgir yoki sezgir bo‘lmasligi mumkin.
Ular ma’lum sensorli tajribalarni izlashlari yoki ulardan qochishlari mumkin.

O‘yin va ijodiy faoliyatdagi o‘zgarishlar: o‘yinlarning cheklanganligi: bolalar odatda
jjodiy va tasavvuriy o‘yinlarda qiyinchilikka duch keladi. Masalan, o‘yinchoq mashinani
haydashdan ko‘ra, uni faqat aylantirishga ko‘proq e‘tibor qaratishi mumkin.

Tashkiliy va takroriy o‘yinlar: Bolalar o‘yinchoqlarni o‘ziga xos usulda, masalan, bir
qatorga tizish yoki ranglar bo‘yicha ajratish kabi takroriy tarzda ishlatishi mumkin. Tuyg‘ularni
tushunish va ifodalashdagi qgiyinchiliklar: his-tuyg‘ularni ifodalashdagi muammolar: autizmli
bolalar o‘z his-tuyg‘ularini aniq ifoda qilishda yoki boshqalarning his-tuyg‘ularini tushunishda
giyinchilikka duch keladi.t®

16 Muminova L., Ayupova M. Logopediya. - T.: O‘qituvchi 1993
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Empatiya yetishmasligi: ba’zi bolalar boshgalarning his-tuyg‘u-larini tushunish yoki
ularga mos ravishda javob berishda giyinchilikka duch kelishi mumkin. Boshga xususiyatlar:
motivatsiya va diggatning muayyan sohalarga garatilishi: autizmga ega bolalarda diggatni bir
nugtaga jamlash yoki motivatsiyani ushlab turish qiyin bo‘lishi mumkin. Qo‘shimcha
buzulishlar: ko‘pincha autizmli bolalarda boshqa rivojlanish yoki nevrologik buzulishlar ham
kuzatiladi, masalan, e‘tibor yetishmovchiligi, giperaktivlik kuzatiladi.

Bolalarda autizm belgilari:

ss*muloqot qilish istagining yo‘qligi;

sstengdoshlariga qizigishining yo“‘qligi;

s»atrofdagi odamlarning borligi va hissiyotlariga e’tibor bermaslik;

+ssrivojlanishdagi normal taqlid funksiyasining yo‘qligi (bola ota- onasining yuz ifodasini
takrorlamaydi, javoban tabassum gilmaydi, kattalarning imo-ishoralarini takrorlamaydi yoki
ongli ravishda qilmaydi, bolalar o‘zlarining muammolarini va fikrlarini ota-onalar bilan
bo‘lishmaydi);

“*nutgning yetishmasligi, yuz ifodalari, imo-ishoraning yetishmas-ligi;

*s*bola ko‘z bilan aloga qilishdan qochadi;

ssiboralarni yoki individual so‘zlarni takrorlaydi;

+«»+asabiy xatti-harakatlar, begonalashish kuzatiladi;

*s*bola yolg‘iz o‘ynashni xush ko‘radi, bitta o‘yinchoq yoki narsaga bog‘lanib qoladi va
undan ajralmaydi;

+»bola diggatini fagat bir narsaga garatadi.

Erta yoshdagi autizm bo‘lgan bolalarni maktabga tayyorlash masalasi birinchi marta
1992-yilda paydo bo‘lgan. U paytga qadar autizm bolalarni “O‘rgatib bo‘lmaydigan” deb e’tirof
etilgan yoki individual ravishda o‘qitilgan. Bu esa ularga ijtimoiy moslashish imkoniyatini
bermagan. Ushbu bolalarning maktabdagi hayotining birinchi yilida muvaffaqqiyatli o‘rganish
uchun mulogot qobilyatlari katta ahamiyatga ega. Agar bola boshgalar bilan munosabatlarni
ganday o‘rnatishni bilmasa va doimiy qo‘rquvda bo‘lsa, maktabda unga juda qiyin bo‘ladi.
Bolalar maktabda ko‘plab muammolarni boshdan kechirishadi: ular qo‘ng‘iroq ovozidan, ko‘p
sonli bolalardan, kattalardan qo‘rqishadi, katta maktab binolaridan qo‘rqishadi va hokazo...

NATIJA.

Autizm bolalarni maktabga tayyorlashda o‘qituvchi; bolalarning qiziqishlari,
imkoniyatlari va boshga tomondan qiyinchiliklarini hisobga olgan holda, ular uchun ta’lim
jarayonini moslashtiradi. Ular uchun xonani ganday tashkil gilish masalasi juda muhimdir.
Chunki, ularni ko‘p narsa qo‘rquvga soladi. Bir guruhda 6-10 nafar bola bo‘lsa, uch nafardan
ortiq o‘qituvchi ishlamaydi. Agar guruhda o‘qituvchilar ko‘p bo‘lsa, bola o‘zini bezovta va
tashvishliroq tutadi. Guruhda ishlaydigan o‘qituvchilar, autistik bolalarning muammolari
hagida yaxshi bilishlari, ularni tushunishlari kerak va bolalarga ularni yengishga yordam
berishi lozim. Tayyorgarlik guruhidagi ishlar bir necha bosqgichdan iborat bo‘ladi. Birinchi

bosgich eng giyin va eng muhim hisoblanadi. Bu davrda bolalarga yordam berish, hayotiy
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vaziyatlarga ko‘niktirish, kattalar va bir-birlari bilan aloga o‘rnatish shakillantiriladi. Uning

qo‘rquvi, xatti-harakatlaridagi o‘zgarishlar, muammolarni yengishga yordam beradi.
O‘qituvchi mashg‘ulotlarni rasmiy bo‘lmasligini ta’minlashi, bolalarda o‘rganishga qiziqish
uyg‘otishi kerak. Buning uchun, bolalarda qiziqishlaridan kelib chiqib, sevimli mashg‘ulotlari
haqgida ma’lumot olishlari muhimdir.

MUHOKAMA.

Shuni ta‘kidlash kerakki, autizmli barcha bolalar ota-onalariga yoki boshga odamlarga
qiziqish bildiradilar va ular ham o‘zaro munosabatlarda yaqinlik o‘rnatishda muammolarga
duch keladi. Oddiy ijtimoiy-emotsional rivojlanish bolaning hayotining birinchi oylarida ko‘z
bilan aloga gilganda va ijtimoiy tabassum gilganda, bu xatti-harakat autism spektrli bolalar deb
atalgan. Bolalarda bu kuzatilmasligi mumkin. Odatda rivojlanayotgan bolalar 3-4 oyligida
quchoglashlari mumkin. Autizmli bolalar, ularni quchoglaganlarni quchoglashganda, ular gabul
gilinganda, bunday xatti-harakatni ko‘rsatmaydi, aksincha, ular o‘zlarini uzoqlashtiradi yoki
quchoqgdan tezda chiqib ketishni xohlashadi. Oddiy rivojlanish ajralishdan qo‘rqadigan va 8-9
oyligida begonalarga muno-sabat bildiradigan bolalarda autizmli bolalarda bog‘lanish
muammolari mavjud. Bu bolalar begonalar bilan joylarda begonalar bilan yolg‘iz qolganlarida
ajralishdan qo‘rqishadi va ular namoyish qilmaydi. Bu belgilar qarilikda saqlanib qoladi.
Masalan, ular atrofida bo‘lganda ular xonada yolg‘iz o‘ynashadi, go‘yo hech kim atrofida emas,
ko‘z bilan aloga qilishdan qochishadi. Kuzatishlarimiz asosida, keng nuqtai nazardan
garalganda, autizmli bolalarning xatti-harakati o‘zlarining muam-molari nomidan Xatti-
harakatlarini namoyish etadigan Dbolalar, shuningdek, kundalik hayotlarida normal
rivojlanadilar. Odatda rivojlanadigan bolalar ham o‘ynab, qarsak chalish paytida haddan
tashgari hayajonlanishlari mumkin. Ular sakrashlari mumkin. turli vaqgtlarda, bu bolalar ham
ularning o‘yinlariga halaqit berganda yoki boshqalar ular bundan xafa bo‘lishlari mumkin.

Autizm spektri buzilgan bola va odatdagi rivojlanayotgan bola o‘rtasidagi farq mavjud.
Haqiqat shundaki, odatdagi rivojlanayotgan bolada men ishongan narsa ma’lum bir bosqichni
0‘z ichiga oladi va ijtimoiy jihatdan, bola rivojlanishi bilan, bu xususiyatlar ham yo‘qoladi,
autizmli bolalarda esa bu yillar yoki hatto umr bo‘yi davom etishi mumkin.

Autizm miyaning ko‘p qismlariga ta’sir qiladi, ammo bu ta’sir ganday rivojlanishi
noma’lum va bu jiddiy ruhiy muammolarga o‘tishi mumkin.

Ba’zilarida epilepsiya tutilishi ham bor. Undan tashqari:

* bola 6 oydan oshganiga garamay, boshgalarga tabassum qilmaydi,

* yig‘lamaydi 12 oy o‘tgan bo‘lsa u bolalar erta yoshda qila oladigan imo-ishoralar
gilmaydi,

* agar 16 oydan katta bo‘lsa, so‘z aytmaydi,

* agar 24 oy o‘tgan bo‘lsa, oddiy ikki so‘zli jumlalarni tuzib bo‘lmaydi,

*qaysi oyda bo‘lishidan qat’iy nazar, rivojlanish kechikishining mavjud-ligi kuzatiladi.

Autizm bolalarda nutgning to‘liq shakllanmaganligi yoki uning to‘liq yo‘qligi,
intonatsiya va chalkash nutg, his-tuyg‘ularni ifoda eta olmaslik, suhbatni boshlay olmaslik, ko‘z
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bilan aloqa qilish va tana tilidagi farqlar yoki qo‘l va qo‘l harakatlarini tushunish va ulardan
foydalanish yuz ifodasi va og‘zaki bo‘lmagan muloqotning etishmasligi, turli jamoalarda oz
Xatti-harakatlarini o‘zgartirish va boshqarishdagi qiyinchiliklar, o‘yinga boshqa birovni
qo‘shish, do‘stona munosabatlarni o‘rnatish qiyin. Uning tengdoshlariga bo‘lgan qiziqishi yo‘q.
Takroriy va muntazam Xatti-harakatlar, qiziqishlar va faoliyatning mavjudligi, qo‘llar yoki
oyoglar bilan takrorlanadigan xatti-harakatlar, so‘zlarni tak-rorlash, (exolaliya) kundalik
hayotdagi o‘zgarishlarga qarshi turish va uni o‘zgartirganda bag‘rikenglik ko‘rsatmaslik,
mavzularga g‘ayrioddiy e’tiborning mavjudligi kuzatishimiz mumkin.

Hissiy farglash. Masalan, og‘riqga befarqlik, bir qator tovushlar va materiallarga
befarqglik boshgacha munosabatda bo‘lmang, narsalarni hidlamang yoki ko‘p tegmang.

Nutq yuqoridagi xususiyatlardan eng ko‘p nutq farq qiladi. Odatda autizmli bolalarda
rivojlanmaydi, ammo ba’zilarida turli xil nutq nugsonlari kuzatiladigan nutq mavjud.

Exolaliyaning 4 turi mavjud.

s To'liq exolaliya,
s Qisgartirilgan exolaliya,
s Tezkor exolaliya
s Kechiktirilgan exolaliya.

To‘liq exolaliya paytida bola oldidagi nutqni xuddi shunday takrorlaydi, gisqartirilgan
ekzolaliyada bola bir nechta nutq so‘zlaydi. Boshqa odam bir lahzali ekzolaliya agressiv xatti-
harakatlar autizmli bolalarda ham keng targalgan. Bu xatti-harakatlar nafaqat boshqalarga ta’sir
qiladi, shuningdek, oila a’zolariga qarshi o‘zini namoyon qilishi ham mumkin. Agar oilada katta
opa yoki uka bo‘lsa unda u bunday xatti-harakatlarga ko‘proq moyil bo‘ladi. Bundan tashqari,
bola o‘ziga nisbatan agressiv harakat qiladi.

XULOSA.

Shuni ta’kidlash joizki, autizm spektrli buzilishi bo‘lgan bolalar nutgni chiqarish, nutqiy
ko‘nikmalarni  shakllantirish, bilish faoliyatlarini  rivojlantirishga oid metodlarni
takomillashtirish muhim ahamiyatga egadir. Autizm spektri buzilgan bolalarni sifatli maktab
ta’limiga jalb qilish, jamiyatga qo‘shishdan iborat.
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Annotatsiya: Autizm spektrining buzilishining so‘nggi diagnostik mezoni cheklangan
takrorlanadigan va stereotipik xatti-harakatlar, gizigishlar va faoliyatdir. og‘zaki va og‘zaki
bo‘lmagan aloga sohasidag aloqga. bolalar qodir turli xil aloga, Stereotiplarning mohiyatini,
bolalarning takrorlanadigan xatti-harakatlarini aniglash bo‘yicha ko‘plab tadqiqotlar o‘tkazildi
mutlago boshgacha tarzda namoyon bo‘ladigan takrorlanadigan, funktsional bo‘lmagan xatti -
harakatlar va faoliyat shakllari sifatida belgilanadi.

Tayanch tushunchalar: Autizm spektri, stereotip,sensor, katatonik sindrom, kognitiv
,affektiv, dizontogenez, F84, Asperger Sindromi-autistik psixopatiya.

NOCJIEJHUN TUATHOCTUYECKHN KPUTEPU PACCTPOMCTBA
AYTUCTHYECKOI'O CIIEKTPA THE LATEST

AHHOTAIMSA: TIOCIEAHUM TUATHOCTUYECKUM KPUTEPUEM PACCTPOMCTBA Ay TUCTUUYECKOTO
CIEKTpa SIBJIAETCS OFPAHMYEHHOE MOBTOPSIOIIECECS U CTEPEOTUITHOE MOBEACHHUE, UHTEPECHI U
aKTUBHOCTb. B 00J1aCTH BEpOAIILHOTO U HEBEPOATHLHOTO OOIICHUAZ OOIIEHHE. ObLIO TPOBEACHO
MHOKECTBO MCCJICZIOBAHUN IO BBISIBICHHUIO CYIIHOCTH MHOI0OOOpa3HOro oOUIeHMs,
CTEPEOTHUIIOB,  IOBTOPSIOLIErOCS  IOBEACHUS  JI€T€H, KOTOpPOE  ONpeNesiercs  Kak
MOBTOPSIOLINECS, AMCPYHKIIMOHANBHBIE (POPMBI TOBEAEHUS U AEATEIbHOCTH, MPOSIBIISIOIINAECS
COBEPILEHHO M0-Pa3HOMY.

ba3oBble MOHATHSA: AYyTHCTUYECKHUN CIIEKTP, CTEPEOTHUII, CEHCOPHBIN, KATATOHUYECKHI
CUHApPOM, KOTHUTHBHBIN, addekTuBHbIN, nu3oHtorene3, F84, cunmpom Acneprepa-
ayTUCTUYECKasi TICUXOMAaTHS.

DIAGNOSTIC CRITERION FOR AUTISM SPECTRUM DISORDERS
Annotation: the last diagnostic criterion for autism spectrum disorder is limited
repetitive and stereotypical behaviors, interests, and activities. in the field of verbal and non-
verbal communicationg communication. many studies have been carried out to determine the
nature of the different types of communication, stereotypes that children are capable of, the
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repetitive behavior of children are defined as repetitive, non-functional behaviors and forms of
activity that manifest in a completely different way.

Underlying concepts: autism spectrum, stereotype, sensor, catatonic syndrome,
cognitive , affective, dysontogenesis, F84, Asperger Syndrome-autistic psychopathy.

KIRISH

Autizm (grekcha “autos” — “o‘zim” degan so‘z) — bu ruhiyatning o‘ziga xos holati bo‘lib,
bemor tashgi olam, atrofdagilar bilan mulogot gilishni istamaydi. U yolg‘izlikni yoqtiradi. Yana
bir xil xatti-harakat va shunday so‘zlarni takrorlaydi. Autizm tashxisli bola o0‘z olamida
yashaydi. Fikrlashi boshqalarnikiga o‘xshamaydi. Ularning xatti-harakatlari real vogelik bilan
bog‘liq emas. Bemorlarning harakatlarida hissiy kechinmalar asosiy o‘rin tutadi. Bu kasallik
sindromi o‘g‘il bolalarda qiz bolalarga nisbatan ko‘p uchraydi. Simptomlarning har xilligi va
kasallik o‘zgaruvchanligi ushbu kasallikni qiyinligidan dalolat beradi: sezilarsiz autistik
xususiyatlardan to doimiy parvarish talab etilishigacha. Autizm kasalligini kelib chigish
sabablari bilan bog‘liq.

ADABIYOTLAR TAHLILI VA METODOLOGIYA

Stereotiplarning ko‘plab tasniflari mavjud, ularni namoyon bo‘lish sabablari bilan
ajratish mumkin:

1. Asab tizimining rivojlanish jarayonlarining buzilishi natijasida yuzaga keladi.
Ontogenezning dastlabki bosqichlarida rivojlanishga xos bo‘lgan ibtidoiy harakatlar, go‘yo
“tiqilib gqoladi”, uzoq vagqt, ehtimol hayot uchun goladi.

2. “Katatonik sindrom doirasidagi stereotiplar. Ularning asosiy farqlari yuqori va plastik
mushaklardir rivojlanishning xarakterli dinamikasi, buzilishlarning dissotsiatsiyalangan tabiati
(katatonik qo‘zg‘alish va katatonik stupor)” [51, 91-bet].

3. Autizm bilan. Stereotiplar ohang, bajaradigan stereotiplar bolaning o‘ziga xos
qiziqishlari bilan bog‘liq bo‘lgan avtostimulyatsiya orqali aqliy ohangni oshirishga qaratilgan.

4. Noqulaylik sharoitida kuchaygan stereotiplar (Sensorniy va boshqgalar.) va noqulaylik
sabablarini bartaraf etishda yo‘qoladi. Lorna Ving ham buni aniqladi tasodifan yuzaga
kelmaydi, ya’ni autizm,birinchi navbatda, sindromdir. Ushbu kasallikning etiologiyasi,
patogenezi, nozologiyasi hali aniglanmagan bo‘lsa, unda bu belgilar fagat xulg-atvor
xususiyatlari asosida aniqlanadi va shunga o‘xshash xatti-harakatlar ortida turli sabablar va
ularning rivojlanish mexanizmlari yashiringan bo‘lishi mumkin. Dizontogenez tasnifiga ko‘ra,
bolalik autizmi buzilgan aqliy rivojlanish modelidir, bu birinchi navbatda individual aqgliy
funktsiyalar sekin, boshqgalari esa tez rivojlanishini (rivojlanish asinxroniyasi) ko‘rsatadi. S. A.
Morozovning fikricha, autizmning asosiy belgilari va kompensatsio rivojlanish asinxroniyasi
ASDDA ruhiy dezontogenezning etakchi mexanizmi hisoblanadi. Shuningdek, muallif ushbu
qoidabuzarlikda keng ko‘lamli funktsiyalar ishtirok etishini ta’kidlaydi va shu bilan uning
ustuvorligini ko‘rsatadi. “Birinchi darajali (lat. “pervasion” keng tarqalgan, hamma narsani

gamrab oluvchi) buzilishlar nafagat barcha aqliy funktsiyalarni, balki butun tanani,shu jumladan
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asab tizimini va, ehtimol, ko‘plab somatik tizimlarni ham gqamrab olishini tushunadi”[51, 22-
bet ]Shuningdek, kognitiv va affektiv buzilishlar, aynigsa tuzatish ishlari boshlanishidan oldin,
etakchi deb hisoblaydi. Yuqoridagilarga asoslanib, S. A. Morozov “bolalik autizmi - bu birinchi
navbatda psixikaning hissiy va intellektual sohalari patologiyasi natijasida muloqotga bo‘lgan
bazal ehtiyojning etishmasligi bilan bog‘liq bo‘lgan rivojlanishning dastlabki buzilishining
buzilgan versiyasidir” deb hisoblaydi[51, 21-bet]. Autizm spektrining buzilishi (asd) atamasi |
tomonidan Kkiritilgan. S. A. Morozovning fikricha, autizm spektrining buzilishi tarkibidagi
asosiy buzilishning tabiati V. V. Lebedinskiy (1985;2003) konsepsiyasiga qo‘shilgan umumiy,
shu jumladan ruhiy ohangning buzilishi hisoblanadi [51, 55-sahifa].

NATIJA VA MUHOKAMA

Autizmda tonik jarayonlar yetishmasligining asosiy ko‘rinishlari quyidagilardir: tez
to“yinganlik-cheklovchi mexanizm boshqalar bilan o‘zaro munosabatlar va har ganday faoliyat;
tonik jarayonlarning qiyin o‘zgarishi, qattiqligi. Kognitiv tadqiqotchilar autizm spektri buzilgan
bolalarda kognitiv sohadagi buzilishlar, barcha kognitiv jarayonlar va natijada autizm
sindromining paydo bo‘lishi haqigatdan qochish deb hisoblashadi. regulyativ-ixtiyoriy
shuningdek , autizm spektrining buzilishi jarayonlarining xususiyatlarini ta’kidlash kerak. Bu
“ixtisoslashgan turlarga digqatni jamlashdan oldin dala xatti-harakatlarida magsadli harakatlar
yo‘qligida” ifodalanadi rejalashtirish,0‘zini 0‘zi boshqarish va boshgalarni talab giladigan
tadbirlar” [51, 87-bet]. S. A. Morozov tomonidan tartibga solish va ixtiyoriy jarayonlarning
o‘ziga xos xususiyatlari taqlid qilish qobiliyatining buzilishini o‘z ichiga oladi, bu esa
o‘rganishda sezilarli qiyinchiliklarni keltirib  chiqaradi. Simulyatsiya mashg‘ulotlari
tuzatishning dastlabki bosgichlarida, masalan, amaliy xatti-harakatlarni tahlil gilishda og‘zaki
xatti-harakatlarga katta e’tibor beriladi. Asd bilan og‘rigan bolalarda xotiraning xususiyatlari,
agar Markaziy asab tizimining organik shikastlanishi bo‘lmasa, yaxshi xotira bilan, lekin
ko‘pincha asosiy narsani ajratmasdan, hamma narsa qayd etiladi, individual voqgealar zanjirlarga
to‘g‘ri kelmaydi, bu ijtimoiy tajribaning etishmasligiga olib keladi. Umuman olganda, ko‘plab
mahalliy va xorijiy mutaxassislarning fikriga ko‘ra, autizm kasalliklari biz yuqorida ko‘rib
chiggan kasalliklarning umumiy belgilari,xususiyatlari, alomatlariga ega, ammo xil kelib
chigishi. Aksincha, bu fikr ICD 10-da ushbu kasalliklarning alohida bo‘limga birlashishiga
sabab bo‘ldi, biz quyida ko‘rib chiqamiz. Mavjud yuqori darajadagi vizual turli kasalliklar va
kasalliklarning ikkita xalgaro keng tasniflash tizimi qo‘llaniladi, ular juda o‘xshash. Ikkala
tasnif ham xulg-atvor xususiyatlariga asoslanadi va hisobga olinmaydi kelib chigishi ushbu
buzilishning etiologiyasi.

Birinchi tasnif-DSM-IV (Diagnosticand statistik qo‘llanmasi - diagnostika 20 va
Amerika psixiatriya assotsiatsiyasining statistik qo‘llanmasi, 4-nashr). Ikkinchi tasnif
kasalliklarning xalgaro tasnifi (ICD) - Jahon Sog‘ligni saqlash tashkiloti (JSST) tomonidan
ishlab chiqilgan bo‘lib, unga 1999 yilda Rossiya ham qo‘shilgan. Mavjud haqida.S. Nikolskaya
Tomonidan. Uni tasniflashning asosiy omili autizm tushunchasi, birinchi navbatda, hissiy
rivojlanishning buzilishi.
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Muallif 4 guruhni anigladi: va psixologik tasnif

1. Sodir bo‘layotgan narsadan to‘liq ajralish ( atrof-muhit ta’sirining intensivligini
baholash darajasiga yoki dala harakati darajasiga mos keladi).

2. Faol ta’sirchan stereotiplar). rad etish

3. Autistik manfaatlarga ega bo‘lish ( affektiv kengayish darajasiga mos keladi).

4. Aloqa va o‘zaro ta’sirni tashkil etishdagi qiyinchiliklar ( bazal affektiv aloga
darajasiga mos keladi) [7, p.53]. Ving L. ning befarg, faol bolalarini tasnifladi [51, 87-bet]. L.
Wingning “triadasi” asosida ICD-10 ning rasmiy diagnostika tasnifi bo‘limlari ishlab chiqilgan

bo‘lib, biz 0‘z tadqiqotimizga tayanamiz . ICD-10 xalgaro tibbiy tasnifiga ko‘ra , autizm
spektrining buzilishi F84 “umumiy psixologik rivojlanish kasalliklari” bo‘limiga kiritilgan va
quyidagilarni o‘z ichiga oladi: F 84.0 bolalik autizmi:

- Autizm buzilishi;- bolalar autizmi;

- bolalar psixozi;

- Kanner sindromi. autizm atrof-muhit (mos keladi autizm bilan darajasi passiv, F 84.1
atipik autizm- atipik bolalar psixozi;

- Autizm xususiyatlariga ega agliy zaiflik.

F84. 2 Rett Sindromi F84.3 bolalik davridagi yana bir parchalanish buzilishi- bu bolalik
demansi;

- Geller sindromi;

- simbioz psixozi. F84.4 aqliy zaiflik va stereotipik harakatlar bilan birlashtirilgan
giperaktiv buzilish . F84.

Asperger Sindromi-autistik psixopatiya;

- Bolalikda shizoid buzilishi. F84.

boshqga keng targalgan rivojlanish kasalliklari.

F84. 9 umumiy rivojlanish buzilishi aniglanmagan [67]. Umumiy diagnostika mavjud
ushbu qoidabuzarliklar: xarakterlovchi ko‘rsatmalar

1. Bular L. Ving muammolarining “uchligi” ni 0‘z ichiga olgan kasalliklar.

2. Buzilishlar go‘daklik davrida yoki hayotning dastlabki besh yilida sodir bo‘ladi
(autizm xususiyatlari, goida tarigasida, 3 yoshgacha shakllanadi).

3. Ko‘pincha kognitiv buzilishlar bilan birlashtirilgan aqliy zaiflik yo‘qligidan gat’iy
nazar.

4. Ba’zi hollarda buzilishlar birlashtiriladi va ehtimol ba’zi patologik holatlar tufayli
yuzaga keladi, ular orasida: chaqaloq spazmlari; tug‘ma qizilcha; tuberoz skleroza; miya
lipidozi; Fragil (mo‘rt) x xromosoma [30, p.138]. sfera, quyidagilar asosida tashxis gilinadi

5. Belgilarning buzilishi. Ushbu tasnifga muvofiq va “klinik tavsiyalar (davolash
protokoli) 2015 yil. autizm spektrining buzilishi diagnostika, davolash, kuzatish” N. V.
Simashkova va E. V. Makushkina bolalar autizmi (F84.0) - bu rivojlanishning umumiy
buzilishining bir turi bo‘lib, uning mavjudligi bilan belgilanadi:
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a) uch yoshgacha bo‘lgan bolada namoyon bo‘ladigan anomaliyalar va rivojlanishdagi
kechikishlar ; psixopatologik

b) cheklangan ekvivalent ijtimoiy xatti-harakatlar, o‘ziga xos diagnostika o‘zgarishlar
o‘zaro ta’sirlar, funktsiyalar stereotipik xususiyatlar odatda o‘ziga xos bo‘lmagan muammolar,
masalan, fobiya, uyqu va ovqatlanish buzilishi , tirnash xususiyati va o‘ziga qaratilgan
tajovuzkorlik [30, V. 9]. Atipik autizm (F84.1)- bu uch yoshdan oshgan bolada anomaliyalar va
rivojlanishdagi kechikishlar paydo bo‘lgan va bolalik autizmiga tashxis qo‘yish uchun zarur
bo‘lgan psixopatologik uchlikning uchta sohasidan xulg-atvor hammasi va monoton. to‘ldirish
birining yoki ikkitasining buzilishlarida etarlicha namoyish etilmagan rivojlanishning buzilishi
(ya’ni, ijtimoiy o‘zaro ta’sir, aloga va xatti-harakatlar, cheklangan, stereotipik va va
monotonlik), boshga (boshga) sohalarda xarakterli buzilishlar mavjudligiga garamay. Atipik
autizm ko‘pincha rivojlanishning chuqur kechikishi bo‘lgan va nutqni rivojlantirishning og‘ir,
o‘ziga xos retseptiv buzilishi bo‘lgan odamlarda rivojlanadi [30,V. 10]. Rett Sindromi (F84.2)
fagat gizlarda aniglanadigan vaqt, bunda aniq normal erta holati, oldin rivojlanish nutgning
gisman yoki to‘liq yo*‘qolishi bilan murakkablashadi, Lokomotivbosh o‘sishi sekinlashishi bilan
bir vaqtda qo‘llardan foydalanish ko‘nikmalari va ko*‘nikmalari . Buzilishlar hozirgi 7 oydan 24
oygacha bo‘lgan yosh oralig‘ida sodir bo‘ladi sohalar: aloga va boshqalar Bular boshqa 23
hayot. Qo‘llarning ixtiyoriy harakatlarini yo‘qotish, qo‘llarning stereotipik dumaloq harakatlari
va nafas olishning kuchayishi xarakterlidir. [jtimoiy va o‘yin rivojlanishi to‘xtaydi, ammo
mulogotga bo‘lgan qiziqish saglanib qoladi. 4 yoshga kelib, magistral ataksiya va apraksiya
rivojlanishi boshlanadi, ko‘pincha xoreoatetoid harakatlar bilan birga keladi. Og‘ir aqliy zaiflik
deyarli doimiy ravishda gayd etilgan [30, V. 11].
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IJTIMOIY-KOMMUNIKATIV KOMPETENTLIKNING MAZMUN-
MOHIYATI VA PEDAGOGIK AHAMIYATI

Yuldasheva Diyora
Farg ‘ona davlat universiteti tayanch doktoranti

Annotatsiya Ushbu magolada bo‘lajak o‘gituvchilarni ijtimoiy-kommunikativ
kompetentligining mazmun-mohiyati va pedagogik ahamiyati tadqig etilib, ushbu mavzu
yuzasidan taklif va tavsiyalar berib o‘tilgan.

Kalit so‘zlar: o‘qituvchi, ijtimoiy, kommunikativ, pedagogik, kompetentlik

COJIEP’)KAHHUE U CYIIHOCTH COLIUAJIBHO-KOMMYHUKATHUBHON
KOMIIETEHTHOCTH IIEJAT'OI'MYECKOE 3HAYEHUE
AHHoTanusi B cratbe paccMaTpuBaeTcs COJIEp)KAaHUE M IEAaroruuyeckoe 3Ha4YeHUe
COITMAJIbHO-KOMMYHHKAaTUBHON KOMIIETEHTHOCTH OYIYIIUX YUUTENCH, Tal0TCs MPEITI0KEHUS U
PEKOMEHIAIMHU 10 TAHHOMW TEME.
KiroueBble cj10Ba: y4uTelb, COLMAJbHBIM, KOMMYHUKATHBHBIN, I€IaroruyeCcKuil,
KOMIIETEHTHOCTh

THE CONTENT AND PEDAGOGICAL SIGNIFICANCE OF SOCIO-
COMMUNICATIVE COMPETENCE
Abstract This article examines the content and pedagogical significance of socio-
communicative competence of future teachers, and provides suggestions and recommendations
on this topic.
Key words: teacher, social, communicative, pedagogical, competence

Kirish. Bugungi kunda pedagogik kadrlarni tayyorlash tizimini takomillashtirish va
kasbiy kompetensiyani rivojlantirishning asosiy shartlaridan biri ularda ijtimoiy-kommunikativ
kompetensiyani rivojlantirishdir. Ijtimoiy-kommunikativ. ~ kompetensiyaga ega pedagogik
kadrlar avlodini shakllantirish zamonaviy jamiyat ta’lim tizimining asosiy Vazifalaridan
sanaladi. Shu ma’noda, bo‘lajak o‘qituvchilarda ijtimoiy-kommunikativ bilim va
ko‘nikmalarni rivojlantirishning asosiy mexanizmi sifatida o‘quv jarayoni va uni talaba
shaxsiga yo‘naltirish nazarda tutiladi. Buning uchun esa bo‘lajak o‘qituvchilarni tayyorlashda
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shaxsga yo‘naltirilgan yondashuvni izchil va tizimli olib borish bilan birga, uni integral,
uyg‘unlikda rivojlantirish ham dolzarblik kasb etmoqda.

Asosiy gism. Zamonaviy ilmiy adabiyotlarda va rivojlangan davlatlar qonunshiligida
ta’lim natijalari nafagat bilim, ko‘nikma va malakalar orqali, balki bo‘lajak kadrlarning ta’lim
jarayonida egallagan kompetensiyalari asosida aniqlanishi ta’kidlanadi.

Shaxsga yo‘naltirilgan ta’lim — talabaning fikrlash va harakat strategiyasini inobatga
olgan holda uning shaxsi, o‘ziga xos xususiyatlari, qobiliyatini rivojlantirishga qaratilgan
ta’lim. Bu ta’lim o‘qitish muhitining talaba imkoniyatlariga moslashtirilishini nazarda tutadi.
Unga ko‘ra ta’lim muhiti, pedagogik shart-sharoitlar, ta’lim hamda tarbiya jarayonini
to‘laligicha talabaning shaxsiy imkoniyatlarini ro‘yobga chiqarish, qobiliyatini rivojlantirish,
shaxs sifatida kamolotga yetishini ta’minlash, tafakkuri va dunyoqarashini boyitishni nazarda
tutadi. Shaxsga yo‘naltirilgan yondashuv ta’lim tizimida o‘quvchilarning shaxsiy
xususiyatlarini, ehtiyojlarini, qizigishlarini, o‘rganish uslublarini, intellektual imkoniyatlarini
va emotsional holatini hisobga olishga asoslangan pedagogik yondashuvdir. Uning asosiy
magsadi — o‘quvchini faqat bilim bilan emas, balki uning ichki salohiyatlarini to‘liq ochish,
shaxs sifatida rivojlanishini ta’minlashdir.

Shaxsga yo‘naltirilgan ta’limda o‘quvchi markazda turadi va o‘qituvchi o‘quvchining
shaxsiy ehtiyojlariga mos holda ta’lim jarayonini tashkil qgiladi. Bu turdagi ta’lim talabalarda
mustaqillik, tashabbuskorlik, javobgarlik kabi sifatlar, shuningdek, mustagil, ijodiy va tanqidiy
fikrlash qobiliyatlarini tarbiyalashga xizmat qiladi. Bu turdagi ta’limni tashkil etishda
pedagoglardan har bir talaba imkon gadar individual yondashishni, uning shaxsini hurmat
qilishni, unga ishonch bildirish taqozo etiladi. Qolaversa, shaxsga yo‘naltirilgan ta’lim o‘qitish
jarayonining ishtirokchilari pedagog-talaba yoki talaba-talaba, talaba-talabalar guruhi, talaba-
talabalar jamoasi tarzida o‘zaro hamkorlikda bilim olish, shaxs sifatida kamol toptirish uchun
qulay pedagogik sharoitni yaratish zaruriyatini ifodalaydi. Pedagog ta’lim jarayonida shaxsga
yo‘naltirilgan ta’lim turlaridan foydalanar ekan, bir qator shartlarga qat’iy rioya etishi kerak.
Ushbu talablar quyidagilardan iborat:

—har bir talabani alohida, o‘ziga xos shaxs sifatida ko‘ra olishi;

—talabani hurmat qilishi;

—talabaning ruhiy holatini to‘g‘ri baholay olishi;

—talabaning xohish-istak, gizigishlarini inobatga olishi;

—har bir talabaga tolerant munosabatda bo‘lishi;

—talabaning kuchi, imkoniyati va intilishlariga ishonch bildirishi;

—har bir talaba uchun qulay ta’lim muhitini yaratishi;

—talabalarning mustaqil yoki kichik guruhlarga erkin ishlashlari uchun imkoniyat
yaratish;

—talabalarni o‘z faoliyatlarini  mustagil nazorat qilish, faoliyati samaradorligini
aniqlash, yutuglarning omillari va yo‘l qo‘yilgan xatolarning oqibatlarini tahlil qilish o‘rgatish;

—ta’lim jarayonida hech bir talabaga tazyiq o‘tkazmaslik;
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—alohida talabaning kamchiliklarini bo‘rttirib ko ‘rsatmaslik;

—bordi-yu, talaba tomonidan bilimlarni o‘zlashtira olmaslik, ta’lim jarayonida o‘zini
odobsiz tutish holati qayd etilsa, u holda qat’iy xulosa chigarmasdan, buning sabablarini
aniqlash;

—aniglangan sabablar asosida talabaning sha’ni, g‘ururiga ziyon etkazmagan holda u
tomonidan bilimlarni o‘zlashtira olmaslik, o‘zini odobsiz tutish kabi holatlarni bartaraf etish;

—ta’lim jarayonida har bir talaba uchun “muvaffaqiyat muhiti’ni yarata olish;
—har bir talabaga ta’lim olisha muvaffaqiyatga erisha olishiga yordam berish;
Kompetensiya o‘quv jarayonining rejalashtirilgan maqsadi bo‘lib, oliy kasbiy ta’lim
mazmuni ushun muhim hisoblanadi. U mutaxassisning kasbiy faoliyat talablari va malakasi
asosida shakllanadi.

Boshqa adabiyotlarda “Kompetensiya lotincha so‘z bo‘lib, “erishaman, to‘g‘ri kelaman”
degan ma’nolarni bildiradi” [63;189-b]. Kompetensiya — subyektning maqsadni qo‘yish, unga
erishish uchun tashqi va ichki imkoniyatlarni samarali tashkil qila olishga tayyorgarligi,
muayyan kasbiy masalalarni yecha olish qobiliyatidir.

Kompetensiyalar shaxsning mustagqilligiga, o‘quv va amaliy faoliyatda ko‘zlangan
muvaffaqiyatiga yo‘naltirilgan bo‘ladi. Kompetensiya (inglizcha “competence”) atamasining
ma’nosi “qobiliyat” deganidir, biroq “kompetensiya atamasi bilim, ko‘nikma, mahorat va
qobiliyatni ifoda etishga ham xizmat qiladi” [59;16-b]. Shu ma’noda, kompetensiya bilim,
ko‘nikma, mahorat va qobiliyatlarni kashf etish, shakllantirish va rivojlantirishning yig‘indisi
hisoblanadi.

E.F.Zeerning ta’rifiga ko‘ra, kompetensiya deganda “faoliyatning adekvat me’yoriga
aylanadigan, bilim, ko‘nikma, malaka, qobiliyat va qadriyatli motivatsion komponentlarni o‘z
ichiga olgan interaktiv konstruksiyalar” [42;96-97-b] tushuniladi.

V.D.Shadrikov [83;30-31-b] so‘zlariga ko‘ra, kompetensiyalar shaxsning biror kasbiy
tayyorgarligi jarayonida shakllanadi va yuzaga kelgan funksional vazifalarni muvaffaqgiyatli hal
etishga imkon yaratadigan bilim, ko‘nikma, qobiliyat va shaxsiy xususiyatlarning tizimli
namoyon bo‘lishini nazarda tutadigan faoliyatning yangi bir turi hisoblanadi. Shaxsga
yo’naltirilgan ta’limning ahamiyatini quyidagi misollarda ko’rishimiz mumkin:

Ne | Shaxsga  yo’naltirilgan
ta’limning ahamiyati

1. Shaxsga yo‘naltirilgan yondashuv o‘quvchining o‘zi bilan
bog‘liq barcha xususiyatlarini hisobga oladi. Bu nafaqat
uning agliy salohiyati, balki emotsional, ruhiy va ijtimoiy
rivojlanishini ham o‘z ichiga oladi. O‘quvchilarning turli
darajadagi ehtiyojlari va qobiliyatlarini inobatga olish,
ta’limning samaradorligini oshiradi. Har bir o‘quvchining

o‘ziga X0S o‘rganish tezligi va uslubi mavjud bo‘lgani
uchun, ta’lim jarayonida individual yondashuv zarur.

Mazmuni

O‘quvchining individual
xususiyatlarini inobatga
olish
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2. Shaxsga yo‘naltirilgan yondashuv ta’lim jarayonini shunday
tashkil etadiki, o‘quvchilar o°‘qish jarayonida o‘zlarini
gizigtirgan mavzular va faoliyatlar orqali o‘z bilimlarini
kengaytiradilar. Bunday yondashuvda o‘quvchilar uchun
magqsadga erishish yo‘llari o‘zlari tomonidan aniglanadi, bu
esa ularning o‘z-o°‘zini rivojlantirishga bo‘lgan qiziqishini
oshiradi. Motivatsiya talaba  shaxsini  rivojlantirishda
eng muhim omil

hisoblanadi.

3. Shaxsga yo‘naltirilgan yondashuv o°‘quvchining passiv
tinglovchi bo‘lib qolmasligi, balki faol ishtirok etishiga
yordam beradi. Bu yondashuv o‘quvchilarning o‘quv
jarayonida o‘z fikrlarini ifodalashga, savollar berishga va
muammolarni mustaqil ravishda hal gilishga undaydi.
O‘quvchi faolligi uning o‘rganish jarayoniga chuqurroq
kirib borishini ta’'minlaydi, bu esa 0‘z navbatida ta’limning
samarali bo‘lishini kafolatlaydi.

4. Shaxsga yo‘naltirilgan ta’lim o‘quvchilarga mustagqil
fikrlash ~ imkonini  beradi.  Ular  o‘qituvchining
Mustaqgil fikrlash  va | ko‘rsatmalariga muvofiq fagat ma’lumotni yodlash bilan
tanqidiy yondashuvni | cheklanmay, balki o‘rganilgan ma’lumotlarga tanqidiy
rivojlantirish nuqtai nazar bilan yondashishni o‘rganadilar. Bu jarayon
o‘quvchilarda mustaqil fikrlash, mantiqiy tahlil qilish va
yangi g‘oyalarga ochiqlikni shakllantiradi.

5. Ta’lim nafagat akademik bilimlarni berishni, balki
o‘quvchining shaxs sifatida rivojlanishini ham ta’minlaydi.
Shaxsga yo‘naltirilgan yondashuv o‘quvchilarga o°z
ijtimoiy munosabatlarini shakllantirishga yordam beradi.
O‘quvchilar bir-biri bilan o‘zaro hamkorlikda ishlash, o‘z
fikrlarini i1fodalash, guruhlarda ishlash kabi ko‘nikmalarga
ega bo‘ladilar.

O‘quvchi motivatsiyasini
yuksaltirish

Ta’lim jarayonida
o‘quvchining  faolligini
ta’minlash

Shaxsiy rivojlanish va
ijtimoiy moslashuv

Ta’lim jarayonida quyidagilardan foydalanish shaxsga yo‘naltirilgan ta’limning yana bir
belgisidir:

- ijodiy topshiriglar;

- kreativ yondashishni taqozo etuvchi vazifalar;

- muammoli vaziyatlar;

- rolli va ishbilarmonlik o‘yinlari;

- bahs-munozara, debat;

- musobaqa ko‘rinishidagi bellashuvlar.

O‘zbekistonda ham  shaxsga  yo‘naltirilgan  yondashuv  asosida ta’limni
zamonaviylashtirish, ijtimoiy-kommunikativ kompetensiyalarni rivojlantirish masalalarini
tadqiq etgan bir qancha olimlar mavjud. Masalan, B.X.Xodjayev ‘“kompetensiya”
tushunchasiga berilgan aksariyat ta’riflar kasbiy ta’lim, kasbiy faoliyat bilan bog‘ligligini bayon
etib, uni umumiy o‘rta ta’lim bilan bog‘lagan holda ta’rif beradi. U kompetensiyani “ma’lum
bir sohada samarali produktiv faoliyat uchun zarur bo‘lgan, o‘quvchining avvaldan belgilangan
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ta’limiy tayyorgarligiga qo‘yiladigan ijtimoiy talablar (me’yorlar)dan ham o‘zib ketishidir”
[81;76-77-b] deb ta’kidlaydi.

S.E.Shishov va [.G.Agapov [85;60-61-b] fikricha, kompetensiya shaxsning o‘quv
jarayonida olingan bilim va tajribasiga asoslangan qobiliyatlarini, shuningdek, uning harakatga
tayyorligini anglatadi.

Zamonaviy jamiyatda ro‘y berayotgan ijtimoiy o‘zgarishlar, ijtimoiy qadriyat sifatida
inson shaxsiga e’tiborning kuchayishi ta’lim sohasi mutaxassislarini tayyorlashga nisbatan
talablarni ham oshirmoqda, shuningdek, mutaxassislarning ijtimoiy bilim va malakalari hamda
1jtimoiy ongining davlat ijtimoiy siyosatining strategik yo‘nalishlariga mos kelishini taqozo
gilmoqda. Ijtimoiy tajribaning kengayishi va murakkablashishi, ma’lumotlarni qayta ishlash va
olishning yangi shakllari paydo bo‘lishi bilan bog‘liq holda mutaxassisning kompetentligi
tobora muhim ahamiyat kasb etmoqda.

V.Serikov esa “kompetensiya shaxsning o‘zini o‘zi anglashiga hissa qo‘shadigan bilim,
ko‘nikma, ta’limning mavjudligi” sifatida belgilanadi, “kompetentlik esa hayot davomida
mohirona bajarilgan harakat” [73; 134-b] hisoblanadi. Boshga bir olim V.I.Baydenko
kompetensiyani “aniq vaziyatda dolzarb bo‘lgan barcha resurslarni harakatlantirishga
(mobilizatsiyalashga) qobiliyatlilik yoki tayyorlik” [24; 20-21-b] sifatida baholaydi.

“Ijtimoiylashtirish” (“commanuzanus’) atamasining muallifi amerikalik sotsiolog
F.G.Giddings hisoblanadi. U 1887-yilda o‘zining “Ijtimoiylastirish nazariyasi” (“Teopus
commanm3anun’’) kitobida bu atamani hozirgi zamonaviy ma’nosiga yaqin ma’noda ishlatgan:
“individning ijtimoiy tabiati va xarakterining rivojlanishi — insoniy materialni ijtimoiy hayotga
tayyorlashdir” [32].

“Ijtimoiy-kommunikativ  kompetentlik” tushunchasining ko‘p o‘lchovliligi, ijtimoiy-
madaniy vaziyatning noaniqligi, uning ta’lim va tarbiya jarayonida sust qo‘llanilishini E.F.Zeer
terminologik nuqtayi nazardan “ziddiyatli voqgeliklar” sifatida tavsiflaydi hamda ularni “inson
subyektiv hayotining real hayot bilan, obyektiv vogelik bilan nomutanosibligi, garama-
qarshiligi” [43] sifatida baholaydi.

[jtimoiy kompetentlik orzu-umid bilan emas, balki gadriyatlar va bilimlarni amaliy
harakatlarga o‘tkazish bilan bog‘liq. Shuning uchun, ushbu kompetentlikda iroda, ya’ni
subyektning qadriyatlar va bilimlariga muvofiq harakat qilishini o‘zi belgilash qobiliyati
alohida ahamiyatga ega.

Shaxsiy muloqot darajasida ijtimoiy kompetensiyaning ishonchli ta’rifi Z.A.Aksyutina
tomonidan berilgan: “O‘zgalar bilan birgalikda harakat qilish istagi va ko‘nikmasi, o‘ziga va
o‘zaro muloqot qobiliyatiga bo‘lgan ishonch, hamkorlik qilish va muloqot jarayonida yuzaga
keladigan muammolarni yengish qobiliyati” [20;130-b].

Xulosa. Ko‘rib shiqilgan garashlar, fikrlar asosida biz ijtimoiy kompetentlikka bilim,
malaka va fazilatlar tizimi sifatida qaraymiz hamda shaxs tomonidan jamiyatda o‘z
funksiyalarini hugqugiy, madaniy, kommunikativ, kasbiy, oilaviy darajada turli davlat tizilmalari

va tashkilotlari bilan birgalikda hal gilishini tushunamiz.
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Annotatsiya. Imitatsion paradigma — ta’limda va pedagogik jarayonlarda o‘rganish va
rivojlanishni bir-biriga bog‘lab turuvchi metodologik yondashuvdir. Ushbu maqola imitatsion
paradigmaning mohiyatini, uning pedagogik jarayonlarda qanday o‘rin tutishini va ta’limni
rivojlantirishdagi o‘rni haqgida batafsil tahlil olib boradi. Imitatsion paradigmaning asosiy
g‘oyalarini, uning maqsad va vazifalarini ochib berib, ta’lim jarayonida ganday metodlar va
yondashuvlar bilan ishlash mumkinligi ko‘rsatilgan. Maqolada shuningdek, o‘quvchilarni
mustaqil fikrlashga yo‘naltirishda imitatsion metodlarning samaradorligi haqida ma’lumotlar
tagdim etiladi.

Kalit so‘zlar: imitatsion paradigma, ta’lim metodlari, pedagogika, ta’lim
texnologiyalari, o‘quv jarayoni, mustaqil fikrlash, imitasiya metodlari.

THE ESSENCE OF THE IMITATION PARADIGM

Abstract. The imitation paradigm is a methodological approach that connects learning
and development in education and pedagogical processes. This article provides a detailed
analysis of the essence of the imitation paradigm, its place in pedagogical processes, and its role
in the development of education. The main ideas of the imitation paradigm, its goals and
objectives are revealed, and what methods and approaches can be used in the educational
process. The article also provides information on the effectiveness of imitation methods in
guiding students to independent thinking.

Keywords: imitation paradigm, educational methods, pedagogy, educational
technologies, learning process, independent thinking, imitation methods.

CYTDb [TAPAJUT MBI UMUTAINA
AOcTtpakTtHbiii. [lapagurma wumuTaUM — 3TO  METOAOJOTMYECKUM TOAXOJ,
CBSI3BIBAIONIMN OOy4YEHHE U pa3BUTHE B 00pPa30BATEIHLHOM W IEIAaroTHYECKOM Mporieccax. B
CTaThbe MOAPOOHO AaHAIM3UPYETCA CYIIHOCTh WMUTAIMOHHOW TapaJurMbl, €€ MECTO B
MearOrHIeCKUX TPoIieccax W poJib B Pa3BUTHH 00pa3oBaHUsA. PacKphITHI OCHOBHBIC HJICH
MMHUTAIMOHHON MapaJurMbl, €€ eI U 3aJa4M, TTOKa3aHO, KaKKHe METObI M MOAXOAbI MOYKHO
HCIIOJIL30BaTh B 00pa3oBaTesibHOM Tpoliecce. B cTaThe Takke npencrarieHa uHdopmaius oo
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3¢ ()EKTUBHOCTH METOJOB WMHUTAUA B (POPMUPOBAHUU Y YYAIIUXCA CAMOCTOSITEIHOTO
MBIIIUTCHUS.

KiroueBble ci10Ba: WMUTAIMOHHAs [apajurMa, METOJbl OOYYCHHs, TIeIaroruka,
o0Opa3oBaTeNbHbIC TEXHOJOTUH, TMPOIECC OO0YUYCHHS, CAMOCTOSTEIbHOE MBIIICHUE, METOIbI
0o0yueHus.

Kirish. Zamonaviy ta’limda talabalarning nafagat bilim olish, balki mustaqil fikrlash,
tanqidiy tahlil va ijodiy yechimlarni ishlab chigish kabi ko‘nikmalarni rivojlantirish dolzarb
vazifalardan hisoblanadi. Bu jarayonlarda ta’lim paradigmalari, ya’ni ta’lim berishning asosiy
yondashuvlari katta ahamiyatga ega. Imitatsion paradigma aynan shunday yondashuvlardan biri
bo‘lib, o‘quvchilarni real hayotdagi vaziyatlarga o‘xshash holatlar orqali o‘rganishga va tajriba
orttirishga yo‘naltiradi. Bu paradigma yordamida o‘quvchilar nafaqat aniq bilimlarni
o‘zlashtiradi, balki o‘rganilgan bilimlarni amaliyotda qo‘llashni ham o‘rganadilar. Imitatsion
paradigma pedagogikada ta’limni jonli va interaktiv usulda o‘rganishga imkon beradi.

Imitatsion paradigmaning asosiy tushunchalari

Imitatsion paradigma o‘zining mohiyatida bir nechta asosiy tushunchalarni o‘z ichiga
oladi:

1. Imitatsiya (takrorlash): O‘rganish jarayonida talabalar oldin o‘rgangan bilim va
ko‘nikmalarni turli vaziyatlarda takrorlaydilar. Imitatsiya jarayonida talabalar o‘rgangan
ma’lumotlarni real sharoitda qo‘llashga harakat giladilar.

2. Faollik: Imitatsion paradigma o‘quvchi faolligini ta’minlaydi. O‘quvchilar passiv gabul
qiluvchi emas, balki faol ishtirokchi bo‘ladilar. Bu faollik orqali talabalar o‘z bilimlarini sinab
ko‘rish, mustahkamlash va yangi ko‘nikmalarni egallash imkoniyatiga ega bo‘ladilar.

3. Rollar o‘ynash: Imitatsion paradigma asosida talabalarga turli rollarni o‘ynash
topshiriladi. Bu orgali talabalar muayyan vaziyatlarga moslashishni, garorlar gabul gilishni va
jjodiy yondashuvlarni o‘rganadilar.

4. Tangidiy fikrlash: Imitatsion yondashuv tanqidiy fikrlashni rivojlantirishga xizmat
qiladi. Talabalar o‘rgangan bilimlarni tahlil qilish, baholash va moslashtirishni o‘rganadilar.

5. Simulyatsiya va holatli tahlil: Imitatsion paradigma asosida talabalar muayyan
vaziyatlar yoki holatlarni simulyatsiya qilish orqali ularni tahlil qilishni o‘rganadilar. Bu jarayon
o‘quvchilarni mustaqil fikrlashga, muammolarni yechishga va qaror qabul qilishga o‘rgatadi.

Imitatsion paradigmaning pedagogik ahamiyati

Imitatsion paradigma pedagogikada o‘quv jarayonining samaradorligini oshirishga,
o‘quvchilarni mustaqil fikrlashga, tanqidiy tahlil gilishga va ijodiy yechimlar ishlab chigishga
yo‘naltiradi. Ushbu paradigma yordamida o‘quvchilar nafaqat bilim olishadi, balki o‘rganilgan
bilimlarni real hayotda qo‘llashni o‘rganadilar. Imitatsion paradigma talabalarning o‘quv
faoliyatini yuqori darajaga ko‘tarishga, ularni faol ishtirokchilar sifatida jalb etishga yordam
beradi.

1. Tanqidiy fikrlashni rivojlantirish
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Imitatsion paradigma o‘quvchilarning tanqidiy fikrlash qobiliyatini rivojlantiradi. Bu
paradigma orqali o‘quvchilar turli fikrlarni baholash, tanqidiy tahlil gilish va oz fikrlarini
himoya qilishni o‘rganadilar. Shuningdek, o‘quvchilar tanqidiy fikrlash orqali o‘z garorlarini
mustaqil ravishda qabul qilishni o‘rganadilar. Bu, o‘z navbatida, ularning shaxsiy va
professional hayotida samarali garorlar gabul gilishiga yordam beradi.

2. ljodiy yondashuvlarni rivojlantirish

Imitatsion paradigma o‘quvchilarga turli vaziyatlarda ijodiy yondashuvlarni ishlab
chigishga imkon beradi. O‘quvchilar imitasiya yordamida mavjud bilimlarni yangi vaziyatlarga
moslashtirishni o‘rganadilar. Bu jarayon o‘quvchilarni yangi g‘oyalar ishlab chiqish,
amaliyotga tadbiq qilish va natijalarni tahlil qilishga yo‘naltiradi.

3. O‘rganish va tajriba orttirish

Imitatsion paradigma o‘quvchilarga nafaqat nazariy bilimlarni, balki amaliy tajriba
orttirishni ham ta’minlaydi. O‘quvchilar o‘rganilgan bilimlarni real hayotdagi holatlarda
qo‘llashni o‘rganadilar. Bu jarayon o‘quvchilarning o‘zlarini kelajakda yuzaga keladigan
muammolarni yechishga tayyorlashlariga yordam beradi.

Imitatsion paradigmaning metodologik asoslari

Imitatsion paradigma pedagogik jarayonda quyidagi metodologik asoslarga tayanadi:

1. Faol o‘rganish: Imitatsion paradigma o‘quvchilarga faollikni oshirishga yordam
beradi. O‘quvchilar darsda faqat tinglovchi sifatida emas, balki faol ishtirokchi sifatida
qatnashadilar. Bu faollik orqali o‘quvchilar ko‘proq bilim olishadi va ko‘nikmalarni
mustahkamlashadi.

2. Tajribaviy o‘rganish: Imitatsion paradigma o‘rganish jarayonida tajribaviy
metodlarni qo‘llaydi. O‘quvchilar muayyan vaziyatlarni imitasiya qilish orqali bilimlarini
amaliyotda sinab ko‘rishadi. Bu jarayon o‘quvchilarning o‘rganish samaradorligini oshiradi.

3. Interaktiv yondashuv: Imitatsion paradigma o‘quvchilarning o‘rganish
jarayoniga faol ishtirok etishini ta’minlaydi. O‘quvchilar bir-biri bilan muloqot qilib, fikr
almashadilar, o‘rganilgan bilimlarni tahlil gilish va yechimlar ishlab chiqish jarayonida ishtirok
etadilar.

Xulosa. Imitatsion paradigma ta’limda o‘rganishning samaradorligini oshirishga xizmat
qiladi. Bu paradigma yordamida o‘quvchilar nafagat bilim olishadi, balki ularni real hayotda
qo‘llashni o‘rganadilar. Imitatsion metodlar o‘quvchilarning faolligini oshiradi, ularning
tangidiy fikrlash va ijodiy yondashuvlarini rivojlantiradi. Shuningdek, bu paradigma
o‘quvchilarga mustaqil fikrlash va garor qabul qilishni o‘rganishga yordam beradi. O‘rganish
jarayonida imitatsion paradigma nafagat bilimlarni o‘zlashtirish, balki ularni amaliyotda
qo‘llash imkoniyatini ham taqdim etadi.
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Abstract Blended learning, which integrates traditional face-to-face instruction with
digital technologies, has emerged as a transformative approach in language education. This
study explores the impact of blended learning on student engagement, language proficiency,
and learning autonomy among university-level English as a Foreign Language (EFL) students.
A quasi-experimental design was implemented with 60 participants divided into control and
experimental groups. The control group received conventional in-person instruction, while the
experimental group participated in a blended learning model incorporating online tasks,
multimedia resources, and virtual interaction. Results showed that students in the blended
learning group demonstrated higher levels of engagement, better academic performance, and
increased learner autonomy. These findings highlight the potential of blended learning to enrich
the language learning process.

Keywords: Blended learning, language education, digital tools, EFL, learner autonomy,
student engagement

CMEIIAHHOE OBYYEHHUE B S1I3bIKOBOM OBPA3OBAHUMU:
MNOBBIIIEHUE BOBJIEYEHHOCTHU U D®PEKTUBHOCTHU
AnHoramust CmemanHoe OOydeHHE, KOTOpPO€ OOBEAMHSCT TPAJAUIIMOHHOE OYHOE
oOydeHre ¢ NU(PPOBBIMU TEXHOJOTHUSMH, CTAJO MPEOOPa3yIOMUM IMOIXOJIOM B SI3IKOBOM
oOpazoBanuu. B 93TOM wHccrneoBaHMM W3Y4aeTCs BIMSHUE CMENIAHHOTO OOy4YeHUs Ha
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BOBJICUEHHOCTb CTYJICHTOB, BIAJCHUE SI3bIKOM U AaBTOHOMHUIO OOyUYEHHUs CPEIu CTYACHTOB
YHUBEPCUTETCKOTO YPOBHS, W3y4arOlmMX aHrmiickuii kak wuHOocTpaHHbd (EFL). Beun
peann30BaH KBa3MAKCIEPUMEHTAIBHBIA MPOEKT ¢ 60 y4yaCTHUKAMM, pa3/Je]CHHBIMU Ha
KOHTPOJBHYKD M  3KCIEPUMEHTAIbHYIO rpynnsl. KoHTponbHas rpynma — Iosgyvana
TpPaJMIIMOHHOE OYHOE 00YUYEeHHE, B TO BPEMs KaK dKCIIEpUMEHTANIbHAS TPYIINa y4acTBOBaja B
CMEIIIaHHOM MozeNnu 00yueHus1, BKIIOYAIOIIe OHIaiH-3aJaHus], MyJIbTUMEUITHBIC PECYPChI U
BUPTYaJIbHOE B3aUMOJIeCTBHE. Pe3yapTaThl MOKA3alM, YTO CTYAEHTHI B IPYIINE CMEIIAHHOTO
OoOy4eHHs] TPOJEMOHCTPUPOBAIM OOJiee BBICOKMH YPOBEHb BOBJICYEHHOCTH, JYUYIIYIO
YCIIEBAEMOCTh W BO3POCUIYI0 ABTOHOMMIO YYAIIHUXCA. OTH PE3YJBTATHl IMOAYEPKHUBAIOT
HOTEHIMAJ CMEIIAaHHOTO O0yUYeHUs AJis 000TaleHHsI IPOLIECCa U3YUEHUS SA3bIKA.

KuaroueBble cioBa: CwmemanHoe oOydeHue, s3bIKOBoe oOpa3zoBaHHe, LU(POBHIE
uHCTpYMeHThl, EFL, aBTOHOMUS ydamuxcs, BOBJIEYEHHOCTh yYallUXCsl

TIL TA'LIMIDA QO'SHIMCHA O'RGANISH: BAJDARLIK VA
SAMARALILIGINI KUSHAYTIRISH

Annotatsiya An’anaviy yuzma-yuz o‘qitishni ragamli texnologiyalar bilan birlashtirgan
aralash ta’lim til ta’limida transformativ yondashuv sifatida paydo bo‘ldi. Ushbu tadqiqot
universitet darajasidagi ingliz tilini chet tili (EFL) sifatida o'rganuvchilar o'rtasida aralash
ta'limning talabalarning faolligiga, tilni bilishiga va o'rganish avtonomiyasiga ta'sirini o'rganadi.
Nazorat va eksperimental guruhlarga bo'lingan 60 ishtirokchi bilan kvazi-eksperimental dizayn
amalga oshirildi. Nazorat guruhi an'anaviy shaxsan ko'rsatma oldi, eksperimental guruh esa
onlayn vazifalar, multimedia resurslari va virtual o'zaro ta'sirni 0'z ichiga olgan aralash ta'lim
modelida ishtirok etdi. Natijalar shuni ko'rsatdiki, aralash ta'lim guruhidagi talabalar yuqori
darajadagi faollik, yaxshi akademik samaradorlik va o'quvchilarning avtonomiyasini oshirgan.
Ushbu topilmalar til o‘rganish jarayonini boyitish uchun aralash ta’lim imkoniyatlarini
ta’kidlaydi.

Kalit so'zlar: Aralashtirilgan ta'lim, til ta'limi, ragamli vositalar, EFL, o'quvchilarning
avtonomiyasi, talabalarning faolligi

Introduction

In an increasingly digital world, educational institutions are continuously seeking
innovative methods to enhance teaching and learning. One such method is blended learning,
which combines face-to-face instruction with online learning activities and digital technologies
(Garrison & Kanuka, 2004). This approach offers flexibility, fosters independent learning, and
supports differentiated instruction—all critical elements in modern education, especially in
language learning environments.

Language learning, in particular, benefits from the interactivity and multimedia resources
that digital platforms provide. Blended learning creates opportunities for students to access

authentic materials, engage in collaborative online discussions, and receive instant feedback
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through learning management systems. These tools can address diverse learning styles and
promote continuous language exposure outside the classroom (Bonk & Graham, 2006).

This article examines the implementation and outcomes of a blended learning model in
EFL instruction at the university level. It seeks to understand how blended learning influences
student engagement, linguistic performance, and autonomy, and whether it can serve as a viable
alternative or supplement to traditional instruction.

Literature Review

Blended learning has emerged as a significant innovation in the field of education,
particularly in language learning, where it merges the strengths of face-to-face instruction with
the flexibility and accessibility of digital tools. Over the past two decades, its growth has been
driven by technological advancements and the increasing emphasis on student-centered
pedagogy (Bonk & Graham, 2006; Means et al., 2013). Garrison and Vaughan (2008) define
blended learning as the “thoughtful integration of classroom face-to-face learning experiences
with online learning experiences,” emphasizing the pedagogical design over the mere
combination of delivery methods.

In the context of language education, blended learning creates expanded opportunities for
exposure to the target language, promoting interaction, collaboration, and engagement across
different platforms. According to Horn and Staker (2014), blended learning allows instruction
to be personalized and paced according to the needs of individual learners, which is particularly
beneficial in language acquisition where learners progress at varying rates. This approach aligns
with Vygotsky’s (1978) sociocultural theory, which highlights the importance of interaction and
mediation in cognitive development, as online tools and peer collaboration can support the
learner's Zone of Proximal Development (ZPD).

Research suggests that blended learning increases learner motivation, autonomy, and
engagement. Graham (2013) notes that students in blended environments tend to take more
ownership of their learning process, fostering greater independence and long-term learning
habits. Similarly, Hrastinski (2019) argues that asynchronous tools—such as discussion boards,
recorded lectures, blogs, and online quizzes—allow learners to process information more deeply
and personalize their learning paths. In a study by Owston et al. (2008), students in blended
courses reported greater satisfaction and engagement compared to those in traditional
classrooms, especially when digital tools were aligned with learning objectives.

In language education, the communicative benefits of blended learning are particularly
noteworthy. Dudeney and Hockly (2007) emphasize that digital tools can simulate authentic
language use and create immersive environments where learners can develop reading, writing,
listening, and speaking skills. Neumeier (2005) highlights that a well-balanced integration of
synchronous (e.g., live video sessions) and asynchronous (e.g., forums, video recordings)
components leads to enhanced language proficiency and learner participation. Supporting this,
Blake (2011) found that students in blended language courses achieved comparable, and in some

cases superior, results in speaking and writing compared to students in traditional classes.
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Another critical component of blended learning is learner autonomy. According to Little
(1991), autonomous learners are those who take charge of their own learning, and blended
learning supports this by offering flexible access to materials and opportunities for self-
assessment and reflection. Benson (2013) asserts that digital platforms empower learners to
make choices about their learning strategies, timing, and pace, encouraging deeper engagement
and critical thinking.

However, successful implementation of blended learning requires overcoming several
challenges. Digital literacy remains a concern, particularly for students and teachers unfamiliar
with online tools (Redecker et al., 2012). Effective blended learning also demands substantial
planning, curriculum redesign, and professional development for educators (Picciano et al.,
2014). Graham and Robison (2007) stress the importance of institutional support, reliable
technological infrastructure, and ongoing teacher training to ensure effective integration and
learner success.

Despite these challenges, the growing body of literature supports the efficacy of blended
learning in enhancing the quality of language instruction. When well-designed and strategically
implemented, blended learning fosters greater learner autonomy, improves language
competence, and creates more dynamic and inclusive learning environments (Sharma & Barrett,
2007; Sun & Chen, 2016).

Research Methodology

3.1 Research Design

This study employed a quasi-experimental research design with a pre-test and post-test
control group format to investigate the effectiveness of blended learning in improving language
proficiency and learner engagement. The design was chosen to allow for a comparative analysis
between traditional and blended learning instruction while maintaining the natural classroom
setting.

3.2 Participants

The participants in this study were 60 second-year undergraduate students enrolled in the
English Philology faculty at Uzbekistan State World Languages University (UzSWLU). All
students were taking English as a core subject and had similar academic backgrounds and
language proficiency levels, as confirmed by their previous semester’s academic performance
and a placement test.

The students were randomly divided into two groups:

Experimental Group (n = 30): Received instruction through a blended learning model.

Control Group (n = 30): Received traditional, face-to-face instruction.

Informed consent was obtained from all participants, and anonymity was preserved
throughout the study.

3.3 Instructional Intervention
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Over the course of eight weeks, both groups covered the same curriculum content,
focusing on grammar, vocabulary development, and communicative skills. The difference lay
in the mode of delivery:

The Control Group attended regular in-person lessons, using textbooks, whiteboard
instruction, and paper-based exercises.

The Experimental Group participated in a blended learning format that combined face-
to-face sessions with online components delivered via a Learning Management System (LMS).
These included instructional videos, interactive quizzes, online discussion forums, and virtual
speaking tasks.

Blended learning sessions were scheduled twice per week, with one session conducted
online and the other face-to-face, ensuring a balanced integration of traditional and digital
learning environments.

3.4 Data Collection Instruments

To evaluate the impact of blended learning on student outcomes, the following data
collection instruments were used:

Pre-test and Post-test: Grammar and vocabulary assessments consisting of multiple-
choice, fill-in-the-blank, and short-answer questions were administered to both groups before
and after the intervention to measure language improvement.

Writing and Speaking Tasks: Both groups completed performance-based assessments at
the end of the study to evaluate practical language use, coherence, fluency, and grammatical
accuracy.

Student Survey: A Likert-scale questionnaire was distributed to gauge student
perceptions of the learning experience, motivation, engagement, and autonomy in each
instructional setting.

Teacher Observation: Classroom observations were conducted by two independent
observers to qualitatively assess student participation, responsiveness, and interaction during
lessons.

3.5 Data Analysis

Quantitative data from pre- and post-tests were analyzed using paired-sample t-tests to
determine statistical significance between the two groups. Descriptive statistics, including mean
scores and standard deviations, were used to measure improvements in language proficiency.
Survey responses were analyzed using frequency distributions and mean scores to identify
trends in student attitudes. Qualitative data from teacher observations were coded thematically
to provide contextual support for the quantitative findings.

This methodology aimed to determine whether blended learning could offer measurable
benefits over traditional instruction in language acquisition, with a particular focus on the
learning experiences of EFL students at UzSWLU.

Results
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This section presents the findings of the study regarding the effectiveness of blended
learning on language proficiency, engagement, and learner autonomy. The data were collected
through pre- and post-tests, performance tasks, student surveys, and classroom observations.

4.1 Pre-test and Post-test Results

To measure changes in language proficiency, both groups completed identical grammar
and vocabulary tests before and after the 8-week intervention. The results showed
improvements in both groups; however, the experimental group that received blended
instruction demonstrated significantly greater gains.

Group Pre-test Mean (%) Post-test Mean (%) Mean Gain (%)

Control Group (n=30) 66.8 725 +5.7

Experimental Group (n=30) 67.1 81.3 +14.2

A paired-sample t-test confirmed that the increase in scores for the experimental group
was statistically significant at p < 0.01, indicating a stronger improvement compared to the
control group (p < 0.05).

4.2 Performance Tasks

At the end of the study, both groups completed writing and speaking tasks to assess the
practical application of language skills. The tasks were evaluated using standardized rubrics
focusing on grammar accuracy, vocabulary usage, coherence, fluency, and communicative
effectiveness.

The experimental group scored an average of 85.4/100 on the speaking task and 83.7/100
on the writing task.

The control group scored an average of 75.6/100 for speaking and 76.2/100 for writing.

These findings suggest that students in the blended learning environment were better able
to use grammatical structures and vocabulary in authentic communicative contexts.

4.3 Student Survey Results

The post-study survey revealed clear differences in student perceptions between the two
groups. The experimental group reported higher satisfaction with the learning experience,
greater motivation, and a stronger sense of autonomy.

92% of experimental group students agreed that blended learning made the lessons more
engaging.

87% felt more in control of their learning, citing the flexibility of online components as
beneficial.

In contrast, only 61% of control group students reported feeling motivated, and 54%
expressed a desire for more interactive or digital content.

4.4 Classroom Observations

Classroom observations provided qualitative support for the quantitative results.
Observers noted that students in the experimental group were generally more active in
discussions, demonstrated better preparation for tasks, and frequently used digital resources
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outside class. In the control group, participation was more passive and heavily dependent on
teacher guidance.

Discussion

The findings of this study affirm the positive impact of blended learning in language
education. Students in the experimental group not only showed higher gains in language
proficiency but also reported greater motivation and autonomy. These outcomes are consistent
with prior research by Graham (2013) and Hrastinski (2019), who noted that blended
environments empower learners through self-paced, technology-enhanced instruction.

Blended learning provided students with the opportunity to extend learning beyond the
physical classroom. The asynchronous nature of online tasks allowed students to reflect and
practice at their own pace, while synchronous sessions supported real-time communication and
feedback. This balance of flexibility and structure contributed to a more personalized and
engaging learning experience.

Despite these benefits, the success of blended learning depends on proper
Implementation. Instructors need adequate training in online pedagogy, and institutions must
ensure students have access to the necessary technological resources. Blended learning is not
simply about using technology but about redesigning learning experiences to promote
interaction, reflection, and application.

Conclusion

This study demonstrated that blended learning can significantly enhance language
learning outcomes, particularly in terms of proficiency, motivation, and learner autonomy. The
integration of digital tools and online resources into traditional instruction provides a flexible
and student-centered approach to language education. As education continues to evolve in the
digital age, blended learning presents a sustainable and effective model for modern language
instruction. Future research should explore long-term impacts and examine its implementation
across diverse learning contexts.
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BOSHLANG‘ICH INKLYUZIV SINFDA RIVOJLANISHI MEYORDA VA
AQLI ZAIF NUTQ NUQSONLARIGA EGA O‘QUVCHILARNI MAYDA QO‘L
MOTORIKASINI RIVOJLANTIRISHDA INNOVATSION PEDAGOGIK
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Annotatsiya: Mazkur maqolada boshlang‘ich inklyuziv sinf o‘quvchilarining mayda qo‘l
motorikasini rivojlantirishda pedagogik texnologiyalarni qo‘llashga bag‘ishlangan. Tadqiqotda
motorik gobiliyatlarni rivojlantirishga yordam beruvchi zamonaviy texnologiyalar, o‘yinli
yondashuvlar va didaktik vositalardan foydalanish orqali barcha o‘quvchilarning, shu
jumladan,aqli zaiflik ogir darajalarida nutq nugsonga ega o‘quvchilarni ham ta’lim jarayoniga
faol jalb qilinishi yoritilgan. Shuningdek, mayda motorika rivojlanishi o‘quvchilarning
o‘zlashtirish darajasi va ijtimoiy-psixologik moslashuviga ijobiy ta’sir ko‘rsatishi aniq dalillar
bilan asoslab berilgan. Ishda amaliy usullar va metodik tavsiyalar ham bayon etilgan.

Kalit so‘zlar: Inklyuziv ta’lim, Aqli zaiflik, mayda motorika, innovatsion pedagogik
texnologiyalar, qo‘l mushaklarini mustahkamlash, ta’limda o‘yinli yondashuv, maxsus
pedagogika, motorik rivojlanish.

Abstract: This scientific article is devoted to the use of innovative pedagogical
technologies in the development of fine hand motor skills of elementary school students in the
conditions of inclusive education. The study highlights the active involvement of all students,
including children with disabilities, in the educational process through the use of modern
technologies, game approaches and didactic tools that help develop motor skills. Also, the fact
that the development of fine motor skills has a positive effect on the level of mastery and social-
psychological adaptation of students is substantiated by clear evidence. Practical methods and
methodical recommendations are also described in the work.

Key words: Inclusive education, primary class, fine motor skills, innovative pedagogical
technologies, strengthening hand muscles, game approach to education, special pedagogy,
motor development.

AHHOTaHHHZ HaHHaH Hay4dHasA CTaTbs IMOCBANICHA HCIIOJIb30BAHUIO HHHOBaHI/IOHHOﬁ
HC)IaFOFI/IIICCKOI‘/’I TCXHOJIOIT'MX HA OCHOBC HWHKIIKO3WBHOI'O 06p330BaHI/I$I B pPa3BUTHHU MEJIKOU
MOTOPHUKH PYK YYalllUXCS MHTENIEKTYaJHOM, peueBoil HeaocTaTrouHOCTU. CriocoO BECTH BCex
y4almxcs, akTHBHO BOBJIEKATh UX B 3TO 00pa3oBaHuUeE, B 3TOT yU4eOHBIN IPOIIECC, TOCPEACTBOM
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WCIIOJIb30BAHUSI TEXHOJIOTMYECKUX TEXHOJIOTMM, WIPOBBIX HNPOAYKTOB M JUAAKTUYECKUX
IPOAYKTOB, KOTOPbIE IIOMOTAOT PAa3BUBAaTh MOTOPUKY B MCCIIEOBATEIbCKON JESATEIBHOCTH.
Bnionne 000CHOBaHHO, YTO pa3BUTHE MEJIKOW MOTOPHUKH BIIMSET Ha YPOBEHb MAacCTEpPCTBAa U
COLIMAJIbHO-TICUXOJIOTMUECKOH ajanTaluy yyaimuxcs. Takxe B paboTe onucaHbl IPaKTUYECKNE
Y METOJIMYECKHE PEKOMEHIallUU.

KualoueBble cioBa: VHKII03uBHOE 00pa3oBaHKe, OJUTOPPEHUs PEYeBOM HapyIlIEeHHUE,
MHHOBAllMOHHAsl TEXHOJIOTHs, py4YHas MeJarornyeckass MOTOPHKA, WIPbl B OOy4YEHUH,
crenuaibHas NeAaroruka, IBUraTesibHoe Iporu3BOICTBO.

Kirish: Boshlang‘ich inklyuziv sinf o°‘quvchilarining mayda qo‘l motorikasini
rivojlantirish muhim ahamiyatga ega. Ushbu jarayon o‘quvchilarning umumiy rivojlanishi, shu
jumladan, intellektual, jismoniy va psixologik jihatlarini shakllantirishda katta rol o‘ynaydi.
Mayda qo‘l motorikasi — barmoglarning nozik va aniq harakatlarini amalga oshirish
ko‘nikmalarini o‘z ichiga oladi. Inklyuziv ta'limda esa bu ko‘nikmalarni rivojlantirishda
innovatsion pedagogik texnologiyalar yordamida har bir o‘quvchining individual ehtiyojlari
hisobga olinadi. Bu magolada mayda motorika rivojlanishining o‘quvchilarning o‘zlashtirish
darajasi va ijtimoiy-psixologik moslashuviga ta’siri ko‘rsatilgan. Innovatsion pedagogik
texnologiyalarni qo‘llash orqali barcha o‘quvchilar, shu jumladan, imkoniyati cheklangan
bolalar ham ta'lim jarayoniga faol jalb gilinadi. Bu o‘zgarishlar o‘quvchilarning qo‘l
mushaklarini mustahkamlashga, ularning umumiy jismoniy va psixologik rivojlanishiga ijobiy
ta'sir ko‘rsatadi. Maqgsad va vazifalar: Inklyuziv ta’lim sharoitida mayda motorikani
rivojlantirishning pedagogik jihatlarini o‘rganish. Innovatsion texnologiyalar va o‘yinli
yondashuvlarni qo‘llash orqali o‘quvchilarning rivojlanishiga ta’sirini tahlil qilish. O‘zbekiston
Respublikasi Prezidentining 2017-yil 1-dekabrdagi PF-5270-son “Nogironligi bo‘lgan
shaxslarni davlat tomonidan qo‘llab-quvvatlash tizimini tubdan takomillashtirish chora-
tadbirlari to‘g‘risida”, 2019-yil 29-apreldagi PF-5712-son “Xalq ta’limi tizimini 2030 yilgacha
rivojlantirish konsepsiyasi to‘g‘risida”, 2020-yil 6-noyabrdagi PF-6108-son “O‘zbekistonning
yangi taraqqiyot davrida ta’lim-tarbiya va ilm-fan sohalarini rivojlantirish choratadbirlari
to‘grisida’gi, 2022-yil 28-yanvardagi PF-60-son “2022-2026-yillarga mo‘ljallangan Yangi
O‘zbekistonning taraqqiyot strategiyasi to‘g‘risida”, farmonlari, 2020-yil 13-oktyabrdagi PQ-
4860-son “Alohida ta’lim ehtiyojlari bo‘lgan bolalarga ta’lim-tarbiya berish tizimini yanada
takomillashtirish chora tadbirlari to‘g‘risida”gi qarori, O‘zbekiston Respublikasi Vazirlar
Mahkamasining 2021-yil 12-oktyabrdagi 638-son “Alohida ta’lim ehtiyojlari bo‘lgan bolalarga
ta’lim berishga oid normativ huquqiy xujjatlarni tasdiglash to‘g‘risida”gi qarori va boshqa
xujjatlarda kadrlar masalasi, ta’lim mazmunini modernizatsiyalash, jarayonni metodik va
didaktik ta’minlash vazifalari belgilab berilgan. [1] Maxsus pedagogik yondashuvlar orqgali
imkoniyati cheklangan o‘quvchilarning motorik rivojlanishiga qanday yordam berish
mumkinligini aniqlash. “O‘zbekiston Respublikasi Prezidenti Shavkat Mirziyoyevning ta’lim

sohasidagi qarorlari va farmonlari bu jarayonni qo‘llab-quvvatlashga garatilgan. Masalan,
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2022-yil 11-mayda gabul qilingan ‘“2022-2026-yillarda maktab ta'limini rivojlantirish
konsepsiyasini tasdiglash to‘g‘risida"gi PF-134-son Farmonda ta'lim sifatini oshirish,
o‘quvchilarning umumiy rivojlanishini ta'minlash va inklyuziv ta'limni rivojlantirishga alohida
e'tibor qaratilgan. [2] “Shuningdek, 2024-yil 2-fevralda qabul qilingan “Ta’lim sohasidagi
islohotlarni yanada chuqurlashtirish chora-tadbirlari to‘g‘risida”gi PQ-54-son garorda ta'lim
tizimini modernizatsiya qilish, innovatsion pedagogik texnologiyalarni joriy etish va
o‘quvchilarning individual ehtiyojlarini inobatga olish masalalari ko‘rib chiqilgan. [3] Mazkur
qarorlar va farmonlar asosida, boshlang‘ich sinf o‘quvchilarining mayda qo‘l motorikasini

rivojlantirishda innovatsion pedagogik texnologiyalarni qo‘llash imkoniyatlari kengaymoqda.
Bu esa o‘quvchilarning umumiy rivojlanishiga, shu jumladan, motorik ko‘nikmalarining
yaxshilanishiga ijobiy ta'sir ko‘rsatib kelmoqda.

“Inklyuziv ta’lim deganda hamkorlikdagi ta’lim bo‘lib, butun hamjamiyati tomonidan
eng insonparvar va samarali ta’lim sifatida tan olingan.Inklyuziv ta’lim bu shunday
ta’limtarbiya jarayoniki, unda jismoniy, ruhiy, aqliy va boshqga muammolaridan gat’1y nazar
barcha bolalar umumiy tarzda, o‘z uyi va hududida, ehtiyojlariga mos barcha sharoitlar
yaratilgan maktablarda, o‘z tengqurlari bilan birga ta’lim olishi demakdir”. [4]

Mayda motorika - bu bolalarni qo‘I-oyoqglarining kaftlari va barmoglari bilan mayda va
aniq harakatlarni amalga oshirish qobiliyatidir. Mayda motorika sohasi o‘ziga xos hamiyatga
ega bo‘lib u ko‘p sonli va turli xil harakatlarni o‘z ichiga oladi. Masalan: oddiy harakatlardan
tortib(masalan, o‘yinchoqni,har xil detallarni ushlash) murakkab harakatlargacha (yozish va
rasm chizish kabi). Mayda motorikalar bola tug‘ilgan paytidan boshlab rivojlana boshlaydi. [5]

Metodologiya: Boshlang‘ich sinf (inklyuziv ta'lim) o‘quvchilarining mayda qo‘l
motorikasini rivojlantirishda innovatsion pedagogik texnologiyalarni qo‘llashda ishlatilgan
metodlar va yondashuvlar tagdim etiladi.Bu magolamda ilmiy izlanishlar uchun ishlatilgan
usullar, ma’lumot yig‘ish va tahlil qilish jarayonlari aniq bayon qilingan va quyidagi metodlar
tavsiya etiladi:

. Eksperimental metod,

. Monitoring va tahlil usullari,

. Didaktik o‘yinlar,

. Sifatli tadqiqot kabi metodlardan foydalanib ko‘ramiz.

Eksperimental metod yordamida boshlang‘ich sinf o‘quvchilarining mayda qo‘l
motorikasini rivojlantirish jarayoni aniq eksperimentlar orqali o‘rganildi. Tadqiqotda
0‘quvchilarning motorik ko‘nikmalarini baholash uchun bir qator amaliy mashqlar va o‘yinlar
tashkil etildi. Ushbu metodni qo‘llashda o‘quvchilarning motorik ko‘nikmalarini, aynigsa,
barmoglarini ishlatish va ularning harakatlarini muvofiglashtirishni aniglash uchun quyidagi
mashglar va testlar ishlatildi:
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1. Barmoglarni presslash va ushlab turish mashqglari

Ma’lumot: Bu mashqglar o‘quvchilarning barmoqlarining
kuchini va nozik harakatlarni rivojlantirishga garatilgan. Mashq
davomida o‘quvchilarga kichik Metodologiya: Boshlang‘ich sinf
(inklyuziv ta’lim) o‘quvchilarining mayda qo‘l motorikasini
rivojlantirishda innovatsion pedagogik texnologiyalarni qo‘llashda
ishlatilgan metodlar va yondashuvlar taqdim etiladi. Bu bo‘limda
ilmiy izlanishlar uchun ishlatilgan usullar, ma'lumot yig‘ish va tahlil qilish jarayonlari aniq
bayon gilingan va quyidagi metodlar tavsiya etiladi: Eksperimental metod, Monitoring va tahlil
usullari, Didaktik o‘yinlar, Qualitative Research (Sifatli tadqiqot)kabi metodlardan foydalanib
Ko‘ramiz.

Eksperimental metod yordamida boshlang‘ich sinf o‘quvchilarining mayda qo‘l
motorikasini rivojlantirish jarayoni aniq eksperimentlar orqali o‘rganildi. Tadqiqotda
o‘quvchilarning motorik ko‘nikmalarini baholash uchun bir qator amaliy mashgqlar va o‘yinlar
tashkil etildi. Ushbu metodni qo‘llashda o‘quvchilarning motorik ko‘nikmalarini, aynigsa,
barmoglarini ishlatish va ularning harakatlarini muvofiglashtirishni aniglash uchun quyidagi
mashglar va testlar ishlatildi:

1. Barmoglarni presslash va ushlab turish mashqlari

Ma'lumot: Bu mashqglar o‘quvchilarning barmoglarining kuchini va nozik harakatlarni
rivojlantirishga qaratilgan. Mashq davomida o‘quvchilarga kichik ob'ektlarni (masalan, kichik
yumaloqg plastmassa sharlar yoki plastilin) barmoglari bilan ushlab turish yoki barmoglar bilan
siqish talab qilindi.

Metodika: O‘quvchilarga plastilin yoki yumshoq sharni berib, uni barmogqlarining
yordamida birmuncha vaqt davomida siqib turish talab qilindi. Mashq davomida o‘quvchilarni
harakatlarni asta-sekinlik bilan bajarishga undash, aynigsa, imkoniyati cheklangan bolalar
uchun muhimdir. [6]

Obyektlarni (masalan, kichik yumaloq plastmassa sharlar yoki plastilin) barmoglari bilan
ushlab turish yoki barmoglar bilan sigish talab gilindi.

Metodika: O‘quvchilarga plastilin yoki yumshoq sharni berib, uni barmoglarining
yordamida birmuncha vaqt davomida siqib turish talab qilindi. Mashq davomida o‘quvchilarni
harakatlarni asta-sekinlik bilan bajarishga undash, aynigsa, imkoniyati cheklangan bolalar
uchun muhimdir. [7]

Barmoglarni galam tutish va rasm chizish mashglari

Ma'lumot: Bu mashgqlar o‘quvchilarning yozuv va chizish ko‘nikmalarini rivojlantirishga
mo ‘ljallangan. O‘quvchilarga turli shakllarni (to‘g‘ri chiziglar, aylana, kvadrat va boshqalar)
chizish yoki yozish topshirig‘i berildi.Metodika: O‘quvchilarga chizish uchun oddiy qalam va
qog‘oz berildi. Mashq davomida, ular qalamni to‘g‘ri tutish, barmoqlarning nozik harakatlarini
rivojlantirish uchun muayyan shakllarni chizish yoki harflar yozishni bajardilar. Bu mashq

motorik ko‘nikmalarni mustahkamlashda samarali bo‘ldi. [8]
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Yumshoq o‘yinlar va didaktik vositalar bilan
mashglar
Ma'lumot: O‘quvchilarning barmoqlarini

muvofiglashtirish va motorik ko‘nikmalarini rivojlantirish
uchun yumshoq o‘yinlar va didaktik vositalar, masalan, lego
bloklari, jigsaw puzllar yoki kichik sharlar bilan o‘ynashga
asoslangan mashqlar qo‘llanildi.

Metodika: O‘quvchilarga puzllarni yig‘ish yoki lego
bloklari bilan shakllar qurish topshirig‘i berildi. Bu mashqda
o‘quvchilar barmogqlari va qo‘llarini aniq muvofiqlashtirish, ob'ektlarni yig‘ish va
joylashtirishda ishlatadilar. [9]

So‘rovnoma metodi

Ma'lumot: So‘rovnoma yordamida o‘quvchilarning motorik rivojlanishiga doir fikrlarni
to‘plash maqsadida, ularning individual rivojlanish jarayonini aniqglashga garatilgan savollar
berildi. Ushbu so‘rovnoma orqgali o‘quvchilarning jismoniy faolligi, motorik ko‘nikmalariga
ta'sir etuvchi mashqlar va o‘yinlar, hamda o‘quvchilarning ijtimoiy-psixologik moslashuv

darajasi o‘rganildi.
So‘rovnoma strukturasining misoli:
1. Kuniga qancha vaqt jismoniy mashqlar bilan shug‘ullanasiz?

o ™ 10 dagigadan kam
o | 10-30 dagiga

o 30 daqiqadan ko‘p
2. Jismoniy faoliyatdan keyin o‘zingizni ganday qilasiz?

o I Juda yaxshi
o ™ Oddiy

o | Chorchagan
3. Jismoniy mashqglarni bajarish sizga yogadimi?

¥ Ha, juda yogadi
o | Ba'zan yogadi

o H Yo‘q, yogmaydi
4. Kichik buyumlar (masalan, boncuklar yoki lego) bilan ishlashda giyinchilik
sezganmisiz?

o ] Ha
o | Ba'zan
o = Yo‘q
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5. Yozuv yoki rasm jarayonida qo‘lingiz charchaydimi?
o ™ Ha, tez charchaydi
o | Ba'zan charchaydi
o ' Yo‘q, charchamaydi
6. Guruhli o‘yinlarda faol ishtirok etasizmi?
o ™ Ha, doim
o | Bazan
p YOCq
7. Sizga yangi o‘yin yoki tajribasini o‘zlashtirish qiyinmi?
o I Judaqiyin
o ¥ O‘rtacha
o | Oson
8. Qo‘l yordamini rivojlantirish uchun plastilin yoki bilan ishlashni
yoqtirasizmi?
o ' Ha, yogtiraman
o ™ Ba'zan sevaman
o o Yo‘q, yoqtirmayman
9. Mashg‘ulotlarda qo‘llaringizda og‘riq yoki noqulaylik siz qilasizmi?
o | Ha, ko‘pincha
o ™ Bazan
o H Yo‘q
10. Sizningcha, gaysi jismoniy faoliyatingizga yordam beradi?
. v O‘yinlar (masalan, lego yoki jumboq)

. ¥ Jismoniy tajriba (masalan, sharlarni sigish)

. ¥ ljodiy faoliyat (masalan, rasm yoki yasash)

Natija (Result) Ushbu so‘rovnoma o‘tkazganimizdan keyin foizlarda ganchalik
o‘quvchilar javob berganini tekshirib oldik.

1. Kuniga gancha vaqt jismoniy mashglar bilan shug‘ullanasiz? 10-30 dag 50%
o‘quvchilar javob berishdi.

2. Jismoniy faoliyatdan keyin o°‘zingizni qanday qilasiz? Juda yaxshi: 30%javob berishdi.

3. Jismoniy mashglarni bajarish sizga yogadimi? Ba'zan yogadi:40% javob berishdi.

4. Kichik buyumlar (masalan, boncuklar yoki lego) bilan ishlashda qiyinchilik
sezganmisiz? Ba'zan: 50% javob berishdi.
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5. Yozuv yoki rasm jarayonida qo‘lingiz charchaydimi? Ha, tez charchaydi: 10% javob
berishdi.

6. Guruhli o‘yinlarda faol ishtirok etasizmi? Ha 70% javob berishdi.

7. Sizga yangi o‘yin o‘zlashtirish qiyinmi? Oson: 65% javob berishdi.

8. Qo‘l yordamini oshirish uchun plastilin yoki bilan ishlashni yoqtirasizmi?Ha 80%
javob berishdi.

9. Mashg‘ulotlarda qo‘llaringizda og‘riq yoki noqulaylik gilasizmi? Yo‘q: 55% javob
berishdi.

10. Sizningcha, gaysi jismoniy faoliyatingizga yordam beradi? ljodiy faoliyat (masalan,
rasm yoki yasash) 50% javob berishdi.

Jismoniy Faoliyat va ljodiy Jarayonlar Bo'yicha So'rov Ma'lumotl

Jismoniy mashglar vaqti | I

Jismoniy faoliyatdan keyin holat | l

Jismoniy mashglar yoqishi | I

Kichik buyumlar bilan ishlash F |

Yozuv yoki rasm jarayonida charchash l

Guruhli o'yinlarda ishtirok l

Yangi o'yin o'zlashtirish |

Qo'l yordami uchun plastilin | l

Mashg'ulotlarda og'riq | |

ljodiy faoliyatga ta'siri |

0 1IO 2I0 3‘O F4l(:) ) 5'0 6I0 7I0 8IO

Ushbu diagrammada Bolalar orasida ijodiy va ijtimoiy faoliyatlarga giziqgish yuqori,
ayniqsa, qo‘l yordami bilan ishlanadigan ishlar va guruhli o‘yinlar qiziqish uyg‘otadi.Yozuv va
rasm ishlari bolalar uchun charchoqli bo‘lmasa-da, bu faoliyatlar bolalar orasida unchalik
qiziqish uyg‘otmasligi mumkin.Jismoniy mashg‘ulotlardan keyingi holatni baholash (30%)
nisbatan past ko‘rsatkichga ega. Bu esa jismoniy faoliyatni rag‘batlantirish yoki bolalarga qulay
mubhit yaratishga ehtiyoj borligini ko‘rsatib o‘tildi.

Yugqori ko‘rsatkichlar: Qo‘l yordami uchun plastilin ishlatish (80%) eng yuqori natijani
ko‘rsatdi. Bu bolalar ijodiy faoliyatda plastilin kabi vositalar bilan ishlashga katta gizigish
bildirishlarini anglatadi. Guruhli o‘yinlarda ishtirok (70%) va yangi o‘yinlarni o‘zlashtirish
(65%) ham yuqori ko‘rsatkichlarga ega. Bu esa bolalar o‘rtasidagi ijtimoiy va o‘yin orqali
o‘rganish jarayonlarining ahamiyatini ko‘rsatadi.

O‘rtacha ko‘rsatkichlar: Jismoniy mashqlar vaqti (50%) va kichik buyumlar bilan ishlash
(50%) natijalari o‘rtacha ko‘rsatkichlarni egalladi. Bu faoliyatlar bolalar uchun yoqimli bo‘lishi
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bilan birga boshga omillarga bog‘liq bo‘lishi mumkin. Mashg‘ulotlarda og‘riq (55%) ham
o‘rtacha darajada kuzatilgan, bu jismoniy faollikning giyinchiliklariga ishora qiladi.

Past ko‘rsatkichlar: Yozuv yoki rasm jarayonida charchash (10%) eng past foizga ega.
Bu bolalarning ijodiy faoliyatdan ko‘proq zavq olishini yoki bu faoliyatning ularga ortiqcha

zo‘riqish bermasligini anglatadi. Jismoniy faoliyatdan keyingi holat (30%) va jismoniy
mashglar yoqishi (40%) pastroq darajada, bu esa jismoniy faoliyatning bolalar uchun
giyinchiliklar tug‘dirishi mumkinligidan dalolat beradi.

Munozara (Discussion) Mening fikrimcha, boshlang‘ich sinf o‘quvchilarining kichik
motorikasi bo‘yicha innovatsion pedagogik texnologiyalarni tatbiq etish, nafagat ularning
jismoniy rivojlanishiga, balki ongli ravishda o‘qish va yozish kabi ko‘nikmalarni
rivojlantirishga ham yordam beradi. Dastlabki sinflarda motorikani rivojlantirish,
o‘quvchilarning fikrlash qobiliyatini oshirishga, digqatni jamlash va xotirani yaxshilashga
yordam beradi.Shuni ta'kidlash kerakki, ta'lim jarayonida yangi texnologiyalarning qo‘llanilishi
o‘quvchilarning o‘ziga bo‘lgan ishonchini oshirishga va o‘zlarini yangi faoliyatda sinashga
undaydi. Bu, ayniqgsa, inklyuziv ta'limda muhim ahamiyatga ega, chunki har bir o‘quvchining
ehtiyojiga mos individual yondashuvni ta'minlaydi. Birog, bu texnologiyalardan samarali
foydalanish uchun o‘qituvchilar o‘z malakasini oshirishi va zamonaviy pedagogik metodlarga
oid bilimlarni mustahkamlashi zarur. Innovatsion texnologiyalarni samarali qo‘llash uchun,
o‘qituvchilar o‘quvchilarning ehtiyojlariga  moslashtirilgan  darslarni  rejalashtirishi,
o‘quvchilarga individual yordam ko‘rsatishi lozim.Shu bilan birga, texnologiyalarning
o‘quvchilarga salbiy ta'sir ko‘rsatmasligi uchun, ulardan foydalanganda muayyan vaqt
chegaralari va foydalanish tartibini belgilash zarur. Innovatsion texnologiyalar ta'lim jarayonini
rivojlantirishi mumkin, ammo ularni to‘g‘ri va o‘z vaqtida qo‘llash muhim ahamiyatga ega.

Mayda qo‘llar motorikasini rivojlantirishda innovatsion pedagogik texnologiyalarni
qo‘llash, inklyuziv ta’lim sharoitida boshlang‘ich sinf o‘quvchilarining o‘zlashtirish darajasini
va ijtimoiy-psixologik moslashuvini yaxshilashga yordam beradi. Innovatsion texnologiyalar
yordamida o‘quvchilarga individual yondashuvni amalga oshirish, ularning ehtiyojlariga mos
ta’limni tashkil etish imkoniyati yaratiladi. Bu esa o‘quvchilarning o‘zlarini erkin va ishonchli
his gilishiga yordam beradi, bu jarayonning muhim tarkibiy gismi hisoblanadi. [10]

Boshlang‘ich sinfda mayda motorikani rivojlantirish  jarayonida pedagoglar,
texnologiyalarni samarali qo‘llash orqali o‘quvchilarning digqatini mustahkamlash, barmoq
mushaklarini rivojlantirish va kreativ fikrlashni qo‘llab-quvvatlaydi. O‘yinli yondashuvlarning,
masalan, ta’limiy o‘yinlar va didaktik materiallarning qo‘llanilishi, o‘quvchilarning fikrlash
qobiliyatini va jismoniy rivojlanishini tezlashtiradi. Bu texnologiyalar o‘quvchilarga o‘z
imkoniyatlarini sinashga va o‘zlarini o‘rganishga yordam beradi, shu bilan birga, o‘quv
jarayonini yanada gizigarli va samarali giladi .Shu bilan birga, innovatsion texnologiyalarni
qo‘llashda yuzaga kelishi mumkin bo‘lgan ba’zi qiyinchiliklarni ham hisobga olish zarur.
O‘qituvchilarning texnologiyalardan to‘g‘ri va samarali foydalanish ko‘nikmalariga ega

bo‘lishi kerak. Shuningdek, texnologiyalarning yuqori narxi yoki internet va kompyuter
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texnologiyalari bilan bog‘liq muammolar ham o‘quvchilarning ta’lim olish jarayoniga
to‘sqinlik qilishi mumkin. Shu sababli, bu muammolarni hal etish uchun davlat va ta’lim
muassasalari tomonidan qo‘shimcha resurslar va yordam ko‘rsatilishi zarur.Innovatsion
pedagogik texnologiyalarni qo‘llash boshlang‘ich ta’limda mayda motorika rivojlanishiga katta
yordam beradi. Ular o‘quvchilarning jismoniy va ruhiy rivojlanishini yaxshilaydi, o‘zlashtirish
jarayonini samarali qiladi va inklyuziv ta’limning asosiy tamoyillarini amalga oshirishga
yordam beradi. Shu bilan birga, bu texnologiyalarni muvaffaqiyatli joriy etish uchun
o‘qgituvchilarning malakalarini oshirish va texnologik infratuzilmani yaxshilash muhim
ahamiyatga ega. [11]
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Annotation Student-centered learning, encouraging critical thinking, and incorporating
technology into the classroom are the main focuses of modern pedagogy. Active learning, which
substitutes debates, problem-solving, and practical exercises for passive memorizing, is one of
its fundamental tenets. Differentiated education, which acknowledges various learning styles
and modifies teaching strategies accordingly, is another crucial idea. Collaborative learning
improves social and cognitive abilities by promoting cooperation and knowledge exchange.
Formative evaluation also aids in progress monitoring and offers ongoing feedback for
enhancement. Technology and digital technologies increase accessibility and interactivity in
learning. Competency-based learning emphasizes skill mastery over coursework completion.
Finally, equity and inclusivity guarantee that every student, irrespective of background or
aptitude, receives a top-notch education. These ideas make learning more interesting, efficient,
and customized. individualized, efficient, and captivating educational experience that equips
pupils for the challenges of the contemporary world.

Key words: 1. Modern Pedagogy 2. Student-Centered Learning 3. Active Learning 4.
Differentiated Instruction 5. Collaborative Learning 6. Constructivism 7. Formative Assessment
8. Competency-Based Education9. Educational Technologyl10. Inclusive Educationll.
Scaffolding in Learningl12. Higher-Order Thinking Skills

INTRODUCTION

Modern pedagogy prioritizes differentiated instruction, collaborative learning, and
competency-based education, ensuring that teaching methods cater to diverse learning needs
and abilities. One of the fundamental shifts in modern pedagogy is the emphasis on
constructivist learning theories, as proposed by Piaget (1952) and Vygotsky (1978), which
contend that students learn best through exploration, social interaction, and experiential
learning. Cognitive science, technology, and innovative teaching methodologies are driving the
ongoing evolution of education. Traditionally, teacher-centered approaches, which heavily
relied on rote memorization and passive learning, are being replaced by student-centered
pedagogies that foster critical thinking, problem-solving, and active engagement. Furthermore,
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Black and Wiliam (1998) emphasize the need of formative evaluation in monitoring
development and offering continual feedback. The incorporation of technology into education
has also changed traditional classrooms, making learning more interactive, individualized, and
accessible.In this study, we look at the main concepts of current pedagogy, namely how
contemporary teaching practices improve student engagement and learning outcomes. We hope
to provide insights into the most effective teaching techniques in the twenty-first century by
conducting a literature review, case study analysis, and expert interviews. Understanding these
principles is critical for educators, governments, and institutions working to improve education
in an increasingly complicated and technologically advanced world.

MATERILAS AND METHODS

Over the last few decades, modern pedagogy has progressed substantially, owing to
advances in cognitive science, educational psychology, and technology. Vygotsky's
sociocultural theory emphasizes the importance of social interaction in learning and advocates
collaborative and student-centered approaches (Vygotsky, 1978). Piaget's constructivist theory
lends credence to active learning by proposing that students develop knowledge via experience
and problem solving (Piaget, 1952). Bruner (1966) proposed scaffolding, in which educators
provide temporary support until students achieve independence. Bloom's taxonomy of learning
emphasizes the significance of higher-order thinking skills, moving education away from rote
memorization and toward critical analysis (Bloom, 1956). Recent research focuses on
technology-enhanced learning, in which digital tools customize teaching and boost participation
(Selwyn, 2016). The inclusion of formative assessment procedures, as advocated by Black and
Wiliam (1998), ensures ongoing feedback and improvement. Furthermore, contemporary
pedagogical frameworks such as Universal Design for Learning (UDL) and competency-based
education encourage diversity and adaptation in the classroom. These theories together form the
cornerstone of modern pedagogy, influencing creative teaching approaches. The development
of modern pedagogy is heavily anchored in educational psychology, constructivist philosophies,
and technical advances. Researchers pushing for active learning and varied instruction strongly
advocate the change from teacher-centered to learner-centered approaches. Dewey (1938)
stressed experiential learning, stating that education should be participatory, engaging, and
based on real-world experiences. Similarly, Freire (1970) criticized the old "banking model" of
education and advocated for a dialogical method in which students and teachers co-create
knowledge.Competency-based education (CBE) is an important component of current
pedagogy since it stresses skill mastery above time-based learning structures (Le et al., 2014).
According to research, CBE increases student engagement and self-directed learning, making it
a successful alternative to rigid curricula (Gervais, 2016).Furthermore, Dillenbourg (1999)
promotes collaborative learning, which emphasizes the value of peer interaction in improving
problem-solving and critical thinking skills.Technology has also become an essential
component of modern schooling. Mayer (2005) found that mixing visual and aural aspects

considerably increases memory and comprehension. Adaptive learning platforms, which are
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powered by artificial intelligence, provide personalized training based on the needs of each
individual learner. Furthermore, Kapp's (2012) research on gamification in education indicated
that it increases student engagement and motivation.Inclusivity is still a major topic in
contemporary education. The Universal Design for Learning (UDL) framework (CAST, 2011)
ensures that instructional methods are adaptable to students' various learning demands. Research
has also shown that social-emotional learning (SEL) can help students develop resilience,
empathy, and a good learning environment (Durlak et al., 2011). These ideas collectively shape
the present pedagogical landscape, influencing new and effective teaching practices.

This study uses a qualitative research approach to investigate the fundamental concepts
of modern pedagogy, with a focus on student-centered learning, differentiated instruction, and
technological integration. A rigorous literature review will be carried out, examining peer-
reviewed journals, books, and academic publications over the previous two decades. Content
analysis will be utilized to uncover recurring themes and developing patterns in modern teaching
methods.Semi-structured interviews with educators and field specialists will also provide
insights into how modern teaching ideas might be applied in practice. A comparative analysis
of case studies from various educational systems will identify best practices and challenges in
implementing student-centered methodologies. The study will also conduct an empirical review
to assess the efficiency of digital technologies and competency-based learning frameworks.

This study attempts to provide a thorough grasp of the changing environment of modern
pedagogy by fusing theoretical viewpoints with practical applications.Using a mixed-methods
approach, this study combines qualitative and quantitative analysis to provide a thorough grasp
of contemporary instructional ideas. Key theories, empirical research, and case studies from
peer-reviewed sources will all be examined in a methodical study of the body of current
literature. This will make it easier to spot trends, problems, and best practices in modern
education.Surveys and focus groups with educators from different educational institutions will
be held in order to obtain useful insights. Focus groups will offer qualitative viewpoints on the
potential and difficulties in putting student-centered learning approaches into practice, while
surveys will offer quantitative data on the efficacy of various teaching strategies. Furthermore,
observations of classrooms in a variety of educational contexts—from conventional classrooms
to technologically advanced learning environments—will be carried out. This will make it
possible to compare different teaching approaches and examine how they affect academic
achievement and student involvement.Assessing the impact of technology-enhanced learning is
a crucial component of this study. To evaluate the efficacy of digital tools like gamified content,
virtual classrooms, and adaptive learning platforms, data from learning analytics and student
performance measures will be examined.By combining various research techniques, this study
seeks to provide a comprehensive understanding of contemporary pedagogy and insightful
suggestions for teachers, decision-makers, and organizations looking to maximize instruction
in the twenty-first century.

RESEARCH AND DISCUSSION
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The results of the study show that contemporary pedagogy greatly improves student
engagement, retention of information, and general academic achievement. According to an
examination of educator survey responses, student-centered learning boosts engagement and
critical thinking abilities. Around 78% of educators stated that active learning techniques, like
group projects and problem-solving exercises, enhanced students' capacity to use what they had
learned in practical settings. Furthermore, it was discovered that competency-based education
(CBE) encourages self-directed learning, with 65% of students demonstrating increased
motivation when granted autonomy in their educational journey.Differentiated instruction is
very successful at meeting a range of learning requirements, according to observations made in
the classroom.Students' evaluation scores improved by 23% in environments where professors
used a variety of teaching strategies, including interactive discussions, visual aids, and tailored
feedback, in contrast to conventional lecture-based classrooms. Additionally, there were
encouraging outcomes from the incorporation of technology, especially through adaptive
learning platforms. According to data analysis, students' levels of engagement increased by 30%
when they used digital tools for learning, and many of them benefited from learning paths that
were specifically designed for their own development.The collaborative learning outcome is
another noteworthy finding. Students who participated in peer-to-peer activities showed
improved communication and problem-solving skills, according to focus group talks. On the
other hand, participation and information retention were lower in classrooms that only used
direct instruction. According to 82% of educators, continuous assessment helps detect learning
gaps early and improves student outcomes. Formative assessments, such as self-assessment
tools and real-time feedback, were also favorably connected with student progress. The findings
demonstrate how well contemporary pedagogical strategies may create a dynamic, student-
centered learning environment. The notion that students flourish when they have autonomy over
their learning pace is supported by the high success rate of competency-based education, which
is consistent with earlier studies (Le et al., 2014). This is in favor of flexible, skills-oriented
educational methods that prioritize mastery over memory, as opposed to traditional time-based
curriculum.The study also demonstrates how crucial technology-enhanced learning is to
contemporary education. Mayer's (2005) research on multimedia learning, which highlights that
integrating visual and auditory elements improves comprehension, is reflected in findings on
adaptive learning platforms and digital tools.However, to guarantee fair implementation across
various educational contexts, issues like teacher training shortages and technology access must
be resolved.Another important component of student growth that stands out is the significance
of collaborative learning. The observed gains in social interactions and problem-solving abilities
support Johnson and Johnson's (1999) findings on cooperative learning. However, the study
also points out some possible drawbacks, like the requirement for organized facilitation to avoid
group imbalances in which some students take the lead in conversations while others stay
quiet.The significant influence of formative assessments is another important lesson. The
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general consensus among educators on the advantages of real-time feedback supports the claim
made by Black and Wiliam (1998) that formative assessments promote ongoing development.

CONCLUTION

With its emphasis on student-centered learning, personalized instruction, and
technological integration to improve engagement and academic accomplishment, modern
pedagogy signifies a fundamental shift in education. The study's conclusions support the idea
that active learning techniques, such group projects and problem-solving exercises, promote
greater comprehension and memory of information. Furthermore, by enabling students to
advance at their own speed, the competency-based education paradigm boosts their motivation
and sense of self-efficacy. With digital tools and adaptive learning platforms that personalize
instruction and boost student engagement, technology has demonstrated a transformational role
in education. However, obstacles including unequal access to technology and the requirement
for teacher training continue to prevent widespread use. Similarly, structured facilitation is
necessary to promote balanced involvement even while collaborative learning improves social
and problem-solving skills. The importance of formative evaluations in contemporary
instruction is a key lesson to be learned from this study. Teachers can efficiently monitor
student progress and address learning gaps in real time with the help of continuous feedback
mechanisms. Incorporating these cutting-edge teaching strategies will be essential to preparing
students for the challenges of the twenty-first century as education continues to change. In order
to improve pedagogical practices and make learning more inclusive, efficient, and flexible for
a variety of learners, more research and policy assistance are required going forward.
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ANNOTATION Academic achievement and overall learning experiences are greatly
influenced by student motivation. This article explores a number of practical tactics that teachers
can use to encourage and maintain student motivation. It looks at both internal and external
motivators, highlighting how crucial it is to establish an engaging and encouraging learning
environment. Setting specific, attainable, and realistic goals, using engaging, student-centered
teaching techniques, and giving prompt, helpful feedback are some of the main tactics covered.
The importance of individualized learning strategies which let students interact with material
that suits their interests and learning preferences—is emphasized in the article. The role of
gamification and technology is also explored, showing how interactive platforms, digital tools,
and reward-based learning systems can improve student engagement.

Key words: Student motivation, Intrinsic motivation, Extrinsic motivation, Engagement
in learning, Active learning, Student-centered learning, Interactive teaching methods,
Personalized learning.

Introduction

Effective learning is propelled by motivation, which also affects students' involvement,
tenacity, and general academic achievement. Fostering and maintaining student enthusiasm is
still a major challenge for educators in the constantly changing educational world. There are
two types of motivation: extrinsic motivation, which is fueled by praise or prizes from outside
sources, and intrinsic motivation, which occurs when students are motivated to learn because
they are personally interested and want to become proficient. Both types are essential in
determining how well a kid learns and performs.

Teachers must use cutting-edge, research-based tactics that accommodate a range of
learning requirements, interests, and styles in order to foster an atmosphere where students stay
motivated. Setting specific, achievable goals, using interactive, student-centered teaching
techniques, giving constructive criticism, integrating real-world applications, and utilizing
technology to enhance learning are some of these tactics. Additionally, by encouraging a sense
of accomplishment, independence, and social engagement, strategies like gamification,
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personalized learning, and collaborative learning have been shown to increase student
motivation. This study examines the best methods for raising student motivation, emphasizing
the educational, technological, and psychological elements that go into creating a dynamic and
interesting learning environment. By putting these tactics into practice, teachers may enable
students to take charge of their education, cultivate a growth mindset, and maintain a sustained
academic passion, all of which will enhance learning outcomes and foster lifetime learning
habits. There are two types of student motivation: extrinsic motivation, where external rewards
like grades, recognition, or job opportunities are important, and intrinsic motivation, where
learning is motivated by curiosity, personal interest, and the desire for self-improvement.
Although both types help students succeed, teachers need to create an atmosphere that
encourages intrinsic motivation since it leads to a more profound and long-lasting interest in
learning. According to research, kids who find personal fulfillment in their studies have greater
levels of creativity, problem-solving abilities, and academic accomplishment. Teachers must
use innovative, research-based teaching methods that are adapted to the various requirements
and learning styles of their pupils in order to accomplish this. These tactics include interactive
and student-centered teaching approaches that make learning more interesting, goal-setting
frameworks that give students a sense of direction, and prompt, helpful feedback that
encourages confidence and reinforces progress. Additionally, experiential learning and real-
world applications close the gap between theoretical knowledge and practical abilities,
increasing the relevance and significance of learning. Furthermore, gamification and technology
integration have transformed student engagement by enabling tailored learning experiences that
take into account each learner's unique strengths and shortcomings. Game-based learning,
interactive simulations, and digital platforms all promote engagement and maintain motivation
over time. Similarly, collaborative learning settings that prioritize information sharing,
teamwork, and peer interaction help students develop a sense of belonging and internal drive.
This essay investigates a wide range of tactics intended to improve student motivation, looking
at the pedagogical, technological, and psychological elements that go into creating a stimulating
learning environment. By putting these strategies into practice, teachers may enable students to
take charge of their education, foster a growth mindset, and ignite a passion for learning that
lasts a lifetime. This will ultimately result in improved academic achievement, enhanced
cognitive capacities, and a more creative generation of people in the future.

Literature Review

For many years, researchers in education have focused heavily on student motivation,
examining a range of theories and methods to raise engagement and academic achievement.
Reviewing the major works on student motivation, this part looks at pedagogical approaches,
psychological theories, and technology developments that support successful learning.

1. Foundations of Student Motivation Theory

Numerous psychological theories serve as the foundation for the research of student

motivation. According to Deci and Ryan's Self-Determination Theory (SDT), autonomy,
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competence, and relatedness are the three basic psychological demands that drive motivation.!’
Students' intrinsic motivation rises when they believe they can succeed, feel in charge of their
education, and engage in important social relationships. The importance of social interaction
and scaffolding in learning is also emphasized by Vygotsky's Social Constructivist Theory,
which contends that cooperation and directed assistance boost motivation.® In a similar vein,
Dweck's (2006) Growth Mindset Theory emphasizes the significance of cultivating the
conviction that aptitude and intelligence can be enhanced via hard work and persistence.
According to research, students who have a growth mindset are more resilient, motivated, and
successful academically. Furthermore, according to the Expectancy-Value Theory (Eccles &
Wigfield, 2002), students are driven when they think they can achieve at a task and see its value.
When taken as a whole, these ideas offer a framework for creating instructional tactics that
increase motivation.

2. Methods of Instruction for Improving Motivation

Teaching methods that increase student motivation have been the subject of numerous
studies. By making learning more interactive and student-centered, active learning approaches
including inquiry-based learning, problem-based learning (PBL), and flipped classrooms have
been demonstrated to boost student engagement (Prince, 2004). It has also been discovered that
gamification—the use of game-like features like challenges, leaderboards, and rewards—in
education increases motivation and engagement. Furthermore, a lot of research has been done
on goal-setting techniques as a way to boost motivation. According to Locke and Latham's
(1990) Goal-Setting Theory, students do better when they establish clear, difficult, and
reachable objectives. Furthermore, research by Hattie and Timperley (2007) emphasizes the
value of constructive criticism, showing that prompt and thorough feedback has a major impact
on learning outcomes and motivation.

3. Technology's Impact on Student Motivation.

Technological developments in education have revolutionized the educational process
and created new avenues for motivational enhancement. By accommodating different learning
styles, digital learning platforms, virtual simulations, and Al-driven tailored learning systems
have been demonstrated to boost engagement.!®* Modern learners find flexibility and
involvement in blended learning approaches, which integrate traditional in-person education
with internet resourcesAdditionally, incorporating game principles into learning environments
increases motivation by making classes more engaging and rewarding, according to research on
educational gamification (Hamari et al., 2014). Similar to this, it has been discovered that using
virtual reality (VR) and augmented reality (AR) in the classroom produces immersive learning
experiences that improve motivation and retention (Bacca et al., 2014).

7 Deci, E. L., & Ryan, R. M. (1985). Intrinsic Motivation and Self-Determination in Human Behavior. New York, NY: Springer.

18 Vygotsky, L. S. (1978). Mind in Society: The Development of Higher Psychological Processes. Cambridge, MA: Harvard

University Press.

19 Siemens, G. (2013). Learning analytics: The emergence of a discipline. American Behavioral Scientist, 57(10), 1380—1400.
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4. Motivational Social and Emotional Factors.

Numerous studies have also been conducted on the influence of social and emotional
aspects on student motivation. According to Bandura's (1986) Social Learning Theory, peer
cooperation and cooperative learning are crucial elements of a motivating learning environment
since motivation is influenced by observing others. Students who feel supported by their
teachers are more likely to participate in learning, according to research by Wentzel (1998),
which emphasizes the importance of teacher-student connections in promoting motivation.
Additionally, as kids who possess stronger emotional awareness and self-regulation abilities are
more persistent and succeed academically, emotional intelligence (Goleman, 1995) has been
connected to motivation. According to research on mindfulness in the classroom students'
motivation, attentiveness, and stress levels can all be improved by using mindfulness
exercises.?

Methodology

To obtain a thorough grasp of the tactics that improve student motivation for learning,
this study uses a mixed-methods research strategy, combining quantitative and qualitative
methodologies. To examine the efficacy of various motivation-boosting strategies, the research
design combines surveys, experimental treatments, classroom observations, and in-depth
interviews. The following is the structure of the methodological framework:

1. Research approach: To assess how different motivating techniques affect student
involvement and academic performance, a quasi-experimental approach is employed. There are
two main stages to the study: First Phase: Quantitative Evaluation Standardized tests and
extensive questionnaires are used to investigate the relationship between student learning results
and motivating tactics.

Phase 2: Analysis of Qualitative Data To learn more about how students perceive and
react behaviorally to various motivation-boosting strategies, in-depth case studies, focus groups,
and classroom observations are employed.

2. Selection of Participants: Students and instructors from primary, secondary, and higher
education institutions make up the study's broad sample. To guarantee representation across
various demographics, learning preferences, and academic backgrounds, a stratified random
selection technique is used. Among the participants are: There were five hundred students from
various disciplines and grade levels. 100 educators and teachers are using motivational
techniques in the classroom. Twenty psychologists and educational specialists offer
authoritative opinions on ideas of motivation.

3. Data Collection Methods: To assure validity and reliability and triangulate findings,
the study employs a number of data collection devices. a. Questionnaires and surveys: The SMS
(Student Motivation Scale): A validated tool for measuring intrinsic and extrinsic motivation

20 Braun, V., & Clarke, V. (2006). Using thematic analysis in psychology. Qualitative
Research in Psychology, 3(2), 77-101.
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that was modified from Deci & Ryan's (1985) Self-Determination Theory (SDT). Surveys of
teacher perception: Assessing how well motivational techniques are used in the classroom.
Four different incentive techniques are used in a few chosen classrooms:
1. Gamification-Based Learning:
Using game  features like challenges, leaderboards, and incentives.
2. Personalized Learning Approaches:

Tailoring course material to each student's requirements.
3. Collaborative Learning Strategies:
Promoting cooperation and peer interaction.

4. Technology-Enhanced Learning:

Making use of immersive learning resources, Al-powered tutoring, and digital platforms.

Assessments are carried out both before and after the intervention to examine shifts in

levels of involvement and motivation. Student participation, engagement, and behavioral
reactions to various instructional modalities are recorded using structured observation protocols.

Results and Discussion

The study's findings shed important light on how different motivation-boosting
techniques affect students' involvement, academic achievement, and overall educational
experience. Clear trends about the efficacy of gamification, individualized learning,
collaborative approaches, and technology-driven education can be seen in the data gathered
from quantitative surveys, experimental interventions, classroom observations, and qualitative
interviews.
Results show that long-term student engagement is more significantly influenced by intrinsic
motivation than by extrinsic motivation. Nonetheless, the best learning results are obtained
when both elements are balanced. In order to provide a thorough examination of student
motivation in learning contexts, the discussion that follows incorporates these findings with
previously published research. Key factors like attention span, active participation, peer
collaboration, and intrinsic motivation are the focus of observations.

Interviews and Focus Group Discussions

Students' and teachers' semi-structured interviews offer qualitative information about
motivational obstacles and successful tactics. Recommendations and best practices for boosting
student motivation are improved through focus groups involving psychologists and educators.

Observations in the Classroom

Student participation, engagement, and behavioral reactions to various instructional
modalities are recorded using structured observation protocols. Key factors like attention span,
active participation, peer collaboration, and intrinsic motivation are the focus of observations.

Interviews and Focus Group Discussions

Students' and teachers' semi-structured interviews offer qualitative information about
motivational obstacles and successful tactics. Recommendations and best practices for boosting

student motivation are improved through focus groups involving psychologists and educators.
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All subjects provide their informed consent, guaranteeing ethical research procedures. To
safeguard the identities of educators and students, confidentiality and anonymity are upheld. To
maintain research integrity, Institutional Review Board (IRB) approval is obtained.

Restrictions and Prospective Aspects

The study's conclusions could need more confirmation in a variety of institutional and
cultural contexts because it is restricted to particular educational environments.

Longitudinal studies should be investigated in future studies to evaluate the long-term
effects of motivational techniques. Deeper understanding of cognitive and emotional
engagement in learning may be possible through the combination of neuroscientific methods
for studying motivation with Al-driven adaptive learning systems. Important findings and their
interpretations:

When compared to typical classroom settings, students who were exposed to gamified
learning environments—which include leaderboards, prizes, and interactive challenges—
exhibited 37% higher levels of engagement.
When competition and achievement acknowledgment were incorporated into learning activities,
80% of students said they felt more motivated.

Discussion: These results are consistent with research by Hamari et al. (2014), which
highlights how game-based learning greatly increases motivation by offering immediate
feedback, well-defined objectives, and a feeling of accomplishment. This is also supported by
the Self-Determination Theory, which contends that gamification increases intrinsic motivation
by meeting students' needs for competence and autonomy.?!

Even though short-term engagement increased, 20% of students said that too much
gamification made them less interested, which suggests that relying too much on extrinsic
rewards may lower long-term desire for learning. Therefore, rather of relying solely on
gamification to increase engagement, instructors should carefully use it.

Conclusion

Academic achievement is largely influenced by student motivation, which also shapes
engagement, retention of information, and long-term learning results. This study investigated a
number of research-backed tactics to raise student motivation, such as technology-enhanced
instruction, gamification, individualized learning, and collaborative approaches. The results
highlight the need for a comprehensive, student-centered approach to teaching and learning by
showing that motivation is impacted by a complex interaction of psychological, pedagogical,
and technical elements. Finding the best possible student motivation is a constant task that
requires creativity, flexibility, and dedication from researchers, educators, and legislators. We
can design learning environments that stimulate curiosity, build resilience, and enable students
to take charge of their education by incorporating emerging educational technology,
encouraging meaningful participation, and developing a growth mindset. In the end, a motivated

21 Deci, E. L., & Ryan, R. M. (1985). Intrinsic Motivation and Self-Determination in
Human Behavior. New York, NY: Springer.
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student is not just successful academically but also a lifelong learner who possesses the abilities
and self-assurance to successfully navigate a world that is constantly changing. It is impossible
to overestimate the importance of student motivation for academic performance. This study has
shown that motivation is a complex phenomenon that combines psychological, pedagogical,
and technological components rather than being a single idea. Student participation, academic
achievement, and the overall learning experience have all improved measurably with the
successful application of gamification, personalized learning, collaborative engagement, and
technology-driven education. But maintaining motivation calls for a flexible, dynamic, and
student-centered strategy that changes with the times to keep up with the evolving nature of
education. The study also emphasises the value of sustaining motivation outside of the
classroom and the necessity of promoting lifelong learning behaviours outside of the official
educational system. In addition to being more involved in their studies, motivated students
cultivate a mindset that encourages critical thinking, problem-solving, and lifelong learning—
skills necessary for success in a changing world. Consequently, self-directed learning,
extracurricular activities, and career readiness programs should all incorporate motivation-
boosting techniques. Furthermore, it is critical for parents, legislators, and educators to maintain
motivation.

Maintaining Motivation Outside of the Classroom: One of the most important lessons
learned from this study is the importance of encouraging lifelong learning practices outside of
the official educational system. In addition to being more involved in their studies, motivated
students cultivate a mindset that supports lifelong learning, critical thinking, and problem-
solving—skills necessary for success in a world that is changing quickly. Thus, motivation-
boosting techniques ought to be applied outside of the classroom in programs for career
readiness, self-directed learning, and extracurricular activities. It is also necessary to highlight
the part that educators, parents, and legislators play in maintaining motivation. While
educational policies should encourage student-driven, flexible learning settings that meet a
range of needs, teacher professional development programs should concentrate on giving
educators the tools they need to foster intrinsic motivation in students. Students' motivation is
also greatly influenced by pedagogical techniques. By making learning more dynamic and
applicable, active learning strategies, customised instruction, and creating real-world
connections can all dramatically boost student engagement. By catering to each student's unique
needs, personalised learning experiences made possible by technological integration—such as
blended learning environments and adaptive learning platforms—can further inspire pupils. By
utilising game features like leaderboards, badges, and points, gamification appeals to students'
drive for advancement and success, which increases motivation even more. Collaborative
learning also creates chances for peer learning and involvement while fostering a feeling of
community and accountability. In order to promote motivation, parents, legislators, and
educators all play a crucial role. While parents can promote motivation by encouraging

curiosity and goal-setting at home, teacher professional development should place a strong
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emphasis on the utilisation of cutting-edge techniques and resources that assist motivation.
Creating flexible, fair learning settings that support students' success is one way that
policymakers may help. Lastly, encouraging lifelong learning requires maintaining motivation
outside of the classroom. Students are better able to stay interested in studying outside of the
classroom when they are encouraged to take use of self-directed learning possibilities like
MOOQOCs or extracurricular activities. We can prepare children for both academic success and
ongoing development in a world that is constantly changing by encouraging motivation both
inside and outside of the classroom.
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Annotatsiya: Mazkur maqolada ragamli ta’lim muhiti sharoitida texnologiya fanining
amaliy mashg‘ulotlarini samarali tashkil etishning metodik asoslari yoritilgan. Unda zamonaviy
ragamli vositalar va interaktiv platformalar yordamida o‘quvchilarda texnologik
kompetensiyalarni shakllantirish, amaliy ko‘nikmalarni rivojlantirish hamda innovatsion
yondashuvlarni joriy etish masalalari tahlil etiladi. Mualliflar tomonidan ragamli muhit
imkoniyatlaridan foydalangan holda dars mazmunini vizual va funksional tarzda
takomillashtirish, shuningdek, masofaviy va gibrid shakldagi amaliy mashg‘ulotlarni loyihalash
bo‘yicha konkret metodik tavsiyalar berilgan.

Kalit so‘zlar: texnologiya fani, amaliy mashg‘ulot, metodika, ragamli ta’lim, interaktiv
platforma, texnologik kompetensiya, masofaviy o‘qitish.

METOAOJOI'UsA OPTAHU3AIIUU TIPAKTUYECKOI'O OBYUEHMUSA
TEXHOJIOTUSIM B [IU®POBOM CPEJIE

AHHOTamus: B craTtee paccMmaTpuBarOTCs METOAMYECKHE OCHOBBI 3()PEKTUBHOU
OpraHM3aIiH MPAKTHYECKUX 3aHATUN 1O TEXHOJOTHSIM B IIU(POBOIl 00pa3oBaTEebHOI cpere.
AHanM3UpPyOTCS BOMPOCH (OPMUPOBAHUS TEXHOJOTMYECKUX KOMIIETEHUUH y CTYIEHTOB,
pa3BUTHUS MPAKTUUECKUX HABBIKOB, BHEPEHUS HHHOBAIIMOHHBIX MOJIXOJJOB C UCIIOJIb30BAHUEM
COBPEMEHHBIX IU(PPOBBIX HHCTPYMEHTOB W HWHTEPAKTHBHBIX IJIATGOPM. ABTOpHI JAIOT
KOHKPETHBbIE METOJIMYECKHUE PEKOMEHJAMU IO BHU3yaJbHOMY U (DYHKIHOHAJIBHOMY
COBEPIIICHCTBOBAHUIO COJIEP)KAaHUSI YpPOKa C HCIONb30BAHHEM BO3MOXKHOCTEH IU(POBOI
CpeIbl, a TAKXKE M0 MTPOSKTUPOBAHUIO MPAKTUIECKUX 3aHATUN B TUCTAHIIMOHHOM M THOPUIHOM
dhopmare.

KaroueBble cioBa: Hayka O TEXHOJOTHSX, MpakTHUYeCKoe OOydeHHe, METOJMKa,
mudpoBoe 00pa3oBaHWE, WHTEpPAKTUBHAS IIaTHOpMa, TEXHOJOTUYECKAas KOMIIETEHTHOCTb,
JTUCTAHITMOHHOE 00yUYCHUE.

METHODOLOGY OF ORGANIZING PRACTICAL TRAINING IN
TECHNOLOGY IN ADIGITAL ENVIRONMENT
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Annotation: This article covers the methodological foundations of effective organization
of practical training in technology in a digital educational environment. It analyzes the issues of
forming technological competencies in students, developing practical skills, and introducing
innovative approaches using modern digital tools and interactive platforms. The authors provide
specific methodological recommendations on visually and functionally improving the content
of the lesson using the capabilities of the digital environment, as well as designing practical
training in a remote and hybrid format.

Keywords: technology, practical training, methodology, digital education, interactive
platform, technological competence, distance learning.

Kirish.

Zamonaviy ta’lim jarayonida ragamli texnologiyalar ta’siri tobora ortib borayotgani
insoniyatning bilim olish, o‘rgatish va axborot bilan ishlash jarayoniga tubdan yangicha
qarashni taqozo etmoqda. Aynigsa, texnologiya fanining amaliy mashg‘ulotlarini raqamli
muhitda tashkil etish masalasi hozirgi davrda dolzarb pedagogik, didaktik va texnologik
muammolardan biri sifatida e’tirof etilmogda. Chunki bu fan o‘quvchilarda nafagat nazariy
bilimlarni, balki amaliy ko‘nikma va malakalarni shakllantirish orgali ularni real hayotiy
vaziyatlarda mustaqil fikrlashga, muammoni tahlil gilishga va texnik-ijodiy yondashuvni
rivojlantirishga yo‘naltiradi.

Amaliy mashg‘ulotlar — bu 0‘quv jarayonining faoliyatga asoslangan komponenti bo‘lib,
u didaktik birliklar asosida talabalarda predmet bo‘yicha amaliy kompetensiyalarni
shakllantirishga xizmat qiladi. Ragamli muhitda esa bu mashg‘ulotlarni tashkil etish o‘ziga xos
metodik yondashuv va texnik vositalardan foydalanishni talab etadi. Ushbu sharoitda interaktiv
platformalar, virtual laboratoriyalar, simulyatsiya dasturlari va ragamli konstruksion
mubhitlardan foydalanish orqali o‘quv jarayonining ko‘rgazmaliligi va samaradorligi sezilarli
darajada ortadi.

Yangi pedagogik paradigmalarning, xususan konstruktivistik, kompetensiyaviy va
faoliyatga yo‘naltirilgan yondashuvlarning rivojlanishi fonida raqamli ta’lim vositalarining
metodik integratsiyasi texnologiya fanini o‘qitishda yangicha sifat bosqichiga olib chigmoqda.
Bu esa o‘qgituvchidan metodik moslashuvchanlikni, texnologik savodxonlikni va ragamli
pedagogik dizaynni puxta egallagan holda mashg‘ulotlarni loyihalashni talab giladi. Shu bois,
ushbu maqgolada raqamli muhitda texnologiya fanining amaliy mashg‘ulotlarini tashkil etish
metodikasini ilmiy-nazariy va amaliy jihatdan tahlil gilish, uning samaradorligini oshirish
yo‘llarini aniglash asosiy magsad qilib belgilangan. Mazkur yondashuv orqgali o‘quvchilarning
texnologik tafakkurini rivojlantirish, innovatsion faoliyatga yo‘naltirish va zamonaviy ragamli
vositalardan ongli foydalanish ko‘nikmalarini shakllantirishga zamin yaratiladi.

Metodologiya:

Har ganday ilmiy tadgiqotning muvaffagiyati uning metodologik asoslarining puxta

ishlanganligi bilan bevosita bog‘ligdir. Raqamli muhitda texnologiya fanining amaliy
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mashg‘ulotlarini tashkil etish bo‘yicha olib borilgan ushbu tadqiqotda zamonaviy pedagogik va
axborot-kommunikatsiya texnologiyalarining o°zaro integratsiyalashuvini chuqur tahlil qilishga
garatilgan kompleks metodologik yondashuv asos qilib olindi. Ushbu metodologik asoslarda,
avvalo, konstruktivistik yondashuv muhim o‘rin egallaydi. Chunki raqamli muhitda o‘qitish
o‘quvchi shaxsini faol axborot subyekti sifatida ko‘radi va bilimlarni o‘zlashtirishda shaxsiy
tajribani, mustaqil izlanishni asosiy o‘ringa qo‘yadi. Shuningdek, kompetensiyaviy yondashuv
orgali o‘quvchilarning faqgat nazariy bilim emas, balki amaliy faoliyatga tayyorlik darajasi,
texnologik muammoni yechish malakalari va kreativ tafakkuri baholanadi.

Tadgigot doirasida empirik kuzatuv, pedagogik eksperiment, test-sinov, intervyu va
anketalashtirish metodlaridan foydalanildi. Mazkur metodlar orqali amaliy mashg‘ulotlar
jarayonidagi raqamli vositalarning o‘quvchilar faolligi va texnologik kompetensiyasiga ta’siri
o‘rganildi. Shu bilan birga, kontent-analiz va taggoslash metodlari yordamida texnologiya
faniga oid ragamli resurslarning didaktik imkoniyatlari tahlil gilindi.

Amaliy mashg‘ulotlarning ragamli muhitda tashkil etilishi bo‘yicha modellashtirish
metodidan ham foydalanildi. Bunda dars jarayonining strukturasini loyihalash, uning
bosqichlarini funksional elementlar asosida aniglash va uni ragamli platformalarda joriy gilish
bo‘yicha algoritmik yondashuv ishlab chiqildi. Aynigsa, ragamli pedagogik dizayn tushunchasi
asosida interaktiv mashg‘ulotlarning mazmunini ishlab chiqish, vizualizatsiya va differensial
yondashuvni uyg‘unlashtirish bo‘yicha texnologik model yaratildi. Shu tarzda, metodologik
yondashuvlar zamirida nafaqgat nazariy asoslash, balki amaliy sinov va tahliliy kuzatuv asosida
aniglangan metodik yechimlarni ishlab chigish yotadi. Bu esa texnologiya fanining amaliy
mashg‘ulotlarini raqamli muhitda tashkil etish jarayonining ilmiy asoslangan va zamonaviy
talablar darajasidagi metodikasini shakllantirishga xizmat giladi.

Adabiyotlar tahlili:

Texnologiya fanining amaliy mashg‘ulotlarini ragamli muhitda tashkil etish masalasi
bugungi kunda global va milliy ta’lim tadqiqotlarining muhim yo‘nalishlaridan biriga aylangan.
Mazkur soha bo‘yicha mavjud adabiyotlar tahlili shuni ko‘rsatadiki, ilmiy-nazariy manbalar
ko‘proq wuchta asosiy yo‘nalishda jamlangan: raqamli ta’lim vositalarining o‘rni va
imkoniyatlari, texnologiya fanining mazmuni va metodikasi hamda amaliy mashg‘ulotlarni
interaktiv tarzda tashkil etish texnologiyalari.

Avvalo, ragamli ta’lim vositalari haqida yozilgan fundamental ishlanmalar, xususan, B.
Holmberg[2; 45], G. Siemens[5; 10], M. Prenskiy[6; 43] singari olimlarning asarlarida ragamli
ta’limning asosiy prinsiplari — moslashuvchanlik, individuallashtirish, interaktivlik va
uzluksizlik tushunchalari atroflicha yoritilgan. Aynigsa, G. Siemens tomonidan ilgari surilgan
konnektivizm nazariyasi ragamli muhitda bilim olish jarayonining tarmoq asosida tashkil
etilishini asoslab bergani bilan e’tiborga loyiq.

Amaliy mashg‘ulotlarni ragamli muhitda tashkil etish metodikasiga oid zamonaviy
izlanishlar ichida X. J. Abdullayeva[l; 57], M. R. Maxkamova[3; 180], G. X. Toshmurodova[4;

71] kabi o‘zbek tadqiqotchilarining ishlari alohida o‘ringa ega. Ularning izlanishlarida raqamli
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platformalardan (Google Classroom, Moodle, Microsoft Teams, Canva, Tinkercad va
boshqalar) samarali foydalanish orqali o‘quvchilar ishtirokini faollashtirish, o‘quv
mashg‘ulotlarining vizual, interaktiv va amaliy jihatlarini kuchaytirish imkoniyatlari yoritilgan.
Shuningdek, xalqaro tashkilotlar tomonidan e’lon qilingan hisobotlar ragamli

savodxonlik, ragamli muhitda pedagogik dizayn, shaxsga yo‘naltirilgan o‘qitish usullari
bo‘yicha amaliy tavsiyalarni o‘z ichiga oladi. Mavjud adabiyotlar raqamli muhitda texnologiya
fanining amaliy mashg‘ulotlarini tashkil etishda nazariy va amaliy asoslarni yaratishga xizmat
gilsa-da, konkret metodik modellarning yetishmasligi, aynigsa milliy kontekstda tajriba
asosidagi yondashuvlarning cheklanganligi ushbu yo‘nalishda chuqurroq tadqiqotlar olib
borishni talab etadi.

Bugungi globallashuv va ragamli transformatsiya jarayonlari ta’lim tizimini yangi
bosqichga olib chiqdi. Xususan, texnologiya fanining amaliy mashg‘ulotlarini ragamli muhitda
tashkil etish zaruriyati nafaqat texnik vositalar bilan ta’minlanganlik, balki didaktik
yondashuvlarning yangilanishi bilan ham chambarchas bog‘liqdir. Ushbu tadqiqot doirasida
olib borilgan ilmiy tahlillar va amaliy kuzatuvlar shuni ko‘rsatdiki, ragamli vositalar orqali
amaliy mashg‘ulotlarni tashkil etish — bu oddiy texnik jarayon emas, balki puxta pedagogik
dizayn, o‘quvchi faoliyatini faollashtirish strategiyasi va zamonaviy metodik modellashtirishni
o°z ichiga oluvchi murakkab jarayondir.

Raqamli platformalar yordamida darsni tashkil etish o‘quvchilarning motivatsiyasini
oshiradi, ularning mustaqgil ishlash, tangidiy fikrlash, analitik yondashuv kabi
metakompetensiyalarini shakllantirishga xizmat qiladi. Aynigsa, Vvizualizatsiya, virtual
konstruktorlar, onlayn loyihalash vositalari va simulyatsiya dasturlaridan foydalanish orgali
amaliy mashg‘ulotlar yanada samarali va qiziqarli tus oladi. Shu bilan birga, o‘quvchilar
o‘rtasida kooperativ faoliyatni yo‘lga qo‘yish, ragamli muhitda fikr almashinuvi, bahsli
muammolarni birgalikda yechish kabi ko‘nikmalar ham shakllanadi.

Xulosa.

Tadgigotning asosiy natijasi shundan iboratki, texnologiya fanining amaliy
mashg‘ulotlarini raqamli muhitda tashkil etish uchun o‘qituvchi quyidagi kompetensiyalarga
ega bo‘lishi zarur: ragamli pedagogik dizaynni ishlab chiqish, interaktiv vositalarni tanlash va
ulardan samarali foydalanish, o‘quvchilarning individual ehtiyojlarini inobatga olgan holda
differensial va moslashuvchan metodikani qo‘llash. Ushbu omillar uyg‘unlashgan taqdirdagina
amaliy mashg‘ulotlar kutilgan natijani beradi hamda o‘quvchilarning texnologik tafakkurini
innovatsion yo‘nalishda shakllantirishga xizmat qiladi. Shunday qilib, ragamli muhitda
texnologiya fanining amaliy mashg‘ulotlarini tashkil etish metodikasi nafaqat texnik bazaga,
balki chuqur pedagogik va metodik asosga ega bo‘lgan kompleks tizim sifatida shakllanmoqda.
Bu esa pedagogik faoliyatda doimiy izlanish, yangilikka ochiglik va texnologik yangiliklarga
moslashuvchanlikni talab etadi.
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Annotatsiya: Ushbu maqolada texnologiya fanini ragamli ta’lim mubhitida samarali
o‘qitish jarayonida pedagogik monitoringning o‘rni va ahamiyati yoritilgan. Raqamli ta’lim
vositalari va platformalari orqali o‘quvchilarning o‘zlashtirish darajasi, bilim sifati va
ko‘nikmalarining shakllanishi doimiy ravishda tahlil qilinishi ta’lim sifatini oshirishda muhim
omil hisoblanadi. Magolada pedagogik monitoringning turlari, vositalari hamda ularni ragamli
ta’limga integratsiya qilish usullari ilmiy-metodik asosda bayon etiladi. Shuningdek,
monitoring jarayonida o‘qituvchining kuzatuvchanligi, interaktiv baholash metodlari va
axborot-analitik platformalardan foydalanish imkoniyatlari o‘rganiladi. [lmiy asoslangan taklif
va tavsiyalar orqali texnologiya fanini zamonaviy yondashuvlar asosida o‘qitishda monitoring
tizimining dolzarbligi asoslab beriladi.

Kalit so‘zlar: Ragamli ta’lim mubhiti, texnologiya fani, pedagogik monitoring, baholash
tizimi, ragamli platformalar, interaktiv metodlar.

BHEJIPEHME INEJATOI'MYECKOI'O MOHUTOPHUHI' A B TEXHOJIOT'TA
OBYYEHUS B YCJOBUSAX IU®POBOM OBPA3OBATEJBHOM CPE/IbI

AHHoTanus: B cTtatbe ocBemaTcs posb U 3HaYeHHUE MeJarorndeckoro MOHMTOPUHTa B
npoiiecce dPPEeKTUBHOTO OOYUEHHUS] TEXHOJOTUSIM B IU(POBOIM 00pa3oBaTENbHON Cpele.
[TocTostHHBIN aHAIKU3 YPOBHS YCIIEBAEMOCTH YUaIINXCs, KaueCTBAa 3HAHUM U PA3BUTHUS HABBIKOB
C MIOMOIIIBIO UG POBBIX 0OYUAIOIIUX UHCTPYMEHTOB U TJIATGOPM SIBIISETCSA BAXXHBIM (DAaKTOpOM
MOBBIIICHUS KauyecTBa o0Opa3oBaHus. B cTaThe Ha HAYYHO-METOANYECKON OCHOBE OTIMCHIBAIOTCS
BUJbl 1 MHCTPYMEHTHI MEJAarOrHUeCKOr0 MOHHUTOPHHTA, a TaK)Xe CIIOCOOBI MX WHTETpAIH B
uudpoBoe obOpazoBaHue. Takke B Mpolriecce MOHUTOPUHra OYyIyT HM3yYEHbl BO3MOKHOCTU
WCIIOJIB30BAHUS TEIaroTMYecKoro HaOOICHNs, HWHTEPAKTUBHBIX METOJIOB OIEHKH U
UH()OPMAITMOHHO-aHATUTHYECKUX TIATHOPM. AKTYaTbHOCTh CHCTEMbI MOHUTOPUHTA B
TEXHOJOTMM OOy4YeHUS Ha OCHOBE COBPEMEHHBIX MOJIXOJOB OOOCHOBaHAa HAay4YHO
000CHOBaHHBIMH MPE/JIOKEHUSIMH U PEKOMEHIAITUSIMHU.

KaroueBbie cioBa: I[ludpoBas obOpazoBaTenbHas cpena, Hayka O TEXHOJIOTHSX,
NeJarornyecKuii. MOHUTOPWHT, CHCTEMa OIICHKH, IHU(POBBIC MIATPOPMBbI, WHTEPAKTUBHBIC
METO/IBI.
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INTRODUCTION OF PEDAGOGICAL MONITORING IN TEACHING
TECHNOLOGY IN ADIGITAL EDUCATIONAL ENVIRONMENT

Annotation: This article highlights the role and importance of pedagogical monitoring
in the process of effective teaching of technology in a digital educational environment.
Continuous analysis of the level of students' mastery, quality of knowledge and formation of
skills through digital educational tools and platforms is an important factor in improving the
quality of education. The article describes the types, tools of pedagogical monitoring and
methods of their integration into digital education on a scientific and methodological basis. It
also studies the possibilities of using teacher observation, interactive assessment methods and
information and analytical platforms in the monitoring process. The relevance of the monitoring
system in teaching technology based on modern approaches is substantiated through
scientifically based proposals and recommendations.

Keywords: Digital learning environment, technology science, pedagogical monitoring,
assessment system, digital platforms, interactive methods.

Kirish.

Zamonaviy ta’lim tizimining jadal ragamlashtirilishi pedagogik jarayonlarga yangicha
yondashuvni talab etmoqgda. Xususan, texnologiya fani kabi amaliy va nazariy bilimlar
uyg‘unligini taqozo etadigan fanlarni o‘qitishda ragamli vositalar va muhitlarning joriy etilishi
nafaqat o‘quvchilarning bilim olish uslublarini, balki o‘qituvchining pedagogik faoliyatini ham
tubdan o‘zgartirmoqda. Ana shunday o‘zgarishlar jarayonida samaradorlikni ta’minlovchi
muhim omillardan biri — bu pedagogik monitoring tizimidir.

Texnologiya fanining o‘ziga xos jihati — bu fan orqali o‘quvchilarda amaliy
ko‘nikmalar, muhandislik tafakkuri va innovatsion yondashuvlar shakllanishidir. Bunday
natijalarga erishish esa, fagatgina bilim berish emas, balki har bir bosqgichda o‘quvchi
rivojlanishini kuzatish, tahlil qilish va zarur holatda ta’lim jarayonini moslashtirish orqali
amalga oshiriladi. Shu boisdan ham pedagogik monitoring nafaqat nazorat vositasi, balki ta’lim
jarayonining tarkibiy gismiga aylanmoqda.

Bugungi raqamli ta’lim muhiti monitoring imkoniyatlarini yanada kengaytirmoqda.
Interaktiv platformalar, onlayn test tizimlari, real vaqtli baholash va analitik dasturlar
yordamida o‘qituvchi o‘quvchilarning o°zlashtirish jarayonini aniq, tizimli va samarali tarzda
kuzatishi mumkin. Biroq, bu imkoniyatlardan to‘g‘ri foydalanish va ularni metodik jihatdan
to‘g‘ri yo‘naltirish uchun puxta pedagogik yondashuv talab etiladi. Ushbu maqola aynan
texnologiya fanini raqamli ta’lim muhitida oqitish jarayonida pedagogik monitoringni ganday
tashkil etish, uning mazmun-mohiyati, afzalliklari va zamonaviy vositalar bilan uyg‘unlashuvi
masalalarini ilmiy-nazariy jihatdan o‘rganishga bag‘ishlanadi. Bu yo‘nalishdagi izlanishlar,
albatta, ta’lim sifatini oshirish, o‘quvchi faoliyatini individuallashtirish hamda innovatsion
ta’lim tizimlarini shakllantirishda muhim ahamiyat kasb etadi.
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Pedagogik monitoring ta’lim jarayonini zamon talablari asosida tashkil etishda strategik
ahamiyat kasb etadi. Aynigsa, texnologiya fanini o‘qitishda bu yondashuv o‘quvchilarning
individual rivojlanish trayektoriyasini aniglash, bilim va amaliy ko‘nikmalarni bosqichma-
bosqich nazorat qilish, hamda o‘qitish metodikasini doimiy takomillashtirib borishda muhim
vosita hisoblanadi. Raqamli ta’lim muhiti esa bunday monitoringni sifat jihatdan yangi
bosqichga olib chigmoqda.

Bugungi kunda zamonaviy texnologiyalar asosida ishlab chigilgan ragamli platformalar
(masalan, Google Classroom, Moodle, Edmodo, Microsoft Teams va boshga LMS tizimlar)
orgali o‘quvchilarning darslardagi faolligi, topshirigqlarning bajarilish darajasi, ishtirok
ko‘rsatkichlari hamda test natijalari real vaqt rejimida monitoring qilinmogda. Bu holat
o‘gituvchiga nafagat o‘quvchilarning qaysi mavzularda qiyinchilikka duch kelayotganini
aniqglash, balki shu asosda ta’lim strategiyasini qayta ko‘rib chiqish imkoniyatini ham yaratadi.

Monitoring jarayonida eng samarali usullardan biri — bu formatif (joriy) baholashdir. Bu
yondashuv o‘quvchilarning har bir dars davomida olib borayotgan ishlari, ijodiy faoliyati,
hamkorlikda bajarilgan loyihalari asosida ularning o‘sishini ko‘rsatib beradi. Masalan,
texnologiya fanida o‘quvchilar tomonidan yaratilgan modellar, chizmalar yoki dastlabki
loyihaviy ishlar monitoringning amaliy ko‘rinishini tashkil etadi. Bu esa o‘quvchilarda
mas’uliyat hissi, 0‘z-0‘zini nazorat qilish qobiliyati va tanqidiy fikrlash ko‘nikmalarini
shakllantiradi.

Shuningdek, o‘quvchilarning o‘zlashtirish darajasini monitoring qilishda sun’1y intellekt
asosida ishlab chigilgan tahliliy vositalar ham tobora ommalashmoqgda. Bunday tizimlar,
o‘quvchining faoliyati asosida tavsiyalar beradi, individual yondashuvni yo‘lga qo‘yadi hamda
o‘qituvchining yukini sezilarli darajada yengillashtiradi. Statistik ma’lumotlar asosida
monitoring natijalarini vizual ko‘rinishda taqdim etish esa, o‘qituvchi va o‘quvchi o‘rtasida
samarali aloga o‘rnatilishiga xizmat qiladi. Umuman olganda, raqamli ta’lim mubhiti
imkoniyatlaridan foydalangan holda joriy etilayotgan pedagogik monitoring — texnologiya
fanini o‘qitishda nafagat nazorat vositasi, balki o‘qitish jarayonining integral komponenti
sifatida namoyon bo‘lmoqda. Bu esa ta’limning shaxsga yo‘naltirilganligini ta’minlashda, har
bir o‘quvchining imkoniyatlarini to‘liq ochib berishda va natijaviylikni oshirishda begiyos
vositadir.

Adabiyotlar sharhi:

Ragamli ta’lim mubhiti va pedagogik monitoringning o‘zaro bog‘ligligini o‘rganishda
zamonaviy pedagogika, axborot texnologiyalari, didaktika va baholash metodikasi sohalaridagi
turli tadgigotchilar asarlari muhim nazariy asos bo‘lib xizmat qiladi. Xususan, raqamli
transformatsiya jarayonlarining ta’lim tizimiga ta’siri haqida V. I. Andreev[2; 520], va Yu. A.
Gromiko[3; 20] kabi olimlar oz asarlarida raqamli texnologiyalar asosidagi ta’lim modelining
shakllanishi, o‘qituvchi va o‘quvchi o‘rtasidagi interaktiv munosabatlar, shuningdek, ta’limda
monitoring vositalarining tutgan o‘rni haqida batafsil fikr bildiradilar.
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Texnologiya fanini raqamli muhitda o‘qitish bilan bog‘liq ishlar orasida I. V. Robertning
zamonaviy axborot-ta’lim mubhiti haqidagi ishlari alohida e’tiborga loyiq[6; 13]. U ta’lim
tizimining raqamli komponentlari orqali bilimlarni uzatish, o‘zlashtirish va tahlil qilish
mexanizmlarini chuqur tahlil giladi. Shu bilan birga, pedagogik monitoringni tashkil etish
bo‘yicha N. V. Kuzmina[4; 221] va E. S. Polatlarning[7; 272] ilmiy ishlari monitoringni faqat
nazorat vositasi emas, balki rivojlantiruvchi pedagogik strategiya sifatida baholaydi. Ularning
ta’kidlashicha, monitoring natijalari asosida o‘qitish jarayoni dinamik moslashuvchanlikka ega
bo‘lishi, individual yondashuvlarga asoslanishi lozim.

Shuningdek, UNESCO va OECD[5] tomonidan chop etilgan xalgaro hisobotlar (masalan,
“Digital Education Outlook” yoki “Al and Education”)[8] ragamli monitoring vositalarining
global tajribalardagi qo‘llanilishi, natijalarga yo‘naltirilgan baholash tizimlari va
o‘qituvchilarning ragamli kompetentligini oshirish bo‘yicha amaliy tavsiyalarni o‘z ichiga
oladi. Ushbu manbalar texnologiya faniga mos monitoring yondashuvlarini tanlashda nazariy
va amaliy asos bo‘la oladi.

Mahalliy tadqiqotchilar orasida A. A. Abduqodirov, Sh. O. To‘xtasinova, hamda M. M.
Jo‘rayevlarning O‘zbekiston ta’lim tizimida ragamli muhitni joriy etish, monitoring metodlarini
mahalliy sharoitga moslashtirish va o‘qgituvchilarni bu borada tayyorlash bo‘yicha tadqiqotlari
dolzarb hisoblanadi[ 1; 52]. Ularning ilmiy qarashlari bugungi ta’lim islohotlari bilan hamohang
bo‘lib, amaliy yondashuvlarga tayanadi. Mavjud adabiyotlar ragamli ta’lim va pedagogik
monitoringning nazariy va amaliy jihatlarini chuqur yoritadi. Ammo texnologiya faniga xos
monitoring modellari va o‘quvchilarning ijodiy-amaliy faoliyatini baholashga oid izlanishlar
hali to‘liq shakllanmagan bo‘lib, bu yo‘nalishda qo‘shimcha ilmiy izlanishlar olib borish zarur.

Muhokama:

Texnologiya fanini ragamli muhitda o‘qitishda pedagogik monitoringni samarali tashkil
etish bugungi ta’lim strategiyalarining muhim tarkibiy qismiga aylanmoqda. Tadqiqotlar shuni
ko‘rsatmoqdaki, ragamli monitoring vositalarining joriy etilishi o‘quvchilarning o‘zlashtirish
darajasini 20-30% ga oshirishga xizmat qiladi. Ayniqgsa, texnologiya fanida ko‘nikma va
amaliyot ustuvorligi sababli, o‘quvchilarning individual yondashuv asosida rivojlanishini
aniglab beruvchi monitoring tizimi muhim rol o‘ynaydi.

Monitoring tizimi uch asosiy bosqichda samaradorlikni ta’minlaydi: diagnostika,
dinamika nazorati va yakuniy tahlil. Misol uchun, Edmodo yoki Moodle kabi ragamli
platformalarda real vaqtli statistik ko‘rsatkichlar orqali o‘quvchining har bir mashg‘ulotdagi
ishtiroki, topshiriqdagi faolligi, va baholash natijalari avtomatik tarzda tahlil gilinadi.
Shuningdek, monitoring natijalari asosida o‘qituvchi o‘zining pedagogik strategiyasini qayta
ko‘rib chigadi. Masalan, o‘quvchilarning loyihaviy ishlardagi kamchiliklari aniglanganda,
ragamli muhitda muammo asosli yondashuvni joriy gilish orgali ularning mustaqil fikrlash va
echim topish ko‘nikmalari faollashtiriladi. Bu monitoringni fagat nazorat emas, balki ta’lim
jarayonining optimallashtiruvchi vositasi sifatida ko‘rsatadi.
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Shu bilan birga, monitoring tizimining samarali ishlashi uchun o‘qituvchilarning ragamli
kompetentligini oshirish zarur. Statistik ma’lumotlarga ko‘ra, 2022-yilda O‘zbekiston bo‘yicha
texnologiya fani o‘qituvchilarining fagat 41% gismi ragamli monitoring vositalaridan doimiy
foydalanishni bilgan. Bu esa o‘qituvchilarning malaka oshirish kurslarida monitoring va
raqamli pedagogika yo‘nalishida chuqur tayyorgarlik ko‘rishini talab giladi.

Boshga tomondan, monitoring jarayonida o‘quvchilar faoliyatini ortiqcha nazorat qilish
emas, balki ularni rivojlantirishga yo‘naltirilgan, konstruktiv tahlil asosida olib borish lozim.
Buning uchun ko‘p hollarda muammoli yondashuv, refleksiya, va o‘z-o‘zini baholash
mexanizmlari qo‘llanilishi tavsiya etiladi. Bu metodlar nafaqat o‘quvchilarni bilim bilan
qurollantiradi, balki ularni ongli, faol, mustaqil fikrlovchi shaxslar sifatida shakllantiradi.
Texnologiya fanini ragamli ta’lim muhitida o°qitishda pedagogik monitoringni joriy etish orgali
o‘quv jarayonini tahliliy boshqgarish imkoniyati yuzaga keladi. Bu esa o‘quvchilarning amaliy
ko*‘nikmalarini sifatli shakllantirish, o‘qituvchining faoliyatini optimallashtirish hamda umumiy
ta’lim samaradorligini oshirishga xizmat qiladi.

Xulosa.

Zamonaviy ta’lim raqamli muhitda shakllanayotgan bir davrda, texnologiya fanini
o‘qitish jarayoni ham tubdan o‘zgarib, yangi shakl va mazmunga ega bo‘lmoqda. Endilikda
o‘quvchilarning bilim va ko‘nikmalarini rivojlantirishda an’anaviy yondashuvlar yetarli
bo‘lmay qolmoqda. Shunday sharoitda pedagogik monitoring — ta’lim jarayonining ajralmas,
faoliyatni boshgaruvchi va rivojlantiruvchi komponentiga aylanmoqda. U nafagat o‘quvchini
nazorat qilish vositasi, balki ularning qiziqishlari, ehtiyojlari va ozlashtirish darajasi asosida
o‘qitish strategiyasini moslashtirish uchun muhim axborot manbaidir.

Monitoring tizimi o‘zining samaradorligini ayniqsa texnologiya fanida yaqqol namoyon
qiladi. Chunki bu fan doirasida o‘quvchining faolligi, ijjodiy yondashuvi va amaliy faoliyati
asosiy natija ko‘rsatkichlaridan biri hisoblanadi. Ragamli ta’lim vositalari esa monitoring
jarayonini avtomatlashtirish, natijalarni tezkorlik bilan tahlil qilish va shaxsga yo‘naltirilgan
yondashuvni ta’minlash imkonini beradi.

Birog, monitoringni muvaffagiyatli tashkil etish uchun birgina texnologik vositalar
yetarli emas. Eng avvalo, o‘qituvchining ragamli savodxonligi, pedagogik tahliliy yondashuvi
va monitoring natijalariga asoslangan qaror qabul qilish ko‘nikmasi hal qiluvchi omil sanaladi.
Shu bois, texnologiya fani o‘qituvchilarini monitoring asoslarini chuqur egallashga yo‘naltirish,
ularni ragamli baholash vositalaridan samarali foydalanishga o‘rgatish bugungi ta’limning
ustuvor vazifasidir.

Xulosa qilib aytganda, texnologiya fanini ragamli ta’lim muhitida o‘qitishda pedagogik
monitoringning joriy etilishi ta’lim sifatini oshirish, o‘quvchilarning individuallashgan
rivojlanishini ta’minlash va o‘qituvchining strategik faoliyatini shakllantirishga xizmat qiladi.
Bu esa ta’limning zamonaviy modeliga mos, samaradorlikka yo‘naltirilgan va inson kapitalini
rivojlantirishga garatilgan yangi bosgichdir.
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TIBBIY AMALIYOTDA INGLIZ TILINING ROLI

PEDAGOGIKA

PEDAGOGY

Fazilova Nodira Akramovna

Farg ‘ona jamoat salomatligi tibbiyot instituti,
O ’zbek va xorijiy tillar kafedrasi

Ingliz tili fani o ‘gituvchisi

Annotatsiya. Mazkur maqolada tibbiy amaliyotda ingliz tilining funksional ahamiyati,
zamonaviy tibbily xizmatlar sifati va xalgaro sog‘ligni saqlash tizimlari bilan samarali
integratsiyalashuvdagi o‘rni tahlil qilinadi. Global kommunikatsiya vositasi sifatida ingliz
tilining tibbiy diagnostika, davolash va konsiliumlarda qo‘llanishi, shuningdek, zamonaviy
texnologiyalar va ilmiy bilimlar almashinuvidagi roli yoritiladi.

Kalit so’zlar: jamiyat, xalgaro, global, mulogot, axborot, klinik, protokol, shifokor,
tibbiyot, kommunikatsiya, dialog, tashxis, xato, xavf, qurilma, malaka, izlanish, jins, diniy,
e’tigod, yo’rignoma.

AHHOTaIIHH. B I[aHHOﬁ CTaTbC AHAIIMU3HUPYCTCA (byHKHI/IOHaJIBHOC 3HAYCHUC
aHIIMHACKOIO S3BIKa B MGI[I/IHI/IHCKOﬁ IMIPAKTHUKC, €TI0 PpoOJIb B IIOBBINICHHUHU Ka4YCCTBA
COBPEMEHHBIX MEIUIIMHCKUX YyCIyr U 3(G(EKTUBHON WHTErpallid € MEXIyHapOIHBIMU
CUCTCMAMU 3APaBOOXPAHCHUA]. OCBeIHaeTCSI HUCIIOJIb30BaHUE aHTJIUHMCKOTO SI3bIKA KaK CpcacTBa
rJ100aIbHOM KOMMYHUKAIIMU B MGI[I/IL[PIHCKOf/i AUArHoCTUKE, JICUYCHUH U KOHCUIIMYMaAX, a TaK¥XeC
€Tro poJib B oOMeHe COBPEMCHHBIMHU TCXHOJOTHAMHU U HAYYHBIMU 3HAHWSIMMU.

KawueBble cjoBa: o00IIeCTBO, MEXIyHAPOAHBIM, TJI00ATbHBINA, KOMMYHHKAIIUSI,
nHpopMarus, KIMHHYECKUM, MPOTOKOJ, Bpad, MEIMIIMHA, JHAJIOT, JUArHOCTHKA, OIINOKa,
PHUCK, YCTPONCTBO, KBaU(UKAIUS, UCCIIEIOBAHUE, TIOJI, PEIMTHO3HAs, BEpa, PyKOBOACTBO.

Abstract. This article analyzes the functional importance of the English language in
medical practice, its role in improving the quality of modern medical services, and its effective
integration with international healthcare systems. It highlights the use of English as a global
communication tool in medical diagnostics, treatment, and consultations, as well as its role in
the exchange of modern technologies and scientific knowledge.

Keywords: society, international, global, communication, information, clinical, protocol,
doctor, medicine, dialogue, diagnosis, error, risk, device, qualification, research, gender,
religious, belief, guideline.

Kirish. Bugungi axborotlashgan jamiyatda ingliz tili nafagat xalgaro muloqot tili, balki
tibbiyot sohasining asosiy epistemik vositasiga aylangan. Tibbiy terminologiyaning aksariyati

130



Qo‘qon DPI. Ilmiy xabarlar 2025-yil 5-son C seriya

ingliz tilida shakllangan bo‘lib, global sog‘ligni saqlash muassasalari, ilmiy bazalar, diagnostik
vositalar, farmatsevtika sanoati va klinik protokollar aynan shu tilda olib boriladi. Shunday
ekan, ingliz tilini bilish zamonaviy shifokor va tibbiyot xodimi uchun oddiy ko‘nikma emas,
balki kasbiy kompetensiyaning ajralmas gismidir.

Klinik amaliyotda bemor va shifokor o‘rtasidagi samarali kommunikatsiya tibbiy xizmat
sifatining asosiy ko‘rsatkichlaridan biridir. Global migratsiya va transchegaraviy tibbiy
xizmatlar rivoji bilan birga, ko‘p hollarda tibbiy muomala ingliz tilida olib borilishi zarur
bo‘lmoqda. Aynigsa, xalqaro klinikalarda ishlovchi mutaxassislar, tibbiy turizm yo‘nalishida
faoliyat yurituvchilar va chet ellik bemorlar bilan ishlaydigan shifokorlar uchun bu til vositasiz
aloga vositasidir. Ingliz tilidagi anig va professionallikka asoslangan dialoglar tashxis
go‘yishdagi xatoliklarni kamaytiradi va bemor xav{fsizligini oshiradi.

Tibbiy bilimlar doimiy ravishda yangilanib boradigan sohaga mansub. Har yili minglab
ilmiy maqolalar, klinik tadgigotlar, yangi davolash usullari va dori vositalariga oid ma’lumotlar
ingliz tilida nashr etiladi. PubMed, Cochrane Library, Elsevier, Medline kabi ilmiy bazalarning
asosiy qismi ingliz tilida yuritiladi. Shu boisdan, tibbiy amaliyot bilan shug‘ullanuvchi har bir

mutaxassis 0°‘z kasbiy sohasidagi ilmiy yangiliklarga tezkor va to‘g‘ri kirish imkoniyatiga ega
bo‘lishi uchun ingliz tilini yaxshi bilishi lozim.

Shuningdek, tibbiy apparatlar va diagnostik qurilmalarning aksariyati ingliz tilida
boshqaruv interfeysiga ega. Elektron sog‘ligni saqlash tizimlari, laboratoriya natijalari,
zamonaviy protokollar va klinik yo‘rignomalar ham aynan ingliz tilida ishlab chiqiladi. Bu
holat, albatta, shifokorning ingliz tilidagi matnlar bilan mustaqil ishlash ko‘nikmasiga ega
bo‘lishini taqozo etadi.

Tibbiyot xodimlarining malaka oshirish, stajirovka va ilmiy faoliyatda gatnashish
imkoniyatlari ko‘p hollarda ingliz tilidagi dasturlar bilan bog‘liq. USMLE (United States
Medical Licensing Examination), PLAB (Professional and Linguistic Assessments Board),
IELTS, OET (Occupational English Test) kabi xalgaro imtihonlar tibbiy kadrlar uchun chet elda
ishlash va o‘qish eshigini ochadi. Bu testlar nafaqat umumiy til ko‘nikmalarini, balki kasbiy
kontekstda muloqot gila olish darajasini ham baholaydi.

Shuningdek, WHO, CDC, UNICEF, Doctors Without Borders kabi xalgaro tashkilotlar
bilan hamkorlikda ishlashda ham ingliz tili asosiy aloga vositasidir. Shu boisdan, zamonaviy
shifokor nafaqat klinik bilim, balki xalqaro professional diskursni o‘zlashtira oladigan lingvistik
tayyorgarlikka ham ega bo‘lishi zarur.

Tibbiy amaliyotda ingliz tilining roli bugungi kunda strategik ahamiyat kasb etadi. U
shifokorning klinik faoliyati, ilmiy izlanishi, malaka oshirish jarayoni va bemor bilan mulogot
sifatini belgilovchi omil sifatida namoyon bo‘lmoqda. Shu boisdan, tibbiy oliy ta’lim tizimida
ingliz tilini o‘rgatishga fagat umumiy til darslari sifatida emas, balki kasbiy integratsiyalashgan
o‘quv komponenti sifatida qarash zarur. Faqat shundagina raqobatbardosh, innovatsion
fikrlovchi va global tibbiyot maydoniga mos kadrlar yetishtiriladi.
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Globalizatsiya jarayonlari va migratsiyaning kuchayishi zamonaviy tibbiyot amaliyotini
transmillily muhitga aylantirdi. Bugungi kunda ko‘plab shifoxonalar va klinikalarda turli
madaniyat va millat vakillaridan iborat bemorlarga xizmat ko‘rsatilmoqda. Bunday sharoitda
chet ellik bemorlar bilan samarali, professional va etika me’yorlariga mos muloqot olib borish

tibbiy xizmat sifatiga bevosita ta’sir ko‘rsatadi. Aynigsa, ingliz tilini bilish, madaniyatlararo
mulogot qoidalarini tushunish va bemor markazli yondashuvga ega bo‘lish bugungi tibbiyot
xodimlarining muhim ko‘nikmalaridan biri hisoblanadi.

Chet ellik bemorlar bilan muloqotdagi asosiy qiyinchiliklar: Til to‘siqlari — Shifokor
va bemor o‘rtasida umumiy tilning yo‘qligi noto‘g‘ri tushunish, tashxisda xatolik, bemorning
shikoyatini noto‘g‘ri baholashga olib kelishi mumkin; Madaniy tafovutlar — Har bir xalgning
sog‘lig, kasallik, o‘lim, jismoniy kontakt, jinsiy muomala va Xijolatli mavzularga munosabati
turlicha bo‘lishi mumkin; Yozma hujjatlarni tushunmaslik — Chet ellik bemorlar tibbiy
hujjatlar, rozilik shakllari, epikriz va retseptlarni tushunmasligi xavfli bo‘lishi mumkin;
Noverbal aloga tafovutlari — Nigoh, imo-ishora, tana tili kabi noverbal elementlar ham
madaniyatga garab turlicha talgin gilinadi.

Samarali muloqot strategiyalari: Oddiy va ravon ingliz tilida so‘zlash.
Shifokor bemor bilan professional, lekin soddalashtirilgan ingliz tilida gaplashishi lozim.
Murakkab tibbiy terminlar iloji boricha tushunarli so‘zlar bilan izohlanishi kerak; Faol tinglash
va tasdiglovchi savollar berish. Bemorni e’tibor bilan tinglab, so‘zlarini to‘g‘ri tushunganini
tasdiglovchi savollar orqali aniqlik kiritish muhim: “Do you mean...?”, “Can you show me
where the pain is?”; Vizuallashtirish vositalaridan foydalanish. Diagrammalar,
illyustratsiyalar va tarjima qilinadigan ilovalar bemor tushunishini osonlashtiradi. Ko‘plab
mobil ilovalar real vaqtda tibbiy tarjima xizmatini taklif giladi; Madaniyatlararo sezgirlik.

Shifokor bemorning urf-odatlari, diniy e’tiqodlari va madaniy qarashlarini hurmat qilish
orgali ishonchli muhit yaratadi. Masalan, jinsga oid masalalarda ayol bemor bilan ishlaganda
ayol shifokor jalb etilishi mumkin; Yozma ma’lumotlarni ko‘p tillarda taqdim etish.
Bemorga beriladigan risola, rozi-norozi shakllari yoki dori qabul qilish ko‘rsatmalari ingliz tili
bilan bir gatorda boshga til variantlari bilan ham tagdim etilsa, bu xavfsizlik va samaradorlikni
oshiradi.

Chet ellik bemorlar bilan ishlaydigan tibbiyot xodimlari ingliz tilini fagat grammatika
darajasida emas, balki kasbiy kommunikatsiya kontekstida o‘rganishi lozim. Shuningdek, tibbiy
ingliz tili kurslari, madaniyatlararo kommunikatsiya treninglari va simulyatsiyalangan
holatlarda ishtirok etish ko‘nikmalarni mustahkamlaydi.

Zamonaviy tibbiy amaliyotda chet ellik bemorlar bilan mulogot qgilish fagat til bilishga
emas, balki madaniy sezgirlik, empatiya va professional yondashuvga ham bog‘ligdir.
Shifokorning lingvistik va madaniyatlararo kompetensiyasi tibbiy xizmatning sifatini oshirish,
bemor ishonchini gozonish va xatoliklar xavfini kamaytirishning eng muhim omillaridandir.
Shu sababli, tibbiyot xodimlari uchun ingliz tilini kasbiy ehtiyojlar asosida puxta o°zlashtirish
strategik ahamiyatga egadir.
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Xalgaro protokollar va yo‘rignomalarni tushunish: tibbiy amaliyotda standartlashtirish
sari gadam

Zamonaviy tibbiyotda amaliyot fagat klinik tajriba yoki milliy odatlar asosida emas, balki
iIlmiy asoslangan, aniq mezonlarga tayangan standartlar asosida olib borilishi zarur. Xalgaro
protokollar (clinical guidelines, pathways, care standards) va yo‘rignomalar (manuals, SOPs)
tibbiyotning har bir bo‘g‘inida — tashxis qo‘yishdan tortib, davolash, profilaktika va
reabilitatsiyagacha — yagona yondashuvni ta’minlaydi. Ularni to‘g‘ri tushunish va tatbiq etish
esa har bir shifokorning zamonaviy bilim va ko*‘nikmalariga bog‘liqdir.

Xalqaro protokollar va yo‘rignomalar — bu sog‘ligni saqlash sohasida xalqaro miqyosda
tan olingan tashkilotlar (masalan, WHO, CDC, NICE, EMA, IDSA) tomonidan ishlab chigilgan
hujjatlardir. Ular quyidagi toifalarga bo‘linadi: Klinik amaliyot yo‘rignomalari (Clinical
Practice Guidelines) — aniq kasalliklar bo‘yicha tashxis va davolash bosqichlarini belgilaydi;
Standart amaliyot protseduralari (Standard Operating Procedures — SOPs) — harakatlar ketma-
ketligini batafsil bayon giladi; Qarama-qgarshi holatlar algoritmlari — klinik garor gabul gilishda
yordam beradigan qaror daraxtlari (decision trees); Farmakologik yo‘rignomalar — dorilarni
buyurish, dozasi, kontrindikatsiyalari va monitoringi bo‘yicha tavsiyalarni o‘z ichiga oladi.

Ularni tushunishdagi asosiy muammolar: Murakkab terminologiya -
Yo rignomalar ilmiy va kasbiy terminlar bilan to‘la bo‘lib, umumiy ingliz tilini bilish yetarli
bo‘lmaydi; Tarkibiy murakkablik — Protokollar ko‘p hollarda algoritmik, ko‘p bosgichli
va grafik jihatdan murakkab bo‘ladi; Kontekstual farglar — Har bir protokol o‘ziga xos
epidemiologik, ijtimoiy yoki iqtisodiy sharoitlarni hisobga olgan bo‘lishi mumkin;
Yangilanishlar — Xalgaro protokollar tez-tez yangilanadi, shuning uchun doimiy kuzatuv
va tahlil talab etiladi.

Tushunish va tatbiq qilish ko‘nikmalarini rivojlantirish yo‘llari: Tibbiy ingliz
tilini o‘zlashtirish. Har bir shifokor ilmiy matnni tahlil gilish, asosiy fikrni ajratib olish,
atamalarning sinonimlarini aniglash va tavsiyalarni klinik faoliyatga moslashtira olish
ko‘nikmalariga  ega  bo‘lishi  kerak; Klinik  tafakkurni rivojlantirish
Protokol asosida garor gabul qgilish — bu shunchaki matnni o‘qish emas, balki kasallik
holatiga mos yechimni tanlash, tahlil gilish va moslashtirishdir; Multidisiplinar o‘rganish.
Protokollarni tushunish jarayonida shifokor, farmatsevt, hamshira va laboratoriya xodimi
birgalikda harakat qilsa, yaxshirog natijalar olinadi; Simulyatsiya va amaliy
mashg‘ulotlar. Klinik protokollarni o‘rganish bo‘yicha interaktiv mashg‘ulotlar, keys-
stadiylar (case study) orqali bilimni amaliy ko‘nikmaga aylantirish samarali natija beradi.

Xalgaro yo‘rignomalar bemorning xavfsizligini ta’minlash, davolash sifatini oshirish va
sog‘ligni saglash tizimining resurslarini optimal ishlatish uchun xizmat qiladi. Ularning asosiy
fazilatlari: 1lmiy dalillarga asoslanganligi (evidence-based); Kasallikni tizimli tahlil gilishi;
Global qo‘llanilishi va moslashuvchanligi; Qaror gabul gilishni standartlashtirishi

Xalqgaro protokollar va yo‘rignomalar — bu zamonaviy tibbiyotning intellektual asosi

bo‘lib, ularni chuqur o‘zlashtirish shifokorning kasbiy saviyasi va bemorga ko‘rsatilayotgan
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xizmat sifati o‘rtasidagi bog‘liglikni belgilaydi. Ularni tushunish uchun shifokor nafaqat kasbiy
bilimga, balki tibbiy ingliz tiliga, tahliliy fikrlashga va xalgaro tajribalarni gabul gila oladigan
ochiq ongga ega bo‘lishi zarur. Shunday kompetensiyalar tibbiyot xodimini global migyosdagi
sog‘ligni saqlash tizimining to‘laqonli ishtirokchisiga aylantiradi.

21-asr tibbiyoti ragamli transformatsiya bosqichiga kirib keldi. Telemeditsina — bu
sog‘ligni saglash xizmatlarini axborot-kommunikatsiya texnologiyalari orgali masofadan turib
ko‘rsatish tizimi bo‘lib, u bemorlar va shifokorlar o‘rtasidagi masofani yo‘qqa chiqaradi.
Aynigsa, pandemiya davrida telemeditsina zarur va samarali vositaga aylandi. Bugungi kunda
u transchegaraviy tibbiy hamkorlikning ajralmas gismiga aylanmoqda.

Telemeditsina quyidagi asosiy yo‘nalishlarni o‘z ichiga oladi: Telekonsultatsiya —
shifokorlar yoki shifokor va bemor o‘rtasida masofaviy maslahatlashuv (video, telefon, chat
orgali); Telemonitoring — surunkali kasalliklar bilan yashayotgan bemorlarning holatini doimiy
kuzatib boorish; Telediagnostika — tahlil, rasm, rentgen va boshgqa ma’lumotlarni masofadan
turib baholash; Telejarrohlik — robot texnologiyalar yordamida uzogdan turib amaliyot o‘tkazish
(kamdan-kam holatlarda qo‘llaniladi); Tibbiy ta’lim va masofaviy treninglar — shifokorlarning
uzluksiz kasbiy rivojlanishi uchun zarur.

Transchegaraviy hamkorlikda telemeditsinaning roli: Global tibbiy ekspertizaga kirish.
O°‘z davlatida mavjud bo‘lmagan yuqori malakali mutaxassislar bilan maslahatlashuv
imkoniyati. Masalan, o‘zbek bemori Germaniya yoki Hindistondagi mutaxassis bilan
bog‘lanishi mumkin; Qiyosiy diagnostika va ikkinchi fikr (second opinion). Og‘ir klinik
holatlarda boshga mamlakatdagi mutaxassisdan mustaqil baho olish, noto‘g‘ri tashxis xavfini
kamaytiradi; Tibbiy turizmni soddalashtirish. Bemor safar oldidan barcha tibbiy hujjatlarni
ragamli tarzda jo‘natadi, dastlabki maslahatni oladi, bu esa tashrifni ancha osonlashtiradi;
Favqulodda vaziyatlarda tezkor koordinatsiya. Epidemiya, tabiiy ofatlar yoki urush zonalarida
telemeditsina orqali xalqaro gumanitar tibbiy yordam ko ‘rsatiladi.

Telemeditsinaning afzalliklari: Vaqt va masofa tejaladi; Kasalxonaga tashrif soni
kamayadi; Sifatli tibbiy xizmatga kirish imkoniyati ortadi; Shifokorlar o‘rtasida xalqaro tajriba
almashinuvi kuchayadi

Cheklovlari: Internet va texnologik vositalarning yetishmovchiligi; Huqugiy va etik
masalalar (maxfiylik, rozilik, malaka); Diagnostik cheklovlar — ba’zi tahlillarni masofadan
baholab bo‘lmaydi; Tillar va madaniy tafovutlar muloqotni murakkablashtiradi

O‘zbekiston Respublikasi sog‘ligni saqlash tizimi telemeditsina infratuzilmasini
rivojlantirishga jiddiy e’tibor bermoqda. 2023-2025 yillarda sog‘ligni saqlashni ragamlashtirish
bo‘yicha davlat dasturlarida masofaviy xizmatlar ko‘rsatish, viloyatlarda tibbiy markazlarni
bog°‘lash, elektron hujjat aylanishini joriy qilish rejalashtirilgan.

Transchegaraviy hamkorlik doirasida Rossiya, Janubiy Koreya, Turkiya, Hindiston va
boshqa davlatlar bilan tajriba almashish, o‘zaro telekonsultatsiyalar tashkil qilish orqali
zamonaviy xizmatlar gamrovi kengaymoqda.
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Xulosa. Telemeditsina va transchegaraviy hamkorlik bugungi sog‘ligni saqlash
tizimining ajralmas bo‘lagi bo‘lib, u tibbiy xizmatlarni global migyosda samarali, qulay va
tezkor shaklda tashkil etish imkonini beradi. Uning muvaffagiyatli joriy etilishi uchun yuqori
sifatli texnologik infratuzilma, shifokorlarning ragamli savodxonligi, tibbiy ingliz tilini bilish
darajasi va xalgaro hamkorlik madaniyatini shakllantirish muhimdir. Bu yo‘nalish kelajakda
tibbiy xizmatlarning tengligini va sifatliligini ta’minlovchi asosiy omillardan biriga aylanishi
kutilmoqda.
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Annotatsiya: Ushbu magolada fizika fanidan masalalar yechish usuli va bu usullar orgali
masala yechish namunalari keltirilgan. Fizika fanidan sifatiy, eksperemental, grafik va mantiqiy
masalalarning mazmun mohiyati hamda masalalarni yechish ketma-ketliklari keltirilgan.

Kalit so‘zlar: fizikadan masalalar, masala yechish, mantigiy masalalar, grafik masalalar,
eksprimental masalalar, sifatga oid masalalar

ACCEPTABLE METHODS FOR SOLVING PROBLEMS IN PHYSICS.
Annotation: This article presents methods for solving problems in physics and examples
of solving problems using these methods. The content and essence of qualitative, experimental,
graphic and logical problems in physics, as well as the sequences of solving problems, are
presented.
Keywords: problems in physics, problem solving, logical problems, graphic problems,
experimental problems, qualitative problems

KIRISH:

Bizga ma’lumki, maktab ta’lim jarayonida fizika fanini o‘qitishdan asosiy magqgsad,
birinchidan, tabiatning fundamental qonunlarini ongli ravishda ilmiy asosda tushuntirish,
o‘quvchilarning ilmiy dunyoqarash va mantiqiy mulohaza yuritish qobiliyatlarini rivojlantirish,
texnikada va turmushda foydalanilayotgan uskuna va vositalarning ishlash prinsipini
tushuntiruvchi fizik jarayonlar haqida tasavvurlarni shakllantirish bo‘lsa, ikkinchidan, ta’lim
olishni davom ettirish, olgan bilimlarini chuqurlashtirish va ilmiy izlanishlarini davom ettirish
uchun mustahkam zamin yaratishdan iboratdir. Fizika tabiat hodisalarining eng sodda va shu
bilan birga eng umumiy gonunlarini, materiyaning xossalari, tuzilishi va uning harakat
qonunlarini o‘rganadigan fandir.

Fizikani nazariy va amaliy izlanishlar orqali o‘rganish mumkin. Fizika so‘zi tabiat degan
ma’noni anglatishini hammamiz bilamiz. Bu fikr fizika bizning real hayotimizni o‘rganishini
va hayotning har bir burchagiga etib borganligini bildiradi. Biz o‘rganadigan yoki uchratadigan
biror hodisa yoki vogea yoqgki, uni fizika o‘rganmasa: sovuq holatdagi yaltiroq qurtning
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yaltirashi-yu, shimol shafaqining tovlanishi, kamalakning hosil bo‘lishi . . . bular hammasini
fizika fani o‘rganadi.

ADABIYOTLAR TAHLILI VA METODOLOGIYASI:

Fizikani nazariy o‘rganish atrof muhitga ilmiy jihatdan qarashdan boshlanadi.
Bo‘layotgan har bir hodisa va jarayonning fizik ahamiyatini fikrlash nazariy jihatdan
o‘rganishning ilk bosqichidir.

Fizika fanidan masalalar yechish usullarini bilish o‘quvchilarning tabiiy hodisa va
jarayonlarga ongli yondosha olish, berilgan masalani oson hal gilish va shu orgali nazariy
ma’lumotlarni kengroq anglash hamda to‘g‘ri yondoshisha olish imkoniyatini beradi. Amaliy
o‘qitish avvalombor masala yechish nazarda tutiladi. Fizikadan masalalar yechishda
o‘quvchilar birinchi navbatda masala mohiyatini to‘liq anglab, tasavvur qila olishi zarur.
Berilgan kattaliklarning holatiga, xalgaro birliklar sistemasidagi birligiga va shu berilgan
kattaliklarni gaysi birliklar bilan bog‘ligligini e’tiborga olishadi. Shu asnoda o‘quvchilarda
sinchkovlik, har bitta hodisani kichik elementlarigacha e’tiborga olish xususuyatlari
shakllanadi.

NATIJALAR:

Masala - bu javobini topish darhol ko‘rinmaydigan savoldir. Masala yechish usullarini
bilgan o‘quvchi uchun esa bu muammoligicha qolib ketmaydi.

Masala yechish bu fizikaning ajralmas qismi bo‘lib, u nazariyani o‘qib-o‘rganish,
amaliyotda kuzatish va ma’ruzalarni tinglashdan ko‘ra faolroq yondashuvni talab qiladi.
O‘quvchilar fizikani faqat nazariy jihatdan o‘rganish orqali bilimga ega bo‘lishlari mumkin,
ammo qgarshisidagi fizik masalani hal gilish uchun masala yechish va uning usullarini bilish
shart. Masala yechish jarayonida ko‘proq e’tibor garatish lozim bo‘lgan quyidagicha gismlarga
ajratish mumkin:

- Masalaning shartini gayta — qayta o‘qish orgali masala shartining mantiqiy holati bilan
to‘liq tanishish;

- Masala shartida berilgan hamda masala uchun shart bo‘lgan diomiy kattaliklarni yozib
olish. Bunda barcha kattaliklarni bir xil birlikka keltirish magsadga muvofiq. Odatda, barcjha
birliklar xalgaro birliklar sistemasiga keltirish masala yechimini ongli ravuishda tasavvur gila
olish uchun qulaylik tug‘diradi;

- Masalaga tegishli bo‘lgan fizik qonuniyatlar va qoidalarni aniqlash, tegishli fizik
tenglamalarni aniqlash. Masala yechishning turli usullari bo‘lishi mumkin, shuning uchun
tegishli bo‘lgan yechim turi boyicha guruhlash;

- Iloji bo‘lsa masalaga tegishli rasmi yoki grafigini chizish. Bu orgali tushunish va
tasavvur gilish imkoniyati kengayadi;

- Aniqlangan yoki keltirib chiqarilgan fizik tenglamadan noma’lum kattaliklarni
matematik yo‘l bilan keltirib chiqarish;

- Keltirib chiqarilgan fizik tenglamaga ma’lum bo‘lgan qiymatlarni va birliklarni qo‘yib
chigish hamda matematik hisob-kitoblarni amalga oshirish.
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- Yakuniy javob to‘gri va to‘gri birliklarga ega ekanligiga ishonch hosil qilish hamda
masala yechimi tufayli hosil bo‘lgan kattaliklar mantiqiy jihatdan masala sharti asosida
so‘ralgan yechimga asosiy javob bo‘la oladimi? degan savolga javob berish.

MUHOKAMA:

Quyida fizikadan masalalar yechish bo‘yicha uslubiy tavsiyalar keltiramiz:

1. R radiusli shar ¢ potensialgacha 2R radiusli shar 2¢ potensialgacha zaryadlandi. Agar
sharlar bir-biriga tekkizilsa, ikkinchi shardagi zaryad miqdori qanday o’zgaradi?

Berilgan: R;=R, ¢1=0, R2=2R, ¢,=2¢. Topish kerak: % =?
Yechilishi: Bu masala yechimini topishimiz uchun quyidagi shartdan foydalanamiz:
{q1+q2 =q114;
P1 = ¢3

Shartga ko‘ra sharlarning tekkizilmasdan oldingi zaryadlarining yig‘indisi tekkizilgandan
keying zaryadlar miqdoriga teng hamda ikkala sharda potensiallari bir xil giymatga ega bo‘lishi
shart.

Sharning elektrostatik potensiali ifodasidan potensialni zaryad orqali ifodalaymiz:

¢ =k

Bundan zaryad migdorini topsak
Qr
Q9=

Yuqoridagi sistemani soddalashtiramiz:
T T i Qe
P11 @272 P11 P21

k kK k k
Bu yerdan keyingi potensiallar tengligi sababli uni aniglashimiz mumkin:
r Q111 + Qo1
T+

Kerakli giymatni topish — ishchi ifodani yaratamiz:
CI_Q _ P31, . k @111t Qo137

4z ko @ry (1 +12)0,
Berilgan giymatlarni o‘rniga qo‘yib hisoblashlarni amalga oshiramiz:
92 @R+2¢-2R 5
9, (R+2R)2¢ 6

Javob: Ikkinchi sharning zaryadi 1,2 marta kamayar ekan.

2 — masala. Ikki sharcha bir xil uzunlikdagi iplar yordamida bir nugtaga osilgan va bir
manbadan zaryadlangan. Sharchalar zichligi p va dielektrik sindiruvchanligi € bo‘lgan
suyuqlikka botirilganda iplar orasidagi burchak o‘zgarmasligi uchun sharchaning zichligi
qanday bo‘lishi kerak?

Berilgan: p, € Topish kerak: p1=?
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Yechilishi: Bu masalalni ishlash uchun uning grafik ko‘rinishini hosil qilib olishimiz
shart(1-holat). Bu holda sharchalarga ta’sir etuvchi kuchlarning bog‘lanishini hosil gilib olamiz:

St ot oy a
— = TS

g = P _ qulllqzzl _ qulllqzzl
P mgr pVar
Suyuq dielektrikka tushirilgach sharchalarni chigib chigaruvchi kuch — Arximed kuchi
ham ta’sir ko‘rsatadi (2-holat). Bu holda sharchalarga ta’sir etuvchi kuchlarning bog‘lanishini

hosil gilib olamiz:

gf= e klglllqzl
P-F, Vge (o —p)

Bu yerda p1 ni sharchalar zichligi olindi.

Iplar orasidagi burchaklar o‘zgarmaganligi sababli a=f deb, nisbatni 1 ga tenglab
olishimiz mumkin:

t9f _ Kol pvor* o,
tga Vggrz(pl -p) k|q1”qz| e(p,—p)
Bu ifodadan aniqlashimiz zarur bo‘lgan kattalikni topamiz:
&p
Javob: 61 o

3 — masala. Rombning uchlariga 128 nC, 38 nC, 416 nC va
70 nC nugtaviy zaryadlar joylashtirildi. Romb markazida hosil
bo‘lgan maydon kuchlanganligini aniqlang. = Rombning
diagonallari 96 cm va 32 cm.

Berilgan: 1= 128 nC, q,=38 nC, q3=416 nC, g,=70nC, d;=
96 cm, d>=32 cm

Yechilishi: Bir vaqtning o‘zida bir nuqtada hosil gilingan elektrosataik maydon
kuchlanganligi ularning vektorlari yig‘indisiga teng(superpozitsiya prinsipi):

E=E,+E,+E,+E,
Bu vektor ifodalarni chizmaga ko‘ra skalyar ko‘rinishda quyidagicha yozib olamiz:
{EB =E;-E
E,=E,—E,

Natijaviy maydon kuchlanganligi Pifagor teoremasiga ko‘ra
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E=EZ+E}

umumiy holda

E= \/(E3 - El)z +(E, - Ez)z
Nugtaviy zaryadning maydon kuchlanganligi formulasi
_l
r* dan har bir holat uchun hosil gilib, ishchi ifoda yaratamiz:

2 2
E = 1 \/[qS _quJ +(q4 _ZqZJ =16 kV/m
&, d; d;

Fizika fanini nazariy jihatdan tushuna olish natijasida har bir hodisa va jarayonlar yanada
yaqqol va jilodor bo‘lib ko‘rinadi, xuddiki, og-qora dunyo fizika asosida rang-barang dunyoga
aylanadi.

Javob: 16 kV/m.
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Abstract Flipped learning has emerged as a powerful pedagogical model in modern
education, especially in language learning, where student engagement, autonomy, and active
participation are critical. This study investigates the impact of flipped learning on the language
performance and learning attitudes of university students studying English as a Foreign
Language (EFL). Sixty second-year students at Uzbekistan State World Languages University
(UzSWLU) participated in a quasi-experimental study over eight weeks. The control group
received traditional instruction, while the experimental group engaged in flipped learning,
accessing content online before class and using in-person sessions for communicative tasks.
The results showed significant improvement in language proficiency, learner motivation, and
classroom interaction in the flipped classroom. This study concludes that flipped learning
enhances EFL instruction by promoting active, learner-centered engagement and supporting
long-term language development.

Keywords Flipped learning, EFL, language education, active learning, student
autonomy, technology in education

HEPEBEPHYTOE OBYYEHME B A3bIKOBOM OBPA3OBAHHMU: IIEPEXO/]

K AKTUBHOMY BOBJIEYEHUIO U ABTOHOMHUA
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AnHotanus [lepeBepHyToe oOyueHHE CTalO0 MOIIHON MENaroruueckoid MOJENbi0 B

COBPEMEHHOM 00pa30BaHUU, OCOOCHHO B M3YUYEHUU SA3bIKA, I7I€ BOBJICYEHHOCTh, aBTOHOMUS U
AKTUBHOE y4aCTHE CTYJIEHTOB UMEIOT pPElIatolIee 3HaUeHue. B 3ToM nccnenoBaHuy n3ydaercs
BJIMSIHUE TIEPEBEPHYTOTO OOYYEHHS HAa YCIIEBAEMOCTh U OTHONIICHUE K OOYUYEHUIO CTYJICHTOB,
M3y4alomux aHrmickuil 36k kKak uHocTpanHbld (EFL). IllecthuecsT CTyAeHTOB BTOPOTO
Kypca Y30eKCKOro ToCy/IapCTBEHHOTO YHUBEpcUTeTa MUPOBBIX s3b1K0B (UzSWLU) npunsiiu
Y4acTHE B KBa3U3KCIIEPUMEHTAIBHOM HUCCIEA0OBAHUH B TEUEHNE BOCbMU Hezellb. KOHTpoIIbHAS
rpynmna nojyyana TpaJullMOHHOE OOydeHHE, B TO BpeMs KaK JKCIepUMEHTalIbHAas TpyIa
3aHUMAaNach TEPEBEPHYTHIM OOy4YeHUEM, IMOJyyasi JOCTyl K KOHTEHTY OHJIaiH Tepen
3aHATUAMU U UCIOJIb3Ysl OYHBIE CECCUM JJIsI KOMMYHUKATUBHBIX 3a/1a4d. Pe3ynbTaThel moka3anu
3HAYUTENBHOE YIIYUIIEHUE BIIAJICHUS A3BIKOM, MOTHMBAIlMU YYalIUXCS U B3aUMOJICUCTBUSA B
KJIacce B MEPEBEPHYTOM Kiiacce. B 3TOM uccienoBaHuu JenaeTcsi BbIBOJI, YTO MEPEBEPHYTOE
oOyuenue ymyumaer oOydeHue EFL, cmocoOcTBys akTMBHOMY, OpPUEHTHPOBAHHOMY Ha
YYAIIMXCSl BOBJICYEHHUIO U TIOJIIEPKUBAS JOJITOCPOUHOE SI3BIKOBOE PA3BUTHE.

KuarwueBsblie ciioBa IlepeBepuyroe ooyuenue, EFL, s3pi1k0BOe 00pa3oBaHue, aKTUBHOE
oOyueHue, CTyIeHYeCKasi aBTOHOMUS, TEXHOJIOTUH B 00pa30BaHUU

TIL TA'LIMIDA AYTILGAN O'RGANISH: FAOLI BOShQARISH VA
AVTONOMIYAGA SHIFT

Annotatsiya Flipped ta'lim zamonaviy ta'limda, aynigsa, o'quvchilarning faolligi,
mustaqilligi va faol ishtiroki muhim ahamiyatga ega bo'lgan til o'rganishda kuchli pedagogik
model sifatida paydo bo'ldi. Ushbu tadgigot ingliz tilini chet tili (EFL) sifatida o'rganayotgan
universitet talabalarining til ko'rsatkichlari va o'rganishga bo'lgan munosabatiga teskari
ta'limning ta'sirini o'rganadi. O‘zbekiston davlat jahon tillari universiteti (O‘zDJTU) 2-kursning
oltmish nafar talabasi sakkiz hafta davomida kvazi-eksperimental tadgigotda ishtirok etdi.
Nazorat guruhi an‘anaviy ta'lim oldi, eksperimental guruh esa teskari o'rganish, darsdan oldin
onlayn tarkibga kirish va kommunikativ vazifalar uchun shaxsiy mashg'ulotlardan foydalanish
bilan shug'ullandi. Natijalar tilni bilish darajasi, o'quvchilarning motivatsiyasi va 0'zgaruvchan
sinfda sinfdagi o'zaro munosabatda sezilarli yaxshilanishni ko'rsatdi. Ushbu tadgigot shuni
ko'rsatadiki, teskari ta'lim faol, o'quvchiga yo'naltirilgan ishtirokni rag'batlantirish va uzoq
muddatli til rivojlanishini go'llab-quvvatlash orgali EFL o'gitishni yaxshilaydi.

Kalit so'zlar Flipped ta'lim, EFL, til ta'limi, faol o'rganish, talabalar avtonomiyasi,
ta'limda texnologiya

Introduction

In the evolving landscape of education, the integration of technology and student-
centered methodologies has become increasingly essential. Among the innovative teaching
strategies gaining momentum is flipped learning, a model that reverses the traditional lecture-

homework paradigm. In a flipped classroom, students first encounter new material outside the
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classroom—usually through videos, readings, or digital modules—and then use class time for
discussion, collaboration, and problem-solving activities (Bergmann & Sams, 2012).Each
student learns at their own pace - some re-watch the video, others prepare in advance and this
method develops independent learning skills.

Flipped learning aligns well with the goals of language education, particularly in English
as a Foreign Language (EFL) contexts, where interaction, practice, and exposure are crucial.
Traditional teaching methods often limit learners' opportunities to actively use the language in
class. By contrast, flipped learning frees up classroom time for communicative tasks, peer
collaboration, role-play, writing workshops, speaking clubs, and teacher feedback.

This study explores the application of flipped learning at Uzbekistan State World
Languages University (UzSWLU), focusing on its effects on language proficiency, student
motivation, and classroom engagement. The study aims to contribute empirical evidence to the
growing field of flipped pedagogy in EFL education.

Literature Review

Flipped learning has emerged as a significant pedagogical innovation in recent years, with
its foundations rooted in the broader frameworks of blended and online learning. Particularly,
it draws on learner-centered educational theories that emphasize autonomy, active engagement,
and the construction of knowledge through experience (Bishop & Verleger, 2013). In contrast
to traditional classroom settings—where new content is introduced during lectures and practiced
at home—flipped learning repositions the acquisition of new material outside the classroom.
Students engage with instructional content independently through video lectures, digital
readings, and multimedia resources before class, while classroom time is dedicated to
collaborative, communicative, and problem-solving activities that promote deeper
understanding (Abeysekera & Dawson, 2015; Tucker, 2012).

This pedagogical shift aligns closely with constructivist theories of learning, notably
Vygotsky’s (1978) emphasis on social interaction and the Zone of Proximal Development
(ZPD), where learners benefit from guidance as they perform tasks slightly beyond their current
ability. In flipped learning environments, the classroom becomes a space for guided interaction,
feedback, and contextual language use, thereby reinforcing and expanding upon the knowledge
gained independently.

In the context of language education, especially English as a Foreign Language (EFL),
flipped learning has shown considerable promise. Mehring (2016) argues that the model
supports the dual process of input and output development by providing students with extensive
pre-class exposure to authentic language materials and reported in a study that through the
flipped classroom approach, learners acquired their knowledge more firmly and had better final
test results. This, in turn, enhances their receptive skills—particularly listening and reading—
while preparing them for more meaningful speaking and writing tasks during in-class sessions.
Moreover, flipped learning model develops learners' new vocabulary and develops independent

learning skills in an EFL environment. Similarly, Egbert, Herman, and Lee (2015) point out that
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flipped instruction allows for more individualized pacing, enabling learners to revisit difficult
concepts and language forms as needed.

Furthermore, flipped classrooms have been found to reduce learner anxiety and promote
greater participation. Hung (2015) observed that students in flipped language courses reported
feeling more confident and less stressed, largely due to the opportunity to process new material
in a low-pressure environment before being expected to use it communicatively in class. One
of the most consistent comments from the lecturers who have implemented flipped learning
within the faculty was that it was much more fun to teach than a lecture. These findings are
echoed by Webb and Doman (2016), who note that flipped instruction supports the development
of learner autonomy, critical thinking, and more sustained engagement with the language
learning process—Kkey attributes for successful language acquisition in university contexts.

Another notable benefit of flipped learning is the potential to maximize limited classroom
time. In EFL settings, where exposure to the target language may already be constrained, flipped
models provide learners with additional hours of language input and encourage out-of-class
practice (Basal, 2015). Classroom time can then be used more productively for interactive
activities that focus on pronunciation, speaking fluency, grammar in use, and peer collaboration.
This aligns with Bloom’s revised taxonomy, in which lower-order cognitive processes (such as
remembering and understanding) are addressed before class, while higher-order skills (such as
applying, analyzing, and evaluating) are developed through classroom engagement (Anderson
& Krathwonhl, 2001).

Despite these strengths, implementing flipped learning is not without its challenges. One
of the primary concerns is ensuring that students consistently engage with the pre-class
materials. As Lo and Hew (2017) note, learners who fail to complete preparatory work may be
unprepared for in-class activities, thus limiting the effectiveness of the flipped model.
Motivation, time management, and digital literacy can all influence how effectively students
interact with out-of-class content (Akcayir & Akgayir, 2018). Instructors must also monitor
student progress more closely and offer scaffolding to those who fall behind.

From a teacher's perspective, flipped learning requires substantial upfront investment.
Creating high-quality instructional videos, designing interactive activities, and managing a
learning management system (LMS) demand time, technological skills, and institutional support
(Zainuddin & Halili, 2016). Teachers may also need professional development to shift from a
lecture-oriented role to that of a facilitator and coach, which may not come naturally in
traditionally structured educational environments (Chen Hsieh et al., 2017).

Nevertheless, the increasing availability of digital tools and growing familiarity with
technology among students provide favorable conditions for adopting flipped models.
Moreover, recent studies emphasize that when properly implemented, flipped learning can
foster more equitable and inclusive classroom practices. For instance, students with different
learning styles or varying levels of language proficiency can access and engage with materials

at their own pace, enabling differentiated instruction (Sun & Wu, 2016).
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In conclusion, the literature strongly supports flipped learning as an effective and
innovative approach to language instruction. It transforms passive learning environments into
dynamic spaces of interaction and exploration, giving students more control over their learning
while promoting communicative competence and critical thinking. While it requires thoughtful
design and institutional commitment, the pedagogical benefits of flipped learning—particularly
in EFL education—make it a valuable model for modern language classrooms.

Research Methodology

3.1 Research Design

This study employed a quasi-experimental design with a control group and an
experimental group to investigate the impact of flipped learning on students' language
proficiency, motivation, and classroom engagement. The use of a pre-test and post-test design
allowed for the measurement of both immediate learning gains and attitudinal shifts among
learners.

3.2 Participants

The participants were 60 second-year undergraduate students enrolled in the English
Philology department at Uzbekistan State World Languages University (UzSWLU). All
participants had similar academic backgrounds and English language proficiency, as determined
by their placement scores and previous semester grades.

The students were randomly assigned into two equal groups:

« Control Group (n = 30): Received instruction through a traditional, teacher-centered
model.

« Experimental Group (n = 30): Participated in flipped learning, accessing instructional
content outside class and using class time for communicative and collaborative tasks.

Participation in the study was voluntary. Informed consent was obtained from all
students, and ethical guidelines were followed throughout the research process.

The research was conducted over an eight-week period during the spring semester. Both
groups covered identical syllabus content, which included grammar, vocabulary development,
and language skills (reading, writing, listening, and speaking).

« The Control Group followed a conventional instructional model. Lessons were teacher-
led, and most learning activities, including grammar explanations and vocabulary introduction,
took place during class. Homework assignments reinforced in-class content.

- The Experimental Group experienced a flipped classroom model. Students were
provided with pre-recorded video lectures, digital readings, and vocabulary exercises via a
learning management system (LMS) before each class. In-class sessions focused on applying
the pre-learned content through peer collaboration, problem-solving tasks, role plays, and
teacher-guided speaking activities.

Both groups were taught by the same instructor to ensure consistency in teaching style,

materials, and assessment.
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3.4 Instruments for Data Collection

To assess the effectiveness of flipped learning, both quantitative and qualitative data were
collected using the following tools:

« Pre-test and Post-test: Standardized English language tests (focusing on grammar,
vocabulary, and reading comprehension) were administered before and after the intervention to
measure learning outcomes.

« Writing and Speaking Tasks: Students completed written assignments and oral
presentations at the end of the study. These were evaluated using rubrics that assessed fluency,
coherence, grammatical accuracy, and vocabulary use.

« Student Survey: A Likert-scale questionnaire was distributed to collect students’
perceptions regarding their motivation, classroom engagement, and satisfaction with the
instructional method.

« Classroom Observation: Two trained observers conducted classroom observations
using a checklist to record student participation, use of English, interaction levels, and time-on-
task behavior.

3.5 Data Analysis

« Quantitative data from pre-tests and post-tests were analyzed using descriptive statistics
(mean, standard deviation) and paired-sample t-tests to compare performance within and
between the two groups.

« Qualitative data from the surveys and classroom observations were analyzed
thematically to identify trends and support the quantitative findings.

. Statistical analysis was performed using SPSS software to ensure accuracy and
reliability.

This mixed-methods approach provided a comprehensive understanding of the
pedagogical impact of flipped learning in an EFL setting at the tertiary level.

Results

4.1 Quantitative Results

The pre-test and post-test results were analyzed to determine the impact of flipped
learning on students' language proficiency. Table 1 presents the mean scores and standard
deviations for both the control group and the experimental group before and after the
intervention.

Table 1: Mean Scores and Standard Deviations for Pre-test and Post-test Results

Group Pre-test Mean (SD)|| Post-test Mean (SD)|| Difference in Mean Scores|| p-value
Control Group (n=30) 65.4 (7.3) 72.8 (6.5) +7.4 0.042
Experimental Group (n=30)66.2 (7.1) 81.5 (5.6) +15.3 0.001

The results of the pre-test show that both groups had relatively similar initial levels of
language proficiency, with no significant differences between their mean scores (p = 0.75).
After the eight-week intervention, the experimental group, which participated in the flipped

147



Qo ‘qon DPI. Iimiy xabarlar 2025-yil 5-son C seriya

learning model, showed a significant increase in their post-test scores (M = 81.5, SD = 5.6),
compared to the control group (M = 72.8, SD = 6.5). The experimental group’s improvement
was notably larger, with a mean difference of +15.3 points, compared to +7.4 points for the
control group. This difference was statistically significant (p = 0.001), indicating that the flipped
learning model had a more substantial effect on language proficiency than traditional methods.

4.2 Speaking and Writing Task Performance

The students’ speaking and writing tasks were evaluated based on fluency, coherence,
grammatical accuracy, and vocabulary use. Results showed that the experimental group
outperformed the control group in both areas.

« Speaking Tasks: The experimental group demonstrated higher levels of fluency and
accuracy in their spoken English, with a mean score of 84.6 (SD = 4.2), compared to the control
group’s mean score of 75.3 (SD = 5.3). The experimental group also exhibited greater
confidence during oral tasks, with more interactive and spontaneous use of language during peer
discussions and role-plays.

« Writing Tasks: In writing, the experimental group scored significantly higher on
coherence and lexical diversity, with a mean score of 82.9 (SD = 4.8), whereas the control group
had a mean score of 71.8 (SD = 6.0). The flipped learning group was able to better integrate
vocabulary and grammatical structures, suggesting that the flipped model facilitated more
effective use of language.

4.3 Student Engagement and Motivation

Student engagement and motivation were assessed through surveys and classroom
observations. Results from the student surveys indicated that the experimental group felt more
motivated and engaged in the learning process. The majority (78%) of students in the flipped
learning group reported that they felt more prepared for class activities, as they were able to
engage with the content at their own pace outside of class. In contrast, only 52% of students in
the control group felt adequately prepared for class, and many reported feeling passive during
traditional, lecture-based sessions.

Classroom observations further supported these findings. The experimental group was
observed to be more actively involved in discussions, group work, and problem-solving tasks.
On average, 85% of students in the experimental group participated in class, while only 65% of
students in the control group actively contributed.

4.4 Student Anxiety Levels

Student anxiety was measured using a self-reported questionnaire focusing on how
students felt about language use in the classroom. The experimental group reported significantly
lower levels of anxiety regarding speaking and making mistakes in class. Only 30% of the
flipped classroom students felt nervous about speaking in front of peers, compared to 55% in
the control group. The flipped learning environment appeared to reduce anxiety by providing
students with the opportunity to prepare and practice outside of class.

4.5 Summary of Results
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In summary, the flipped learning model resulted in significantly better outcomes for the
experimental group across all assessed areas: language proficiency (both receptive and
productive skills), student engagement, and reduced anxiety. The control group, while showing
improvement, demonstrated smaller gains overall, and the level of student engagement
remained relatively lower. These results suggest that flipped learning, when applied effectively,
enhances language learning outcomes and fosters a more interactive and less anxiety-inducing
classroom environment.

Discussion

The findings support existing literature that flipped learning enhances both academic
performance and learner engagement in EFL contexts (Hung, 2015; Mehring, 2016). Students
in the flipped group had more opportunities to internalize new content at their own pace and
apply it during interactive class sessions. This model also encouraged learner autonomy, a key
component in second language acquisition (Little, 1991).

Flipped learning allowed for deeper in-class engagement, promoting the development of
communicative competence through peer collaboration and real-time feedback. It also helped
reduce performance anxiety by providing students with more time to process and understand
the material before speaking or writing.

However, the success of flipped learning depends on student responsibility and teacher
readiness. Students must complete pre-class activities consistently, and instructors need to
invest time in planning engaging, communicative lessons.

Conclusion

This study demonstrated that flipped learning positively impacts language proficiency,
learner engagement, and classroom interaction. The integration of flipped learning in EFL
education promises to create more learner-centered environments. Nowadays, with the
development of dugital tools, the flipped learning method can also be one of the most common
and useful methods, because this method is not limited to teaching only theoretical information,
but also increases students' critical thinking, independent research, and studying skills. The
model's adaptability and focus on active learning make it a valuable approach in today's
educational landscape. At Uzbekistan State World Languages University, second-year students
who participated in the flipped model showed greater improvement in language skills and
reported higher levels of motivation and autonomy. These findings highlight the potential of
flipped instruction to modernize and energize EFL classrooms.

Future research should explore long-term outcomes of flipped learning, investigate its
Impact across different language levels, and consider how to support students who struggle with
self-directed learning in flipped environments.
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Annotatsiya: Ushbu maqolada tibbiy ta’lim muassasalarida xorijiy til, aynigsa ingliz
tilini o‘rgatishda ichki va tashqi motivatsiya omillarining roli tahlil gilinadi. Ichki motivatsiya
shaxsiy ehtiyoj, qiziqish va kasbiy o‘sish bilan bog‘liq bo‘lsa, tashqi motivatsiya baho, sertifikat
va 1jtimoly bosimga asoslangan. Tadqiqotda talabalar orasida o‘tkazilgan so‘rovnomalar,
intervyular va kuzatuvlar asosida ushbu motivatsiya turlari tahlil gilindi. Natijalar ichki
motivatsiyaning xorijiy tilni puxta egallashda muhim omil ekanini ko‘rsatdi. Muallif tibbiyotda
til o‘rgatish jarayonida motivatsiyani oshirish bo‘yicha tavsiyalar beradi.

Kalit so‘zlar: tibbiy ta’lim, xorijiy til, ichki motivatsiya, tashqi motivatsiya, til
kompetensiyasi, ESP

AHHOTanms: B ctatbe paccMaTpuBaeTcs 3HaYEHUE BHYTPEHHEW 1 BHEIIHEN MOTHBALIUH
Mpy 00y4YE€HUH UHOCTPAHHOMY SI3bIKY B MEAMIIMHCKUX By3aX. BHYTpeHHs1 MOTHBAaLIMS CBsI3aHa
C JIMYHBIM HWHTCPCCOM M HpO(l)CCCI/IOHaJ'IBHBIM pPOCTOM, TOraa KakKk BHCHIHAA — C OLCHKAMM,
CepTH(l)PIKaHI/Ieﬁ U COUAJIbHBIM JAaBJICHHUCM. Ha ocHosBe AHKCTHUPOBAHUA M HWHTCPBBIO C
CTYJIEHTaMH BBISIBJIEHO, 4YTO BHYTPEHHSS MOTHBALUs CIOCOOCTBYET OoJjiee TriyOOKOMy
YCBOCHHUIO A3bIKA. ABTOp npcajiaracT pCKOMCHIAAWU 110 ITOBBINICHUIO MOTHBAIIKMU B IIPOICCCC
ImperogaBanus MCOAUITUHCKOI'O AHTJIUHCKOTO SI3bIKA.

KiroueBble ciioBa: METUIIMHCKOE OOpa30BaHUE, MHOCTPAHHBIN S3bIK, BHYTPEHHSS
MOTHUBaNys, BHCIIHAA MOTHUBallUs, A3bIKOBAasA KOMIICTCHTHOCTD

Abstract: This article examines the role of intrinsic and extrinsic motivational factors in
teaching foreign languages, particularly English, in medical education. While intrinsic
motivation relates to personal interest and professional development, extrinsic motivation is
driven by grades, certificates, or external pressures. The study analyzes surveys, interviews, and
classroom observations among medical students. Findings highlight that intrinsic motivation
plays a key role in mastering medical English effectively. The paper offers pedagogical
recommendations to enhance student motivation in medical language instruction.

Keywords: medical education, foreign language, intrinsic motivation, extrinsic
motivation, language competence, ESP
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KIRISH: Zamonaviy global axborot makonida faoliyat yuritayotgan tibbiyot sohasi
mutaxassislari uchun xorijiy til, aynigsa ingliz tili, nafagat ilmiy adabiyotlar va klinik
protokollarni o‘qish, balki xalgaro konferensiyalarda ishtirok etish, xorijiy ta’lim dasturlarida

gatnashish, bemorlar bilan xalgaro migyosda muloqot gilish uchun ham zarur bo‘lgan muhim
kompetensiyalardan biri sifatida e’tirof etilmoqda. Tibbiy ta’lim jarayonida xorijiy tilni
samarali o‘rgatish, talabalarning ushbu tilni o°zlashtirishga bo‘lgan qiziqishini kuchaytirish va
ularni mustagqil ravishda til o‘rganishga undash dolzarb ilmiy-pedagogik masalalardan biridir.

Bugungi kunda tibbiyot oliy o‘quv yurtlarida xorijiy tilni o‘rgatishda bir qator
innovatsion metodlar, axborot texnologiyalari, fanlararo integratsiya uslublari joriy etilmoqda.
Shunga qaramay, talabalar orasida tilga bo‘lgan munosabat, uni o‘zlashtirishga bo‘lgan harakat
va qiziqish darajasi bir xil emas. Bu holat, avvalo, o‘quvchilarning motivatsiya darajasiga
bevosita bog‘liqdir. Motivatsiya o‘z navbatida shaxsning bilim olishga bo‘lgan ichki ehtiyoji,
kasbiy manfaatga yo‘naltirilganligi, hamda tashqi omillar — baho, tanlovlar, imtihonlar, ustozlar
talabi kabi rag‘batlantiruvchi kuchlar orqgali shakllanadi.

Motivatsiya nazariyasi pedagogika va psixologiyada keng o‘rganilgan bo‘lib, ko‘pchilik
tadgigotchilar uni ichki (intrinsik) va tashqi (ekstrinsik) shakllarda tasniflaydi. Ichki motivatsiya
— bu talabaning shaxsiy qiziqishi, o‘zini rivojlantirishga intilishi, kasbiy faoliyatga bo‘lgan
ehtiyoji asosida shakllanadi. Bu holatda til o‘rganish jarayoni zavq bag‘ishlaydi, darslar esa
majburiyat emas, balki imkoniyat sifatida gabul gilinadi. Tashgi motivatsiya esa, asosan,
baholash tizimi, mukofot, rag‘bat, tanqid yoki ijtimoiy bosim orqali yuzaga keladi. Mazkur
Motivatsiya turi qisqa muddatli bo‘lib, ba’zida sun’1y yo‘nalishga ega bo‘ladi va talaba tilni
vaqtincha o‘zlashtirishga urinadi, ammo uni amaliyotda qo‘llashga ichki tayyorgarligi kam
bo‘ladi. Tibbiyotda xorijiy til o‘rganish talabalardan nafagat umumiy til bilimlarini, balki
maxsus tibbiy terminologiyani, klinik nutq va yozuv malakasini, kashiy etikani anglatuvchi
ifodalarni ham egallashni talab giladi. Bu esa, o‘z navbatida, til o‘rgatish jarayonida chuqur
motivatsion asosga ega bo‘lishni zarur etadi. Talabaning ushbu jarayonga bo‘lgan psixologik
tayyorgarligi, uning ichki ruhiy holati, mustaqil bilim olishga bo‘lgan intilishi til o‘zlashtirish
samaradorligini belgilaydi.

Ayni paytda, tibbiy ta’lim muassasalarida xorijiy tilni o‘rgatish bo‘yicha olib
borilayotgan metodik yondashuvlarda motivatsiya omilini yetarli darajada hisobga olish har
doim ham ta’minlanmaydi. Talabalar ko‘pincha baho olish yoki muayyan imtihonlardan o‘tish
magsadida til o‘rganishga majbur bo‘lishadi. Bu esa, ichki motivatsiyaning shakllanishini
to‘xtatib, bilimning yuzaki va qisqa muddatli bo‘lishiga olib keladi. Natijada, chet tilini chuqur
egallagan, kasbiy faoliyatda uni erkin qo‘llay oladigan mutaxassislar yetishmaydi.

Shunday ekan, tibbiy ta’lim tizimida xorijiy tilni o‘rgatishda ichki va tashqi motivatsiya
omillarining o‘zaro nisbatini aniqlash, ularning o‘quv samaradorligiga ta’sirini baholash va bu
asosda yangi pedagogik yondashuvlarni ishlab chigish dolzarb ilmiy-amaliy vazifalardan biri
sanaladi. Ushbu magola aynan shu masalalarga ilmiy asosda yondashadi va tibbiyot ta’limi
jarayonida xorijiy tilni o‘rgatishda motivatsiyani oshirish yo‘llarini ochib berishga garatiladi.
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METODLAR: Ushbu tadqiqotda tibbiyot oliy ta’lim muassasalarida xorijiy tilni
o‘rganish jarayonida talabalar motivatsiyasining ichki va tashqi turlarini aniglash, ularning
o‘zlashtirish darajasiga ta’sirini baholash va pedagogik yondashuvlarni takomillashtirish
bo‘yicha ilmiy asosli xulosalarga erishish magsad qilindi. Shu sababli tadqiqotda aralash uslub
— ya’ni kvantitativ (miqdoriy) va kvalitativ (sifat jihatdan) yondashuv uyg‘unlashtirildi. Bu
metodologiya tadqiqot mavzusi doirasida chuqur va ob’ektiv natijalarni olish imkonini berdi.

Tadqiqot ishtirokchilari sifatida tibbiyot oliy ta’lim muassasa talabalaridan 120 nafari
tanlab olindi. Ular 2—4-bosqichda tahsil olayotgan bo‘lib, “Davolash ishi”, “Pediatriya”,
“Stomatologiya” va “Farmatsiya” yo‘nalishlarida o‘qiyotgan talabalar orasidan ixtiyoriy asosda
jalb qilindi. Tadgiqotda ishtirok etgan talabalar ikki guruhga ajratildi: birinchi guruh — tilni
yuqori darajada o‘zlashtirayotgan, ichki motivatsiyasi kuchli talabalar; ikkinchi guruh — tilga
nisbatan qiziqishi past, o‘zlashtirish darajasi nisbatan sust bo‘lgan talabalar. Bu taqqoslash, turli
motivatsiya turlarining o‘rganish samaradorligiga qanday ta’sir qilishini aniglash uchun asos
bo‘lib xizmat qildi.

Ma’lumot yig‘ish bosqichida bir nechta vositalardan foydalanildi. Birinchi navbatda,

talabalar motivatsiya darajasini o‘lchash uchun 20 ta bayonotdan iborat so‘rovnoma ishlab
chiqildi. So‘rovnoma 5 ballik Likert shkalasi asosida tuzildi. Bayonotlar ichki va tashqi
motivatsiyaga oid savollarni qamrab olgan: “Men ingliz tilini shaxsiy rivojlanishim uchun
o‘rganaman’ yoki “Tilni imtithondan o‘tish uchun o‘rganaman” kabi fikrlar talabalar tomonidan
1 dan 5 gacha ball bilan baholandi.

So‘rovnoma natijalarini yanada chuqurroq tahlil qilish magsadida 20 nafar talabadan va
5 nafar xorijiy til o‘qituvchisidan yarim tuzilgan intervyular olindi. Intervyular mazmunan
talabalarning til o‘rganishdagi ichki ehtiyojlari, kasbiy rejalari, baholash tizimi ta’siri,
o‘qituvchi yondashuvi, dars mazmuni va tashqi bosimlar haqidagi fikrlarini oz ichiga oldi.
Ushbu intervyular yozib olinib, keyinchalik tematik kodlash asosida tahlil gilindi.

Bundan tashqari, o‘quv jarayonining real sharoitda qanday kechayotganini aniglash
uchun 6 ta dars jarayoni videokuzatuv orgali tahlil gilindi. Kuzatuv davomida talabalar faol
ishtirok darajasi, savol-javoblardagi faollik, guruhli ishlarda gatnashish, o‘qituvchining o‘zaro
muloqot uslubi, darsdan tashgari topshiriglarni bajarish xatti-harakatlari baholandi. Dars
jarayoni tahlili so‘rovnoma va intervyular natijalari bilan taqqoslab o‘rganildi.

Toplangan miqdoriy ma’lumotlar SPSS statistik dasturi yordamida tahlil gilindi. O‘rtacha
ballar, dispersiyalar, va Pearson korrelyatsiya ko‘rsatkichlari asosida ichki va tashqi motivatsiya
turlari bilan talabalar o‘zlashtirish darajalari o‘rtasidagi bog‘liglik aniqlandi. Statistika shuni
ko‘rsatdiki, ichki motivatsiya darajasi yuqori bo‘lgan talabalar ko‘proq mustaqil ishlagan,
o‘qituvchining tavsiyalarini to‘liq bajargan va tibbiy ingliz tilini chuqurroq o‘zlashtirgan.

Sifat tahlili esa intervyular va dars jarayonlaridan olinadigan matnli ma’lumotlarni
kontent kodlash orgali tasniflash asosida amalga oshirildi. Asosiy kodlar quyidagicha
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belgilandi: “shaxsiy kasbiy maqgsad”, “bahoga yo‘naltirilganlik”, “ijtimoiy bosim”, “o‘qituvchi
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roli”, “mustaqil tayyorlanish”, “ilmiy faoliyatga intilish”. Bu kodlar asosida har bir
ishtirokchining motivatsion holati aniglashtirildi.

Tadqiqotda ayrim cheklovlar mavjud bo‘ldi. Jumladan, ishtirokchilar sonining
chegaralanganligi, faqatgina ingliz tili darslari doirasida o‘rganilgan motivatsiya holati va
talabalar fikrlarining sub’ektivligidir. Birogq bu cheklovlarga garamasdan, tadgigot natijalari
asosida umumiy xulosalar chigarish va amaliy tavsiyalar ishlab chigish uchun yetarli ilmiy
dalillar hosil gilindi.

Ushbu metodologik yondashuv — motivatsiyaning murakkab va ko‘p qirrali tabiati,
uning ta’lim jarayoniga ta’siri hamda o‘qituvchining didaktik strategiyasini baholashda asos
bo‘lib xizmat qildi. U tibbiy ta’limda xorijiy til o‘qitishda individual yondashuv va
motivatsiyani uyg‘unlashtirishning zaruriyatini ko‘rsatib berdi.

NATIJALAR: Tadqiqot natijalari talabalar orasida xorijiy tilni o‘rganishga bo‘lgan
motivatsiya darajasi, uning turlart va ta’lim samaradorligiga ta’siri haqida muhim
ma’lumotlarni tagdim etdi. So‘rovnoma, intervyular, hamda dars kuzatuvlari orqgali olingan
ma’lumotlar shuni ko‘rsatdiki, talabalar orasida ichki va tashqi motivatsiyaning kuchi, sifati va
o‘zlashtirishga ta’siri sezilarli darajada farq giladi. Aynigsa, ichki motivatsiyaning mavjudligi
va ustunligi o°zlashtirish darajasining yuqoriligi bilan chambarchas bog‘liq ekani kuzatildi.

So‘rovnoma natijalariga ko‘ra, 120 nafar talabadan 68 nafari (56,7%) chet tilini
o‘rganishdagi asosiy motivi sifatida ichki omillarni — kasbiy ehtiyoj, 0z ustida ishlash, xorijiy
adabiyotlarni tushunish, bemorlar bilan xalgaro mulogotga tayyorgarlik kabi sabablarni
ko‘rsatgan. Qolgan 52 nafar talaba (43,3%) esa til o‘rganishga undovchi asosiy sabab sifatida
tashqi omillar — baho, imtihon topshirish, DAKdan o‘tish, ustozning talabi, stipendiya olish
kabi rag‘batlantiruvchi bosimlarni ta’kidlagan.

Ichki motivatsiyaga ega talabalar orasida quyidagi xatti-harakatlar va o‘zlashtirishdagi
ijobiy tendensiyalar gayd etildi:

. Til darslarida faol gatnashish va savol-javoblarda tashabbus ko‘rsatish;

. Mustaqil tarzda tibbiy maqolalar va darsliklarni ingliz tilida o‘qishga
intilish;

. O‘quv materiallari doirasidan tashqarida ham tilni rivojlantirishga urinib
ko‘rish (masalan, mobil ilovalar, videolar, podkastlar orqali);

. Tibbiy konferensiyalar, xalgaro tadbirlarda qatnashishga qizigish
bildirganlik.

Tashqi motivatsiyaga tayanayotgan talabalar esa, asosan, baho olish yoki topshirigni
vaqtida bajarish orqali ta’lim jarayonida ishtirok etgani aniqlandi. Ular darsga qatnashsalar-da,
mustaqil o‘rganish darajasi past, tilga bo‘lgan qiziqish yuzaki bo‘lib, ko‘pincha faqat
imtihonlarga tayyorlanish bilan cheklanishadi. Bu guruhdagi talabalar ko‘pincha “til men uchun
zarur, lekin qiziq emas”, “ingliz tilisiz diplom olishning iloji yo‘q” kabi fikrlarni bildirgan.

Intervyular davomida o‘qituvchilar tomonidan ham shunga o‘xshash kuzatishlar

ta’kidlandi. Ularning fikricha, ichki motivatsiyaga ega talabalar bilan ishlash osonroq bo‘lib,
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ular bilan til mashg‘ulotlari interaktiv, samarali va chuqur kechadi. Tashqi motivatsiyali
talabalar esa ko‘proq rag‘batga ehtiyoj sezadi, darsga vagtinchalik yondashadi va bilimni
chuqur o‘zlashtirishga intilmaydi.

Dars jarayonini kuzatish natijalari ham so‘rovnomalarni qo‘llab-quvvatladi. Ichki
motivatsiyaga ega talabalar 80% hollarda guruhli ishlarda faol ishtirok etgan bo‘lsa, tashqi
motivatsiyali talabalar fagat 40% holatda faol gatnashgani kuzatildi. Shuningdek, birinchi
guruhdagi talabalar uyga berilgan topshiriglarni ijodkorlik bilan bajargan, yangicha
manbalardan foydalangan, ikkinchi guruh esa ko‘pincha minimal darajada ishlagan.

Statistik tahlil natijalariga ko‘ra, ichki motivatsiya balining yuqori bo‘lishi va til
o‘zlashtirish darajasi o‘rtasida ijobiy korrelyatsiya (r = 0.72) mavjudligi aniglandi. Bu esa
talabaning ichki motivatsiyasi kuchli bo‘lsa, u chet tilini samaraliroq o‘zlashtirishini ko‘rsatadi.
Tashqi motivatsiya va o‘zlashtirish o‘rtasidagi korrelyatsiya esa nisbatan past (r = 0.35)
ko‘rsatkichni berdi, bu esa qisqa muddatli va yuzaki ta’sirni aks ettiradi.

Umumiy tahlil shuni ko‘rsatadiki, ichki motivatsiyali talabalar xorijiy tilni nafaqat o‘qish
davrida, balki kelajakda ham kasbiy faoliyatda qo‘llash uchun o‘rganayotgan bo‘lsa, tashqi
motivatsiyaga ega talabalar uchun bu jarayon ko‘proq majburiyat sifatida namoyon bo‘ladi. Bu
esa 0‘z navbatida bilim sifati, til kompetensiyasi va amaliy qo‘llash darajasiga sezilarli ta’sir
ko‘rsatadi.

MUHOKAMA: Ushbu tadqiqot orqali olingan natijalar tibbiy ta’limda xorijiy til
o‘rganish jarayonida motivatsiya muhim omil sifatida harakat gilayotganini yaqqol ko‘rsatdi.
Aynigsa, ichki va tashqi motivatsiya turlarining farqli ta’siri talabaning tilga nisbatan
yondashuvi va o‘zlashtirish sifatiga bevosita bog‘liq ekanini isbotlaydi. Ichki motivatsiyaga ega
talabalar chet tilini chuqurroq va ongli ravishda o‘zlashtirishga intilayotgan bo‘lsa, tashqi
motivatsiyaga tayanayotgan talabalar ko‘proq yuzaki, vaqtincha va natijaga yo‘naltirilgan
yondashuvni namoyon gilmoqda.

Motivatsiyaning turlari bo‘yicha ilgari surilgan nazariy qarashlarga tayanadigan bo‘lsak,
Deci va Ryan tomonidan ishlab chigilgan o‘z-o°‘zini belgilash nazariyasiga ko‘ra, ichki
motivatsiya insonga ijobiy hissiyotlar, qoniqish va o‘zlashtirishga ongli ehtiyoj bag‘ishlaydi.
Bu motivatsiya turi talabani mustaqil ishlashga, amaliy mashqlarni chuqur bajarishga, o‘z ustida
ishlashga undaydi. Ushbu tadgigotda ham ichki motivatsiyali talabalar darsdan tashgari ingliz
tilidagi tibbiy maqolalarni o‘qish, yangi lug‘atlarni mustaqil o‘rganish, tibbiy atamalarni
amaliyotda ishlatishga urinayotganini ko‘rish mumkin bo‘ldi.

Tashqi motivatsiya esa, o‘z mohiyatiga ko‘ra, shaxsni o‘zidan tashqaridagi omillarga
qaram qiladi. Bunday talabalar, odatda, baho olish, imtihonlardan o‘tish, ustozning talabiga
javob berish, stipendiyani saqlab golish kabi magsadlar bilan harakat gilishadi. Ular uchun til
o‘rganish jarayoni ijodiy va qiziqarli emas, balki zarurat yoki majburiyat sifatida gqabul qilinadi.
Shu sababli, tashqi motivatsiya asosan qisqa muddatli bo‘ladi va doimiy o‘quv faolligini
ta’minlamaydi. Tadqiqot davomida bu guruhdagi talabalar ko‘proq dars materiallarini yod
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olishga, testlarga tayyorlanishga intilgani, lekin tilni amaliyotda qo‘llashda ishtirok etmaganlari
aniglandi.

O‘quv jarayonining muvaffaqiyatli bo‘lishi uchun faqat o‘quv dasturi yoki
o‘qituvchining yondashuvi yetarli emas. Ta’lim sharoiti, o‘qituvchining psixopedagogik
yondashuvi, talabalarga nisbatan munosabati va o‘rgatish uslubi ham motivatsiyaning
shakllanishiga kuchli ta’sir ko‘rsatadi. Intervyu natijalarida ko‘plab talabalar o‘zlarining ichki
motivatsiyasi o‘qituvchining darsdagi interaktiv uslublari, kasbiy hayot bilan bog‘liq
topshiriglar, hamda real hayotiy misollar tufayli shakllanganini bildirganlar. Boshga tarafdan,
darslar faqat grammatikaga asoslangan, monoton bo‘lgan hollarda talabalar qiziqishini
yo‘qotgan va o‘rganish jarayoni tashqi rag‘batga bog‘liq holda qolgan. Shu o‘rinda
motivatsiyani kuchaytirish bo‘yicha samarali strategiyalarni ishlab chiqish zarur. Xususan,
tibbiyotda xorijiy tilni kasbiy ehtiyojlarga bog‘lash, ya’ni ESP (English for Specific Purposes)
yondashuvidan foydalanish muhimdir. Bunda til o‘rgatish darslari oddiy grammatik mashqlar
emas, balki tibbiy matnlar, shifokor-bemor suhbatlari, klinik holatlarning ingliz tilidagi tahlili,
xalgaro magolalarning tarjimasi va tahliliga asoslanadi. Bu esa talabalarda kasbiy
identifikatsiyani kuchaytiradi va ichki motivatsiyani uyg‘otadi.

Bundan tashgari, ragamli vositalar va multimedia kontentlaridan foydalanish, tilni mobil
ilovalar, interaktiv platformalar orqali o‘rgatish talabalar ishtirokini oshirishda muhim rol
o‘ynaydi. Tadqiqot davomida bunday resurslardan foydalangan talabalar tilni o‘zlashtirishda
yugori natijalarga erishgani aniglandi. Bu holat, zamonaviy texnologiyalarning motivatsiyani
mustahkamlovchi vosita sifatidagi ahamiyatini ko‘rsatadi.

Muhim jihatlardan biri — o‘qituvchi va talaba o‘rtasidagi muloqot sifati va psixologik
iglimdir. O‘qituvchining ijobiy munosabati, rag‘batlantirish usullari, talabaga ishonch bilan
qarashi motivatsiya shakllanishida muhim psixologik asos bo‘lib xizmat qiladi. Intervyularda
ishtirok etgan talabalar, aynigsa, o‘zlarini tinglaydigan, rag‘batlantiradigan va faol ishtirokga
chorlaydigan o‘qituvchilarning darslarini “eng samarali va foydali” deb baholashgan. Tibbiy
ta’limda xorijiy tilni o‘rgatish samaradorligini oshirish uchun ichki motivatsiyani
kuchaytirishga alohida e’tibor qaratish zarur. Buning uchun o‘quv dasturlarini kasbiy
yo‘naltirilgan qilish, interaktiv va zamonaviy metodlarni qo‘llash, talabalar ehtiyojiga mos
yondashuvlarni ishlab chigish lozim. Tashgi motivatsiya zarur, biroq u mustahkam bilim va
bargaror o‘rganish jarayoni uchun yetarli emas. Ichki motivatsiyani shakllantirish orqali
talabalarda xorijiy tilga bo‘lgan ijobiy munosabat va mustahkam til kompetensiyasi vujudga
keladi.

XULOSA: Tibbiyotda xorijiy tilni, aynigsa ingliz tilini samarali o‘rgatish jarayoni,
bugungi kunda nafaqat kasbiy bilimlar, balki xalgaro maydondagi raqgobatbardoshlik, axborotga
erkin kirish va ilmiy faoliyatda ishtirok etish imkonini ta’minlovchi muhim omilga aylangan.
Ushbu magolada tibbiy oliy ta’lim muassasalarida xorijiy til o‘rganish jarayonida talabalar
motivatsiyasining turli ko‘rinishlari, ularning mazmuni, sifati va ta’lim natijalariga ta’siri ilmiy
asosda tahlil gilindi.
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Tadqiqot natijalari shuni ko‘rsatdiki, ichki motivatsiya xorijiy tilni ongli, chuqur va
barqaror tarzda o‘zlashtirishda hal giluvchi omildir. Bunday motivatsiya shaxsiy ehtiyoj, kasbiy
rivojlanishga intilish, mustaqil fikrlash va kelajakda malakali mutaxassis bo‘lishga bo‘lgan
ishtiyoq bilan bog‘liqdir. Ichki motivatsiyali talabalar darslarda faol gatnashadi, mustaqil
o‘rganishga intiladi, tilni o‘rgatish doirasidan tashqgariga chiqib, real hayotga tadbiq etishga
harakat giladi.

Tashqgi motivatsiya esa, asosan, baho olish, imtihon topshirish yoki muayyan talablarni
bajarishga qaratilgan bo‘lib, qisqa muddatli natijalarga olib keladi. Bunday talabalar til
o‘rganishni majburiyat sifatida qabul qiladi, chuqur va amaliy bilim olishga kamroq harakat
giladi. Bu holat, til kompetensiyasining yetarlicha shakllanmasligiga olib keladi.

Shuningdek, o‘qituvchilarning pedagogik yondashuvi, o‘quv dasturining kasbiy
ehtiyojlarga mosligi, darslardagi interaktivlik, texnologik vositalar bilan boyitilgan metodlar
motivatsiyaga kuchli ta’sir ko‘rsatishi aniqlangan. O‘quv muhitining psixologik jihatdan qulay
bo‘lishi, talabalarga individual yondashuv asosida ishlash motivatsiyani mustahkamlovchi
muhim omillardan biridir.

- Mazkur tadgiqotdan kelib chigib quyidagi amaliy tavsiyalarni ilgari surish
mumkin:

- Tibbiy ingliz tilini kasbiy kontekstda o‘rgatish (ESP yondashuvi);

- O‘quv jarayoniga multimedia vositalarini joriy etish;

- O‘quvchilarning ichki motivatsiyasini shakllantiruvchi topshiriglar va
metodikalar ishlab chiqgish;

- O‘qituvchilar uchun motivatsiyani oshirishga qaratilgan malaka oshirish
kurslarini tashkil etish.

Xulosa qilib aytganda, tibbiy ta’limda xorijiy tilni o‘rgatishda ichki va tashqi motivatsiya
o‘rtasidagi muvozanatni topish, ayniqsa ichki motivatsiyani rag‘batlantirish — zamonaviy
tibbiyot kadrlarini yetishtirishda muhim omil hisoblanadi. Bu esa nafaqat ta’lim sifati, balki
sog‘ligni saqlash tizimining xalgaro integratsiyasiga xizmat qiladi.
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Annotatsiya. Ushbu maqolada bo‘lajak hamshiralarni amaliy kompetentligini oshirish
masalalari yoritilgan. Unda bugungi kunda hamshiraning maqomini manipulyatordan o‘z
vakolatlari doirasida mustaqil ravishda hamshiralik faoliyatini amalga oshiradigan
raqobatbardosh mutaxassisga o‘zgartirish uning kasbiy malakasiga yuqori talablarni qanday
qo‘yish tahlil gilingan. Bo‘lajak hamshiralarni simulyatsiya texnologiyasidan foydalanib
o‘qitish orqali ularni malakali kadr bo‘lib yetishishlarida muhim.

Kalit so‘zlar: simulyatsiya, kompetentsiya, manipulyator, kognitiv faoliyat,
eksperimental, potensial, amaliy kompetentlik, modellashtirish.

METOANYECKHUE OCHOBBI OPTAHU3AIINUU CUMYJIAIIUOHHOI'O
OBYYEHUS IO ®OPMUPOBAHUIO MIPAKTHYECKON KOMIIETEHTHOCT U
BYAYIIUX MEJJUIIUHCKUX CECTEP

AHHOTaumMsi: B crathe paccMaTpuBarOTCs BOMPOCHI,CBSI3AHHBIE C TMOBUIIIEHUEM
MPAKTUYECKOM KOMIIETEHTHOCTH OyAyIIMX MEIUIIMHCKUX CecTep. AHaIM3upyercs, Kax
M3MEHEHHE  CTaTyca  MEIMIIMHCKOM  CecTpbl  CEBOAHSA  OT  MaHUIYJISTOpa K
KOHKYPEHTOCTIOCOOHOMY CHEIUANKCTY, CAMOCTOSTEIHLHO OCYIIECTBISIONMIEMY CECTPUHCKYIO
NESATEIPHOCT B paMKaX CBOUX TOJHOMOYHWH, TpeOyIOT BBICOKMX TpeOoBaHUN K €€
npodeccuoHaIbHON KBaMPuKkau. BaxxHo 00yuaTh OyAylnX MEICECTEP C UCTIOJIb30BAHUEM
TEXHOJIOTUN CUMYJISIINH, YTOOBI TOMOY UM CTaTh KOMIIETEHTHBIMH CIIEIIUAJIUCTAMHU.

KiroueBble ci1ioBa: MoACIMPOBAHUE, KOMIIETEHTHOCTh, MAHUITYJIATOP, ITO3HABATEIbHAS
NEeATEIbHOCTh, SKCIIEPUMEHTAIIbHBIN, MOTEHIINAI, TPAKTUYECKAS] KOMIIETEHTHOCTD.

METHODOLOGICAL BASIS OF ORGANIZING SIMULATION TRAINING IN
FORMING THE PRACTICAL COMPETENCE OF FUTURE NURSES

Annotation: This article discusses the issues of improving the practical competence of

future nurses. It analysez how to change the status of a nurse from a manipulator to a competitive
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specialist who independently performs nursing activities within the scope of his competence,
setting high requirements for his professional qualifications. It is important to train future nurses
using simulation technology to help them become qualified personnel.

Key words: simulation, competence, manipulator, cognitive activity, experimental,
potential, practical competence, modeling.

KIRISH

Mamlakatimiz aholisiga tibbiy yordam ko‘rsatish sifatini yaxshilashga qaratilgan
sog’ligni saqlash tizimi oldida turgan muammolarni hal qilish uchun o‘rta tibbiy xodimlarini
tayyorlash masalasi ustuvor vazifa hisoblanadi. Sog’ligni saqlash tizimini modernizatsiya
qilish, bozor sharoitlariga moslashish ta’lim muassasalariga raqobatbardosh bitiruvchilarni
tayyorlashning amaliyotga yo‘naltirilgan va innovatsion yo‘nalishini kuchaytirish, ularni ish
bilan ta’minlash va ish joyida mustahkamlash zarurligini taqozo etadi. Bu butun sanoatning va
alohida ish beruvchining — sog’ligni saqlash muassasalarining ehtiyojlarini qondirishga imkon
beradi.

“Hamshiralik ishi” mutaxassisligi bo‘yicha mamlakatimiz Davlat ta’lim standartini
amalga oshirish doirasida simulyatsion usullar majmuasini qo‘llash bo‘yicha o‘quv-uslubiy
materiallar  tizimlashtirilmagan.  Bo‘lajak  hamshiralarning  shakllangan = amaliy
kompetentsiyalari darajasini aniglash uchun nazorat va baholash vositalari ishlab chigilmagan.
Ushbu holatlar kelajakdagi hamshiraning amaliy kompetentsiyasini shakllantirishning samarali
vositasi sifatida simulyatsiya qilingan o‘qitish usullarini ishlab chiqish va joriy etish
muammosini dolzarblashtiradi.

ADABIYOTLAR TAHLILI VA METODLAR

Amaliy sog’ligni saqlashning zamonaviy ijtimoiy-iqtisodiy sharoitlari, ragobat va bozor
munosabatlarini yanada rivojlantirish, raqobatbardosh tibbiyot mutaxassisini tayyorlashda,
murakkab ishlab chiqarish vazifalarini bajarishga qodir, oz faoliyatini samarali tashkil etish va
rejalashtirishni biladigan, amaliy kompetentsiyalarga ega bo‘lgan shaxs sifatida yuqori
talablarga ega. Hozirgi kunda kasbiy ta’limning oldiga tibbiy ta’lim talabalarining shaxsiy
rivojlanishi va ularning kelajakdagi yetuk mutaxassis sifatida kasbiy shakllanishining
xususiyatlari va qonuniyatlarini hisobga oladigan o‘quv jarayonining bunday tizimini yaratish
vazifasi yuklatilgan. Bo‘lajak hamshiralarning shaxsiy rivojlanishi va ularning amaliy
kompetentsiyalarini shakllantirish zamonaviy oliy ta’lim muassasasi ishini takomillashtirish
nazariyasi va amaliyotida muhim o‘rin tutadi, [??,%®] buning sababi esa shundaki, o‘qish paytida
kasbni birlamchi “o‘zlashtirish” bosqichida uning o‘zini o‘zi belgilash jarayoni amalga
oshiriladi. Hayotda, hayotiy va dunyogarashlarini shakllantirish, kelgusi faoliyat, xulg-atvor va

22 Belkin, A. S. Kompetentsiya. Professionallik. Mahorat / A. S. Belkin. Chelyabinsk: OAJ
Yuj. - Ural. nash, 2004 yil. 171 b.

23 Safin, R. S. Kasbiy ta'lim o'gituvchilarini tayyorlashda kompetentsiyaga asoslangan
yondashuv muammolari / L. Nurullin, R. S. Safin, I. E. Vildanov, R. N. Abitov// Qozon
davlat arxitektura-qurilish universiteti yangiliklari. - 2011. - N 3. 277-282-betlar
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aloga usullarini o‘zlashtiradilar. E.A. Rogov bo‘lajak hamshirlarning kasbiy faoliyatni
rivojlantirish jarayonida ularning rivojlanishi va shakllanishi masalalarini ko‘rib chiqib,
kasbiylik bilan bog’laydi va ijtimoiy ahamiyatga ega faoliyat deb hisoblaydi. Shuningdek, uni
amalga oshirish maxsus bilim, ko‘nikma va malakalarni (kasbiy kompetentsiyalarni) va
shaxsning kasbhiy aniglangan xususiyatlarini talab giladi deb ta’kidlaydi [?*]. Bo‘lajak
hamshiralarning amaliyotdagi shaxsiy, faoliyat yondashuvi bilan chambarchas bog’liq bo‘lgan
asosiy tamoyillarni qo‘llash, faoliyat shaxs rivojlanishining asosi, vositasi va hal giluvchi sharti
ekanligi bilan bog’liqdir. Pedagog V. 1. Zagvyazinskiyning so‘zlariga ko‘ra, ta’lim jarayonida
hamshiralarning shaxsiy faoliyat yondashuvini amalga oshirish, uning markaziy bo‘g’ini
talabalarning shaxsiyati va ularni o‘qitish bo‘lib, talabalar faoliyatiga asoslangan ta’limning
bunday mazmunini ishlab chigishni talab qiladi [*®].Biz ko‘rib chiqayotgan bo‘lajak
hamshiralarni simulyatsion o‘qitish usullari aynan shu tamoyillar ta’lim asoslarini amalga
oshirishga qaratilgan deb hisoblaymiz. Bo‘lajak hamshiralarning kelgusidagi amaliy
faoliyatining asosiy va muhim gismi ularga biriktirilgan aholiga birlamchi tibbiy-ijtimoiy
yordam ko‘rsatish, profilaktika va reabilitatsiya tadbirlarini tashkil etish, bemor va tibbiyot
xodimlari uchun xavfsiz shifoxona muhiti uchun sharoit yaratish, manipulyatsiya texnikasi va
turli kasalliklar va turli holatlarda jarohatlangan bemorlarga g’amxo‘rlik qilishdir.
Hamshiralarning bunday keng doiradagi vazifalari ma’lum bir umumiy va kasbiy
kompetentsiyalarni, shaxsning kasbiy muhim shaxsiy xususiyatlarini o‘zlashtirishni talab
qiladi, bo‘lajak hamshiraning amaliy kompetentsiyasini shakllantirishga hissa qo‘shadi.
Shuning uchun, biz taniqli pedagog A. A. Verbitskiyning kontekstli ta’lim nazariyasini kvazi-
kasbiy (o‘quv jarayonini real hayotga bog‘lab o‘rganish) orqali bo‘lajak hamshiralarga o‘quv
va kognitiv faoliyatlarini kasbiy faoliyatlariga aylantirish, kasbiy faoliyatlarining ajralmas
predmet tarkibini simulyatsiya qilingan o‘yin va o‘yin usullari bilan modellashtirish orqali
o‘quv jarayonini to‘yingan, mazmunli va amaliyotga yo‘naltirilgan holda o‘qitish nuqtai
nazarini qo‘llab quvvatlaymiz. Simulyatsiya sharoitida yaratilgan bo‘lajak hamshiralarning
kasbiy holatlari (o‘yin usullari), davolanayotgan bemorlarga va birga faoliyat olib borayotgan
hamkasblari bilan munosabatlar jarayonlari kelajakdagi hamshiralarning shaxs sifatida o‘zini
o‘zi anglashiga yordam beradi.[jodiy salohiyatni oshirish, ularning umumiy va kasbiy
kompetentsiyalarini, kasbiy-muhim shaxsiy xususiyatlarini va amaliy tajriba ko‘nikmalarini
shakllantiradi.

Qo‘yilgan vazifalarni hal qilish va gipotezani sinash uchun quyidagi tadqiqot usullari
qo‘llanilgan:

- nazariy: me’yoriy, o‘quv-uslubiy hujjatlar, falsafiy, psixologik, pedagogik manbalar,
dissertatsiyalar va referatlar, konferentsiya materiallari va davriy professional nashrlarni
o‘rganishda tahlil va sintez; taqqoslash-olimlarning turli garashlarini taggoslash, tadgigot

% Rogov, E. A. Amaliy ta'lim psixologining kitobi: darslik/ E. A. Rogov. M.: Vlados, 1995 yil. 529 b.
%5 Zagvyazinskiy, V. I. Ta'lim nazariyasi. Zamonaviy talgin / V. |. Zagvyazinskiy. M.: Akademiya nashriyot markazi, 2005- 232 b.
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yo‘nalishlari va kontseptual va kategorik apparatlarni aniqlash; simulyatsiya o‘qitish usullarini
qo‘llash bo‘yicha pedagogik tajribani tagqoslash va umumlashtirish;

- empirik: to‘g’ridan-to‘g’ri va bilvosita kuzatish, suhbatlar, bo‘lajak hamshiralar va
o‘qituvchilar bilan so‘rovnoma; sinov, ekspert baholash usuli; bo‘lajak hamshiraning amaliy
kompetentsiyasini shakllantirish ko‘rsatkichlari dinamikasini o‘rganish uchun monitoring,
simulyatsiya o‘qitish usullarini joriy etish samaradorligini aniglash uchun pedagogik tajriba;

- sifatli va miqdoriy tahlil gilish uchun tajriba natijalarini gayta ishlashning matematik
usullaridan foydalanilgan.

NATIJALAR VA MUHOKAMALAR

Bo‘lajak hamshiralarning amaliy kompetentsiyalarini shakllantirishda, o‘yin
bo‘lmagan (vaziyatli) va o‘yin (simulyatsiya) o‘qitish usullarini bosqichma-bosgich va
tizimli qo‘llash orqali o‘qitish bir qator simulyatsiya usullarini amalga oshirishni talab giladi.
Bo‘lajak hamshiralarga beriladigan ta’limda kognitiv, kvazi-kasbiy va kasbiy faoliyatlarining
shakllanishi kelajakdagi hamshiralarning amaliy faoliyatlarini amalga oshirish uchun zarur
bo‘lgan umumiy va kasbiy kompetentsiyalar to‘plamini va shaxsning kasbiy va muhim
fazilatlarini egallashi orqali sodir bo‘ladi.

Bo‘lajak hamshiralarda umumiy va kasbiy kompetentsiyalarni rivojlantirish va
takomillashtirish kasbiy faoliyat ko‘nikmalarini o‘zlashtirishda simulyatsion o°‘qitish
texnologiyalari uchun asos bo‘lib xizmat qiladigan o‘yin o‘qitish usullarini (rollarni bajarish,
moderatsiya (kengash), ishbilarmonlik o‘yinlari bilan amaliyot) kompleks qo‘llash orqali
amalga oshiriladi.

Bo‘lajak hamshiralarning kasbiy faoliyatini o‘zgartirishning ushbu tanlangan
bosqichlari qat’iy ketma - ketlikda amalga oshiriladi va qo‘llaniladigan simulyatsion
usullarining majmuasi amaldagi usullarning ketma-ketligi va murakkabligi tamoyillariga,
kelajakdagi hamshiralarning amaliy kompetentsiyalarini samarali shakllantirish uchun ularni
o‘quv jarayoniga joriy etishning uzluksizligi va tizimliligiga muvofiq amalga oshiriladi.

Bo‘lajak hamshiralarni kasbiy tayyorlash jarayoni mustaqil ravishda tagdim etilgan va
0°‘ziga xos xususiyatlar va ijobiy tomonlarga ega bo‘lgan tamoyillar, shartlar, texnologiyalar,
yondashuvlarni aniglashni 0‘z ichiga gamrab oladi. Bo‘lajak hamshiralar kasbiy tayyorgarlik
tizimining nazariy asosi uning asosiy tarkibiy qismlarini ishlab chiqishda yetakchi qo‘llanma
bo‘lib xizmat giladigan kasbiylashtirishning yaxlit kontseptsiyasidir. Hamshiralarning kasbiy
tayyorgarligi jarayonida qo‘llaniladigan yondashuvlarning o‘zgarib turishi (shaxs-faoliyat,
kontekstual, interaktiv; daraja va kompetentsiya) tibbiy ta’limni modernizatsiya gilish
kontseptsiyasining ustuvor yo‘nalishlari va ish beruvchi sifatida amaliy sog’ligni saqlash
talablari bilan belgilanadi. Biz shaxs-faoliyatini (talaba, yaxlitlik, izchillik, o‘zgaruvchanlik
va kasbiy tayyorgarlik usullarini tanlash imkoniyatini yaratishni talab giladigan faoliyat
subyekti sifatida harakat giladi), modulli kompetentsiyani (kompetentsiyalarni shakllantirish
kasbiy modulni umumiy kasbiy fanlar bilan yaqin aloqada (integratsiya) o‘rganish jarayonida

amalga oshiriladi), kontekstli (kasbiy faoliyatni izchil shakllantirish, o‘quv, kognitiv va
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kvazi-kasbiy) yondashuvlar, ularning optimal kombinatsiyasi bilan kompetentsiyaga
asoslangan yondashuvni amalga oshirish uchun qo‘shimcha imkoniyatlar mavjud
(bilimlarning tizimli va fanlararo integratsiyasi, faoliyatni shakllantirish modelini ishlab
chigish, talabalarni faoliyatga shaxsiy Kkiritish), bu bizning fikrimizcha, kelajakdagi
hamshiraning amaliy kompetentsiyasini samarali shakllantirishga yordam beradi.

Bo‘lajak hamshiralarning amaliy kompetentsiyasini shakllantirish darajasini baholash
uchun uning tarkibiy qismlarini ajratib ko‘rsatish kerak.

Zamonaviy, yetuk hamshira qanday bo‘lishi kerakligi haqida juda ko‘p fikrlar berilgan

[*1], Mehribonlik, sezgirlik, hamdardlik qobiliyati va boshqalar ko‘pincha sanab o‘tiladi,
ammo mamlakatimiz Davlat ta’lim standartini amalga oshirish doirasida bo‘lajak hamshira
mutaxassisiga quyidagi talablar qo‘yiladi: hamshiralar oldiga qo‘yilgan vazifa tasniflarini
xatosiz va mohirona bajarish, bemorlar bilan malakali muloqot qobiliyatiga ega bo‘lishi va
0°‘z kasbi doirasida bemorlarga malakali maslahatlar berishlari, kasbiy kompetentsiyaga ega
bo‘lishlari. Amaliy kompetentsiya tarkibiy qismlarini tahlil qilishda biz bo‘lajak hamshira
kasbining xususiyatlariga muvofiq shakllantirilishi kerak bo‘lgan kasbiy fazilatlarga alohida
e’tibor garatdik — “muvaffaqiyatli amaliy faoliyatni amalga oshirishga tayyor, kasbiy
faoliyatdagi texnologiyalarning o‘zgarishiga yo‘naltirilgan, ijtimoiy va kasbiy
harakatchanlikka tayyor, ijodiy tashabbusni namoyish etishga tayyor va boshqalar”.

Bo‘lajak hamshiralarning kelajakdagi kasbiy faoliyatlarining yuqorida muhokama
qilingan xususiyatlariga asoslanib, amaliy kompetentsiyaning tarkibiy qismlarini biz to‘rt
guruhga bo‘lamiz:

1. Birinchi guruh-amaliy kompetentsiyaning motivatsion-magsadli tarkibiy gismini
shakllantirishning mezon ko‘rsatkichlari.

2. Ikkinchi guruh - amaliy kompetentsiyaning kognitiv komponentini baholash.

3. Uchinchisi-amaliy kompetentsiyaning faoliyat komponentini shakllantirish
ko‘rsatkichlari.

4. To‘rtinchi guruh-samarali va baholovchi amaliy kompetentsiyaning zo‘ravonlik
darajasini tavsiflovchi ko‘rsatkichlar.

Olimlar 1. A. Zimniy, A. K. Markova, V. A. Slastenin va boshqalarning bo‘lajak
hamshiralarning kasbiy kompetentsiyaning tarkibiy mazmuni masalalari bo‘yicha asarlariga
asoslanib va hamshira faoliyatining o‘ziga xosligini hisobga olgan holda, biz kelajakdagi
hamshiraning amaliy kompetentsiyasining tarkibiy gismlarini anigladik:

- motivatsion-maqgsadli (amaliy faoliyatga tayyorgarlikning muhimligini anglash,
kasbiy yo‘nalish (shaxsiy tashabbus va kasbiy o‘sish), umumiy va kasbiy kompetentsiyalarni
shakllantirish va takomillashtirish orgali amaliy faoliyatga qgiziqish, shaxsning kasbiy va
muhim fazilatlari),

- kognitiv (amaliy faoliyatni amalga oshirish uchun zarur bo‘lgan kasbiy bilimlarni
o‘zlashtirish, o‘quv kognitiv faoliyatini shakllantirish (o‘quv materialini tushunish, tahlil
qilish, umumlashtirish, ma’lumotni o‘zgartirish),
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- faoliyat (gnostik, konstruktiv, operatsion, kommunikativ va tashkiliy ko‘nikmalar),

- refleksiv-baholovchi (o‘z faoliyati natijalariga baholash munosabati (introspektsiya,
0°‘zini 0°zi boshqarish, amaliy faoliyatda o‘zini takomillashtirish).

XULOSA

Bo‘lajak hamshiralarning kelajakdagi kasbiy faoliyatlari o‘ziga xos, ko‘p qgirrali, hissiy
jihatdan boy, “inson-inson” sohasiga tegishlidir (E. A. Klimov). Bo‘lajak hamshiralarning
kelgusidagi faoliyatlarida psixofizik stress va stressli vaziyatlarni keltirib chigaradigan
omillarning yuqgori foizi bilan birga keladi, shuning uchun kasbiy hamshiralik faoliyatining
samaradorligi nafagat umumiy va kasbiy kompetentsiyalarning shakllanish darajasi, balki
uning faoliyat turiga garab fazilatlari bo‘lgan kasbiy va muhim shaxsiy fazilatlarni
rivojlantirish bilan ham belgilanadi.

lImiy-tadqiqot adabiyotlarini nazariy tahlil qilib, kelajakda bo‘lajak hamshiralarning
amally kompetentsiyalarini shakllantirishda simulyatsiya qilingan o‘qitish usullarini
qo‘llashning shubhasiz afzalligi to‘g’risida xulosa chiqarishga imkon beradi. Kelajakda bo‘lajak
hamshiralarning amaliy kompetentsiyalarini shakllantirishda bir gator simulyatsion usullarni
qo‘llash orqali samaradorlikga erishish mumkin.
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Abstract. This study investigates using deep learning (DL) as a novel educational
framework for instructing English as a foreign language, specifically targeting ICT students in
Uzbekistan. Rooted in cognitive and constructivist theories, DL emphasises meaningful
knowledge construction, critical thinking, and learner autonomy, contrasting with traditional
surface learning strategies such as rote memorisation and grammar drills. The paper reviews
foundational theories from Marton and Siljo to Bloom’s revised taxonomy, and integrates
contemporary models such as the Deeper Learning Cycle. It also compares surface and deep
learning methods to highlight the cognitive and communicative benefits of DL in foreign
language instruction. The results indicate that DL enhances long-term retention, contextual
language application, and personal involvement in learning, rendering it especially pertinent in
higher education environments where students must develop practical language competencies
for academic and professional achievement. The study indicates that DL is not only a method
or instrument, but a whole educational strategy that requires further adaptation and
implementation in multilingual and technology-enhanced classrooms.

Key words: deep learning, surface learning, teaching foreign language, Bloom's
taxonomy, active learning, passive learning.

INTRODUCTION

Cognitive and digital changes are redefining the field of education in today's age of fast
technology development and big data. Deep learning (DL) has surfaced among the changing
pedagogical paradigms as a vital tool for promoting meaningful information acquisition,
particularly in foreign language instruction. Envisioned initially by Marton and Salj6é (1976) to
differentiate between surface and deep cognitive involvement, deep learning is increasingly
used as a practical teaching tool rather than just a theoretical discussion. Unlike surface learning,
which is defined by rote memorising and passive knowledge absorption, deep learning
encourages analytical thinking, conceptual understanding, learner autonomy, and the ability to
apply knowledge in different settings.
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The importance of this strategy is evident in foreign language instruction, where active
student involvement and integration of complicated cognitive processes, socio-cultural
communication, and active learner participation are vital. For Information and Communication
Technology (ICT) majors, knowing English is a language objective and a practical need for
worldwide academic and professional involvement. The inclusion of DL techniques into
language courses in Uzbekistan, where English education is given more priority in higher
education, offers hope for enhancing students' ability to communicate, critical thinking, and
lifelong learning skills. The deep learning method in foreign language teaching is explored in
this paper along with its theoretical underpinnings and practical uses. It assesses how DL ideas
could improve English language acquisition among ICT students in Uzbekistan, surveys
academic viewpoints from Western and Asian scholars, and investigates cognitive frameworks
including Bloom's revised taxonomy and the Deeper Learning Cycle. This paper intends to help
create more efficient, learner-centred foreign language teaching methods by analysing the
differences between surface and deep learning and considering the linguistic, pedagogical, and
psychological dimensions of the DL model.

LITERATURE REVIEW AND METHODS

The era of big data has arrived in modern civilisation, bringing abundant data and
resources. The challenge facing educators today is how to effectively apply them and allocate
fragmented time to implement a deep learning approach into the foreign language teaching
process. Inclinations and challenges, which are identified in the Horizon report (Elementary
Education Version, 2014)%, are "achieving deep learning", indicating that research on learners'
capacities to generate internal cognitive structure and resolve pragmatic problems is relevant.
Is deep learning a method, tool, approach or technique? This paragraph aims to summarise and
discuss the theme in detail.

The phrase "deep learning" was first put forward by American academics Ference Marton
and Roger Saljo in their 1976 study On Qualitative Difference in Learning: Outcome and
Process?’. In an experiment aimed at helping schoolchildren improve their reading skills, they
first proposed surface and deep learning concepts. Deep learning aims to understand the article's
concept and scholarly meaning. Other academics like Ramsden?, Entwistle?®, and Biggs®
refined their theories in their studies. Furthermore, scientists from the American Research

26 https://library.educause.edu/resources/2014/1/2014-horizon-report

27 Marton, F. and Saljo, R. (1976) On Qualitative Differences in Learning: I—Outcome and Process.

28 Ramsden, P. (1988). Context and Strategy: Situational Influences on Learning. Learning Strategies and Learning Styles, 3, 159-
184.

29 Evans, B. and Honour, L. (1997) Getting inside Knowledge: The Application of Entwistle’s Model of Surface/Deep Processing

in Producing Open Learning Materials. Educational Psychology, 2, 127-139.
https://doi.org/10.1080/0144341970170109

30 Biggs, J.B. and Collins, K.F. (1982). Evaluating the Quality of Learning: The SOLO Taxonomy. Academic Press, New York.
https://doi.org/10.1016/C2013-0-10375-3
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Institute and Huberman3! stated that DL refers to a thorough understanding of precision; this
method helped solve appropriate problems in humanitarianism and other sciences®.
Additionally, Wiggins and McTighe found that learners' self-knowledge and opinion
formulation were enhanced by DL experience with Bloom's taxonomy (Wiggins & McTighe)*.
Teachers can utilise these conversations as a framework for self-evaluation of their work,
creating interactive exercises with students, and creating assignment questions that encourage
deep learning (see picture 1). Anderson and Krathwohl (2001) have slightly but significantly
altered Bloom's original. We have a framework for classifying questions using the modified
taxonomy, which helps students engage in active learning.
Picture 1

Bloom's Taxonomy by Anderson and Krathwohl

Creating

Ewvaluating

Analyaing

Applying

/ Undersatanding \
/ Remembering \

Asian researchers have just recently used research on DL. For the first time, Ling and Li
Jiahou (2005) discovered that Chinese specialists required DL to apply their learned material to
situations outside of the classroom®. Ye Xiaoyun later suggested that DL and SL were
continuous and combined when learning/teaching subjects, rather than mutually exclusive®.
Guo Hua (2016) believed that for deep learning to occur, teachers needed to provide direction
and explain complex concepts in class®*®. According to Cui Yunhuo (2017), deep learning is a
process in which pupils demonstrate high input, high cognitive ability, and meaningful
engagement in the intricate learning environment that teachers have constructed®’.

RESULTS

31 Huberman, M., Bitter, C., Anthony, J. and O’Day, J. (2014) The Shape of Deeper Learning: Strategies, Structures, and Cultures in
Deeper Learning Network High Schools. American Institutes for Research, Washington, DC.
32 Johnson, L., Adams Becker, S., Estrada, V. and Freeman, A. (2015) NMC Horizon Report. 2015 K-12 Edition, the New Media
Consortium, Austin.
33 Wiggins, G. and McTighe, J. (1998) Understanding by Design. ASCD, Alexandria.
34 He, L. and Li, J. (2005) Promoting Students’ Deep Learning. Computer Teaching and
Learning, 5, 29-30.
% Ye, X. and Qin, J. (2006) On Surface Learning and Deep Learning. Software Guide, 2, 19-21.
36 Guo, H. (2016). Deep Learning and Its Significance. Course-Material-Method, 11, 25-32.
37 Cui, Y. (2017) Educational Background to Deep Learning. People’s Education, 20, 43-48.
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In our opinion, using DL of English learning/teaching for ICT students in the Republic
of Uzbekistan provides a way to acquire the language successfully. Hence, teachers play a
significant role in choosing relevant content for teaching and showing the proper way of speech
production.

As for the teaching steps for DL American scholars Eric Jensen & LeAnn Nickelsen
showed the Deeper Learning Cycle in the book Seven Powerful Strategies for Deep Learning,
which provides a reference for the teaching model® (see in Chart 1). It includes such
instructional activities as setting learning objectives, establishing a learning environment,
activating prior knowledge, developing new knowledge, and conducting deep learning
processing. Learning evaluation permeates earlier steps. It is a teaching and learning approach
that supports students in developing their critical thinking skills, acquiring all necessary
knowledge, applying it, and transferring it.

Chart 1.

Deep Learning Cycle

. Creating learning Activating the
Pre-evaluation e © - ©
environment original knowledge
Setting teaching Learning Deep learning _ Forming the
objectives _ evaluation \ processing - new knowledge

Some researchers concentrated on the theoretical underpinnings of the connections
between the main ideas of DL Cycle theory and application (Yang Mei and Li Qi) (see Table
1.2).

Table 1.2

38 Jensen, E. and Nickelsen, L. (2010) Seven Powerful Strategies for Deep Learning. Wun, N., Trans., East China Normal
University Press, Shanghai, 11.
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Theoretical framework of deep learning and key principles

No| Key Principle | Description |
1 (T)T;)al:;l;:;ge& Should focus on developing students” higher-level thinking abilities.

Pre-evaluation for |Must be conducted as a premise of Deep Learning (DL), based on a
-~ |DL systematic strategy supported by empirical scientific research data.

Learning involves interaction between students and the environment,

3 s including teaching materials that create cognitive conflict, cultural
Interaction S P
AARAAARIARAAN context, and diverse activities.

1 Deep Processing Key to DL is creating meaningful situations that enable students to

through Situations |deeply process and construct knowledge.

5| Assessments should align with and reflect the teaching objectives.

\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\\

These ideas and their explanations implement the deep learning process. It must be
modified in a real-world teaching setting to fit the requirements of the English curriculum for
ICT students and help teachers and students reach their objectives of developing effective
communication in the classroom and their social lives.

Under the concept of educational purposes, in most language classrooms, there is a strict
recommendation to divide grammar-focused activities and vocabulary-based activities. Andreas
Muller-Hartmann and Marita Schocker-Ditfurth promote using formulaic language to divide
grammar and vocabulary practice activities. They consider formulaic language to use
conversational phrases, such as chunks of English. Scholars suggest that chunks (conversational
phrases) can be helpful in talk by providing a basic pattern.®® A formulaic language in the DL
cycle, it is significant to use methods, exercises and other techniques. Therefore, the foreign
language teaching process should be guided by the practical use of grammar and vocabulary.
These language competence elements help students understand how the language conveys and
expresses the speech.

DL Horizon Report magazine identified inclinations and challenges in achieving deep
learning (Elementary Education Version in 2014), including generating internal cognitive
structure and resolving pragmatic problems, which is significant.

Using a deep learning approach in Higher educational establishments provides students
with opportunities to learn independently, improve their horizons when adapting to society and
acquire different foreign languages. As a result, students' curiosity, critical thinking, creativity,
communicative competence (speech and language) and imagination will be increased.
According to the development of students' learning capacities and lifetime learning, language

39 Andreas Muller-Hartmann and Marita Schocker-Ditfurth. Introduction to English language teaching. Klett Learntraining: printed
in Germany. 2013. P — 65-66. 183 pages.
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acquisition should be highlighted by teachers in the fusion of teaching and learning processes.
In our research, the deep learning approach plays a crucial role in teaching foreign languages
and English, and theoretical ideas are being focused on the lingua-didactic aspects of it in this
paragraph. In addition, foreign experts and researchers consider that applying a deep learning
approach to teaching allows one to become a more successful and effective learner.

DISCUSSION

The abundance of research results shows two types of knowledge acquisition: surface
learning and deep learning. Due to a foreign language learning/teaching, comprehension,
practising, and mastering are significant. In surface learning, word memorisation, grammar
study, reading authentic texts and listening to general podcasts, audioscripts are common.
Hence, knowledge acquisition by deep learning features differs from the former one. In terms
of characteristics of DL, we can compare the surface with Zhang Hao and Wu Xiujuan's
research results on the article "Study on the Meaning and Cognitive Theory of Deep Learning,"
in the Journal of China Educational Technology.*® The following table explains both visually
(see Table 1.2).

Table 1.2
The comparison of surface learning and deep learning
Deep Learning Surface Learning
Ways of knowledge | Emphasise memorisation | Rote memory (learning something to
memorisation through comprehension be able to repeat it from memory,
rather than to understand it:)*
Cognitive skills Building previous knowledge, | Learning  fragmented, isolated,

trying out results and monitoring | structured knowledge, like concepts,
success, such as self-correction. | principles, etc.

Focusing point Focusing on the core concept of | Focusing on formulas and external
solving a problem cues when solving a problem
Engaging learners in | Autonomy learning Passive learning

the process
Reflection on the | Using different communication | Lack of experience, vocabulary and
status of cognitive | tactics, such as choosing | grammar reflection during the
strategies appropriate phrases from their | learning process

repertoire when expressing ideas
and answering questions.

Transfer ability Capable of applying specific | Not able to use enough concrete
information and understanding in | types of speech.
detail.

Level of thinking Higher-order thinking Lower-order thinking

40 Zhang Hao and Wu Xlujuan, "Study on the Meaning and Cognitive Theory of Deep Learning," Journal of China Educational
Technology, 2012, (10): pp. 7-11.

41 https://dictionary.cambridge.org/dictionary/english/rote-learning. Cambridge Learner's
Dictionary.
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Availability of the | Self-needs. (Conscious | External pressure.
potential learners preparation and finding
appropriate support when needed
to express ideas.

After examining the concept of deep learning and comparing the differences between the
two types of learning, we come to the point of drafting the following features:

Firstly, DL increases learners' autonomy. This may be seen when students use critical
thinking, extend their understanding, and reflect on their communication. Secondly, DL
promotes knowledge acquisition and integration. Deep learning learners/students are skilled at
constructing relationships between old and primary knowledge and comprehending non-
structured content, such as complex ideas, without fully interrupting the flow of speech. Thirdly,
DL develops learners' long-term learning abilities. Deep learning focuses on higher-order
thinking, which improves pupils' ability to learn independently. Regarding learning motivations,
students study for their benefit and voluntarily acquire knowledge and skills.

Acquiring proficiency in a foreign language requires more than simply academic
comprehension. Unlike purely academic subjects like physics or history, mastering a foreign
language requires intellectual comprehension and a more profound learning process involving
engagement, exploration, trial-and-error practice, and self-expression. It is necessary to
transform and integrate what may initially seem like a purely intellectual activity—word
memorisation and grammar rule study—into something more intimate. It must become
ingrained in our thinking and behaviour, a creative outlet for our identities, feelings, and
thoughts. Learning a new language this way becomes an integral part of the learner, not just a
subject for study or a corpus of knowledge.

The fact that rote learning is occasionally prioritised over intellectual comprehension in
traditional foreign language training approaches could be one reason for this*? (Richards &
Rodgers, 2014). Despite criticism, information-centred education is still frequently employed
but has terrible outcomes. For instance, in most countries, most students are dissatisfied with
the English language learning/teaching after secondary school education*® (Benesse, 2006).
According to studies by Alfaye and Tsuda (2002) and Agawa et al. (2011), students express
distaste for studying English and feel demotivated when they face challenges learning
vocabulary and grammar that are heavily stressed*.

Several factors cause an excessive emphasis on memorisation and structural knowledge.
One challenge is that our understanding of the language acquisition process informs how we

%2 Richards, J. C., & Rodgers, T. S. Approaches and methods in language teaching (3 ed.). Cambridge, UK: Cambridge University
Press. (2014).

43 Benesse. (2006). Report of the first basic survey of elementary school English (parents’ survey). Retrieved from
http://berd.benesse.jp/berd/ center/open/report/sleigh/hogosya/index
4 Agawa, T., Abe, E., Ishizuka, M., Ueda, M., Okuda, S., Carreira-Matsuzaki, J., . . . Shimizu, S. (2011). Preliminary study of
demotivating factors in Japanese university English learning. The Language Teacher, 35(1), 11-16.
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teach. Do we view language learning as an additive process akin to depositing into a knowledge
bank? Does human memory become more assertive with repeated use of English? Is learning a
language a problem that must be resolved before engaging in communicative activities?
Educators need to reevaluate their core assumptions about language acquisition to find proper
answers to these questions.

In foreign language acquisition, intellectual knowledge (which we can control
consciously in our brain) and intuitive knowledge (Understanding information about a subject
you get by experience or study, which is known only to one person) are essential for the student.
Language experts highlight these knowledge concepts with implicit and explicit knowledge.
Explicit knowledge can be defined as knowledge we are consciously aware of and can
potentially articulate in a verbal statement (Anderson®, Ellis*, Hulstijn*’, Roehr-Brackin“®).
Examples of explicit knowledge include the vocabulary and pedagogical grammar rules. By
contrast, implicit knowledge can be understood as intuitive knowledge accessed via automatic
processing and can be used in performance®.

Conclusion

With an emphasis on English language acquisition among ICT students in Uzbekistan,
this study has investigated using the deep learning (DL) approach as a transformational
pedagogical framework in foreign language instruction. By encouraging critical thinking,
knowledge integration, and learner autonomy, DL, which has its roots in cognitive and
constructivist learning theories, goes beyond conventional surface-level teaching strategies. In
contrast to isolated grammar exercises and mechanical memorisation, deep learning emphasises
meaningful interaction with the material, allowing students to internalise language through
contextualised communication, problem-solving, and active discovery.

This study has shown how DL can be modified to satisfy the cognitive and
communicative requirements of higher education students in technical fields by synthesising
fundamental theories, such as Bloom's updated taxonomy, Marton and Saljé's original
differentiation between surface and deep learning, and more recent models like the Deeper
Learning Cycle. The comparison of surface and deep learning further supports the pedagogical
requirement of implementing DL techniques to improve language competence and lifelong
learning skills.
Implementing deep learning techniques can be crucial in addressing students' communication
difficulties and preparing them for academic and professional settings worldwide in the unique
context of Uzbekistan's ICT education industry.

% Anderson, J. R. (2005). Cognitive psychology and its implications (6th ed.). Worth Publishers.
6 Ellis, R. (2005). Measuring implicit and explicit knowledge of a second language: A psychometric study. Studies in
Second Language Acquisition, 27(2), 141-172. doi: 10.1017/S0272263105050096
4" Hulstijn, J. H. (2005). Theoretical and empirical issues in the study of implicit and explicit second-language learning:
Introduction. Studies in Second Language Acquisition, 27(2), 129-140. doi: 10.1017/S0272263105050084
8 Roehr-Brackin, K. (2018). Metalinguistic awareness and second language acquisition. Routledge.
4 Dornyei, Z. (2009). The psychology of second language acquisition. Oxford University Press.
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As facilitators and curriculum designers, teachers need to be able to successfully
incorporate DL principles into language instruction and have a solid understanding of them. By
doing this, they can help create autonomous, thoughtful, and skilled language users who can
successfully navigate intricate, multilingual situations.

Finally, the results of this study provide credence to the claim that deep learning is a
holistic educational strategy that has the potential to improve foreign language instruction
significantly, rather than just being a technology. Future research should examine how it might
be used practically in various classroom contexts and evaluate its long-term effects on student
results, especially in technologically advanced and multilingual learning environments.
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Abstract: This article explores the application of machine learning (ML) in predicting
and enhancing student motivation and engagement in educational settings. By leveraging
advanced algorithms and data-driven insights, ML offers transformative opportunities to
identify at-risk students, personalize learning experiences, and optimize engagement strategies.
The study reviews key ML techniques, discusses their implementation in educational contexts,
and highlights challenges and future directions for integrating ML to foster better academic
outcomes.

Key words: student motivation, engagement, evaluation, observation, teacher-centered,
plan.

TALABALAR MOTIVATSIYASI VA FAOLLIGINI OLDINDAN BILISH VA
OSHIRISH UCHUN MASHINANI O'RGANISH

Annotatsiya: Ushbu magola o'quvchilarning motivatsiyasini va ta'lim sharoitlariga jalb
gilishni bashorat gilish va kuchaytirishda mashinani o'rganishni (ML) go'llashni o'rganadi. llg‘or
algoritmlar va ma'lumotlarga asoslangan tushunchalardan foydalangan holda, ML xavf ostida
bo'lgan talabalarni aniglash, o'rganish tajribasini shaxsiylashtirish va jalb gilish strategiyalarini
optimallashtirish uchun o'zgaruvchan imkoniyatlarni taklif etadi. Tadgigot MLning asosiy
usullarini ko'rib chigadi, ularni ta'lim sharoitlarida go'llashni muhokama qgiladi va yaxshi
akademik natijalarga erishish uchun MLni integratsiyalash bo'yicha muammolar va kelajakdagi
yo'nalishlarni ta'kidlaydi.

Kalit so'zlar: o'quvchilarning motivatsiyasi, faolligi, baholash, kuzatish, o'gituvchiga
yo'naltirilgan, reja.

MAIIMWHHOE OBYUYEHMUE JJId TIPEABUJIEHUA U ITIOBBIIIEHUSA
MOTHUBAIIUU 1 BOBJIEYEHHOCTHU CTYAEHTOB
AHHOTamus: B 3T0i1 cTathe paccMmarpuBaeTcsi NPUMEHEHHE MAIIMHHOTO O0Yy4YeHUs
(MO) anst mporHO3WpOBaHUS W TOBBILIEHHWS MOTHBAlMM W BOBJEYEHHOCTU CTYJEHTOB B
oOpazoBarenbHO# cpene. Mcnonb3ys nepeaoBble aaropuTMbl 1 OCHOBAHHBIE HA JAHHBIX WJIEH,
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MO npemiaraet mpeoOpa3yrone BO3SMOKHOCTH JIsl BBISIBICHUS CTYJICHTOB U3 TPYIIIBI PUCKa,
NEPCOHAIIN3AMMA  ONbITa OOyYEHUs U ONTUMHU3ALMM CTpPATeTUdl BOBJIEYEHHOCTH. B
HCCIIEJOBAaHUN paccMaTpuBaroTCs KiroueBble MeTogpl MO, o0cyxaaeTcs ux peanusaius B
0o0pa30BaTeNbHbIX KOHTEKCTaX W MOJYEPKUBAIOTCA MpoOsieMbl M OyayllMe HalpaBiICHUs
uHTerpauud MO 1151 COIENCTBHS JIUIIUM aKaJIeMUYECKUM PE3yJIbTaTaM.

KuiroueBbie cjioBa: MOTHBalMs CTYJIEHTOB, BOBJICUEHHOCTb, OLEHKA, HAOJIIOJIECHHE,
OPHUEHTUPOBAHHBIN HA YUYUTEIIS], IIAH.

Introduction

Student motivation and engagement are essential components that significantly influence
academic success and holistic learning outcomes. These factors encompass a student's
willingness to participate in the learning process, their level of enthusiasm, and their
commitment to achieving educational goals. Traditionally, the evaluation of motivation and
engagement has relied heavily on self-reported surveys and manual classroom observations.
While these methods offer valuable insights, they are often constrained by inherent subjectivity,
limited scalability, and a time-intensive nature. The advent of machine learning has introduced
innovative approaches to address these challenges. By utilizing advanced computational
techniques, educators can analyze extensive datasets, detect hidden patterns, and derive
actionable insights with unprecedented precision and efficiency. Machine learning enables the
prediction of at-risk students, customization of learning strategies, and continuous monitoring
of engagement levels, thus offering a data-driven foundation for designing targeted
interventions. By highlighting the challenges and ethical considerations associated with
implementing ML in education, this study underscores the importance of leveraging technology
to foster more inclusive, effective, and personalized learning environments.

Methods

Improving educational outcomes is essential as student motivation and engagement are
directly linked to academic success, retention, and lifelong learning. Machine learning offers
precise tools to address these factors, leading to better results. Traditional one-size-fits-all
educational models often fail to meet individual learning needs. ML enables personalized
interventions, ensuring that students receive tailored support to help them thrive. By analyzing
behavioral and academic data, ML can predict which students are at risk of disengaging or
underperforming, allowing for timely interventions to keep them on track. Additionally, ML
helps institutions allocate resources more effectively by identifying which strategies and tools
yield the best engagement and motivational outcomes for specific groups. With the growing
prevalence of online and hybrid learning, understanding and maintaining student engagement
has become increasingly complex. ML provides a scalable solution to address these modern
educational challenges.

Results
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Unlike traditional approaches, machine learning leverages diverse data sources such as
academic records, behavioral analytics, physiological signals, and natural language inputs to
create a holistic view of student engagement and motivation. ML algorithms offer the ability to
monitor engagement levels in real time, enabling dynamic adjustments to teaching methods or
content delivery to maintain motivation. The application of ML spans higher education and
corporate training environments, making it a versatile tool for enhancing engagement. By
introducing predictive analytics, ML transforms how institutions foresee and address
motivational challenges before they impact performance. Its synergy with other innovations,
such as virtual reality, augmented reality, and gamification, creates groundbreaking
opportunities for immersive and engaging learning experiences. Emerging frameworks in
interpretable machine learning and ethical Al ensure that decisions regarding student
engagement are transparent, fair, and unbiased. This theme also represents a significant step in
aligning technological advancements with educational theories, combining computational
efficiency with psychological insights to enhance learning experiences effectively.

Discussion

Accurately measuring and influencing these factors require tools that can handle complex
data and provide actionable insights—a niche where ML excels.

Several leading researchers have significantly advanced the application of machine
learning (ML) to predict and enhance student motivation and engagement. Their work spans
various domains, including educational data mining, cognitive science, and human-computer
interaction. Below is an overview of key contributors and their notable contributions:

Ryan S. Baker, a professor at the University of Pennsylvania, is renowned for his
foundational work in educational data mining. He developed the first automated detector of
student disengagement, enabling real-time inference of students' affective and motivational
states. His Baker Rodrigo Ocumpaugh Monitoring Protocol (BROMP) has been instrumental in
classroom observations to study student engagement across various settings.

Researchers Fidelia A. Orji and Julita Vassileva have explored modeling students' study
strategies and performance using ML. Their work incorporates key motivational attributes such
as intrinsic/extrinsic motivation, autonomy, and self-esteem. Using tree-based models like
random forests, they achieved a prediction accuracy of 94.9%, highlighting the potential of ML
in tailoring educational interventions.

Andrew Campbell, a computer scientist at Dartmouth College, led the StudentLife Study,
which utilized mobile sensing data to assess student mental health and engagement. His work
demonstrated the feasibility of using smartphone sensors to predict academic performance and
stress levels, providing insights into students' motivational states in real-time.

Laura J. Johnston and her team applied interpretable machine learning models to analyze
student engagement patterns within Moodle, a virtual learning environment. By examining
activity logs, they identified critical periods and resources that predict student engagement,

aiding in the development of timely interventions to boost motivation.
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These researchers collectively contribute to a deeper understanding of how machine
learning can be harnessed to predict and enhance student motivation and engagement, paving
the way for more personalized and effective educational experiences.

Understanding Student Motivation and Engagement. Motivation and engagement are
multifaceted constructs:

- Motivation refers to the intrinsic and extrinsic factors that drive a student’s desire to
learn.

- Engagement encompasses behavioral, emotional, and cognitive involvement in the
learning process.

Machine Learning Techniques in Education:

- Supervised Learning: Used for predicting student outcomes based on labeled datasets.
Example: Predicting dropout risks using historical attendance, grades, and participation data.

- Unsupervised Learning: ldentifies hidden patterns and clusters in data. Example:
Grouping students by engagement levels for tailored interventions.

- Reinforcement Learning: Focuses on dynamic decision-making to optimize learning
pathways. Example: Adapting content delivery based on real-time feedback.

- Natural Language Processing (NLP): Analyzes text-based data such as discussion
forums, essays, and surveys. Example: Assessing sentiment and motivation from student
feedback.

Interpretability. Educators may find ML predictions challenging to understand and act
upon. Solutions: Use explainable Al (XAIl) to enhance transparency. Future Directions The
integration of ML into education is still evolving. Future research should focus on:

« Cross-Disciplinary Approaches: Combining ML with psychology and pedagogy to
create holistic solutions.

. Real-Time Analytics: Developing tools for immediate feedback and intervention.

« Longitudinal Studies: Evaluating the long-term impact of ML-driven interventions
on student motivation and engagement.

« Collaborative Platforms: Encouraging partnerships between technologists,
educators, and policymakers to scale innovations.

Conclusion Machine learning offers transformative potential in reshaping how
educational institutions comprehend and enhance student motivation and engagement. By
harnessing the power of predictive analytics, personalized learning pathways, and dynamic
engagement strategies, ML empowers educators to cultivate more inclusive, adaptive, and
effective learning environments. These technologies not only enable targeted interventions but
also ensure that students' individual needs are met, fostering greater academic success and
participation. However, the successful integration of ML into education depends on overcoming
significant challenges, including ethical considerations, scalability across diverse institutions,
and the interpretability of complex algorithms. Ensuring that these systems are transparent,

unbiased, and accessible will be vital to unlocking their full potential. Furthermore, ongoing
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research and collaboration between educators, data scientists, and policymakers are essential to
refining ML applications and addressing emerging challenges. The implementation of ML in
education represents a groundbreaking advancement, with the capacity to revolutionize teaching
and learning processes. By prioritizing ethical practices and innovation, educational institutions
can fully leverage machine learning to build a future where technology and pedagogy work
hand in hand to enhance student outcomes and engagement.
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Abstract The acquisition of foreign languages requires a balanced integration of both
hard and soft skills to ensure effective learning and communication. Hard skills, such as
grammar, vocabulary, pronunciation, and reading comprehension, form the technical
foundation for language mastery. Meanwhile, soft skills like communication competence,
cultural awareness, emotional intelligence, and adaptability significantly influence how learners
engage with the language in real-life contexts. This paper explores the complementary role of
these skill sets in second language acquisition. Through the analysis of educational models and
learner experiences, the study highlights how the interplay of these skills enhances language
proficiency, motivation, and long-term retention. Emphasis is placed on designing educational
strategies that integrate both skill types to produce competent and confident language users in
increasingly globalized environments.

Keywords: foreign language learning, hard skills, soft skills, communication
competence, cultural awareness, language acquisition, language education

CHET TILLARNI O‘RGANISHDA QATTIQ VA YUMSHOQ
KO‘NIKMALARNING O‘RNI

Annotatsiya Chet tillarni o‘rganishda samarali ta’lim va muloqot uchun qattiq va
yumshoq ko‘nikmalarni muvozanatli ravishda uyg‘unlashtirish zarur. Grammatik, lug‘aviy,
talaffuz va o‘qib tushunish kabi qattiq ko‘nikmalar til egallashning texnik asosini tashkil etadi.
Shu bilan birga, mulogot kompetensiyasi, madaniy xabardorlik, emotsional intellekt va
moslashuvchanlik kabi yumshoq ko ‘nikmalar tilni real hayotda qo‘llashda muhim rol o‘ynaydi.
Ushbu maqolada chet tilini o‘rganishda bu ko‘nikmalar uyg‘unligining ahamiyati o‘rganiladi.
Ta’lim modellari va o‘quvchilarning tajribalari tahlili orqali ushbu ko‘nikmalar o‘zaro ta’siri til
bilimi, motivatsiya va uzoq muddatli yodda saqlashni kuchaytirishi ko‘rsatiladi.
Globalizatsiyalashib borayotgan dunyoda o‘ziga ishongan va yetuk til egalarini tayyorlash
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uchun har ikkala ko‘nikma turini birlashtirgan ta’lim strategiyalarini ishlab chiqish muhimligi
ta’kidlanadi.

Kalit so‘zlar: chet tilini o‘rganish, qattiq ko‘nikmalar, yumshoq ko ‘nikmalar, muloqot
kompetensiyasi, madaniy xabardorlik, tilni o‘zlashtirish, til ta’limi

POJIb TBEPIBIX U MSII'KHUX HABBIKOB B U3YUEHUU UHOCTPAHHBIX
SI3BIKOB

AnHoTanusi OCBOCHNE NHOCTPAHHBIX S3BIKOB TPEOyeT COATaHCUPOBAHHON MHTETPAITUU
KaK TBEPJBIX, TaK W MATKHX HABBIKOB g oOecredeHHs >(QPEKTUBHOrO OOYUYCHHUS U
KOMMYHUKaIuK. TBep/ble HaBBIKH, TAKME Kak I'paMMaTHKa, CJIOBAPHBIN 3a1ac, MpOU3HOIICHUE
¥ TIOHKMaHHUE TIPOYUTAHHOTO, COCTABJISAIOT TEXHUYCCKYIO OCHOBY OBJIQJICHHS SI3BIKOM. B TO ke
BpeMs MSTKHE HaBBIKM, BKIIOYass KOMMYHHKATHBHYIO KOMIIETCHTHOCTh, KYJIbTYPHYIO
OCBEJIOMJICHHOCTb, SMOIIMOHAIBHBIN NHTEIICKT M aJalTHBHOCTD, 3HAYUTEIBLHO BIUSIOT HA TO,
KaK ydYaIluecs HWCMOJb3YIOT SI3bIK B PEalbHBIX JKM3HEHHBIX CUTyalMsX. B maHHOW cTaThe
HCCIICAYETCS B3aUMOIOIIOTHSIONAs POJIb TUX THIIOB HABBIKOB B MPOIIECCE H3YUCHUSI BTOPOTO
s3bIka. AHanu3 o0pa3oBaTEIbHBIX MOJCIEH W OIbITa YYalluxcs IOJYEepPKUBACT, Kak
B3aMMOJICHCTBUE STHX HABBIKOB CIIOCOOCTBYET TOBBIIICHUIO YPOBHS BIIAJICHHUS SI3BIKOM,
MOTHBAIIU M JIOJATOBPEMEHHOTo 3amomuHaHus. Oco0oe BHHUMaHHE YJemseTcs pa3paboTke
0o0pa3oBaTeNbHBIX CTPATETUH, WHTCTPUPYIOMNUX O0a THITA HABBIKOB, YTOOBI IMOATOTOBHUTH
YBEPEHHBIX U KOMITETEHTHBIX MTOJIH30BATENICH SI3bIKA B YCIOBHSIX TII00ATH3AIINH.

KiroueBble ¢j10Ba: N3y4eHHE HHOCTPAHHBIX S3BIKOB, TBEP/IbIC HABBIKH, MATKHE HABBIKH,
KOMMYHUKATHBHAS KOMIIETCHTHOCTh, KYJBTYpPHas OCBEIOMJICHHOCTH, OBJIAQJCHHE SI3BIKOM,
SI3LIKOBOE 00pa30BaHKE

Introduction

In today’s globalized society, foreign language competence is increasingly recognized as
a crucial skill for personal, academic, and professional success. Traditional language instruction
has long focused on hard skills—grammatical rules, vocabulary building, reading, and listening
comprehension. While these elements are essential for technical mastery, they are not sufficient
on their own to ensure effective communication or meaningful language use. Soft skills such as
interpersonal communication, empathy, problem-solving, and cultural sensitivity play a vital
role in bridging the gap between classroom learning and real-world language application. The
interplay between these two skill domains creates a more holistic learning process that supports
not only linguistic accuracy but also communicative confidence and adaptability. This paper
examines how hard and soft skills collectively shape foreign language learning outcomes and
argues for an integrated approach to curriculum design that addresses both skill categories to
produce well-rounded and competent language users.

Methods and Research
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This study employs a mixed-methods approach to explore the integration of hard and
soft skills in foreign language acquisition. The research was conducted among 60 second-year
students at the M.S. Vosigova Academic Lyceum under Tashkent State University of Law, all
of whom were enrolled in English as a Foreign Language (EFL) courses. Data collection
methods included a structured questionnaire, semi-structured interviews, and classroom
observations.

The questionnaire was designed to assess students’ self-perceived proficiency in hard
skills (grammar, vocabulary, reading, writing) and soft skills (communication, adaptability,
cultural sensitivity, teamwork). Items were adapted from existing validated language
competence frameworks (Council of Europe, 2020; Goleman, 1995). The interviews, conducted
with both students and instructors, provided qualitative insights into how these skills interact
during the learning process. Classroom observations focused on instructional methods, peer
interaction, and the use of soft skills in communicative tasks.

Quantitative data were analyzed using SPSS to determine correlations between skill types
and academic performance. Thematic analysis was used to code qualitative data and identify
patterns across student responses and teaching practices.

Preliminary findings revealed that students with stronger soft skills, particularly in
communication and emotional regulation, demonstrated greater engagement in language
activities and performed better in oral and written tasks. These findings support previous
research indicating that soft skills facilitate language acquisition by reducing anxiety, increasing
motivation, and fostering collaborative learning environments (Dornyei, 2005; Oxford, 2017).
Instructors noted that integrating both skill types led to more dynamic and learner-centered
classrooms.

The methodological triangulation ensured data validity and provided a comprehensive
understanding of the multifaceted role both skill categories play in language learning. The study
thus contributes to current pedagogical discourse by advocating for a balanced approach that
values cognitive proficiency alongside interpersonal and emotional competencies.

Results

The results of the study revealed a significant correlation between the integration of hard
and soft skills and improved language learning outcomes among the surveyed students.
Quantitative analysis of the questionnaire responses showed that students who rated themselves
highly in both grammar and vocabulary (hard skills) and in communication and adaptability
(soft skills) consistently achieved higher academic scores in English classes. Notably, 78% of
participants who demonstrated strong communication and teamwork abilities reported increased
confidence in speaking tasks, suggesting a strong link between soft skills and language fluency
(Oxford, 2017). Qualitative data from interviews further supported these findings. Instructors
emphasized that students who actively participated in group discussions, exhibited empathy,
and managed stress effectively were more successful in applying language structures in real-

time communication. As one instructor noted, “Students with high emotional intelligence are
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not afraid of making mistakes—they view errors as part of learning.” This aligns with
Goleman’s (1995) theory that emotional intelligence enhances adaptability and resilience in
learning environments.

Observational data highlighted the importance of collaborative activities in developing
both skill sets. Students engaged in role-plays, debates, and project-based learning tasks
demonstrated not only better language retention but also improved interpersonal interactions.
These active learning strategies encouraged the simultaneous application of vocabulary,
grammar, and communication strategies in authentic contexts (Richards & Rodgers, 2014).

Interestingly, students with strong grammatical knowledge but limited soft skills
struggled to transfer their knowledge into effective communication. This finding reinforces the
argument that technical proficiency alone is insufficient for language mastery and must be
complemented by soft skill development (Dérnyei, 2005).

Overall, the results suggest that balanced instructional approaches that integrate both hard
and soft skills foster more engaged, confident, and competent foreign language learners.

Discussion

The findings of this study reinforce the growing academic consensus that successful
foreign language acquisition depends not solely on the mastery of technical skills, but also on
the development of soft skills that support communication, motivation, and learner autonomy.
As highlighted by Oxford (2017), language learners thrive when instruction addresses both
cognitive and affective domains. In our study, students who displayed emotional intelligence
and adaptability were more effective in collaborative tasks and oral communication, even when
their grammatical accuracy was moderate. This outcome aligns with Dornyei’s (2005) theory

of the “L2 Motivational Self System,” which posits that learners’ motivation and self-image
significantly influence language performance. Furthermore, the importance of social interaction
in language learning, emphasized in Vygotsky’s sociocultural theory (1978), is echoed in the
observed benefits of group activities where learners actively constructed knowledge together.

Additionally, the study provides empirical support for communicative language teaching
(CLT) and task-based learning approaches, as described by Richards and Rodgers (2014), which
prioritize meaningful interaction over rote learning. These pedagogical strategies inherently
require learners to engage soft skills such as negotiation, leadership, and intercultural
sensitivity.

Interestingly, students who were strong in grammar and vocabulary but lacked soft skills
were often hesitant to participate in discussions or perform in real-time situations, a finding
supported by Arnold and Fonseca (2004), who argued that anxiety and lack of confidence can
inhibit language use despite technical knowledge.

Given these insights, language curricula should incorporate training in emotional
intelligence, communication strategies, and team-based learning alongside traditional linguistic
components. A holistic instructional model not only equips learners with language proficiency

but also prepares them to use the language effectively in real-world contexts.
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Conclusion

This study confirms that the effective acquisition of a foreign language relies not only on
hard skills such as grammar, vocabulary, reading, and writing but also on essential soft skills
like communication, emotional intelligence, adaptability, and collaboration. While hard skills
provide the structural and academic foundation of language proficiency, it is soft skills that
enable learners to confidently use the language in real-life, social, and professional contexts.
Students with well-developed soft skills demonstrated better performance in speaking, listening,
and teamwork activities, and they also showed higher motivation and lower anxiety in
classroom settings. Therefore, language education should not be limited to cognitive
development but should also nurture interpersonal and emotional competencies. A balanced
integration of both skill sets ensures more holistic, learner-centered, and practical outcomes.
Educators and curriculum designers are encouraged to embed soft skills training into their
teaching strategies to prepare students for meaningful and confident communication in an
increasingly globalized world.

REFERENCES:

1. Arnold, J., & Fonseca, M. C. (2004). Multiple intelligence theory and foreign language
learning: A brain-based perspective. International Journal of English Studies, 4(1), 119-136.

2. Council of Europe. (2020). Common European Framework of Reference for Languages:
Learning, teaching, assessment — Companion volume. Strasbourg: Council of Europe
Publishing.

3. Dornyei, Z. (2005). The psychology of the language learner: Individual differences in
second language acquisition. Mahwah, NJ: Lawrence Erlbaum Associates.

4. Goleman, D. (1995). Emotional intelligence: Why it can matter more than 1Q. New York:
Bantam Books.

5. Oxford, R. L. (2017). Teaching and researching language learning strategies: Self-
regulation in context (2nd ed.). New York: Routledge.

6. Richards, J. C., & Rodgers, T. S. (2014). Approaches and methods in language teaching
(3rd ed.). Cambridge: Cambridge University Press.

7. Vygotsky, L. S. (1978). Mind in society: The development of higher psychological
processes. Cambridge, MA: Harvard University Press.

184



Qo‘qon DPI. Ilmiy xabarlar 2025-yil 5-son C seriya

QO‘QON DAVLAT
PEDAGOGIKA INSTITUTI
ILMIY XABARLARI
(2025-yil 5-son)
MAKTABGACHA YOSHDAGI BOLALARDA IJTIMOIY KO‘NIKMALARNI
RIVOJLANTIRISHDA SYUJETLI-ROLLI O‘YINLARNING AHAMIYATI

PEDAGOGIKA

PEDAGOGY

Kurbanbayeva Moldir Abat gizi
Innovatsion texnologiyalar universiteti 1-bosgich talabasi

Annotatsiya: Ushbu maqolada maktabgacha yoshdagi bolalarda ijtimoiy ko‘nikmalarni
shakllantirishda syujetli-rolli o‘yinlarning ahamiyati yoritib berilgan. Shuningdek, o‘yin
jarayonida bolalarda o‘zaro hamkorlik, mulogot madaniyati, empatiya, goidalarga rioya gilish
kabi ijtimoiy xulg-atvorlarning shakllanishi haqgida so‘z boradi. Tadqiqot natijalari syujetli-rolli
o‘yinlar bolaning ijtimoiylashuvi va shaxs sifatida rivojlanishida muhim omil ekanligini
tasdiglaydi.

Kalit so‘zlar: maktabgacha ta’lim, ijtimoiy ko‘nikmalar, syujetli-rolli o‘yinlar, bola
rivoji, mulogot, hamkorlik.

AHHOTaIIHﬂ: B cratne IMOOUYCPKHUBACTCA BaXXHOCTH POJICBBIX HWIP B PAa3BUTHU
COMAJIbHBIX HABBIKOB Y neTeﬁ JOIIKOJBbHOI'O BO3pacCTa. Taxxe O6CY>KI[&€TC5I @OpMHpOBaHI/Ie
COHAJIBbHBIX (I)OpM IMOBCACHHUA Y IIGTGIZ B IIpOOCCCC HIPBI, TAKHUX KaK COTPYAHHYCCTBO,
KyJIbTypa OOIICHHS, OHMIATUi © COONIOJIeHHe TmpaBuil. Pe3ynbTaThl HCCIEIOBAHUSA
MMOATBCPKAAKOT, YTO POJICBBIC HUIPBI MABJIAIOTCA Ba’XHbBIM (l)aKTopOM colqajim3almuun u
JUYHOCTHOTO Pa3BUTHUS peOCHKA.

KirwueBble ciioBa: J0IIKOJIBHOE 00pa30BaHUE, COLMAIbHBIE HABBIKH, CHOKETHO-
POJIEBBIC UTPHI, pa3BUTHE peOCHKA, OOIICHUE, COTPYAHUICCTBO

Abstract: The article emphasizes the importance of role-playing games in developing
social skills in preschool children. It also discusses the formation of social behavior patterns in
children during the game, such as cooperation, communication culture, empathy, and
compliance with rules. The results of the study confirm that role-playing games are an important
factor in the socialization and personal development of a child.

Key words: preschool education, social skills, role-playing games, child development,
communication, cooperation

Kirish. XXI asrda ijtimoiy hayotning jadallik bilan rivojlanishi, globallashuv jarayonlari
inson kapitaliga bo‘lgan talabni oshirmoqda. Bu esa shaxsning har tomonlama barkamol bo‘lib
voyaga Yyetishini tagozo etadi. Aynigsa, maktabgacha yoshdagi bolalarning ijtimoiy tajriba
orttirishi, kommunikativ gobiliyatlari va ijtimoiy moslashuvchanlik darajasining yuqoriligi
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ularning kelgusidagi ta’limiy yutuqlari va jamiyatda o‘z o‘rnini topishida muhim rol o‘ynaydi
[9].

Maktabgacha ta’lim tizimi bolalarning individual xususiyatlarini, gizigishlarini, ijtimoiy
aloqalarga tayyorlik darajasini hisobga olgan holda ularni rivojlantirishni ko‘zda tutadi. Shu
nuqtayi nazardan garaganda, o‘yinning, xususan syujetli-rolli o‘yinlarning pedagogik qiymati
beqiyosdir. Syujetli-rolli o‘yinlar bolalarning nafaqat tafakkurini, tasavvurini, balki ijtimoiy
tajribani o‘zlashtirishini, rollar orqali real hayotiy vaziyatlarda qanday harakat qilishni
o‘rganishini ta’minlaydi [6].

Adabiyotlar tahlili. O‘zbekistonda so‘nggi yillarda maktabgacha ta’lim tizimining
tubdan isloh qilinishi bu yo‘nalishga ilmiy-pedagogik e’tiborning ortishiga sabab bo‘ldi.
“Maktabgacha ta’lim to‘g‘risida”gi Qonun, Davlat dasturlari, metodik qo‘llanmalarda
maktabgacha yoshdagi bolalarda ijtimoiy ko‘nikmalarni rivojlantirishga alohida urg‘u berilgan
[1]. N.Jo‘raev, G.O‘rozboeva, R.T.Yusupova, N.Yuldasheva kabi mutaxassislarning ilmiy
izlanishlari syujetli-rolli o‘yinlarning tarbiyaviy va rivojlantiruvchilik ahamiyatini asoslab
beradi.

A.Leontiev hamkorlikni umumiy maqsadga erishishda bolalarning sa’y-harakatlarini
birlashtirish va ular o‘rtasida funksiyalar, rollar va mas’uliyatlarni tagsimlash sifatida
tavsiflaydi [3]. Demak, bolaning tengdoshlari bilan o‘zaro munosabatga kirishishi uning
Ijtimoiylashuvi va shaxsiy rivojlanishi uchun katta ahamiyatga ega.

Syujetli-rolli o“yinlar orqali bola o°‘ziga yaqin bo‘lgan rollarni bajarish, atrofdagilar bilan
muloqotga kirishish, jamoadagi 0z o‘rnini topish, boshqalarning fikriga hurmat bilan qarash,
muammoni hal qilish kabi ko*plab 1jtimoiy muhim fazilatlarni ozlashtiradi [7]. Bu esa 1jtimoiy
kompetensiyaning asosiy tarkibiy gqismlaridan hisoblanadi. Jumladan, R.T.Yusupovaning
ta’kidlashicha, syujetli-rolli o‘yinlar bolalarda “ijtimoiy emotsional ong”ning shakllanishiga,
ya’ni o‘z tuyg‘ularini anglash, boshqalarning hissiyotlarini tushunish, to‘g‘ri munosabatda
bo‘lishga xizmat qiladi [8].

Metodologiya. Ushbu tadqiqot maktabgacha yoshdagi bolalarda ijtimoiy ko‘nikmalarni
rivojlantirishda syujetli-rolli o‘yinlarning samaradorligini aniqlashga yo‘naltirildi. Tadqgiqot
eksperimental-tajriba metodiga asoslanib olib borildi va unda pedagogik kuzatuv, suhbat,
so‘rovnoma, faoliyat mahsulotlarini tahlil qilish va pedagogik diagnostika metodlaridan
foydalanildi.

Maktabgacha yoshdagi bolalarning ijtimoiy ko‘nikmalari quyidagi indikatorlar asosida
baholandi:

1. Muloqotga kirishish qobiliyati — bolaning tengdoshlari yoki kattalar bilan erkin
va faol mulogot qgilishi.

2. Hamkorlik gilishga tayyorlik — jamoaviy o‘yin va faoliyatda ishtirok etish,
tengdoshlariga yordam berish.

3. Ijtimoiy rolni anglab yetish — berilgan rollarni mazmunli ijro etish, real hayotiy
vaziyatlarga mos harakat qilish.
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4. Emotsional ifodadorlik — o°‘z his-tuyg‘ularini ifodalash, boshqgalarning
emotsiyalarini tushunish.

5. Ijtimoiy qoidalarga rioya gilish — guruh ichida muayyan me’yor va odoblarni
bajara olish.

Mazkur metodologik yondashuv tadgigot natijalarining ilmiy asoslanganligini,
ishonchliligini  va taklif etilayotgan pedagogik tavsiyalarni amaliyotga joriy etish
imkoniyatlarini ta’minlaydi.

Tahlil va natijalar. Bugungi zamonaviy jamiyat yosh avlodni jamoada ishlash,
hamkorlik qilish, birgalikda ijod qilish qobiliyatlariga ega, ijtimoiy hayotda o‘zini namoyon qila
oladigan yetuk shaxs sifatida tarbiyalashni talab qiladi. Bu esa, ijtimoiy ko’nikmalarning
insonning xulg-atvori va faoliyatiga yo‘nalish beradigan madaniy qadriyatlardan biri sifatida
o‘rganishga urg‘u beradi.

Tadgigotimiz davomida olimlarning fikrlarini tahlil qilish natijasida ijtimoiy
ko‘nikmlalar haqida quyidagi fikrga kelish mumkin: ijtimoiy ko‘nikmalar — bu bolalarning
kattalar va tengdoshlari bilan muvafaqqiyatli muloqot qgilish qobiliyati sifatida tavsiflanadi [10].

Ko‘pchilik olimlar o‘zlarining ilmiy tadqiqotlarida ijtimoiy ko‘nikmalarning, ya’ni
muloqgotning quyidagi tarkibiy qismlarini alohida ajiratib ko‘rsatadilar: umumiy magsadlar,
vazifalar, harakatlar va natijalar [4]. Demak, mulogot davomida umumiy magsadlarning borligi,
unga erishishda ma’lum bir harakat yo‘nalishi bo‘lishi kerakligini ham anglatadi. Shuningdek,
magqsadlarga erishish uchun subyektlar o‘rtasidagi muloqgotning quyidagi xususiyatlarini
aniglashtiradilar:

- syujetli-rolli o‘yinlar orqali ishtirokchilarning birgalikdagi muvofiglashtirilgan
harakatlari;

- ishtirokchilarning muloqotlari muhim ahamiyatga ega bo‘lgan muammolarni hal
gilishga qaratilganligi;

- umumiy o‘zaro tushunish va birgalikdagi faoliyat natijasi uchun o‘zaro ko‘nikma [2].

Tadqiqot natijalari shuni ko‘rsatdiki, syujetli-rolli o‘yinlar orqali bolalarda quyidagi
jjobiy o‘zgarishlar yuz berdi:

. Ijtimoiy vaziyatlarni tushunish va moslashuvchanlik oshdi;

. Kommunikativ gobiliyatlar faollashdi;

. Jamoa bilan ishlash ko‘nikmalari shakllandi;

. O‘zaro hurmat va tinglay olish madaniyati rivojlandi;

. Bolalar o‘zini turli ijtimoiy rollarda sinab ko‘rdi va bu ularning o‘ziga

bo‘lgan ishonchini mustahkamladi.

Munozara. Tadqgigot natijalari maktabgacha yoshdagi bolalarning ijtimoiy rivojlanishida
syujetli-rolli o‘yinlarning beqiyos o‘rni borligini yana bir bor tasdigladi. Syujetli-rolli o‘yinlar
bolalarning real hayotdagi voqgealarni badiiy model orqali o‘zlashtirishiga, turli rollar orgali
jjtimoily munosabatlar mohiyatini anglashiga imkon beradi. Bu holat bolada nafaqat o‘yin
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faoliyati, balki kundalik hayotda ham o‘zini tutish, muomala qilish, mas’uliyatli bo‘lish kabi
ko‘nikmalarning shakllanishiga xizmat qiladi.

Pedagog olima N.Yuldasheva o‘z tadqiqotlarida syujetli-rolli o‘yinlarning bolalar
psixologik holatiga, emotsional-intellektual rivojlanishiga ijobiy ta’sir ko‘rsatishini ta’kidlaydi.
Unga ko‘ra, rollar orqali bola o‘z his-tuyg‘ularini anglaydi, boshqalarning hissiyotlariga
e’tiborli bo‘lishni o‘rganadi. Ushbu fikrlar bizning tadqiqot natijalari bilan hamohang bo‘lib,
aynigsa emotsional ifodadorlik va muloqotga kirishish indikatorlaridagi sezilarli ijobiy
o‘zgarishlar bu jihatni yaqqol isbotlab berdi.

Shuningdek, R.T.Yusupova syujetli-rolli o‘yinlar orqali bola jamiyatdagi muayyan
rollarni ongli ravishda o‘zlashtirishi, ijtimoiy qadriyatlarni o‘zlashtirish jarayonida faol
subyektga aylanishini ta’kidlaydi. Bizning tadqiqotda ham aynan “ijtimoiy rolni anglash” va
“Jtimoly qoidalarga rioya qilish” indikatorlaridagi yuksalish bu nazariy fikrlarni amaliy
jihatdan tasdiglaydi. Bolalar o‘yin davomida “shifokor”, “sotuvchi”, “muallim”, “ota-ona” kabi
rollarni ijro etar ekan, bu rollarning mazmunini tushunib, unga mos tarzda harakat gila boshladi
[5].

G.O‘rozboeva esa syujetli-rolli o‘yinlarning bola tafakkurini faollashtirish, muammoli
vaziyatlarni hal qilish ko‘nikmasini rivojlantirishdagi ahamiyatini alohida e’tirof etadi.
Tadgiqotimizda ham bolalarning vaziyatga mos harakat qilish, jamoa ichida 0°z o‘rnini topish,
tengdoshlariga yordam ko‘rsatish, hamkorlik qilish kabi ko‘nikmalarida ijobiy dinamikani
kuzatdik. Ayniqsa, “Hamkorlik qilishga tayyorlik™ indikatorining o‘sishi bolalarda ijtimoiy-
hissiy kompetensiyalarning shakllanishidan dalolat beradi.

Muhim jihatlardan biri — tajriba davomida o‘yin faoliyatiga tarbiyachining to‘g‘ri
yondashuvi, pedagogik rahbarlikning natijalarga bevosita ta’sir ko‘rsatganidir. Tarbiyachilar
rollar tagsimotini erkin va demokratik tarzda tashkil etishi, bolalarning tashabbuslarini qo‘llab-
quvvatlashi o‘yinning tabiily va qiziqarli kechishiga zamin yaratdi. Bu esa syujetli-rolli
o‘yinlarda pedagogik rahbarlikning ahamiyatini yana bir bor ta’kidlaydi.

Shuningdek, tadgigot davomida ota-onalar bilan olib borilgan suhbatlar shuni ko‘rsatdiki,
syujetli-rolli o‘yinlar uy sharoitida ham bola faoliyatining muhim bir gismiga aylanishi
mumkin. Ba’zi ota-onalar farzandlarining o°‘zaro muloqot qilishida ijobiy o‘zgarishlar
bo‘lganini, ijtimoly masalalarga nisbatan qiziqishi oshganini ta’kidlashdi. Bu esa bolada o°z-
o‘zini anglash va ijtimoiy muhitga moslashuvchanlik darajasining ortib borayotganidan dalolat
beradi.

Umuman olganda, tadgigotdan quyidagi muhim xulosalarni chigarish mumkin:

1) syujetli-rolli o‘yinlar bolalarning ijtimoiy ko‘nikmalarini shakllantirishda eng
samarali ta’sir vositalaridan biridir;

2) bunday o‘yinlar orqali bola nafagat real hayotni modellashtiradi, balki oz
harakatlarini tahlil qilish, boshqalarning fikriga hurmat bilan qarashni o‘rganadi;

3) tarbiyachining o‘yin jarayonidagi faol ishtiroki va pedagogik nazorati ijtimoiy
rivojlanishni jadallashtiradi;
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4) ota-onalar bilan hamkorlikda o‘yin muhitining kengaytirilishi bolalarning
rivojlanishiga kompleks ta’sir ko‘rsatadi.

Xulosa va takliflar. Ushbu tadgigot davomida maktabgacha yoshdagi bolalarda ijtimoiy
ko‘nikmalarni rivojlantirishda syujetli-rolli o‘yinlarning yuqori pedagogik salohiyatga ega
ekanligi aniglandi. O‘yin faoliyati orqali bola real hayotiy vaziyatlarni modellashtiradi, turli
ijtimoiy rollarni sinab ko‘radi, o‘zaro muloqot, hamkorlik, his-tuyg‘ularni ifoda etish,
muammoli holatlarni hal qilish, me’yor va qoidalarga rioya qilish kabi muhim ijtimoiy-hayotiy
ko‘nikmalarni egallaydi.

Shuningdek, o‘yin faoliyatining muvaffaqiyati ko‘p jihatdan tarbiyachi-pedagogning
o‘yin jarayonini qanday tashkil etishiga, bolaning tashabbusini qo‘llab-quvvatlashiga, o‘yin
ssenariylarini hayotiy vaziyatlarga asoslab tuzishiga bog‘liq ekanligi ham tasdiglandi.

Takliflar:

1. Maktabgacha ta’lim muassasalarining ta’lim dasturlariga syujetli-rolli o‘yinlar
tizimini muntazam va rejalashtirilgan shaklda kiritish tavsiya etiladi. Ular orgali bolalarda
Ijtimoiy-hissiy rivojlanish, mulogot, madaniyat, xulg va gadriyatlar asoslari shakllantiriladi.

2. Tarbiyachilar uchun syujetli-rolli o‘yinlar bo‘yicha metodik qo‘llanmalar,
ssenariylar, o‘yin kartotekalari yaratish va ularni amaliyotga tatbiq etish zarur. Bu o‘yinlarning
magqsadli va samarali tashkil etilishini ta’minlaydi.

3. Pedagogik kadrlar tayyorlovchi oliy ta’lim muassasalarida syujetli-rolli o‘yinlar
metodikasi bo‘yicha alohida fanlar va modullarni joriy etish orgali tarbiyachilarning kasbiy
tayyorgarligini oshirish lozim.

4.  Ota-onalar bilan hamkorlikda uy sharoitida ham syujetli-rolli o‘yinlarni qo‘llash
bo‘yicha tavsiyalar ishlab chigish, bu orgali bola rivojlanishiga oilaning ta’sirini kuchaytirish
mumkin.

S. Kelajakda bu yo‘nalishda yanada chuqurroq ilmiy tadqiqotlar olib borish, xususan,
syujetli-rolli o‘yinlarning har bir ijtimoiy ko‘nikmaga ta’sirini alohida o‘rganish, turli yosh
guruhlar va ijtimoiy sharoitlarda qo‘llash imkoniyatlarini tahlil qilish tavsiya etiladi.

FOYDALANILGAN ADABIYOTLAR RO‘YXATI

1.  O‘zbekiston Respublikasi Maktabgacha ta’lim vazirligi. Davlat maktabgacha
ta’lim dasturi — Takomillashtirilgan “Ilk gadam”. Toshkent, 2022

2. Jlstomna O.B. Hurterpammst oOpa3oBaTeNbHBIX 00JIacTel B MEIAarOTHYECKOM
mpoiiecce: mocodre i MeAaroroB AOMKOIbHBIX yupexnenui [Texct] / O.B. JIpiouna,
C.E. Anducona, O.I1. bonoraukoBa, O.A. Enuk, A.}O. Ky3una, JI.A. TlenbkoBa, E.A.
Cunsixkuna, B.B. llletnnuna; nox pea. O.B. dpi6unoit. — M.: MO3AUKA-CUHTE3, 2012.
— 80 c.

3. JleontneB A.H. Ilcuxuyeckoe pa3BuTHe peOCHKA JIOIIKOILHOTO Bo3pacTa [ TeKcT]
// BompocChl ICUXO0JIOTHH peOeHKa JOMKOILHOTO Bo3pacTa — M., 2000. — 40 ¢

189



Qo‘qon DPI. Ilmiy xabarlar 2025-yil 5-son C seriya

4.  Mynpuk A.B. O6menue B mpouecce Bocnutanus: Yueb. mocodue [Tekct] / A.B.
Mynpuk. — M. : Ilex. o6mectBo Poccun, 2001. — 319 c.

5. Nurjonova R.U. Syujetli-rolli o‘yinlar orgali bolalarda ijtimoiy tajriba hosil gilish
mexanizmlari. — llmiy magola. “Pedagogik mahorat” jurnali, Ne4, 45-49-bet, 2021.

6. Sattorov S. Maktabgacha yoshdagi bolalarda ijtimoiy faollikni shakllantirish.
Toshkent: “Ilm ziyo” nashriyoti, 2020

7. Toshpo‘latova G. Bolaning shaxs sifatida shakllanishida o‘yin faoliyatining o‘rni.
— “Ta’lim va rivojlanish” jurnali, Ne2, 27-31-bet, 2018

8. Usmonxo‘jayev A. O‘yin — bolalik dunyosining asosiy vositasi. Toshkent:
“Ma’rifat” nashriyoti. 2022.

9. Yo‘ldoshev G‘. Maktabgacha ta’lim pedagogikasi. Toshkent: “Fan va
texnologiya” nashriyoti, 2019

10. Shirinova D. Maktabgacha yoshdagi bolalarda kommunikativ kompetensiyani
shakllantirish yo‘llari. — “Maktabgacha ta’lim” jurnali, Ne3, 15-19-bet. 2020.

190



Qo‘qon DPI. Ilmiy xabarlar 2025-yil 5-son C seriya

QO‘QON DAVLAT
PEDAGOGIKA INSTITUTI
ILMIY XABARLARI
(2025-yil 5-son)

TINGLOVCHILARNI UZLUKSIZ KASBIY MALAKA OSHIRISHDA
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Annotatsiya: Hozirgi zamonda ta'lim tizimida inklyuziv yondashuvning ahamiyati har
gachongidan ham oshib bormoqda. Inklyuziv ta'lim, barcha tinglovchilarni, shu jumladan, turli
xil ehtiyojlari va imkoniyatlari bo‘lgan shaxslarni ham gamrab olishni magsad qilgan ta'lim
modelidir. Bu yondashuv, kasbiy malaka oshirish jarayonida ham o0‘z o‘rnini topmoqda. Ushbu
magolada tinglovchilarni uzluksiz kasbiy malaka oshirishda inklyuziv ta'limga tayyorgarligini
takomillashtirishning muhim jihatlari hagida ma'lumotlar berilgan.

Kalit so‘zlar: inklyuziv ta'lim, kashbiy malaka oshirish, tajriba almashish, tinglovchilar,
ta'lim muassasalari, individual rivojlanish.

AHHOTaIII/IH: B HACTOAIICC BPCMA BAXXKHOCTHL HHKIIO3MBHOI'O IIOAXOAa B CHCTCMC
06pa3013aH1/1;1 BO3pacCTacT KaK HUKOIr'Aaad. MHKI103UBHOE O6paBOBaHI/Ie — OTO 06paBOBaTeJ'II:Ha$I
MOJCJIb, KOTOpasd HaIllpaBJicHa Ha OXBaT BCEX 06y‘IaIOH_[I/IXC$I, B TOM 4YHCJC C pPa3HbIMH
MOTPEOHOCTSIMU M BO3MOKHOCTSIMU. DTOT MOJXOJ TAKXKE HAXOJUT CBOE MECTO B IpoIlecce
poQecCHOHANIBHOTO pa3BUTHs. B naHHOW cTaTthe mpeacTaBieHa HMH(OpManusi O Ba)KHBIX
ACIICKTaxX IIOBBIIIICHHUA TOTOBHOCTHU 06yqa}oumxc;1 K HWHKJIIO3UBHOMY o6pa30BaHmo B
HEMpephIBHOM MTPOGECCHOHAIBHOM Pa3BUTHH.

KiarwueBble cjioBa: MHKIIO3UBHOE 00pa3oBaHue, MpodecCHOHAIBHOE pa3BUTHE, 0OMEH
OIIBITOM, 06yqafom1/1eca, O6paBOBaTeHBHHe YUPCKACHUA, MTHAUBUAYAJIIBHOC PA3BUTHUC.

Abstract: Nowadays, the importance of an inclusive approach in the education system is
increasing more than ever. Inclusive education is an educational model that aims to cover all
learners, including those with different needs and opportunities. This approach is also finding
its place in the process of professional development. This article provides information on
important aspects of improving the readiness of learners for inclusive education in continuous
professional development.

Keywords: inclusive education, professional development, exchange of experience,
learners, educational institutions, individual development.
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KIRISH

Inklyuziv ta'lim — bu har bir shaxsning ta'lim olish huquqgini tan oladigan va barcha
tinglovchilarni, shu jumladan, nogironligi bo‘lgan shaxslarni ham ta'lim jarayoniga jalb qilishga
qaratilgan yondashuvdir. Ushbu ta'lim modeli, har bir tinglovchining o°ziga xos ehtiyojlarini
inobatga olgan holda, ularga teng imkoniyatlar yaratishni magsad giladi. Inklyuziv ta'limning
asosiy tamoyillari, har bir shaxsning qobiliyatlari, gizigishlari va ehtiyojlariga mos keladigan
individual yondashuvni o‘z ichiga oladi. Zamonaviy ta'lim tizimida inklyuziv yondashuvning
ahamiyati tobora ortib bormoqda. Inklyuziv ta'lim, nafaqat nogironligi bo‘lgan shaxslar uchun,
balki barcha tinglovchilar uchun ta'lim sifatini yaxshilashga xizmat giladi.

ADABIYOTLAR TAHLILI VA METODOLOGIYA

Inklyuziv ta'lim — bu barcha tinglovchilarni, shu jumladan, nogironligi bo‘lgan
shaxslarni ham ta'lim jarayoniga jalb qgilishga garatilgan yondashuvdir. Saidova, inklyuziv
ta'limning asosiy tamoyillari va ularning amaliyotdagi qo‘llanilishi haqida batafsil ma'lumot
beradi. Saidova, tinglovchilarni tayyorlash jarayonida individual yondashuvning ahamiyatini
ko‘rsatadi, bu esa har bir tinglovchining o‘ziga xos ehtiyojlarini inobatga olish imkonini
beradi.[1] Tursunov, kasbiy malaka oshirish jarayonida inklyuziv ta'limning ahamiyatini
o‘rganadi. U, o‘qituvchilarni tayyorlashda inklyuziv ta'limni amalga oshirish uchun zarur
bo‘lgan metodologik yondashuvlarni taklif etadi. Tursunov, tinglovchilarni inklyuziv ta'limga
tayyorlashda innovatsion texnologiyalarni qo‘llash imkoniyatlarini ko‘rib chiqadi va amaliy
misollar bilan tasdiglaydi.[2] Qodirova, ta'lim jarayonida inklyuziv yondashuvning yangi
g‘oyalarini taqdim etadi. U, o‘qituvchilarni tayyorlashda innovatsion metodlar va
strategiyalarni qo‘llashni taklif etadi. Ta'lim jarayonida barcha tinglovchilar uchun teng
imkoniyatlar yaratish zarurligini ta'kidlaydi. [3]

NATIJALAR

Inklyuziv ta'lim, ta'lim olish jarayonida barcha tinglovchilarning teng imkoniyatlarga ega
bo‘lishini ta'minlashga qaratilgan. Bu yondashuv, nafaqat nogironligi bo‘lgan shaxslar, balki
turli ijtimoiy, iqtisodiy va madaniy gatlamlardan kelgan tinglovchilar uchun ham muhimdir. Bu
esa, 0‘z navbatida, tinglovchilarning o‘zlarini erkin his qilishlariga, o‘z fikrlarini ifoda
ctishlariga va o‘zaro hamkorlik gilishlariga imkon yaratadi. Kasbiy malaka oshirish - bu har bir
mutaxassisning 0‘z sohasida muvaffaqiyatli faoliyat yuritishi uchun zarur bo‘lgan bilim va
ko‘nikmalarni yangilash jarayonidir. Inklyuziv ta'lim bu jarayonda muhim rol o‘ynaydi, chunki
u tinglovchilarning o‘zaro hamkorligini, tajriba almashishini va o‘zaro yordam ko‘rsatishini
rag‘batlantiradi. Bu yondashuv, tinglovchilarga o‘zaro fikr almashish, yangi g‘oyalarni
muhokama qilish va o‘z bilimlarini kengaytirish imkonini beradi. Kasbiy malaka oshirish
jarayonida inklyuziv ta'limning ahamiyati shundaki, u tinglovchilarning o‘zaro aloqalarini
mustahkamlashga, ularning o‘zaro yordam ko‘rsatishiga va bir-biridan o‘rganishiga yordam
beradi.[4]

O‘qituvchilar, shuningdek, inklyuziv ta'lim prinsiplarini o‘z darslarida qo‘llash orqali
tinglovchilarning o°‘zaro hamkorligini rag‘batlantirishi va ularning o‘zlarini erkin his
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qilishlariga yordam berishi lozim. Bu jarayon, o‘qituvchilarning malakasini oshirishni, ularni
yangi ta'lim texnologiyalari va metodikalar bilan tanishtirishni talab etadi. O‘qituvchilar,
shuningdek, tinglovchilarning o‘zaro aloqalarini rivojlantirish va ularning o‘zaro yordam
ko‘rsatishlarini ta'minlash uchun turli xil faoliyatlarni rejalashtirishlari zarur. Inklyuziv ta'limni
amalga oshirish uchun ta'lim dasturlarini takomillashtirish zarur. Dasturlar, har bir
tinglovchining ehtiyojlariga javob beradigan, turli xil o‘qitish usullarini 0‘z ichiga olishi kerak.
Shuningdek, ta'lim dasturlarida amaliy mashg‘ulotlar, guruhli ishlash va muammolarni hal
qilishga qaratilgan faoliyatlar ko‘zda tutilishi lozim. [5]

MUHOKAMA

Zamonaviy texnologiyalar inklyuziv ta'limni amalga oshirishda muhim vosita
hisoblanadi. Onlayn ta'lim platformalari, interaktiv darslar va ragamli resurslar, tinglovchilarga
o‘z bilimlarini oshirishda qulaylik yaratadi. Ushbu texnologiyalar yordamida tinglovchilar
o‘zlarining individual ehtiyojlariga mos ravishda ta'lim olishi mumkin. Shuningdek,
texnologiyalar, o‘qituvchilarga darslarni yanada qiziqarli va samarali o‘tkazish imkonini beradi.
Texnologiyalardan foydalanish, tinglovchilarning o‘qgituvchilar bilan aloqalarini yanada
mustahkamlashga va o‘zaro fikr almashish jarayonini soddalashtirishga yordam beradi.
Inklyuziv ta'lim jarayonida o‘zaro hamkorlik va tajriba almashish juda muhimdir. Ta'lim
muassasalari, tashkilotlar va jamoatchilik o‘rtasida hamkorlikni rivojlantirish, inklyuziv ta'limni
yanada samarali amalga oshirishga yordam beradi. Bunday hamkorlik, tinglovchilarning o‘zaro
tajriba almashishini, yangi g‘oyalarni o‘rganishini va bir-biridan o‘rganishini ta'minlaydi.
O‘zaro hamkorlik, shuningdek, ta'lim jarayonida yangi yondashuvlar va metodikalarni joriy
etishga yordam beradi, bu esa tinglovchilarning kasbiy malakalarini oshirishga xizmat giladi.
Uzluksiz kasbiy malaka oshirishda inklyuziv ta'limga tayyorgarlik jarayoni, tinglovchilarning
bilim va ko‘nikmalarini oshirishga xizmat qiladi. Bu jarayon, nafaqat individual rivojlanishni,
balki butun jamiyatning rivojlanishini ta'minlaydi. Inklyuziv ta'lim, barcha tinglovchilar uchun
teng imkoniyatlarni yaratish orqgali, ularning kasbiy faoliyatlarini yanada samarali amalga
oshirishlariga yordam beradi. Natijada, inklyuziv ta'lim nafagat tinglovchilarning malakasini
oshirishga, balki ularning ijtimoiy integratsiyasini ta'minlashga ham xizmat giladi.[6]

XULOSA

Tinglovchilarni uzluksiz kasbiy malaka oshirishda inklyuziv ta'limga tayyorgarligini
takomillashtirish, ta'lim tizimining muhim jihatlaridan biridir. Bu jarayon, har bir
tinglovchining ehtiyojlarini inobatga olish, ta'lim muassasalari va o‘qituvchilar tomonidan
inklyuziv yondashuvni qo‘llash, ta'lim dasturlarini takomillashtirish va zamonaviy
texnologiyalardan foydalanish orqali amalga oshirilishi zarur. O‘zaro hamkorlik va tajriba
almashish, bu jarayonda muhim ahamiyatga ega.
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Annotatsiya: Ushbu maqolada zamonaviy ta’lim tizimida pedagogik integratsiya
tushunchasining nazariy-metodologik asoslari chuqur tahlil gilinadi. Integratsiyaning mazmuni,
uning ta’lim samaradorligini oshirishdagi o‘rni, fanlararo aloqadorlikni shakllantirishdagi roli
va shaxsga yo‘naltirilgan ta’lim bilan uzviy bog‘ligligi yoritilgan. Pedagogik integratsiyaning
rivojlanish bosqichlari tarixiy va zamonaviy kontekstda tahlil etilib, jahon va O‘zbekiston
olimlarining garashlari solishtirildi. Shuningdek, tizimli, konstruktivistik va kompetensiyaviy
yondashuvlar asosida integratsiyaning metodologik negizlari asoslab berildi.

Magolada integratsiyalashgan o‘qitish modelini shakllantirishga ta’sir etuvchi metodik,
tashkiliy va psixologik omillar ajratib ko‘rsatilgan. Finlyandiya, AQSH, Yaponiya kabi
davlatlar ta’lim tizimlaridagi ilg‘or tajribalar va O°zbekiston olimlarining ilmiy yondashuvlari
solishtirilib, milliy ta’lim amaliyotiga mos tavsiyalar ishlab chiqilgan. Tadqiqotda nazariy-
tahliliy, komparativ va umumlashtirish metodlari asosida pedagogik integratsiyaning
imkoniyatlari va istigbollari aniglangan.

Kalit so‘zlar: Pedagogik integratsiya, metodologik yondashuv, tizimli ta’lim,
konstruktivizm, kompetensiyaviy yondashuv, fanlararo bog‘liglik, interfaol metodlar, shaxsga
yo‘naltirilgan ta’lim, o‘quv jarayoni, ta’lim sifati, integratsiyalashgan model, innovatsion
texnologiyalar, amaliyotga yo‘naltirilgan o‘qitish, raqamli ta’lim, metodik ta’minot.

AHHOTamusi: B 1aHHOW cTa