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Ushbu to‘plamga jamlangan magolalar Tillar o’qitish nazariyasi va metodikasi,
lingvokulturologiya, kognitiv tilshunoslik, adabiyatshunoslik va tarjimashunoslik shuningdek, xorijiy
tillarni o°‘rganish pedagogik hamda innovasion texnologiyalarni joriy etish, til o’qitish va o’rgatishda
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Anjuman materiallaridan mazkur mavzular atrofida ilmiy-tadqiqgot ishlari olib borayotgan
izlanuvchilar: olimlar, tayanch doktorantlar, magistrlar, talabalar hamda keng jamoatchilik vakillari
foydalanishlari mumkin
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Til millatning tarbiyasini, uning ma’rifatlilik, tarbiyalanganlik, ziyolilik, odoblilik,
axloglilik kabi fazilatlarini ifoda eta oladigan, millatning husnini ko‘rsata oladigan ulug’
gadriyatdir. Shu ma’noda tilni ganchalik e’zozlasak, u shunchalik e’zoz va e’tiborga
munosib va loyiqdir. Tilga ma’naviy-madaniy meros, umummilliy boylik, oliy gadriyat
sifatida garash kabi yondashuv shakllandi, tilni milliy ruh va milliy imkoniyatlar asosida
ilmiy tadqiq etish harakati kuchaydi. Boshga tillarni o‘rganish esa o‘sha xalgning
madaniyatini o‘rganish, ta’bir joiz bo‘lsa his qgilish imkonini beradi.

Oliy ta’lim muassasalari pedagoglari, filologlari, ingliz tili o‘qituvchilari, tarjimon
kadrlari oldiga har tomonlama yetuk avlodni tarbiyalab voyaga yetkazish, xorijiy tillarni
chuqur o‘rganish vazifalarini, chet tillarini giyosiy o‘rganish, ona tili va giyoslanayotgan
tilning lisoniy xususiyatlarini tahlil etish, ularning innovatsion pedagogik texnologiyasini
va metodikasini yaratish vazifasini qo‘ymoqda.

Til millatlararo aloga vositasi bo‘lib, xalglar o‘rtasida ijtimoiy-igtisodiy,
madaniyatlararo munosabatlarni shakllantirish asnosida boshqga tillarga murojaat etish va
o‘rganish ham kuchaymoqda. Boshqga tillarni o‘rganish esa o‘sha xalgning madaniyatini
o‘rganish, tabir joiz bo‘lsa his qilish imkonini beradi. Shu ma’noda xalgaro
konferensiyaning materiallari to‘plamida ilmiy tahlilga tortilgan izlanishlar til
o‘rgatishning eng samarali va intensiv metodlarini ishlab chigish va amaliyotga tatbiq
etishga yordam beradi. Mazkur halgaro ilmiy-amaliy konferensiya aynan xalglararo aloga
vositasi sifatida e’tirof etilayotgan ingliz tilini o‘rgatishning eng zamonaviy metodlarini
amaliyotga tadbiq etilishiga bag‘ishlanganligi bilan ahamiyatlidir.

Jizzax davlat pedagogika universitetida xorijiy tillar fakul’teti universitetda eng
katta fakultetlardan biri hisoblanadi. Mazkur fakul’tet 1995 yilda 60 nafar ilk
qaldirg‘ochlarini bag‘riga olgan bo‘lsa hozirgi kunda mingdan ziyod talabalar tahsil
olmoqgda. Universitetimizning 50 yillik yubileyi arafasida tashkil etilayotgan mazkur
xalgaro konferensiyani biz bejizga dotsent Bagishev Dadash Gasan o‘g‘lining porloq
xotirasiga bag‘ishlamadik. Bagishev Dadash Gasan o°‘g‘li Ingliz tili va adabiyoti

yo‘nalishini mazkur muassasada ochilishiga ulkan xissa qo‘shgan olim sifatida tarixda
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goldi. U juda ko‘plab shogirdlarni tarbiyaladi va xayotga tayyorladi. Uning universitetimiz
uchun qo‘shgan ulkan xizmatlarini inobatga olib universitetimizda Dadash Bagishev
nomidagi stipendiyani tasis etdik.

Ragamlashtirilgan ta’lim muxitida ta’lim tizimining barcha bo‘g‘inlarida chet tillarini
chuqurlashtirib o‘rgatish metodikasini yanada takomillashtirish bilan birga chet tillarini
ona tili bilan qiyoslab, chog‘ishtirib ilmiy o‘rganish, ilmiy xulosalar chigarish, til
o‘rganish metodikasini yanada takomillashtirish, til o‘rgatish va o‘rganishda ragamli
texnologiyalar, sun’iy intellektdan foydalanish davr talabiga aylanmogda. O‘ylaymanki,
bugungi xalgaro konferensiyada ham shu dolzarb masalalar muhokamaga tortiladi va

muayyan yechimini topishga turtki bo‘ladi.
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special focus on the intersection of historical memory, politics, and patriotism. She is the
author of “Capture the Flag: A Political History of American Patriotism” (Basic Books,
2009) and co-author of “Slow Democracy: Rediscovering Community, Bringing Decision
Making Back Home” (Chelsea Green, 2012). She and her work have been featured in the
New Yorker, the Wall Street Journal, US News and World Report, and on C-SPAN Book
TV. Her most recent research applies adult education and progressive education models to
the teaching of academic writing with the goal of empowering, culturally relevant writing
support. She has worked with universities in the United States, Europe, Africa, and Central
Asia providing curriculum enhancement, faculty development, and student workshops.

Title: From Metaphor to Practice: Cultivating Critical Al Literacies in the
Language Classroom.

Abstract: This presentation explores the transition from metaphorical understanding
to practical application in cultivating critical Al literacies within the language classroom.
With the increasing integration of artificial intelligence (Al) technologies in education, it
is crucial for educators to prepare students with the necessary skills to navigate and
critically engage with these tools. This study examines how language educators can
incorporate Al literacy education into their curriculum, focusing on developing critical
thinking and ethical considerations related to Al. By bridging the gap between theoretical
knowledge and practical skills, this paper offers insights into effective strategies for
fostering Al literacies in the language classroom. Through case studies and theoretical
frameworks, this study aims to empower educators to harness the potential of Al
technologies while equipping students with the necessary tools to navigate the digital
landscape thoughtfully and responsibly.

Dr. Mario Saraceni

Mario Saraceni is Reader in English and Linguistics at the University of Portsmouth,
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Title: English as an International Lingua Franca: Implications for language
pedagogy in Uzbekistan

Abstract: This study investigates the impact of English as an International Lingua
Franca (EILF) on language pedagogy in Uzbekistan. As English continues to serve as the
dominant global language for communication, understanding its implications on language
teaching and learning in a diverse context like Uzbekistan is crucial. This paper examines
how the rise of EILF influences language pedagogy practices, curriculum development,
and teacher training in the Uzbek educational system. Additionally, it explores the
challenges and opportunities that arise from integrating EILF perspectives into the existing
language education framework. By shedding light on these implications, this study aims to
inform policymakers, educators, and curriculum developers on how to effectively adapt
language pedagogy in Uzbekistan to meet the demands of a globalized world where
English as an International Lingua Franca plays a significant role.

Dr Hussam Alzieni

Dr. Hussam Al Zieni (PhD) is a lecturer at Dubai Men’s College, Higher Colleges of
Technology in the United Arab Emirates. He holds a PhD in Education, Curriculum, and
English Language Instruction. He has worked as an EFL teacher, teacher trainer, and
researcher for about 25 years. His primary interest in research is technology in the
classroom, mobile learning, learner autonomy, assessment, and classroom management.

Title: ChatGPT in Education: Potential vs Hesitancy

Abstract: we delve into the potential benefits and lingering concerns surrounding the
integration of ChatGPT, a conversational Al technology, in educational settings. ChatGPT
offers a range of promising applications in education, including personalized learning
experiences, tutoring support, and administrative assistance. However, there are also valid
concerns regarding issues like data privacy, algorithmic bias, and the impact on
interpersonal relationships within the learning environment. This paper examines the dual
perspectives of the potential advantages and hesitancies surrounding the adoption of
ChatGPT in education. By considering these aspects, educators and stakeholders can make
informed decisions about how best to leverage this technology while also mitigating
associated risks and ensuring ethical use.

Najia Nazir

Najia Nazir is a Lecturer at Yanbu Industrial College's Department of English
Language and Prep Year, where she has been teaching business and technical
communication and applied linguistics courses to undergraduate students for over ten



years. She is also a PhD Student at Texas Tech University, pursuing a Technical
Communication and Rhetoric degree.

Her research interests include composition studies, inclusive practices, public
discourse, intersectional feminism, and digital activism. She is also interested in the
rhetoric of healthcare communication, and how it can be improved to enhance accessibility
and inclusivity. She has multiple skills in writing, tutoring, and accessible design, which
she applies to her teaching and research projects. She is passionate about empowering her
students and colleagues to communicate effectively and critically in various contexts and
platforms.

Title: Creating Frameworks for Inclusivity in Higher Education

Abstract: This study examines the development and implementation of frameworks
for promoting inclusivity in higher education settings. In recent years, there has been a
growing emphasis on creating more diverse and inclusive environments within universities
and colleges. This paper explores the different approaches and strategies that institutions
can use to foster inclusivity, including policies, programs, and initiatives aimed at
supporting underrepresented students and creating a more equitable learning environment.
Additionally, this study highlights the importance of ongoing assessment and evaluation to
measure the effectiveness of these frameworks and identify areas for improvement. By
establishing and maintaining inclusive frameworks, higher education institutions can better
support the success and well-being of all students, regardless of their background or
identity.

Rana Khan

Rana Khan is a doctoral candidate in Education at the University of Bath, UK and
holds a master’s degree in English Literature and Business Administration, besides a
certificate in CELTA and IELTS (TTT). Rana has extensive experience in teaching and
curriculum design. She is a frequent presenter and keynote speaker at international
conferences. She served as Secretary, and Conference Chair to TESOL Kuwait, in 2017.
Additionally, she has hosted two consecutive international conventions in Denver (2020),
and in Houston (2021), as Chair, Conferences Professional Council, TESOL International
Association, one of the world’s largest English teachers’ associations.

Rana took the initiative of establishing TEFL Kuwait, the first IATEFL Associate in
Kuwait and is currently serving as President, TEFL Kuwait. Rana is the Academic
Coordinator to the Intensive English Program and Business Management &



Entrepreneurship at Algonquin College. She believes in lifelong learning and has several
research papers to her credit

Title: Embracing Al in Education: Role of Communities of Practice

Abstract: This presentation explores the role of Communities of Practice (CoPs) in
embracing Artificial Intelligence (Al) in education. Al has the potential to revolutionize
teaching and learning, but its successful implementation requires collaboration and
knowledge sharing among educators. CoPs provide a platform for educators to exchange
ideas, best practices, and strategies for integrating Al into their classrooms. By fostering a
supportive and collaborative environment, CoPs can help educators navigate the
challenges and opportunities presented by Al in education. This paper discusses the
benefits of CoPs in driving Al adoption in education and offers recommendations for
educators looking to join or establish a CoP focused on Al.
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Azerbaycan ve Ozbek halkinin alim evladi

Azerbaycan her zaman "bilimin besigi", "aydinlar iilkesi" olarak anilmstir.
Halkimizin 6zverili bilim adamlar1 ve maarifperver aydinlari, iilkemizin milli ve kiiltiirel
kalkinmasinda, bilimsel bilginin derinlesmesinde etkin rol oynamislar. Dadas Hasan oglu
Bagisov, lilkemizin bilim tarihine adim1 yazmayi basarmis degerli bilim adamlarimizdan
biriydi. Ogretmen Dadas Bagisov, Azerbaycan'in kadim yurtlarindan olan Masall1 ilgesinin
Tirkoba koyiinde entelektiiel bir ailede diinyaya geldi. Cocuklugundan itibaren bilime ve
egitime olan ilgisi onu M.A. Akhundov adma Azerbaycan Devlet Pedagoji
Universitesi'in Roman-German dilleri fakiiltesine getirdi. Liseden mezun olduktan sonra
bilimsel yaraticihia basladi ve 1964 yilinda Azerbaycan Politeknik Universitesi'ne iist
diizey uzman olarak davet edildi.

1995 yilina kadar bu iiniversitede 6gretmen, dogent ve Yabanci Diller Boliim Baskani
olarak gorev yapan Dadas Bagisov, ileri metodolojisi sayesinde yabanci dil 6gretimi
alaninda biiyiik basarilar elde etti. "Azerbaycan Dilinin Askeri Terminolojisi” konulu
tezini basartyla savunan Filoloji Bilimleri Aday1 unvanini alan bilim adami, Azerbaycan
dilindeki askeri terminolojinin kokeni, yapisal-anlamsal 6zellikleri, olusum yollar1 gibi
konular1 kapsamli bir sekilde inceledi. Dilimizin sézliigiinde 6zel bir yere sahip olan askeri
terminolojinin sozliiksel ve bicimbilimsel yonleri sozdizimsel 6zelliklerini arastird.

1997 yilinda yayinlanan "Dramaturjide Gelenek ve Yenilik" adli kitabinda
dramaturjimizin en iinlii eserlerini yiiksek profesyonellik ile analiz etti.
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Hem 06gretmen, hem de boliim baskanm1 olarak gorev yaptigi siire boyunca
ogrencilerin bilimin sirlarina hakim olmalarina 6zel 6nem verdi ve onlara bir baba
sefkatiyle bilim ogretti. Yiksek Ogrenim kurumlarinda riisvetin kol gezdigi Sovyet
doneminde bile Dadas Bey 6grencilerden higbir maddi timit beklememis, onlara destegini
esirgememisti. Bu nedenle 6grenciler Dadas hocaya kendi akrabalar1 gibi muamele ediyor,
her konuda ondan tavsiye aliyor, her soziinii saygi ve hiirmetle takip ediyorlardi.
Yoldaglar1 anilarinda lisansiistii egitime basvuran egitimli 6grencilerin bile Dadas Bey'e
gelip akademik danismanlart olmasini istediklerini belirtiyorlar. Ciinkii Dadas Bey'in
onlarla ilgilenecegini, onlar1 dogru yonlendirecegini, tezlerini zamanindan once ve st
diizeyde tamamlamalarina yardimci olacagini biliyorlardi.

Sayin Dadas Hocanin calistig1 liniversitenin 68retim elemanlariyla ¢ok 1yi iligkileri
vardi. Sade, miitevazi, kiltiirli ve insancil bir insan olan Dadas Bagishov, soziini
sOylemekten asla ¢ekinmeyen ve her zaman dogrunun yaninda duran bir kisi olarak
anilmaktadir. Her zorlukta yoldaslarimin yaninda olan, ¢alisma ekibindeki biiyiiklerle
biiyiik, kiiciiklerle, kiiciik gibi davranabilen bir insandi. Objektif bir insan olarak her
Baskanligin1 yaptig1 boliim c¢alisanlarinin her sorununu ¢6zmek, bilimsel faaliyetlerinde
karsilasilan zorluklari ortadan kaldirmak i¢in elinden geleni yapmisti.

Azerbaycan't tim varligiyla seven Dadas Hoca, dogup biiyiidiigii Masall1 ilgesinin
Tirkoba koyiline oldugu kadar koyii ve koyliniin halkina da ¢ok bagliydi. Talis dilinin
ogretimi ile ilgili olarak Abulfaz Recebli ve Avaz Sadigov gibi uzmanlarin da yer aldig
0zel bir komisyonda ¢alisti ve onlarin ilkokul siniflar1 i¢in hazirladiklar1 ders kitaplari,
kendisinin derledigi "Talis-Azerbaycan sozIligii" yaygin olarak kullanildi. uzun siiredir
kullanilmakta ve halen tiretilmektedir.

Dadas Hocanin sanatsal yaraticilik alaninda da o6zel bir yetenegi vardi. Onun
memleketine, halkina olan derin sevgisi ve vatanseverlik duygusu o donemde yayinlanan
“Talisin sesi” gazetesinde ara-sira yayinladigi siirlerinde agikca hissedilmektedir.

Ogretmen Dadas, uzun siire Azerbaycan Milli Egitim Bakani olarak gorev yapan
Misir Mardanov'un, Azerbaycan Merkez Se¢im Komisyonu baskani Mazahir Panahov'un
komsusuydu ve onlarla olan yakin iligkisi sonucunda, Azerbaycan'in bir takim 6nemli
sorunlarinin ¢6ziimiinde yardimini esirgemeyin.

Dadas Bagisov, Azerbaycan ile Ozbekistan arasindaki kardeslik iliskilerinin
gelistirilmesine 6zel hizmet veren sahsiyetlerden biridir. Ozbekistan''n Semerkand
sehrinde dogdu, Azerbaycan Ilimler Akademisi Tarih Enstitiisii'nde arastirmaci olarak
calisan ve daha sonra tarih bilimleri doktoru olarak ¢alisan Ahmadshina Faniya Abazan ile
evlendi. Bir siire Bakii'de birlikte mutlu yasadilar, daha sonra Ozbekistan'a tasindilar.

Ozbekistan Cumhuriyeti Chizal Sehir Pedagoji Universitesi Yabanci Diller
Boliimiine uzun siire baskanlik yapan Dadas Bey, geng personel alim1 ve yeni teknolojiyle
yabanci dil 6gretimi alaninda biiyiik basarilara imza atti. O, Ogrencilerine sadece bir
ogretmen degil, her zaman yakin bir dost, degerli bir danmisman ve ahlaki 6zellikleriyle
ornek olmustur.

Bilim adami, Bakii ve Ozbekistan'da calisirken o6grenciler icin "Politeknik
Universitesi Ogrencileri i¢in Ingilizce Metodik Talimatlar", "Ingilizce Dilbilgisi",
"Ingilizce Es Anlamllar", "Ingilizce So6zdizimi", "Ingilizce - Ozbek¢e Kisa Sozliik" ve
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diger kitaplar1 yazdi ki, her biri halan metodolojik acgidan Onemli eserler olarak
kullanilmaktadir. "Modern Ingilizce-Ozbek Sézliigii"nde yirmi bes binden fazla kelime ve
deyim kombinasyonuna yer vermesi, sozliigiin biiylik emek ve aci1 pahasina harcandigini
gosteriyolr.

Dadas Bagisov, Ozbekistan Cumhuriyeti'nde ¢alistigi 1996 yilindan 2009 yilina kadar
Ozbek ve Azerbaycan kardesliginin onciilerinden biri olmus ve bu yolda yorulmadan
calismistir. Azerbaycan ve Ozbek biiyiik sairleri Nizami Gencevi ve Alisir Navain'in
eserlerini karsilastirmali olarak incelemis ve her iki O6nemli sanat¢inin da ayni edebi
geleneklerden yararlandiklart ve iki kardes milletin temsilcileri olarak uygun edebi
diisiince ve yaratici tekniklere sahip olduklar1 sonucuna varmistir. Ne yazik ki Dadas Bey,
biiyiik oyun yazarmmiz Hiiseyin Cavid'in meshur eseri "Topal Teymur'u Ozbekce'ye
terciime etmeye baslamissa da bu eseri tamamlayacak kadar yasayamamastir.

Dadas hocamiza Allah'tan rahmet diliyor, degerli bilim adamimizin anisin
unutmayan Ozbek kardeslerimize siikranlarimizi sunuyoruz. Azerbaycan'imizin boyle
diiriist ve onurlu insanlariyla gurur duyuyoruz.
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The Impact of TEKMER on Entrepreneurship Ecosystem in Tiirkiye:
An Example of CEOTEKMER

Prof. Dr. Himmet KARADAL
Bolu Abant Izzet Baysal University
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hkaradal@gmail.com
Orcid.org/0000-0002-8050-5564

ABSTRACT

This study explores the impact of TEKMER (Technology Development Centers) on
entrepreneurship ecosystem in Tirkiye. It seeks to understand the relative role of
TEKMER’s in entrepreneural success as entrepreneurs. There are two major implications:
the first one is that the findings will provide empirical evidence supporting the theories
suggested in the entrepreneurial literature and entrepreneurial ecosystem. The second is
information about TEKMERs in Turkiye is provided with the Case Study Method
conducted on the example of CEOTEKMER. In this study Case Study Method was used,
which is one of the qualitative research designs and aims to reveal the uncertainty between
an event and context. We will discuss TEKMERs in the example of CEOTEKMER within
the framework of the entrepreneurship ecosystem in Tirkiye. Currently there are 27
(twenty seven) TEKMERs in Tiirkiye. These were established with the support of
KOSGEB (Small and Medium Size Enterprises Develop-ment Organization) and in
cooperation with the university. These TEKMERSs have generally similar characteristics.
The advantages of TEKMERSs include the financial support they provide to entrepreneurs,
mentoring and consultancy services, networking opportunities, infrastructure and office
services, training programs, innovation and technology transfer supports. These supports
allow entrepreneurs to develop their business ideas, shape their marketing strategies and
commercialize their products, thus increasing their chances of success.

Keywords: Entrepreneurship, Entrepreneurship Ecosystem, TEKMER, Tiirkiye.

INTRODUCTION

All factors of production (labor, capital, natural resources, knowledge and
entrepreneur) are important. However, knowledge and entrepreneurship are of strategic
importance. These two production factors also constitute the source of wealth. One of the
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most important trends of today is the knowledge economy. In the knowledge economy,
intellectual capital has become much more important than financial capital, which is the
main determinant of power and social class. Entrepreneurs are significant actors in society
who pioneer in creating innovations and opportunities for sustainable economic, social,
cultural development.

Entrepreneurship can be expressed as taking on responsibilities in the form of
organizing, innovating, managing and taking risks. The concept of entrepreneurship is a
broad concept that includes businesses consisting of profit-oriented organizations formed
by people collaborating in line with the purpose they have determined, as well as public
institutions, foundations, associations or professional chambers (Karadal, 2021:3).
Entrepreneurship is not a concept specific to profit-oriented organizations. If there is
innovation, risk, proactiveness and organization of production factors; It means there is
entrepreneurship there. If it is about social events, it is social entrepreneurship, if it is
about technology, it is technoentrepreneurship, and if it is about art, it is art
entrepreneurship.

In the early 18th century, Cantillon emphasized the risk-taking characteristic of the
entrepreneur. Say, a French economist, put forward the idea that an entrepreneur should
have the ability to organize and manage production inputs as well as the ability to take
risks. According to Say, the most important skill of the entrepreneur is the organizational
skill. Schumpeter, on the other hand, added a different dimension to the entrepreneur by
putting forward the view that the entrepreneur should be dynamic and innovative. Thus, in
an innovation process, entrepreneurs, with their destructive creativity feature, abandoned
the old and sought new methods for themselves (Karadal, 2021:4). Entrepreneurs are
people who bring innovations that make life easier to the service of humanity. These
innovations; It may be in product and service types, as well as in new management,
production, marketing and finance techniques. Entrepreneurship is an indispensable part of
economic and social life. Entrepreneurial activities contribute to wealth and prosperity,
development of business and career opportunities, provision of employment opportunities
and inclusion of different segments in the labor market (Karadal, 2021:4-5).

With the increasing economic and social value of knowledge, technology-based
entrepreneurship has flourished significantly at a global level. In addition, research and
development activities, collaborative practices, and integrating into global value chains has
become more significant than ever. Understanding factors that foster successful
entrepreneurs in high-tech sectors is critical to realizing structural changes in an economy.
Tiirkiye introduced Technology Development Centers (TEKMER) in 1990 (Cansiz, &
Tekneci, 2018). To achieve sustainable social and economic growth, Turkey should
promote technology-based sectors. Thanks to TEKMERs and TEKNOKENTS, significant
developments are being achieved in this sense.
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ENTREPRENEURSHIP ECOSYSTEM

Entrepreneurial ecosystem is an interaction of three main elements: entrepreneurial
organizations, institutions and entrepreneurial processes. Entrepreneurial ecosystem is “a
set of interconnected entrepreneurial actors (potential and existing), entrepreneurial
organizations (e.g. firms, venture capitalists, business angels, banks), institutions
(universities, public sector agencies, financial bodies), entrepreneurial processes (e.g.
numbers of high growth firms, number of serial entrepreneurs and levels of entrepreneurial
ambition), which formally and informall coalesce to connect, mediat and govern the
performance within the local entrepreneurial environment"” (Koroghli, 2023).

In recent years, the concept of "entrepreneurial ecosystem™ has attracted much
attention in the field of economics-business and economic geography literature, but
especially among policy makers the concept has emerged as one of the most popular
frameworks. However, it should be noted that this conceptual approach, which is very new
both for the world and especially for Tiirkiye, has not yet been examined analytically and
critically. The entrepreneurship ecosystem can be defined as a system of interconnected
actors and factors coordinated to enable productive entrepreneurship in a particular region.
Entrepreneurship ecosystem; interconnected entrepreneurial actors (potential and existing),
entrepreneurial organizations (e.g. firms, venture capitalists, business angels, banks), local
institutions (universities, public sector agencies, financial institutions) and entrepreneurial
processes (e.g. firms) within the local entrepreneurial atmosphere. birth rate, number of
high-growth firms, number of serial entrepreneurs, degree of sell/divestment mentality,
levels of entrepreneurial ambition) formally and informally; It defines performance as a
system of managing, mediating, bringing together and connecting. Entrepreneurship
ecosystem may be specific to one sector, or several sectors. The system may be
geographically limited to a city or province, or it may be a regional ecosystem where
several provinces/cities come together. The question of whether each province/city should
develop its own ecosystem or a regional ecosystem where several come together should be
established is an ongoing debate (Cansiz, Kurnaz and Yavan, 2018; Stam, 2015).

According to Isenberg’'s Entrepreneurship Ecosystem Model: There are six areas
within the entrepreneurial ecosystem: policies & leadership, financing, human capital,
venture-friendly markets, and a conducive culture that provides a variety of institutional
support. These 6 general areas or components consist of hundreds of different elements
coming together in a very complex and unique interaction (Isenberg,2011). According to
Koltai's Entrepreneurship Ecosystem Model; Entrepreneurs enable the emergence and
growth of entrepreneurship by interacting with each other and creating a network between
elements such as education, finance, networks, policies and roles in the society in which
they live, as well as stakeholders consisting of NGOs, foundations, academic institutions,
investors, states and companies participating in these activities (Koltai, 2012). Elements,
actors and framework conditions interact with each other. According to Stam's
Entrepreneurship Ecosystem Model, there are 4 categories: Framework conditions

(formal institutions, culture-informal institutions, physical infrastructure, demand),
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systematic conditions (networks, leadership, financing, talent, knowledge, support
services), outputs (entrepreneurship). activity) and results (value creation). The existence
of these elements and the interaction between them is the key to the success of the
ecosystem (Stam, 2015). First of all, the entrepreneurial ecosystem focuses mainly on the
urban/local and regional context. In other words, the city or region where
entrepreneurship occurs is the most important element. In this context, the concept of
entrepreneurship ecosystem is a concept used to explain the regional economic and socio-
cultural factors affecting the entrepreneurship process.

The entrepreneurship ecosystem is the playing field in which entrepreneurs and all
actors (such as public, university, industry, entrepreneurial capital, angel investors)
operate, the rules and the environment that determines the behavior of the players. The
concept of ecosystem means that all living things live together and depend on each other,
and in this context, economic variables interact with social and cultural variables in terms
of the social system (Cansiz, Kurnaz and Yavan, 2018).

The establishment of TEKMERSs (Technology Development Centers) has been a
pivotal initiative in bolstering the entrepreneurship ecosystem in Tiirkiye. Aimed at
nurturing innovative startups and facilitating the commercialization of new technologies,
TEKMERs offer a comprehensive support mechanism that spans financial aid, mentorship,
infrastructure, and beyond. This guide delves into the impact of TEKMER on Tiirkiye's
entrepreneurship landscape and provides actionable insights for startups looking to
leverage these resources:

Financial Support and Incentives: TEKMERs provide startups with critical early-
stage financial support, including grants, subsidies, and access to investment opportunities.
This financial backing is instrumental in overcoming the initial capital barriers, allowing
startups to focus on research, development, and scaling their operations.

Mentorship and Expert Guidance: Access to seasoned entrepreneurs, industry
experts, and academics through TEKMERS can significantly accelerate a startup's journey.
This mentorship encompasses everything from business strategy and market penetration to
technological development, offering startups a roadmap to navigate their sector's
complexities.

Infrastructure and Facilities: Startups often struggle with the high costs associated
with R&D facilities and office space. TEKMERs mitigate this challenge by providing
state-of-the-art laboratories, co-working spaces, and other essential infrastructure, enabling
startups to develop and test their technologies in a conducive environment

Networking and Collaboration Opportunities: Being part of a TEKMER offers
startups unparalleled networking opportunities with potential investors, partners, and
customers. These centers frequently organize events, workshops, and meetings that serve
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as platforms for startups to showcase their innovations and connect with the broader
business community.

Market Access and Internationalization: TEKMERs play a crucial role in helping
startups access local and global markets. Through partnerships and collaborations, they
facilitate startups' entry into international fairs, exhibitions, and trade missions, enhancing
their visibility and opportunities for growth.

Legal and Regulatory Guidance: Navigating the legal and regulatory landscape can
be daunting for startups. TEKMERs offer guidance on intellectual property rights,
compliance, and other legal matters, safeguarding startups from potential pitfalls and
ensuring their operations are on solid legal ground.

TECHNOLOGY DEVELOPMENT CENTERS (TEKMERS)

TEKMERs (Technology Development Centers) are entrepreneurs and businesses in
pre-incubation, incubation, post-incubation processes. They are structures where services
such as business development, access to financial resources, management, consultancy,
mentorship, office and network participation are provided. TEKMER is a structure that
provides services for entrepreneurs or businesses that have a technology / innovation-
oriented business idea / project that includes research and development and / or product /
process / service innovation in one or more related themes. Themes of TEKMER; Energy,
renewable energy, aviation, defense, medicine, medical device, medical, biotechnology,
nanotechnology, genetics, robotics, machinery, electricity, electronics, chemistry,
information and communication technologies, software, digitalization and similar subjects.
The right to use the name TEKMER, which are protected by KOSGEB under the
Industrial Property Law No. 6769, is evaluated by the Board and given to those who are
deemed appropriate (Kazan, 2024).

List of TEKMERS established in Tiirkiye

Istanbul Aydmn Universitesi TEKMER Istanbu httos://tekmer avdin.ed
Girisimevi ve Ofis Hizmetleri Anonim Sirketi | ¥ tIPI ' -aydin.

CEOTEKMER Girisim Evi Teknoloji Istanbu https://www.ceot
Gelistirme Merkezi Anonim Sirketi | ekmer.com/

Baskent Universitesi Biyotek Teknoloji Ankara http://biyotek.bas
Gelistirme Merkezi Anonim Sirketi kent.edu.tr/

Kuzey Izmir Saglik ve Yasam Bilimleri _ :
Teknoloji Gelistirme Merkezi Sanayi ve Ticaret [zmir et vzl

SR mer.com/
Anonim Sirketi

Ankara TEKMER Teknoloji Gelistirme Ankara https://ankaratek
Merkezi Anonim Sirketi mer.com.tr/
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http://bakircaytekmer.com/
http://bakircaytekmer.com/
https://ankaratekmer.com.tr/
https://ankaratekmer.com.tr/

Kuzey Izmir Teknoloji Gelistirme Merkezi

https://www.kuz

ve Girisimcilik Hizmetleri Sanayi ve Ticaret [zmir e

e . eyizmirtekmer.com.tr/
Anonim Sirketi

Gelisim Universitesi Teknoloji Merkezi Istanbu https://tto.qell_s!m

e .edu.tr/Duyuru/gelisi
Anonim Sirketi .

m-biotech-tekmer

Bitlis Teknoloji Gelistirme Merkezi Anonim - https://bitlistekm
. Bitlis
Sirketi er.com/

Lokman Hekim Teknoloji Anonim Sirketi Ankara m/ hitps://lhustek.co

Fark Labs Teknoloji Gelistirme Merkezi [stanbu https://tekmer.far
Anonim Sirketi klabs.com/

T Gate TEKMER Teknoloji Gelistirme Istanbu _
Merkezi Anonim Sirketi https://t-gate.co/

Tuzla TEKMER Teknoloji Gelistirme Istanbu https://www.tuzl
Merkezi Anonim Sirketi atekmer.com/

Saglik Bilimleri Universitesi Teknoloji Ankara https://www.sbut
Gelistirme Merkezi Anonim Sirketi ekmer.com/

Bug Lab Teknoloji Gelistirme Merkezi Istanbu :

T www.buglab.ist
Anonim Sirketi

Nisantas1 Universitesi Biyoteknoloji [stanbu i
Gelistirme Merkezi Danismanlik Anonim Sirketi

Acibadem Universitesi Teknoloji Gelistirme [stanbu https://tekmer.aci
Merkezi Anonim Sirketi badem.edu.tr/

Istanbul ~ Bilgi  Universitesi ~ Teknoloji - _ :
Gelistirme Merkezi ve Girisimcilik Hizmetleri Istanbu i or rt]rt}tpr //tekmer'bllq
Sanayi ve Ticaret Anonim Sirketi 1org.uiw

Atlas  Universitesi Teknoloji  Gelistirme Istanbu httpS://WWW'aﬂ.aS

: S e .edu.tr/atlas-teknoloji-
Merkezi Anonim Sirketi -
merkezi/

Garajx Ankara Geng Girisimciler Teknoloji Ankara i
Gelistirme Merkezi Anonim Sirketi

The Hood Teknoloji Gelistirme Merkezi Istanbu https://thehoodte
Anonim Sirketi kmer.com/

MEF Universitesi Teknoloji ~ Gelistirme [stanbu https://meftek.me
Merkezi Anonim Sirketi f.edu.tr/
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https://www.sbutekmer.com/
https://www.sbutekmer.com/
http://www.buglab.ist/
https://tekmer.acibadem.edu.tr/
https://tekmer.acibadem.edu.tr/
http://tekmer.bilgi.org.tr/tr/
http://tekmer.bilgi.org.tr/tr/

[stanbu https://apytekmer

Apy Girisim Teknoloji Anonim Sirketi | com/

[zmir Tarim Teknoloji Gelistirme Merkezi

Anonim Sirketi [zmir -

Medipol Meditek Teknoloji  Gelistirme

Merkezi Anonim Sirketi Ankara -

Medipol Meta Tekmer Teknoloji Gelistirme Istanbu https://tekmermet

Merkezi Anonim Sirketi | a.medipol.edu.tr/
Startgate Teknoloji Gelistirme Merkezi [stanbu www.startgate.co
Anonim Sirketi | m
Trakya Bilim Teknoloji Gelistirme Merkezi Tekird https://www.trak
A.S. ag yatekmer.com/

Entrepreneurs accepted to the program are entitled to become TEKMER members for
6 (six) months. Throughout this whole process, entrepreneurs who can use their common
use and social areas 24/7 will be able to participate in all training, conversation and events
during their membership. At the end of the process, entrepreneurs who can discover their
talents and develop projects can become members of Pre-Incubation at the end of the
evaluation of the TEKMER team (www.ceotekmer.com.tr).

Pre-Incubation: Those who do not have any corporate structure that is still at the
idea stage,

Incubation: Those who have taken steps towards incubation, are in the production
and marketing stages of the product,

Post Incubation: Those who have completed the incubation process, are in the
process of expanding their business to spread their product to wider markets

Pre-Incubation

Idea processes in the pre-incubation stage are subject to preliminary evaluation in the
relevant scientific board within TEKMER. Projects found suitable are evaluated by
TEKMER executive committee. In this process, appropriate project owners make a
presentation to the Executive Board and make a detailed presentation emphasizing the idea
of project development, its widespread impact, and possible problems and needs.

After the presentation, it is evaluated by each committee according to the score and
the idea owner is named as pre-incubation within TEKMER, and the idea process is
started with the decision and approval of the other members of the TEKMER Executive
Board.

The entrepreneur in the pre-incubation process, whose business idea scores 90 and
above, is entitled to free office services for 6 months. Consultancy services such as
cooperation protocols and principles are provided free of charge until the end of the
process.
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Incubation

Entrepreneurs who are successful after six months of training will go to the
Incubation period and will be included in TEKMER and will be subjected to an 18-month
monitoring program.

In this process, the relevant bank management staff will be contacted about the stages
of business establishment, business management, financial access opportunities and ways,
and the project will be brought together with angel investors and venture capital funds to
provide domestic and international marketing services.

Support will be provided for product or service development and marketing. In the
maturation phase of the business idea, it has the advantage of reaching consultancy and
training opportunities in the process of improving business processes in accordance with
the business plan. In this process, access to scientific approach is offered.

After-Incubation

The enterprises / entrepreneurs who have completed the incubation process will go to
the post-incubation period and will be provided with the necessary support for production
and investment development outside TEKMER. In the post-incubation phase, there are
advantages based on training and consultancy, especially in marketing and sales.

According to Law No. 5746 on Supporting R&D and Design Activities, incentives
and supports provided to entrepreneurs:
%100 Research and Desing discount
Income tax withholding incentive (%80-90-95) for R&D Personel
Insurance premium employer's share support (%50)
Stamp duty exemption
Customs duty exemption
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Facilities / Opportunities provided to entrepreneurs:
Lab Support

Website Support

Free Office Support

Consultancy&Mentoring

Education

Marketing and Sales Training and Mentoring
Financial Management Training and Mentorship
Investment Law Education and Mentorship
Entrepreneurial Law Education and Mentoring
Business Model Building Training and Mentorship
R&D Methods Training and Mentorship

Project Writing and Management and Mentoring
Intellectual Property Rights Management Training and Mentoring
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The CEO Technology Development Center (CEOTEKMER) Model

The CEO Technology Development Center (CEOTEKMER) model in Tiirkiye is a
prime example of how Technology Development Centers (TEKMERS) can significantly
impact the entrepreneurship ecosystem. CEOTEKMER stands out for its unique approach
to supporting startups, focusing on creating CEOs and leaders who are not just
technologically savvy but also possess strong business acumen and leadership skills. This
model underscores the importance of a holistic development approach in nurturing
successful entrepreneurs and startups. Here's an analysis of its impact on Tirkiye's
entrepreneurship ecosystem.

CEOTEKMER was established in Istanbul by Ekol Group, in cooperation with
Istanbul University and with the support of KOSGEB. There are 99 entrepreneurs. 66 of
them are male (%65) and 13 are female. The average age is 32. The education levels of
entrepreneurs: 5 of the entrepreneurs have Ph.D, 23 have a master's degree, 58 have a
bachelor's degree and 13 have an associate degree. As can be seen, the education level of
entrepreneurs is high.

Sectoral distribution is as follows:

61 electric-electronic
14 medical

10 robotics

8 defense

6 software

53

*

7
0’0

3

%

3

*

/
0’0

CONCLUSION

Tirkiye 1s a dynamic and growing economy that supports startups by focusing on the
entrepreneurship ecosystem reforms. TEKMERs represent a cornerstone of Tiirkiye's
strategy to foster innovation, entrepreneurship, and economic diversification. For startups,
engaging with a TEKMER can dramatically enhance their prospects, providing them with
the tools, knowledge, and connections necessary to succeed. As the Turkish government
continues to invest in these centers, the future for Turkish startups looks increasingly
bright, promising a thriving, innovative, and competitive business landscape.

The CEOTEKMER model illustrates the transformative potential of TEKMERS in
Tiirkiye's entrepreneurship ecosystem. By balancing technological innovation with
leadership development, facilitating industry-university collaboration, and enabling global
market access, CEOTEKMER significantly contributes to the creation of a dynamic,
innovative, and sustainable entrepreneurial landscape in Tiirkiye. This model serves as a
blueprint for other TEKMERS aiming to enhance their impact on the entrepreneurship
ecosystem both within Tiirkiye and potentially on a global scale.

CEOTEKMER offers a broad spectrum of support that covers financial aid,
technical assistance, mentorship, and access to a vast network of industry experts and
investors. This comprehensive support structure is crucial for startups at various stages of
their development, from ideation to commercialization.
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Unlike traditional models that primarily focus on technological innovation,
CEOTEKMER places a significant emphasis on developing the leadership and
management skills of entrepreneurs. Workshops, seminars, and mentorship programs are
designed to cultivate strategic thinking, decision-making, and effective management
practices, ensuring that startups not only create innovative products but also sustain and
grow their businesses effectively.

CEOTEKMER fosters strong collaborations between academia and industry,
facilitating access to research resources, talent, and opportunities for real-world
applications of innovative technologies. This symbiotic relationship accelerates the
commercialization process and enhances the relevance and market readiness of startups'
products and services.

By providing startups with opportunities to connect with global markets,
CEOTEKMER plays a pivotal role in the internationalization of Turkish startups.
Assistance in participating in international fairs, exposure to global best practices, and
introductions to international investors and partners all contribute to the global
competitiveness of startups nurtured within the CEOTEKMER ecosystem.

CEOTEKMER contributes to building a vibrant entrepreneurial culture in Tiirkiye,
where innovation, risk-taking, and collaboration are encouraged. The center acts as a hub
for entrepreneurs to exchange ideas, form partnerships, and support one another, fostering
a strong sense of community among startups.

The success stories emerging from CEOTEKMER serve as inspiration and role
models for aspiring entrepreneurs. These success stories not only demonstrate the viability
of turning innovative ideas into successful businesses but also highlight the critical role of
effective leadership and sound business strategies in achieving this success.

TEKMERSs provide the necessary infrastructure for entrepreneurs to realize and grow
their business ideas and become competitive in national and even international markets.
Thus, TEKMERs make significant contributions to the development of the
entrepreneurship ecosystem and commercialization of innovative business ideas in
Turkiye.
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THE IMPORTANCE OF UNDERSTANDING THE PSYCHOLOGY OF
FOREIGN LANGUAGE ACQUISITION

Akhmedova Laylokhon Tolibjonovna,

Doctor of Science in Pedagogy, Professor, Department "Teaching English Language
Methodology and Educational Technologies", Faculty «English Philology", Uzbekistan
State World Languages University, Tashkent, Uzbekistan

Language and speech are the most important content and structural components of
our mind. The word is associated with all manifestations of the human mind. At the level
of sensations, speech affects the thresholds of sensitivity, i.e. determines the conditions for
the passage of a stimulus. Language is an objectively existing phenomenon in the spiritual
life of human society. Language is defined as a system of signs functioning as a means of
communication and an instrument of thought. The language includes words with their
meanings and syntax. The means from which a language message is constructed are
phonemes (spoken language) and graphemes (written language). From these socially

developed sounds and graphic signs, words and sentences are built that consolidate the
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experience of mankind. Speech is the process of communication through language. The
subject of psychological study is speech, not language.

There are around 7000 languages spoken in the world today. More than a half
population in the world speaks more than one language. There are number of countries in
the world that have two official languages. Some countries, like South Africa, have more.
For example, in Johannesburg local people speak five and more languages, which is quite
common to the region. It makes the brain and linguistic scientists to look into the mystery
of how our brain works in terms of our abilities to learn, understand and speak language.
What is behind our brain’s capability to adapt and absorb our native language and very
often even to become bilingual from the very babyhood [2].

According to cognitive neuroscientists literature and through empirical studies and
researches conducted with children from various backgrounds where focus was on
language acquisition, metalinguistic ability, literacy, and problem solving, it becomes
quite obvious that speaking more than one languages on the regular basis positively affects
on our brain though enhancing cognitive abilities and thanks to enhancing brain plasticity
it delays the symptoms of Alzheimer’s disease [1].

The science of bilingualism is a young field, and definitive answers to many
questions are not yet available. But with an accumulation of research studies over the last
few decades, scientists are now equipped to partially answer some of most pressing
questions about early bilingualism.

It goes without saying being bi- and multi-lingual has enormous benefits: it helps us
to understand people from the other parts of the world, better comprehend and immerse in
their culture, history and traditions when we travel through the globe.

But what difficulties do we encounter when our brain has to switch between the
languages? How hard is foreign language learning process? Are some of us just have
natural aptitude for learning new languages?

Psychology of language, also known as psycholinguistics, is the field that helps
scientists better understand the mental aspects of language and speech and thus
develop new and innovative ways to approach learning, has helped

better understand the mental aspects of language and speech with new and innovative
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implications on how we approach learning from a cognitive, emotional, and behavioral
level [3].

Because it affects a variety of scientific fields including developmental psychology,
cognitive psychology, education, linguistics, and communication sciences and disorders.

Linguistic experience is applicable and actual to study lexicon, grammar and other
language aspects. Features of linguistic experience and background also allow exploring
such linguistic issue as language interfering.

Also, there are two aspects in learning foreign languages psychology: interferences
and transposition.

Language interference: One of the biggest concerns in learning foreign language is
that it will cause confusion: a new language is likely to have sounds that are different from
those in our first language. Our natural ability to recognize these sounds, tell them apart,
and remember them in the future, analyze patterns could affect how well you learn new
words and pronunciation. Just like some people have an ear for music, others have a knack
for languages.

It brings us to Language transposition. Why certain individuals are able to learn
languages more successfully than others? How mental processes specific to individuals
affects learning outcomes? Although language use and language learning always occur in
social contexts, they are, essentially, mental processes. With a more pronounced focus on
issues connected to learning processes, selecting versatile methods and approaches while
taking into consideration each students’ individuality the foreign language education can
address the most relevant issue of todays’ education: exploring the relationship between
the human mind and language.

Although we often take language for granted, a moment’s reflection will show how
important it is in our lives. In some form or another it so dominates our social and
cognitive activity that it would be difficult to imagine what life would be like without it.
We may think without language, but language lets us know that we are thinking. Language
iIs a major component of understanding human behavior. Thanks to psycholinguistics

we’re slowly getting closer to fully understanding the complexity of human language.
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Every day, we understand more and more about how humans produce, codify, and

use language as a communication tool [4].

We must not forget that the environment plays a crucial role in our ability or inability
to learn. It is important to understand this influence and how to use it to our advantage.
Using the “contextual learning” lens can help to bring our talent in light in our learning
capability.

In summary, we’d encourage students to study as many languages as they
can...being literate in two or three languages has only positive consequences in life. There
IS no risk in doing so, and the rewards are enormous.
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TA’LIMNI RAQAMLASHTIRISH MUHITIDA LINGVISTIK
KOMPETENSIYANI RIVOJLANTIRISH VA TAKOMILLASHTIRISHNING
DIAGNOSTIK MONITORINGI

U.U.Jumanazarov,

JDPU dotsenti, pedagogika fanlari doktori

Kalit so‘zlar: raqamli ta’lim, mediasavodxonlik, raqamli kompetensiya, “FE-
Portfolio”, “Google”, pedagogik tashxis omillari.

Annotatsiya: Ushbu maqola Ta’limni ragamlashtirish mubhitida lingvistik

kompetensiyani rivojlantirish va takomillashtirishning diagnostik monitoringi fo ‘g risida

bo ‘lib, bunda ragamli za’lim, mediasavodxonlik, ragamli kompetensiya pedagogik tashxis
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omillari, zamonaviy ta’lim texnologiyalarni til o ‘qitishdagi o‘rni va ta’limni
ragamlashtirish hagida.

Bugungi kunda mamlakatimizda professor-o‘qituvchi va murabbiylarga alohida
¢’tibor berilayotgan bir paytda va bundan keyin ham o‘qituvchining jamiyatdagi obro‘yi
va uning pedagogik faoliyatining samaradorligi fagatgina muayyan fan mazmunidagi
bilimlar darajasi, uning pedagogik gobiliyatiga emas, balki o‘gituvchining ganchalik
zamonaviy axborot va kommunikatsiya texnologiyalarini amaliyotda qo‘llash darajasiga,
aniqrog‘i, kompyuter savodxonligiga bog‘liq bo‘lishini talab gilmogda. Yanada ochigroq
aytganda, ragamli asrning bugungi kundagi hayotimizga ragamli ta’lim yangi hodisa
sifatida kirib kelmoqgda, jamiyatimizdagi hozirgi yangi jarayonlar ta’lim paradigmasini
butunlay o‘zgartirishni taqozo gilmoqda. Buning asosiy sababi shuki, axborot va
kommunikatsiya texnologiyalarini o‘zlashtirib olgan, aniqrrog‘i, axborot, kompyuter,
media va kommunikativ savodxonliklarga ega bo‘lgan hozirgi kun talabalari uzoq vyillar
davomida saqglanib kelayotgan an’anaviy uslubda o‘quv mashg‘ulotlariga gatnashishni
hohlamaydilar. Jonli, yuzma-yuz holda o‘quv mashg‘ulotlarini olib borish ko‘nikmalariga
o‘rgangan oliy ta’limning professor-o‘qituvchilari ham an’anaviy uslubda o‘qitishni
xohlasalarda, lekin ular ham talabalar singari axborot, kompyuter, media, kommunikativ
savodxonlikka ega bo‘lishlari, bo‘lajak ragamli ta’lim tizimida faollik ko‘rsatishlari zarur.
Bu davr va hayot talabi.

Ta’limni ragamlashtirish mubhitini yaratish va takomillashtirishda bo‘lajak ingliz tili
o ‘qituvchilarining mediasavodxonligini o‘stirish masalasi ham muhim ahamiyat kasb
etadi. So‘nggi yillarda ingliz va boshqga xorijiy tillarni chuqur o‘rgatish, o‘quv jarayoniga
axborot-kommunikatsiya texnologiyalarini joriy etish masalalariga ustuvor ahamiyat
berilmogda. Xorijiy mamlakatlarning yetakchi ilmiy markazlari va oliy o‘quv yurtlarida
mediata’limning o‘ziga X0s xususiyatlari, mediasavodxonlikni shakllantirish vositalari va
usullarini  o‘rganish ta’lim jarayonida mediatexnologiyalar va mediamatnlardan
foydalanish o‘ta muhim ilmiy va amaliy ahamiyatga ega ekanligini ko‘rsatmoqda. Chet tili
darslarida mediasavodxonlikni shakllantirish muammosi asosan mediamatnlarni tanqidiy
gayta ishlash va mediasavodxonlikni yoki media-kompetensiyani shakllantirish, ya’ni,

filologik va nofilologik OTMlar talabalari tomonidan mediamatnlar bilan o°zaro
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munosabatlarni  rivojlantirish  nugtai nazaridan hal qilinadi. Shu bilan birga,
mediasavodxonlikni o‘qitish bo‘yicha ijobiy xorijiy tajribani o‘rganish shuni ko‘rsatdiki,
mediasavodxonlik turli xil axborot-kommunikatsiya texnologiyalaridan foydalanish,
shuningdek, har xil turdagi media mahsulotlarni tushunish va tayyorlashni ta’minlash
uchun ommaviy axborot vositalarining lingvistik va janr xususiyatlarini o‘rgatishni o‘z
ichiga oladi.

Bu o‘rinda gap “ragamli ta’lim” muhiti hagida borar ekan, unda eng avvalo, “Xorijiy
til va adabiyoti” (ingliz tili) yo‘nalishdagi professor-o‘qituvchilarning yetakchi rolini
butunlay hayotda saglab golish va an’anaviy ta’limni takomillashtirish bo‘yicha quyidagi
omillarning tashxisi va vazifalarini amalga oshirish magsadga muvofiq, deb hisoblaymiz:

— talabalar uchun o‘qitilayotgan fan asoslari bo‘yicha qog‘oz nusxasida va internetda
interfaol multimediali ko‘rinishlarda innovatsion ta’lim texnologiyalaridan foydalanish
bo‘yicha maxsus o‘quv-uslubiy ko‘rsatmalarni ingliz tilida ishlab chigish va barcha
talabalarga yetkazish;

—umumiy ta’lim texnologiyalari orqgali ishlab chigilgan metodik ko‘rsatmaning
asosiy mavzulari bo‘yicha video ma’ruzalar uchun ommaviy virtual kutubxona ishlab
chiqgish va ularga soha talabalarini faol jalb etish;

—yugori samaradorlikka ega ragamli qurilmalar bilan jihozlangan tuzilmalar, o‘quv
mashg‘ulot xonalari va laboratoriyalari, mediastudiyalari va boshgalarni o‘z ichiga olgan
“Ragamli kompetensiya markazi "da ommaviy ochiq onlayn darslar va onlayn treninglar
o‘tkazish, tashkil etish hamda orttirilgan ijobiy tajribani hududiy ta’lim muassasalaridagi
ingliz tili o‘quv mashg‘ulotlarida go ‘llash zarur.

Pedagogika oliy o‘quv vyurtlarining “Xorijiy til va adabiyoti” (ingliz tili)
yo‘nalishlarida  “zamonaviy axborot-kommunikatsiya texnologiyalari va ta’lim
texnologiyalarining mustahkam integratsiyasini ta’minlash’?, bo‘lajak ingliz tili

o‘qituvchilarining lingvistik kompetensiyasini va kasbiy mahoratini uzluksiz ravishda

1 A6myxomuposa H.A. MHIIM3 THIM Oapciapuia MeOWa CaBOIXOHIMKHH Imakmiantupum (B2). - Ilemarorumka (ammapu
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rivojlantirib borishning diagnostikasini ishlab chiqish zarur. Bu boradagi maxsus “Yo‘l
xaritasi’ga asoslanib, quyidagi vazifalarni kundalik amaliyotda bajarish zarur, deb
hisoblaymiz:

a) o‘quv rejasidagi barcha nazariy va amaliy mashg‘ulotlarini olib borishda tagdimot
tizimlaridan ingliz tilida samarali foydalanish;

b) mutaxassislik fanlarining ma’ruza va seminar mashg‘ulotlari uchun internet bilan
bog‘liq holda interfaol va multimediali tagdimotlarini ingliz tilida ishlab chigish;

v) real vaqt rejimida interfaol tagdimot, video-konferensial tizimlari va virtual
zallardan samarali foydalanib, masofaviy o‘qish jarayonlarini ingliz tilida olib borish;

g) elektron resurslardan foydalangan holda istalgan vaqgtda masofaviy ta’lim
jarayonini matnli-grafik yoki video formatda ingliz tilida amalga oshirish;

d) o°‘quv mashg‘ulotlarida bulutli texnologiyalar, virtual va kengaytirilgan vogelikdan
ingliz tilida samarali foydalanish;

ye) didaktik materiallar va tajriba dizaynlarini ishlab chigishda 3 D printerini
go‘llash;

y0) mutaxassislik fanlarining ma’ruza va seminar o‘quv mashg‘ulotlarida ingliz tilida
ragamli didaktika va ragamli ta’lim modellarini samarali qo‘llash;

J) “ingliz tili” yo‘nalishi professor-o‘qituvchilari va talabalari uchun mazkur soha
fakultetida ilmiy-amaliy loyihalar, kurs ishlari, bitiruv malakaviy ishlari, ilmiy-tadgigot
izlanish natijalari, masalan, monografik tadgiqot, o‘quv qo‘llanma, risola, dissertatsiya,
ilmiy magola, o‘quv fanlari bo‘yicha foydalanishga tavsiya etilgan asosiy va qo‘shimcha
adabiyotlar matnlari uchun ingliz tilida ilmiy veb-sayt ishlab chigish zarur.

z) interfaol stollar va interfaol taqdimot tizimlari, shu jumladan, eng so‘nggi
rusumdagi zamonaviy noutbuklar bilan jihozlangan o‘quv xonalarida o‘tkaziladigan
ma’ruza mashg‘ulotlarida ikki tomonlama mulogotni ta’minlovchi tizimlardan ingliz tilida
foydalanish;

1) interfaol stollar jihozlangan o‘quv xonalarida “ma’ruza Yyoki seminar
mashg‘ulotlarini yozib oluvchi” dasturlaridan ingliz tilida samarali foydalanish zarur.
Ushbu dastur slaydlar, audio, video, kamera, o‘gituvchining yozuvlari va interfaol doska

orgali taqdim etilgan ma’ruza materiallari yoki seminar mashg‘ulotining mazmunini yozib
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olishini ta’minlaydi. Talabalar — bo‘lg‘usi ingliz tili o‘qgituvchilari keyinchalik Internet,
IPod va iphone orgali yana ingliz tilida foydalanish mumkin.

Ta’limni ragamlashtirish muhitida bo‘lajak ingliz tili o‘qituvchilarining lingvistik
kompetensiyasini rivojlantirish uchun elektron va mobil o‘quv ta’limini amaliyotda
go‘llashning diagnostikasida yana bir gator dolzarb vazifalarni muvaffagiyatli hal etish
boradagi ilmiy-amaliy takliflarimiz quyidagilardan iborat:

— pedagogika oliy ta’limining virtual ilmiy muhiti bo‘lgan elektron platformasini
ingliz tilida takomillashtirish, ularga soha professor-o‘qituvchilari va iqtidorli talabalarni
faol jalb etish;

—ragamli ta’lim mubhitida tashkil etilgan elektron o‘quv platformasida “ingliz tili”
yo‘nalishi o‘quv rejasidagi barcha umumkasbiy va ixtisoslik fanlarining ma’ruza va
seminar materiallarini matnli-grafik va video shakldagi formatda nashr etish;

—soha yo‘nalishi umumkasbiy va mutaxassislik fanlar bo‘yicha talabalar elektron
interfaol multimediali o‘quv materiallarini yaratish va virtual kutubxonada ularni nashr
qilish;

—oliy ta’limning “Ingliz tili va adabiyoti” yo‘nalishi talabalari uchun elektron
interfaol multimediali o‘quv materiallari, vertual trenajyorlar va boshqalardan iborat
ragamli ta’lim resurslarining milliy fondini ingliz tilida yaratish va ularga talabalarni
ommaviy ravishda jalb etish;

— pedagogika oliy ta’limida ommaviy ochiq onlayn kurs formatida trening kurslarini
ingliz tilida ta’lim oluvchi talabalar uchun ham, professor-o‘qituvchilar uchun ham ishlab
chiqgish va ularni amaliyotga jalb etib, ingliz tilida samarali foydalanishga erishish;

—ragamli ta’lim mubhitida “Ingliz tili va adabiyoti” yo‘nalishi talabalariga ragamli
avlod uchun asosiy imkoniyatlarini ta’minlaydigan darslik va o‘quv qo‘llanmalarni hamda
o‘zlashtirilgan materiallarni tekshirish va baholash uchun interfaol testlar hamda mavjud
bo‘lgan va avval aniglangan bilimlardagi muayyan bo‘shliglar uchun interfaol vositalarni
ishlab chigish va amaliyotda qo‘llashga erishish zarur.

Ta’limni ragamlashtirish muhitida “ta’lim oluvchi” (bo‘lajak ingliz tili o‘qituvchilari)

va “ta’lim beruvchi” (professor-o‘qituvchilar) innovatsion ta’lim texnologiyalaridan
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samarali foydalanishda quyidagi pedagogik tashxis omillariga alohida e’tibor berish
zarur:

—ragamli ta’lim tizimida smartfonlardan samarali foydalanish va smartfonlarni
bo‘lg‘usi o‘qituvchilarning shaxsiy virtual yordamchisiga aylantirish;

—“zamonaviy axborot-kommunikatsiya texnologiyalari asosida masofaviy ta’lim
dasturlarini tashkil etish™® va ulardan talabalar ingliz tilida samarali foydalana olishlariga
erishish;

—ragamli ta’lim muhitida umumkasbiy va ixtisoslik fanlarining ma’ruza va amaliy
mashg‘ulotlari seminarlarini onlayn tarzida kuzatish hamda ‘“o‘zlashtirish imkonini
beruvchi, shuningdek, ularni elektron axborot saglovchilarga yuklovchi “E-MINBAR”
platformasini amaliyotga joriy etish, ta’lim jarayonlarida “bulutli texnologiyalar**dan
ingliz tilida samarali foydalanishga erishish;

—ragamli ta’lim muhitida o‘yin (geymifikatsiya) asosida o‘quv jarayonlarini tashkil
etish va ingliz tilining bo‘lg“usi o‘qituvchilari ijodiy va intellektual faolligini oshirish;

—ragamli ta’lim muhitida ingliz tilida ta’lim berish va o‘rganish jarayonlari o‘quv
“lot” va “loE” lardan foydalanish;

—ragamli ta’lim muhitida o‘quv mashg‘ulotlarida robotlardan boshqarish ob’ekti va
o‘qituvchining yordamchisi sifatida foydalanish;

—ragamli ta’limda ingliz tilini o‘qitish ta’limi jarayonida sun’iy intellektdan
foydalanish;

—“ustoz-shogird” tizimiga asoslangan pedagog-talaba munosabatlari orqgali elektron
va mobil ta’limning bir gismi bo‘lgan o‘quv jarayoni uchun ragamli ta’lim muhitini
yaratish va bu orgali an’anaviy o‘qitish shaklida ham talabalar — bo‘lg‘usi ingliz tili
o‘qituvchilari o‘rtasida faol tarmoq orqgali jamoaviy bo‘lib,o ‘gish — o ‘rganish — ishlash
tamoyilini shakllantirishga erishish;

—“Ingliz tili va adabiyoti” yo‘nalishi va o‘quv rejasidagi mutaxassislik fanlarining

o‘ziga Xos xususiyatlaridan kelib chigib, ragamli “ta’lim jarayonida xalgaro miqyosda
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keng qo‘llaniladigan zamonaviy dasturiy”® mahsulotlaridan samarali foydalanishni
rivojlantirish;

—ragamli ta’lim muhitida soha yo‘nalishi bo‘yicha ommaviy ochig onlayn
mashg‘ulotlarining mazmun-mohiyati, uslubiy va texnik xususiyatlarini yaxshilash;

—ragamli ta’lim tizimida ilmiy-tadgiqot parklari uchun ingliz tilida tegishli vebsaytlar
ishlab chiqish zarur.

Ta’kidlanganlardan tashqari, ragamli ta’lim muhitida innovatsion® pedagogik
modellardan samarali foydalanish magsadida mazkur soha vakillari yana quyidagilarni: a)
an’anaviy didaktik modellarni innovatsion modellarga o‘zgartirish jarayonida birlamchi
manba sifatida innovatsion texnologiyalardan samarali foydalanishga erishish; b) “ta’lim
jarayonlarini ragamli texnologiyalar asosida individuallashtirish, masofaviy ta’lim
xizmatlarini rivojlantirish;v) vebinar, onlayn, “blended learning”, “Flippet classroom”
texnologiyalarini amaliyotga™” joriy etish magsadga muvofiq bo‘ladi.

Bulardan tashqari, ragamli ta’lim tizimida ilmiy yondashuvni ta’limga joriy etishda
birlamchi manba sifatida Big Data, Blockchain, sun’iy intellekt, Data Ssiance kabi
ragamlashtirishning eng yuqori darajasidagi vositalari ham ta’lim jarayoniga joriy
etilsagina, biz ko‘zlagan magsadlarga — ragamli ta’lim muhitining samaradorligini yanada
oshirishga,bo‘lajak  ingliz  tili  o‘qgituvchilarining  lingvistik  kompetensiyasini
rivojlantirishga erishishimiz mumkin, albatta.

Ragamli ta’lim muhitida innovatsion ta’lim texnologiyalari va didaktik modellarni
joriy etish natijalarini tahlil qilish masalasiga ham jiddiy e’tibor garatish lozim. Chunki
amalga oshirilgan ishlarga dastlab yakun yasab, ularni gayta ko‘rib chiggan holda yo‘l
qo‘yilgan kamchiliklarni tuzatishga va kelgusida bajariladigan vazifalarning istigbolli
rejalarini ishlab chigishga imkoniyat yaratiladi. Aytilgan fikr-mulohazalar va takliflarning
hammasi bo‘lajak ingliz tili o‘qituvchilarini jahon andozalariga xos va bugungi kun

talablariga mos yetuk mutaxassis sifatida tayyorlashga xizmat giladi, deb hisoblaymiz.
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Bugungi kun mamlakatimiz ta’lim tizimining reproduktiv holatdan uzluksiz
rivojlanuvchi, ochig-shaffof holatga o°tishi ham ta’lim oluvchilarni o‘z ta’limiy va
ijtimoiy-madaniy manfaatlarini yuzaga chigarishga yo‘naltirish jarayonlari ta’lim tizimi
bosh sub’ektlari - “ta’lim oluvchilar’ va “ta’lim beruvchilar’ning o‘z faoliyatiga
munosabatini o‘zgartirish zaruriyatini taqozo etadi.

Bu o‘rinda shuni ta’kidlash lozimki, ta’lim tizimi rivojlangan dunyoning qator
davlatlaridagi oliy ta’lim muassasalarida ko‘pchilik o‘quv mashg‘ulotlari, masalan,
ma’ruza va amaliy darslar Google Classroom platformasidan foydalangan holda amalga
oshirilmogda.  Professor  Q.Omonovning ijtimoiy  tarmoglardagi  maqolasida
ta’kidlashicha®, odatda, keng omma “Google” tizimini, asosan, gidiruv va elektron
tarjimon sifatida taniydi. Birog ushbu tizimning ilm-fan, ta’lim uchun foydali
imkoniyatlari nihoyatda keng. “Google” tizimi ta’limdagi masofa va makon tushunchasini
yo‘qqga chigaradi. Sababi uning dasturlari dunyoning gay chekkasida bo‘lmasin, talaba va
pedagogni bir vagtda ishlash imkoniyatini yaratadi. Bu uchun “gmail”dan elektron pochta
ochishning o‘zi kifoya qiladi. “Google classroom”, “Google doc”, “Google disk”
dasturlari bunda yordamga keladi.

“E-Portfolio” ham “Google” imkoniyatlaridan kelib chiggan holda yaratiladi.
“Google”da veb-sayt yaratish dasturi ishlab chigilgan bo‘lib, u juda qulay. Hozirgi
informatsion texnologiyalar rivojlanib, jadallashib borayotgan bir paytda, ta’limni
ragamlashtirish transformatsiyasi muhitida har bir professor-o‘qituvchi yoki talaba
o‘zining har sohadagi fikrlari, garashlari va yutuglarini o‘rtoglashish magsadida shu
turdagi “E-Portfolio” yaratsa, uning ilmiy, ijtimoiy, falsafiy faoliyatidan barcha birdek
bahramand bo‘lishi mumkin, albatta.

Shu o‘rinda gator ta’limiy saytlar muallifi Mark Prenskining “Digital Natives, Digital
Immigrants” (“Ragamli dunyo sohiblari, ragamli dunyo muhojirlari’) nomli magolasida®
bugungi kun talabalariga quyidagi ta’rifni berganligi o‘z asosiga ega, deb hisoblaymiz:
“Hozirda talabalarimiz batamom o‘zgargan. Zamonaviy talabalar endilikda biz ishlab

chiggan ta’lim tizimimizga ko‘ra, o‘qitiladigan kishilar emas”. Magolada bugunning
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talabalari “Digital Natives” — “Ragamli dunyo sohiblari”— bugungi kunda kompyuter,
video o‘yinlari va internetning ragamli tilida o‘z ona tiliday so‘zlashuvchi yoshlar sifatida
garaladi. Ta’lim sohasi vakillari bo‘lmish professor-o‘qituvchilarga esa “Digital
Immigrants” — “ragamli dunyo muhojirlari” — ragamli, elektron dunyoga moslashayotgan,
yangi texnologiyalarning ko‘pgina girralarini endi gabul gilayotgan kishilar sifatida baho
beriladi.

Xullas, zamonaviy ragamli ta’lim avlodlari (televizor, kompyuter, planshet, ilod,
tablet, fablet, smartfon va smart doskalar) kabi elektron qurilmalar orgali o‘quv
mashg‘ulotlarini olib borishda, ma’ruza, amaliy va seminar darslarini o‘tish chog‘ida
ulardan samarali foydalanishda pedagogika oliy ta’limi professor-o‘qituvchilarining
tegishli malaka va ko‘nikmalarga ega bo‘lishlari zarurligini davr talab etadi. Ommaviy
ochig onlayn kurslar jahon ta’lim tizimidagielektron ta’limida yetakchi mavqgeiga ega
bo‘lib, ular sifatli ta’limdan insonning yashash joyi va uning magomidan qat’i nazar
ommaviy foydalana olish konsepsiyasiga muvofiq yuzaga keldi. Bo‘lajak ingliz tili
o‘qitvchilarining lingvistik kompetensiyasini rivojlantirishda, kompetentli chet tili
o‘qituvchisini tayyorlashda mazkur kursning o‘rni alohida ahamiyatga ega.

Dunyo pedagogik ta’limida ta’lim oluvchilarning axborot savodxonligini oshirish
bo‘yicha olimlar tomonidan salmoqli ilmiy tadgiqgotlar yaratilgan. Aynigsa, ragamli ta’lim
doirasida informatika faniga daxldor Web texnologiyalar, internet texnologiyalar va Web
dasturlash bo‘yicha muayyan mavzularni o‘qitish samaradorligini oshirish borasidagi
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Abstract

This article explores the crucial need to enhance critical thinking skills in higher
education, highlighting its importance in today’s complex world. Critical thinking goes
beyond academic knowledge. In the digital age, where information overload is rampant,
higher education faces significant challenges in developing this skill. This includes the
“conceptual dilemma” of defining, teaching, and assessing critical thinking. The article
proposes a multifaceted approach, offering innovative teaching strategies and assessment
methods to cultivate critical thinking across various disciplines. Ultimately, it aims to
prepare students for professional success in a constantly changing world. By advocating
for a strategic enhancement of critical thinking in higher education, this comprehensive
exploration underscores its necessity for academic excellence and career readiness in the
21st century.

Key words: critical thinking, higher education, pedagogical strategies, problem-
solving, assessment techniques.

AHHOTAIIUA

B cratbe paccmarpuBaeTcsi HEOOXOAMMOCTh PAa3BUTHUS HABBIKOB KPUTHYECKOTO
MBIIIJIEHUsT B BbICIIEM oOpa3oBaHuU. KpuTHUeckoe MBIIUIEHUE BBIXOAUT 33 PaMKHU
aKaJeMUYecKux 3HaHUW. B mmdpoByro smoxy, korga uH(OOpMAIMOHHAS Ieperpyska
SIBJISIETCS TTIOBCEMECTHOM, BbICIlIEE 00pa30BAHUE CTATKUBAETCS C CEPHE3HBIMHU BHI30BAMHU B
pPa3BUTUM OTOTO HaBbIKa. JTO BKIHOYAET B ce0d “KOHUENTYAJIbHYIO JIUJIEMMY’
omnpe/esieHusi, OOyYeHMs] W OLIEHKM KpPUTHUUECKOTO MblnuieHus. CrtaThsi mpenjiaraer
MHOTOACIIEKTHBIM TOAXO0J, TMpejyiarass WHHOBAIMOHHBIE CTpPATETMW MPEMNojiaBaHUui U
METOAbl OLEHKH ISl Pa3BUTHUS KPUTHYECKOTO MBIIUICHHS. B KOHEYHOM uUTOre OHa
HalpaBJieHa Ha TOJATOTOBKY CTYACHTOB K MPO(EeCcCHOHATBLHOMY YCIEXy B IOCTOSHHO
MEHSIoIEMCsl MUpe. BeICTynas 3a cTpaTernyeckoe yJyqlleHue KPpUTUUECKOTO0 MBIIUICHUS
B BBICIIEM OOpa30BaHHMM, ATO HUCCIECIOBAHHE MOMUYEPKHUBAECT €ro HEOOXOIUMOCThH IS
aKaJIeMUYECKOT0 MPEBOCXOJICTBA U TOTOBHOCTH K Kapbepe B 21-M Beke.

KarueBble cjJ10Ba: KPUTUYCCKOC MBIIIJICHUC, BBICHICC O6p830BaHI/IC,
neJarorn4cCKuc CTparcruu, pCuIiCHuc HpO6JIeM, MCTO/JbI OIICHKH.

Introduction
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As the landscape of higher education continues to undergo significant
transformations, the emphasis on enhancing students’ critical thinking skills has become
increasingly pronounced. Today, the capacity for critical thinking transcends a mere
academic advantage, evolving into a fundamental necessity for navigating the challenges
of contemporary society. This evolving educational paradigm is driven by a pressing need
for innovative, evidence-informed problem-solving strategies to confront and address a
range of global crises. This need is echoed in the scholarly works and discussions in global
forums, highlighting the critical role of critical thinking in fostering resilience and
adaptability in the face of global challenges (Bloom & Watt, 2003[59]; Briining &
Mangeol, 2020[60].

The Growing Importance of Critical Thinking in the Modern Workforce

The modern job market highly values critical thinking skills, making them
indispensable for graduates. Employers now seek candidates with not only technical and
domain-specific knowledge but also a blend of social, behavioral, creative, and analytical
skills. This trend highlights the importance of these skills in navigating the complex
challenges of today's world. Critical thinking is particularly crucial for innovation,
problem-solving, and adaptability - traits vital in an era of rapid technological change. The
ability to analyze situations, evaluate alternatives, and make informed decisions is
essential for global economic success and sustainability.

This focus on critical thinking shows that 21st-century challenges require more than
specialized knowledge; they demand the ability to think critically and creatively and to
collaborate with diverse individuals. Prominent global organizations and research bodies,
including the OECD (2016[64]) and Vincent-Lancrin et al. (2019[62]), emphasize the
importance of these skills for workforce success, highlighting their role in career growth
and development. Industry and academic leaders are prioritizing cognitive agility,
emotional intelligence, and thoughtful, autonomous analysis. As workplace demands
evolve, critical thinking has become key to innovation, problem-solving, and adaptability,
enabling individuals to thrive in a dynamic, complex international environment.

Challenges in Cultivating Critical Thinking Within Higher Education

While the importance of critical thinking skills is universally recognized within the
academic community, a significant disparity persists between the demand for these
capabilities and the level of proficiency students achieve. This discrepancy underscores a
fundamental challenge in HE: effectively fostering an environment where this type of
thinking can flourish. The contemporary digital age exacerbates this challenge, introducing
a landscape rife with information overload. Students are constantly bombarded with data,
making the discernment between factual information and misleading content increasingly
difficult. This dilemma is further complicated by the pervasive spread of misinformation
and disinformation, which muddies the waters of intellectual inquiry and sound decision-
making (Ennis, 1989[66]; Renaud & Murry, 2008[67]).
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The task of cultivating critical thinking is not just about enhancing students’ ability to
analyze and evaluate information critically but also about empowering them to navigate
the complex digital ecosystem with discernment and skepticism. The academic community
Is at a crossroads, facing what can be termed a conceptual dilemma in its approach to
critical thinking. This dilemma encompasses the challenges of defining what constitutes
critical thinking, identifying the most effective methodologies for teaching these skills,
and developing robust mechanisms for evaluating student progress and proficiency in this
domain.

Addressing this conceptual dilemma requires a multifaceted approach that goes
beyond traditional pedagogical strategies. It calls for an interdisciplinary collaboration that
draws on insights from psychology, philosophy, education, and information science to
create a comprehensive framework for critical thinking. This framework must articulate
the specific skills and dispositions essential to critical thinking, such as logical reasoning,
analytical thinking, creativity, open-mindedness, and the ability to engage in reflective
thinking and self-assessment. Moreover, the cultivation of critical thinking in higher
education demands an innovative rethinking of curriculum design, teaching methods, and
assessment techniques. It challenges educators to integrate critical thinking across
disciplines, encouraging students to apply these skills in varied academic and real-world
contexts. Pedagogical strategies such as problem-based learning, collaborative projects,
simulation exercises, and the use of case studies can be instrumental in this regard. These
methods not only stimulate intellectual engagement and curiosity but also foster an
environment where students can practice critical thinking in authentic scenarios, thereby
bridging the gap between theoretical knowledge and practical application.

Elevating critical thinking skills within HE presents a challenging and multi-layered
endeavor. It demands a collaborative push from the entire educational community to
creatively revamp conventional pedagogical frameworks. Adopting an all-encompassing
strategy that meticulously tackles the intricacies involved in identifying, imparting, and
evaluating critical thinking will empower universities and colleges to more effectively
equip students. This preparation is crucial for enabling them to confidently and adeptly
maneuver through the intricate realities of today’s world.

Strategic Approaches to Enhancing Critical Thinking In Higher Education

Critical thinking skills’ elevation within the framework of higher education demands
a strategic, comprehensive approach that encompasses all facets of the educational
process, from the initial design of the curriculum to the methods of delivery and
assessment. This endeavor is further complicated by the ongoing debate concerning
whether critical thinking skills are domain-specific, flourishing only within particular
disciplines, or if they are general capabilities that transcend specific fields of study. This
discourse significantly influences how educational programs are structured, aiming to
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cultivate a balance between specialized knowledge and universal critical thinking
competencies (Ennis, 1989[66]; Mayer, 1999[72].

At the heart of fostering critical thinking is the identification and integration of key
skills-such as interpretation, analysis, evaluation, inference, explanation, and self-
regulation into the educational objectives. Articulating these skills as explicit learning
outcomes is essential, laying the groundwork for students to develop the ability to think
critically across a variety of contexts. This approach aligns with the insights of educational
researchers who have underscored the importance of clear, targeted learning outcomes as a
foundation for effective instruction and assessment (Elen, et al., 2019[77]

To effectively cultivate critical thinking skills, educators must implement innovative
teaching strategies that actively engage students and prompt them to apply critical analysis
to complex, real-world issues. These methods include:

- Dialogue and Discussion: Facilitating open, structured discussions that challenge
students to articulate their thoughts, question assumptions, and consider diverse
perspectives.

- Problem-Based Learning (PBL): Employing real-life problems as the foundation for
learning, PBL creates an environment where students must utilize critical thinking to
propose viable solutions.

- Simulations: Providing students with opportunities to engage in realistic scenarios
that mimic real-world complexities, aiding in the development of decision-making and
analytical skills.

- Cooperative and Collaborative Learning: Encouraging teamwork and collaboration,
these approaches promote the sharing of ideas, critical evaluation of peer contributions,
and the development of a collective understanding of subjects.

- Flipped Classrooms: Reversing the traditional learning environment, students
interact with lecture materials at home and apply their knowledge through hands-on
activities in the classroom, thereby enhancing their critical thinking skills.

These teaching strategies have been identified as particularly effective in fostering
active learning and critical engagement with course content. They not only equip students
with the tools needed for critical thinking but also prepare them to tackle challenges in
their professional and personal lives (Abrami et al., 2015; Ahern et al., 2019).

Assessment of Critical Thinking Skills

In parallel, assessing critical thinking skills presents its own set of challenges,
necessitating the adoption of diverse evaluation tools that can accurately measure students’
ability to think critically. This includes the development of specialized rubrics, reflective
journals, portfolios, and peer assessments, as well as the utilization of digital platforms

that can support interactive learning and real-time feedback. Assessing critical thinking
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skills within HE poses considerable challenges. This situation calls for a strategic shift
towards more comprehensive, reliable, and authentic evaluation methods that can
accurately measure students’ critical thinking abilities across diverse contexts.

Educators must implement structured tasks and use rubrics defined by clear,
measurable criteria, aiming to capture the nuanced aspects of critical thinking, such as
questioning assumptions, analyzing arguments, and applying knowledge to new situations.
Effective assessment tools should encompass a variety of techniques, including specialized
rubrics, portfolios, reflective journals, peer assessments, and group projects, each offering
unique insights into students’ abilities to think analytically. The integration of digital
technologies presents opportunities for enhancing the assessment of critical thinking.
Interactive simulations, virtual case studies, and online forums can mimic real-world
scenarios, providing dynamic platforms for students to engage in critical analysis and
problem-solving.

To address these assessment challenges, educators need to adopt a multifaceted
approach that combines traditional methods with innovative strategies, ensuring that
assessments are both rigorous and reflective of students’ critical thinking skills in action.
By refining assessment practices, higher education can better prepare students to navigate
the complexities of the modern world, echoing the recommendations of scholars like Elen
et al. (2019) [77] and Vincent-Lancrin et al. (2019)[62]. This effort is crucial for aligning
educational outcomes with the demands of contemporary society and the global job
market.

Conclusion

The imperative to weave critical thinking skills into the fabric of higher education
cannot be overstated. As we prepare students for the complexities of modern professional
landscapes, higher education institutions emerge as important arenas for the cultivation of
these essential abilities across diverse academic disciplines. Persuading educators about
the paramount importance of critical thinking, along with presenting effective models of
its integration, are critical steps toward elevating pedagogical practices. Likening the
efforts to enhance professional learning to the work of “earthworms”-which enrich the
soil, thereby facilitating robust growth - we highlight the profound impact of these
initiatives. They not only serve to amplify teaching effectiveness but also significantly
contribute to the broader educational goal of nurturing critical thinking within higher
academia. Consequently, this empowers students with the vital analytical, evaluative, and
creative skills indispensable for navigating and thriving amidst the complexities of the
global landscape. The strategic fortification of critical thinking within the realm of higher
education demands meticulous planning, the adoption of innovative teaching
methodologies, and the implementation of rigorous assessment techniques. By pinpointing
specific critical thinking competencies, leveraging teaching strategies that foster dynamic
engagement, and systematically evaluating students’ progress, educators can markedly
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enhance students’ capacity for analysis, evaluation, and innovation. This approach benefits
students academically while also arming them with the critical skills required to excel in
an increasingly intricate and ever-evolving world.
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Abstract

The article is devoted to the current problem of effectively using information support
in the process of teaching English-language written speech to high school students.

Key words: online platforms, text, foreign language, information resources.

The use of information support in the educational process is an important element of
modern education, allowing teachers and students to effectively master and transfer
knowledge. Here are a few ways information support can be used [1:15-20]:

E-learning materials- teachers can create and use e-textbooks, presentations, video
tutorials and other digital resources to teach students. This allows you to present the
material more visually and interactively.

Online Resources and Platforms - there are many online resources and educational
platforms such as online courses, educational applications and websites that offer
additional materials and assignments for study and self-study.

Virtual Classrooms - using virtual classrooms allows teachers to organize lessons and
interact with students online. This may include the use of video conferencing, chats,
forums, and other means of communication.

Interactive whiteboards and devices - the use of interactive whiteboards and other
devices for interactive learning allows teachers to create dynamic lessons with the
possibility of instant feedback and student participation in the learning process.

Information technology for assessment - information technology can also be used to
assess students' knowledge and skills, including online testing, automated task verification
and analysis of academic performance data.
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Individualized learning - information support allows you to personalize the
educational process and adapt it to the individual needs and level of training of each
student.

Multimedia Presentations - teachers can create multimedia presentations using
various formats such as slides, audio and video materials, animations and interactive
elements. This helps to visualize information and makes lessons more attractive and
memorable for students.

Educational games and simulations - creating educational games and simulations
allows teachers to attract the attention of students and enhance their participation in the
learning process. Such games can be designed to consolidate educational material, develop
skills and abilities, as well as to solve problematic situations.

Blogs and online diaries - a teacher or student can keep a blog or an online diary in
which they share their thoughts, ideas, experiences and solutions to problems. It promotes
the development of writing skills, self-expression and reflection.

Distance learning and e-courses - using information technology, it is possible to
organize distance learning and provide access to e-courses. This is especially true for
learning outside of a school or university classroom, as well as for online learning.

Cloud technologies for collaboration - cloud services and platforms allow students
and teachers to work on educational projects, create and edit documents, share materials
and share knowledge in real time.

Online resources for self-education - there are many educational resources available
on the Internet, such as video tutorials, online courses, e-books and articles, blogs and
forums. These resources can be used for self-education and knowledge expansion in
various fields.

Interactive Learning Platforms - interactive learning platforms provide the
opportunity to create interactive lessons using various multimedia elements, tests,
assignments and feedback opportunities.

Mobile Learning Applications - the development and use of mobile learning
applications allows students to access learning materials and assignments anytime,
anywhere, which contributes to the flexibility and accessibility of education.

Social networks and educational communities - the creation of educational groups
and communities on social networks allows students to share knowledge and experience,
ask questions and receive feedback from other participants in the educational process.

Virtual and Augmented Reality - the use of virtual and augmented reality in education
allows you to create interactive learning environments and simulations that help students
better understand and memorize learning material.
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Interactive educational games - the development and use of interactive educational
games helps to attract the attention of students and enhance their participation in learning,
as well as allows you to check the level of assimilation of the material.

Interactive online lessons and webinars - conducting interactive online lessons and
webinars allows teachers to interact with students in real time, ask questions, discuss
materials and conduct practical exercises.

These methods of information support in the educational process help to make
learning more interesting, effective and accessible to all participants in the educational
process. The use of information support in the educational process contributes to
increasing the accessibility of education, improving the quality of education and preparing
students for the modern information society. Modern approaches to the development of
writing skills using information technology include the use of a variety of online
resources, applications and tools that contribute to effective and interactive learning of
written communication. Here are a few such approaches [2:86-90]:

Web-based writing learning platforms - Online platforms and courses provide a wide
range of materials, lessons and assignments for developing writing skills in different
languages. They usually include exercises for writing essays, essays, letters, articles and
other text formats.

Mobile applications for learning writing - there are many mobile applications
designed to train written communication. They may include tasks for the correct
formatting of the text, correction of errors, writing texts on certain topics and other tasks.

Interactive online lessons and webinars - many educational platforms offer interactive
lessons and webinars where students can communicate with teachers and other students,
discuss topics, receive feedback on their texts and improve their writing skills.

Electronic resources for self-study - electronic textbooks, online magazines, blogs
and other resources provide educational material on various aspects of writing, as well as
examples of good texts and tips for writing them.

Text Correction and Analysis applications - there are applications and services that
help students check and correct their texts for grammatical and stylistic errors, as well as
provide statistics and analytics on the quality of their written work.

Using Social Media and Online Communities - students can use social media and
online communities to practice writing by posting their texts, receiving feedback from
other users, discussing topics and making comments on the texts of other participants.

Here are some more approaches to developing writing skills using information
technology [3:15-20]:

Feedback Platforms - there are online platforms and applications that specialize in

providing feedback on written work. Students can upload their texts to these platforms,
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where experienced teachers or native speakers provide detailed comments and advice on
improving the structure, grammar, style and content of the text.

Virtual Writing Studios - some online platforms offer virtual writing studios where
students can work in groups on shared projects or assignments. This creates an opportunity
for collective discussion and joint work on texts.

Interactive Exercises and Games - many online resources offer interactive exercises
and games specifically designed to develop writing skills. These exercises may include
tasks for filling in gaps, making sentences, paraphrasing texts, etc.

Podcasts and Audio Resources - using podcasts and audio resources can help students
improve their writing skills through listening, analyzing, and creating audio materials.
Students can write podcast reviews, create audio recordings of their own texts, or run
audio blogs.

Interactive Text Editors - modern text editors and online platforms offer a wide range
of tools for creating and editing texts. They may include spell and grammar checking
functions, automatic formatting, the ability to add media content, and more.

Using artificial intelligence - some applications and platforms use artificial
intelligence technologies to analyze texts and provide personalized recommendations for
their improvement. This may include suggestions for replacing words, correcting
grammatical errors, or improving writing style.

Virtual Educational games - creating and using virtual games aimed at developing
writing skills helps to attract the attention of students and make the learning process more
exciting and interesting. Such games may include tasks for composing words and
sentences, spelling, grammar, etc.

Online automatic text verification programs - there are online services that provide
the ability to quickly and effectively check text for spelling, grammatical and stylistic
errors. This allows students to independently check their work before submitting and
correct the errors found.

Support for personal blogs and websites - creating and maintaining personal blogs or
websites allows students to practice writing and publishing texts on various topics on a
regular basis. This helps to develop creativity, self-expression and improve writing skills.
Today, writing is becoming increasingly important in teaching a foreign language, given
its practical importance in the light of modern means of communication such as e-mail and
the Internet. Computer technology provides many opportunities for the development of
writing skills, enriching the learning process and providing effective learning.
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Cmambs nocesaueHa aKkmyanibHou HA Ce200HAUWHUL 0eHb npobaeme Gopmuposanus
APMUKYIAYUOHHBIX HABLIKO8 V MIAOUIUX WIKOJILHUKOE HA YPOKAX AH2IUUCKO20 S3bIKA.
Paccmompenvr  ncuxonozo-nedazocuueckas —xapaxmepucmuka — yYauwuxcsi  MAAOUUX
K1accos, a makdce Memoouka opMuposanus apmukyJISAYUOHHbIX HABLIKO8 HA
AHRTIUTICKOM A3bIKe OJISl MAAOWUX KIIACCO8.
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A3bIK.

Abstract

The article is devoted to the current problems of articulation skills among primary
schoolchildren in English lessons. The psychological and pedagogical characteristics of
primary school students are considered, as well as the methodology for developing
articulation skills in English for junior classes.
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The method of developing articulation skills in English in primary schoolchildren
based on song visualization may have theoretical justification in several areas of
psychology and education. Here are a few concepts that may be useful in developing such
a technique. Multisensory Learning Theory. According to this theory, learning is more
effective when it involves multiple sensory channels. Songs typically combine music,
lyrics and sometimes movement, making them a powerful learning tool. This approach
justifies the use of songs as a basis for developing articulation skills. Language Teaching
Theory. This theory emphasizes the communicative approach to language teaching, where
the goal is to develop students' communication skills. Songs provide context for language
use in real-life situations and can improve memory and understanding of word
pronunciation.

Language Development Theory

This theory studies how speech develops and improves in children. The rationale for
using songs to develop articulation skills may be that musical rhythm and melody can help
children better control their articulation and intonation. Music and Art Teaching
Methodology. This approach to teaching emphasizes creative and artistic expression.
Using songs allows children to express their thoughts and feelings through music and
words, which can help develop their articulation skills. These theories can serve as a
theoretical basis for the methodology of developing articulation skills through song
visualization in English among primary schoolchildren. It is also important to take into
account the individual characteristics of children and adapt the methodology to their needs
and level of language proficiency [1:523].

Sociocultural Approach

This approach emphasizes the importance of context and cultural environment in
language learning. Songs can be an excellent way to introduce English-speaking cultures
to traditions, customs and history, which can motivate students and help them better
understand and remember words and phrases. Interactive learning and gaming methods.
An important element of the methodology can be the use of interactive methods and games
for learning. Song-based games can make learning more fun and effective because
children actively participate in the process and enjoy learning. Cognitive and neuroplastic
aspects of learning: Contemporary research in cognitive psychology and neuroscience
confirms that music and singing can stimulate various parts of the brain, including those
responsible for language skills and articulation. The use of song lyrics and melodies in
teaching methods can contribute to deeper learning and the development of articulation
skills [2:336].

Individualization of learning
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Each student is unique, and the methodology must be adapted to the individual needs
and learning styles of each child. Providing a variety of tasks and opportunities for self-
expression within the framework of the methodology will allow each student to develop in
accordance with his individual abilities. Audiovisual perception. Multimodality in
language learning, especially at early stages, can be extremely beneficial. Using audio and
video materials along with song lyrics allows students to not only hear the words, but also
see their spelling and visualize the context for themselves, which promotes deeper
understanding and retention of the material [3:132].

Emotional appeal

Songs often evoke emotional responses in children, which can greatly improve their
motivation and engagement in learning. Using music and lyrics that evoke positive
emotions in students can encourage active participation and strengthen articulation skills.
Contextualization Principle. Establishing new words and phrases in the context of songs
allows students to see them used in practice, making them easier to understand and
remember. Contextualization also promotes awareness of vocabulary and grammar. Social
Interaction. The use of songs and musical activities can encourage collaboration and
interaction among students. Group work on songs can help develop communication skills
and confidence in using language. These aspects complement previous theories and
approaches, providing a more complete theoretical justification for the methodology of
developing articulation skills through song visualization in primary schoolchildren in
English [4:222].

The use of auditory visual aids, such as songs, in the process of developing
articulation skills when teaching a foreign language to primary school students, activates a
number of psychological and physiological processes that contribute to more effective
learning of the material. Activation of the auditory centers of the brain. Auditory
visualization, such as singing songs, stimulates the auditory centers of the brain. This
promotes better perception and understanding of the sound of words and phrases in a
foreign language, which, in turn, improves articulation and pronunciation. Developing
Musical Skills. Singing songs involves various aspects of musical perception such as
melody, rhythm and intonation. This helps develop musical skills and helps children gain
better control of their voice and articulation [5:255].

Cognitive activation

Singing songs requires the simultaneous use of multiple cognitive processes such as
attention, memory and concentration. This contributes to a deeper assimilation of language
material and the formation of articulation skills. Motor Coordination. Effective song
singing requires good motor coordination between the vocal cords, breathing, and
articulatory organs. This may help improve control over articulation and pronunciation of
words. Emotional Engagement. Singing songs usually evokes positive emotions in
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children and creates a pleasant classroom environment. This can increase students'
motivation to learn a foreign language and improve their learning of the material.
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COMPETENCY-BASED ENGLISH LANGUAGE TEACHING
Komekbayeva Laura Musaevna — senior teacher
Kainazar Aruzhan, Alaydar Simbat — students
«Miras» University, Shymkent, Kazakhstan
Xulosa

Til aniq vazifalar va magsadlarga erishmoqchi bo'lgan odamlar o'rtasidagi o'zaro
ta'sir va aloga vositasi sifatida garaladi. Kompetentsiyaga asoslangan ta'lim o'quv
magsadlari yoki o'quv natijalariga qaratilgan. Ushbu maqola kompetentsiyaga
asoslangan tilni o'gitishni tilni u ishlatilgan ijtimoiy sharoitda o'rganish sifatida ko'rib
chigadi.

Kalit so’zlar: kompetentsiya, asosiy kompetentsiyalar, shakllanish, kommunikativ
kompetentsiyalar, ta'lim, o'quv jarayoni.

Pe3zrome

A3bik paccmampueaemcs Kak cpeoa 63aumooeicmeus u ooueHuss mMexicoy aoobmu,
KOmopvle Xomsam O00CmMUYb KOHKPemHblX 3a0au u yeineu. B cgepe obpazosanus,
OCHOBAHHO20 HA KOMNEMEHMHOCMU, OCHOBHOE BHUMAHUE YOeliemcs 3a0auam Uil
pe3yremamam ooyuenus. B oannoii cmamve paccmampugaemcs npenooasanue s13b1K08 Ha
OCHOB€ KOMNemeHyull, KaK usydeHue s3ulkd 8 COYUailbHOM KOHMeEKCHe, 8 KOMOPOM OHO
UCNONb3YEemCAL.
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Abstract

Language is viewed as a medium of interaction and communication between people
who want to achieve specific tasks and goals. Competence-based education focuses on
learning objectives or learning outcomes. This article examines competency-based
language teaching as learning a language in the social context in which it is used.

Key words: competence, key competencies, formation, communicative competencies,
education, educational process.

Competency-based language teaching focuses on what “students should do with the
language.” This approach emerged in the United States in the 1970s and can be
characterized as "defining educational goals in terms of precise, measurable descriptions
of the knowledge, skills and behaviors that students should have at the end of a course of
study" [1:21].

“Competency-based language teaching is the application of the principles of
competency-based learning to language teaching.” Competency-based education focuses
on learning objectives or outcomes.

The main objective of competency-based language teaching is "a functional and
interactional view of the nature of language, which means that language learning must
always be related to the social context in which it is used. Language is therefore seen as a
medium of interaction and communication between people who want to achieve specific
tasks and goals. This applies especially to situations in which the learner must perform a
specific role with language skills that can be predicted or determined for the relevant
context. In this regard, competency-based language teaching shares the Achionist view of.
that "certain life encounters require certain kinds of language." Another key aspect of both
language and learning theory is the so-called "mosaic approach to language learning",
which assumes that language can be divided into appropriate parts and sub-parts of
communicative competence. is constructed from these subcategories taken together in the
correct order. All these aspects together show that competency-based language teaching is
similar in some respects to communicative language teaching.

The curriculum for a competency-based framework is clearly different from the
traditional approach to curriculum development. Rather than choosing a topic or area of
knowledge that can be taught (for example, British history, American literature, or poetry)
and then selecting “the concepts, knowledge, and skills that make up that area of
knowledge,” competency-based language teaching “is not designed around the concept of
subject knowledge, and around the concept of competence." Thus, the focus is on how
students can use the language rather than on their knowledge of the language. Schenk
notes that the teacher provides a list of competencies that the course will address, and
these are "usually required of students in life-situation roles" [2:11-15].
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The fact that competency-based language teaching is an outcome-based approach
also influences the curriculum, especially the type of assessment that is used. Unlike
"norm-based assessment™ which is used in many other instructional approaches and
methods, "criterion-based assessment" is essential for competency-based language
teaching. Students must perform specific language skills that they have already learned
during the course. Validated competencies “consist of a description of the essential skills,
knowledge, attitudes, and behaviors required to effectively perform a real-world task or
activity.” These performance criteria form the basis for evaluation.

The learning activities used in competency-based language teaching can be
characterized as systematically designed activities to achieve a specific competency. These
activities are real-life tasks that can be associated with any area of life, but especially with
survival-oriented and work-oriented situations in new environments. Typical areas for
which such competency-based activities have been developed are, for example, the job
application, interview or work schedule. All these areas can be characterized as a set of
competency units that consist of specific knowledge, thinking processes, attitudes,
perceptions and physical skills.

According to Auerbach, there are eight key features that are necessary for
competency-based language teaching:

1. Focus on the successful functioning of society, which means that language is
taught to prepare students for the various demands of the world.

2. Focusing on life skills to determine that language is always taught as a means of
communication in specific tasks that require specific language forms/skills.

3. Task- or performance-oriented orientation. The focus is on what students can do
with language and certain behaviors instead of knowing the language.

4. Modular instruction emphasizes that the competencies taught must be
systematically broken down into manageable chunks so that both teacher and students can
process the content and recognize their progress.

5. Results that are made explicit a priori. The results are social knowledge, known
and agreed upon by both student and teacher. This way, students clearly know what
behavior and skills are expected of them.

6. Continuous and ongoing assessment, which means that students are tested before
starting a course to determine what skills they are lacking, and after they have received
instruction in that skill, they are tested again to find out whether they have achieved are
they the required skills or not.

7. Demonstrated mastery of task performance. Assessment is based on student
performance on specific behaviors instead of traditional paper and pencil tests.

8. Personalized, student-centered learning. The instructions given by the teacher are
not time based, but the focus is on the progress of individual students at their own pace.
Therefore, the teacher must focus on each individual student to support them in the areas
in which they lack competence [3:411-415].
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The teacher's role in a competency-based framework is not defined in specific terms.
The teacher must provide positive and constructive feedback to help students improve
their skills. She/he must be aware of the needs of the students so that everyone is welcome
in the classroom. The different competencies taught in the classroom require specific
instruction for different learning activities. Thus, the teacher must give clear orders and
explanations to ensure that each student understands the problem they are about to solve.
But the teacher does not push the students because the instructions are not time based;
instead, the student's progress is most important. Another task of the teacher in
competency-based language teaching is to select learning activities and design the
curriculum according to the competencies the students are about to acquire.

The learner's role in a competency-based framework is to decide whether the
competencies are useful and relevant to him/her. This demonstrates that the student plays
an active role in the classroom, which is emphasized by the fact that students are required
to perform skills and abilities. Students' learning competencies will be clearly defined and
present in public places, so that "the learner knows exactly what is to be learned" and for
what purposes he/she is to use the competencies. Because of this, it is critical that each
competency is mastered one at a time because this ensures that students know what they
have learned so far and what the next steps will look like. Additionally, students must
remain in the actual program until they improve. Once they have mastered their skills, they
move on to a more experienced group of students. The main goal of a learner in
competency-based language teaching is to be able to adapt and transfer knowledge from
one setting to another [4:56].

The materials that the teacher selects are mainly example texts and assessment tasks
that provide examples of texts and assessment tasks that are within the competence. These
materials are used to provide students with the essential skills, knowledge, attitudes, and
behaviors needed to effectively perform a real-world task or activity. These tasks should
improve a wide variety of competencies. On the one hand, knowledge and competencies in
the field of learning, as well as oral competencies, are considered. On the other hand, the
materials include tasks to improve reading and writing competencies.

At the beginning of a competency-based course, students must complete an initial
assessment in which the teacher determines the individual student's current proficiency
level. Students are then grouped based on their current level of English proficiency, their
pace of learning, their needs, and their social goals for learning English. In addition, the
course, based on competency-based language teaching, is divided into three stages that
students must complete in order to successfully complete the course. In Stages 1 and 2,
students deal with twelve competencies that are related to overall language development.
In Stage 3, students are grouped based on their learning objectives and competencies are
determined according to the three learning strands of Further Study, Professional English
and Community Access [5:94].

There are both critics and supporters of competency-based language teaching. Some
researchers believe that it is very difficult to develop lists of competencies for each
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specific situation. This is due primarily to the fact that many areas in which people need
certain competencies cannot be used. Other researchers argue that describing activities in
terms of a set of different competencies is not enough to cope with the complexity of
activities as a whole. But on the other hand, competency-based language teaching is
gaining popularity all over the world. Through clearly defined outcomes and continuous
feedback in competency-based language teaching, it is argued that the quality of
assessment as well as student learning and teaching is improved. These improvements can
be seen at all levels of education, from primary school to university and from academic
studies to vocational training.
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Xulosa

Magolada umumta'lim maktabining o'quv jarayoniga madaniyatlararo yondashuvni
joriy etish muammosi ko'rib chigiladi. Talabalarda madaniyatlararo kommunikativ
kompetentsiyani rivojlantirishga garatilgan ingliz tilini o'rganishga madaniyatlararo
yondashuvni rivojlantirish jihatlari muhokama gilinadi.

Kalit so'zlar: ta'lim madaniyatlararo yondashuv, madaniyatlararo kommunikativ
kompetentsiya, ingliz tili, madaniyat
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Abstract

The article examines the problem of introducing an intercultural approach into the
educational process of a secondary school. The aspects of the development of an
intercultural approach to learning English aimed at the formation of intercultural
communicative competence among students are discussed..

Key words: education intercultural approach, intercultural communicative
competence, English, culture.

In the modern world, intercultural competence is becoming a key skill. The aim of
the training should be "to achieve such a quality of a linguistic personality that will allow
it to go beyond its native culture without losing its own cultural identity"[1:245].That is
why intercultural communicative competence acts as a factor in the formation of universal
personality qualities necessary for life in the modern multicultural world, which is
reflected in such qualities as cognitive and communicative flexibility, heuristic thinking,
understanding the patterns of human communication, the ability to work with information,
personal enrichment through other cultures [2:34].

It is especially important to develop this skill among secondary school students, since
this is the age when basic ideas about the world and other cultures are being formed. One
of the effective ways to achieve this goal is to use authentic video materials when teaching
a foreign language. In order to effectively learn a foreign language and be fluent in it, you
undoubtedly need to have an idea about the peculiarities of the mentality of native
speakers of a foreign language. This, in turn, necessitates the formation of intercultural
competence among students. Intercultural communicative competence contributes to the
formation of universal personal qualities necessary for adaptation in a modern
multinational society.

In our opinion, the most complete description of the component composition of
communicative competence was given by Jean-Paul Martin, Professor of Linguistics
"Intercultural competence in learning a foreign language plays a key role in the formation
of openness and tolerance to different cultures, which is important for successful
international communication”, S.G.Ter-Minasova, a well-known Russian linguist and
cultural critic, in his works He actively touches on the topic of intercultural
communication. Her research highlights the following key points [3:260]:

Culturological approach

Ter-Minasova emphasizes the need to take into account cultural characteristics in the
analysis of communicative processes. She suggests considering language and
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communication as part of a cultural system where cultural codes and norms influence the
perception and interpretation of messages.

She highlights the concept of intercultural competence as a person's ability to
effectively interact with representatives of other cultures. She believes that for successful
intercultural communication, it is necessary not only to know the language, but also to
understand cultural characteristics and ways of perceiving them. In her works, Ter-
Minasova analyzes various methods and strategies that help overcome cultural barriers and
create successful communication situations between representatives of different cultures.

In her writings, she also draws attention to the importance of intercultural education
in the modern world, emphasizes the need to include courses on intercultural
communication in educational programs to develop appropriate skills and competencies
among students.

In general, Ter-Minasova's works contribute to a deep understanding of intercultural
communication as an important aspect of modern society and education, as well as the
development of practical recommendations for successful interaction between
representatives of different cultures.

These statements emphasize the importance of intercultural competence in learning
a foreign language and its impact on the social and personal development of students.

Authentic video materials are video recordings of real situations from the lives of
native speakers, which, compared to printed and sounding texts, have greater potential.
They can be videos from films, news broadcasts, interviews, reports, etc. Authentic video
materials clearly demonstrate the process of intercultural communication and provide
unlimited opportunities for analyzing cultural realities and behavioral characteristics of
people in various situations of interpersonal communication.

In addition, the use of authentic video materials in English lessons increases the
cognitive activity of students, increases their motivation to learn English and culture, and
stimulates independent work on the language. Their use in teaching a foreign language in
secondary school has several advantages:

Cultural immersion

Authentic video materials provide an opportunity for students to immerse themselves
in the atmosphere of real life of native speakers, get acquainted with their customs,
traditions and cultural characteristics.

Listening skills development

Listening and understanding the language in real contexts contributes to the
development of students' listening skills, which is crucial for successful communication in
a foreign language.

Improving linguistic competence: Videos contain a variety of vocabulary, grammar
and expressions, which helps to expand the vocabulary and improve the grammatical skills
of students.

Stimulating interest
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The use of real videos can be more attractive and motivating for students than
traditional educational materials, which contributes to their active participation and
involvement in the learning process.

In order to effectively use authentic video materials in the formation of intercultural
competence, it is important to adhere to certain principles:

Level Adjustment

Choose a video that is suitable for your students in terms of difficulty.

Discussion: After watching the video, discuss it with the students: what it is about,
what cultural moments and new words they saw. This will help them better understand the
material and express their opinion.

Integration: Use videos together with textbooks, grammar exercises and other
educational materials for effective learning.

The use of authentic video materials not only enriches the language skills of students,
but also provides an opportunity to immerse themselves in the cultural environment of the
country whose language is being studied. This is important for the formation of a tolerant
and open attitude towards other cultures. Students can see what everyday situations in the
lives of native speakers look like: how they communicate, what traditions exist, what
values are recognized. This helps to realize that the world is diverse and interesting.

Students with this skill will communicate more confidently and competently with
native speakers, understand their mentality and communication features. This opens up
additional opportunities for them in the field of education, career and personal life.
Intercultural communication skills help them not only improve their language skills, but
also to better understand and appreciate cultural differences. This approach prepares
students for successful international communication and opens up new opportunities for
them in the global world.

The integration of authentic video materials into the learning process makes it
possible to create a variety of lessons that will meet the needs of different types of
students. Teachers can use videos as a basis for various types of activities, such as
discussion, role-playing, analyzing cultural differences and comparing their own culture
with the culture of the country whose language is being studied.

The use of authentic video materials in the educational process also stimulates active
learning. Students actively participate in the discussion of the watched videos, ask
questions, express their thoughts and opinions, which contributes to a deeper assimilation
of the material. Such videos can be a starting point for project activities or even the
creation of students' own videos in a foreign language. With the help of authentic video
materials, you can prepare for the successful completion of international language exams
such as DELE, DALF, TOEFL, IELTS and many others. These skills will be useful in
their future academic and professional life, where communication with people from
different cultures and countries is required.

The use of authentic video materials also allows students to interact with modern
technologies and various multimedia formats. This helps them develop computer skills,
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the Internet, multimedia equipment and software, which is an important aspect in modern
education.

After analyzing the psychological and pedagogical characteristics of students, we
came to the conclusion that the use of original content in videos and tasks contributes to
the formation and development of students' behavioral skills. With the help of these
teaching methods, students improve their abilities to analyze and reflect on social
problems, as well as acquire skills to independently solve emerging problems.

In the process of studying the methodology of working with video materials, we
found that the process of forming intercultural competence by students is effective when
introducing a specially developed set of exercises into the process of teaching English
using a selected number of authentic video materials.

In the course of our research, we found that the use of a special program with original
videos contributes to the expansion of students' intercultural competence.
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Annotatsuya

Magolada chet tilini o'gitish jarayonida o'yin texnologiyalaridan foydalanishning
afzalliklari ko'rib chigiladi. Samaradorlik nuqtai nazaridan texnologiyani o'gitishning
turli bosgichlarida qo'llash algoritmi tahlil gilinadi, o'yin faoliyatining tuzilishi ajralib
turadi.
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Pezrome

B cmamve paccmampusaromes npeumyuwiecmsa ucnonb308anusi UpO8bIX MexHOL02UU
6 npoyecce o00OyueHus uHocmpauHomy a3viky. C mouku 3peHus 3¢gexmusHocmu
NPOBOOUMCS AHANU3 ANCOPUMMA NPUMEHEHUS. MEXHON02UU HA PA3HBIX IManax ooyuenus,
8bloeIemcs CmMpyKmypa ueposou 0esmeibHOCmiL.

Knioueevle cnosa: cmpykmypa ucposou oesmenbHOCmu, 00yYeHue, UHOCMPAHHbIU
A3bIK, MEXHOJI02UU.

Abstract

The article discusses the advantages of using gaming technologies in the process of
learning a foreign language. From the point of view of efficiency, the analysis of the
algorithm of technology application at different stages of learning is carried out, the
structure of gaming activity is highlighted.

Keywords: structure of gaming activity, learning, foreign language, technology.

Modern trends in education indicate a transition from the traditional approach in
teaching, focused on the activities of the teacher and the educational content, to a
personality-oriented approach, where the focus is on the cognitive activity of students. In
the traditional system of education, students' activities are reduced only to the assimilation
of educational material, which contributes to a significant weakening of motivation due to
the lack of understanding of the connection between theory and practice. The distinctive
features of active teaching methods are to stimulate the cognitive activity of students,
developing interest in the material being studied and finding the necessary information that
can be immediately tested in practice. Interactive learning is a dialog learning, during
which the teacher and the student actively interact.

With this form of education, each of the students is a full-fledged participant in the
educational process, where he is involved in mental and behavioral activity. Interactive
learning methods include business play, dramatization and theatricalization, synectics,
inversion, brainstorming (attack), the method of focal objects, the method of group
discussion, the method of heuristic questions, the method of morphological analysis, game
design, simulation training, psychotechnical games and trainings, organizational and
business games) organizational-mental games, etc. So, it is worth noting that the basis of
active learning is game technologists.

A pedagogical game is a type of activity characterized by a clearly defined learning
goal and the corresponding pedagogical result, educational and cognitive orientation. Such
fields of knowledge as philosophy, cultural studies, psychology, and pedagogy actively
studied the game as a special phenomenon and stage of human life, as well as the method
of teaching. In Russian pedagogy, the beginning of a special interest in the educational
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game is noted in the 90s of the twentieth century. This phenomenon is observed at the
present stage of the development of science [1: 124].

In a modern school, in the course of learning a foreign language, game
technologies are used: — as an independent technology in mastering material, information;
— as a component of another pedagogical technology (for example, project technology); —
as a form of a lesson or part of it; — as a technology of extracurricular work. Positive
learning outcomes with the use of gaming technologies are possible due to the high
activity of students caused by the steady need for mental and behavioral operations aimed
at solving gaming problems, as well as the presence of prompt and effective feedback
aimed at correcting ineffective or incorrect decisions [2:55].

The quality of mastering new material is also due to the emotional involvement of
students in the game, the opportunity to test the acquired experience in practice and
analyze the results of their own efforts. The study of this issue also allowed the researchers
to conclude that the situations of game interaction are stored in the memory of its
participants for a longer period. In a modern school, one of the main tasks of using game
technologies in learning a foreign language should be a conceptual explanation of the
proposed content. Using the game in the educational process, a foreign language teacher
forms and develops students' skills and abilities to find the necessary information, change
it and process it, plan further actions and solutions based on it, both in template and non-
standard communicative situations.

Game technologies in teaching a foreign language perform the following functions:
— cognitive — t0 arouse sustained interest in new information, new culture and language);
— educational — development of cognitive processes, formation and development of basic
skills and abilities); — educational — education of tolerance, development of empathy; —
motivational — creation of a favorable atmosphere in the classroom, relieving emotional
stress caused by intensive learning of a foreign language; — communicative — mastering
communication skills in a foreign language; — diagnostic — determination of compliance
or non—compliance with the normative level of knowledge, competencies; — correctional
— timely correction of deviations from the normative level of knowledge, competencies; —
the function of assimilation of common intercultural social values; — the function of
socialization - involvement in the system of public relations, immersion in the foreign
language environment and culture of the country of the studied language.

By the nature of the pedagogical process, the following groups of games are
distinguished: — educational, training, controlling and generalizing; — cognitive,
educational, developing; — reproductive, productive, creative; — communicative,
diagnostic, career guidance, psychotechnical [3:147]. The typology of pedagogical games
by the nature of the game methodology is quite extensive. We will note only the most
common in pedagogical practice: subject, plot, role-playing, business, imitation and game
dramatizations. Based on the subject area, games in all academic disciplines are
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distinguished. Let's consider the stages of implementing a role—playing game in the
process of learning a foreign language: stage 1 — preparatory - determining the goals and
objectives of the game activity relevant to students, a scenario implementation plan,
preparation of the necessary additional material (audio, video support, handouts, computer
support, etc.).

Depending on the level of students' proficiency in a foreign language, this stage
can be implemented both by the teacher and with the participation of students. At the same
time, the level of students' proficiency in oral and written speech skills and knowledge
about the cultural characteristics of the country of the language being studied should be
sufficient to solve this communicative task.

The main requirement for the tasks set is that they should encourage students to
apply existing knowledge and search for new ones. Stage 2 — explanation — the teacher
introduces the students to the game situation, the main goal of the game and its relation to
the topic of the lesson are indicated, the rules of the game, taking into account the
psychological characteristics of the students and their language training, the roles are
distributed [4:58]. If necessary, students can contact the teacher with additional questions
for clarification.

It is important that each of the participants of the game seriously and responsibly
approach the performance of their role, since in many respects the thoughtfulness and
naturalness of their speech in a foreign language will depend on this. Stage 3 —
implementation of the game — playing the game situation. The teacher's participation in
the game depends on the level of language training of the group: in groups with a low
level, the teacher provides full or partial guidance of the game; in groups with a high level
of foreign language proficiency, the teacher only directs students in case of difficulties.

During the game, the teacher observes that the psychological climate in the group
is friendly, creative, conducive to activity and initiative in the communication of each
participant. Stage 4 — reflection — based on the results of the game, the results are
analyzed, achievements and failures are noted, the level of students' proficiency in
language skills is formulated, a conclusion is formulated. It should be noted that the use of
gaming technologies in teaching a foreign language contributes to the development of
students' motivation. The game creates an educational and cognitive situation in which
students, as participants in the game, feel the need to acquire knowledge, in a certain
theoretical preparation, since in the game this knowledge is directly applied, thereby
revealing their value [5:216].

Through game technologies, students learn the skills of lexical and phraseological
combinations of words in direct speech communication, repeatedly practice grammatical
constructions. Gaming technologies arouse a deep interest of students in the norms and
values of a different culture and language. The criteria for evaluating the implementation
of game technology in the process of teaching a foreign language are an understanding of
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the culture of the country of the language being studied, an understanding of the
similarities and differences between the native culture and the cultures of the peoples of
other countries, and the level of foreign language proficiency itself. It is worth noting that,
despite all the advantages of these technologies, they cannot be the only source of
systematic knowledge and should be used in the educational process in a system with other
methods, technologies and forms of training organization.
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Ushbu magolada chet tili darslarida inklyuziv yondashuvni amalga oshirish
muammosi ko'rib chigiladi. Inklyuziv ta'limning zamonaviy nazariyalari va amaliyotlarini
tahlil gilish, shuningdek, pedagogik tadgiqotlar natijalariga asoslanib, mualliflar turli
o'quvchilarning ehtiyojlarini hisobga olgan holda chet tilini o'gitish usullarini
moslashtirish imkoniyatlarini o'rganadilar. Ta'limni farglash strategiyalari, turli xil o'quv
materiallari va texnologiyalaridan foydalanish va sinfda inklyuziv muhit yaratishning
ahamiyati muhokama gilinadi.

Kalit so'zlar: inklyuziv ta'lim, chet tili, ta'limni farglash, o'quv materiallari, ijtimoiy-
emotsional ko'nikmalar.

Pe3rome

B oannou cmamve paccemampueaemcs np06ﬂeﬂ4a peaiusayuu  UHKIIO3UBHO2O0
nooxooa Ha YpPOKax UHOCMPAHHOZSO A3blKA. OcHosblBascb Ha aHalu3e COBPDEMEHHDbIX
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meopuii U NPAKMUK UHKTIO3UBHO20 00pA308aHus, a Maxdice HA pe3ylbmamobl
neoazoculecKux UCCle008aHull, A8mMoOpbl UCCAeOYIOM  BO3MOICHOCMU — adanmayuu
Memo0o08 00yYeHUs UHOCMPAHHOMY SA3bIKY C Y4emom HompeOHOcmel pa3zHO0OpAa3HbIX
yuawuxcs. Obcyxcoaromes cmpamecuu oug@epenyuayuu o06yueHus, UCNOIb30BAHUE
PA3HOOOPA3HBIX YUEOHbIX MAMEepUuanos U MmexHoi02Uull, a MaKi#ce BaNHCHOCHb CO30AHUS
UHKTIO3UBHOU amMmocepbl 6 Kaacce.

Knrwouesvie  cnosa:  unxnozusnoe — 0OpazosaHue, - UHOCMPAHHBLL  A3bIK,
oughgepenyuayus ooyuenus, yuebOHvle Mamepuaisl, COYUAIbHO-IMOYUOHATIbHbIE HABLIKU.

Abstract

This article discusses the problem of implementing an inclusive approach in foreign
language lessons. Based on the analysis of modern theories and practices of inclusive
education, as well as on the results of pedagogical research, the authors explore the
possibilities of adapting foreign language teaching methods to meet the needs of diverse
students. Strategies for differentiating learning, the use of a variety of learning materials
and technologies, and the importance of creating an inclusive classroom environment are
discussed.

Keywords: inclusive education, foreign language, differentiation of learning,
educational materials, socio-emotional skills.

Inclusive education has become a priority for modern teaching practice. This
approach aims to create an environment in which all students can access education and
achieve success regardless of their individual characteristics, abilities and needs. However,
the implementation of inclusive education in practice, especially in foreign language
lessons, presents certain challenges and requires special strategies and approaches.

Foreign language lessons are an important part of the educational process, where
students not only learn a new language, but also develop communication skills, cultural
understanding and intercultural competence. However, for students with different needs,
such as children with disabilities or children from migrant families, foreign language
lessons can be a challenge due to differences in language abilities, training levels and
socio-cultural context.

The purpose of this article is to explore the possibilities of implementing inclusive
education in foreign language lessons. We strive to consider various strategies and
approaches to adapt foreign language lessons to the needs of diverse students, as well as
identify factors contributing to the creation of an inclusive classroom environment.

One of the key methods of implementing inclusive education is the differentiation of
learning. This approach allows the teacher to adapt materials, methods and assignments in
accordance with the individual needs and abilities of each student [1:36]. For example,
given the differences in language level, you can offer different levels of complexity of

tasks or additional materials for individual work.
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Differentiation of learning is a strategy aimed at adapting the learning process to the
individual needs and abilities of each student. In a foreign language lesson, this may mean
offering different levels of complexity of tasks, using additional materials for individual
work, or adapting teaching methods depending on the level of training and language
abilities of students.

Example: As part of the English lesson, the teacher can offer tasks of varying
difficulty in grammar or vocabulary, depending on the level of language training of each
student. Additional exercises for independent work or individual consultations for students
who need additional support may also be offered.

It is also important to use a variety of learning materials and technologies to support
students with different needs. Multimedia resources, interactive applications, and audio
and video materials can help make the lesson more accessible and fun for all students
[2:241].

The use of a variety of educational materials and technologies helps to make the
lesson more accessible and interesting for all students, regardless of their individual
characteristics. Multimedia resources, interactive applications, audio and video materials
can become effective tools for teaching a foreign language, especially for visually or
audibly oriented students.

Example: A teacher can use interactive games or applications to learn vocabulary or
pronunciation, as well as offer audio and video materials to train listening comprehension
skills.

In addition, creating an inclusive atmosphere in the classroom plays a key role. The
teacher needs to stimulate interaction and cooperation between students, create conditions
for mutual understanding and mutual support.

Creating an inclusive classroom environment plays a key role in ensuring the success
of all students. This includes encouraging interaction and collaboration between students,
supporting mutual understanding and mutual assistance, and respecting the differences and
individual needs of each student.

Example: A teacher can organize group or pair assignments, including students with
different levels of language training, so that they can interact and learn from each other. It
Is also important to create an atmosphere in the classroom where each student feels
accepted and respected, regardless of their individual characteristics.

These methods and approaches help to make foreign language lessons more
accessible and effective for all students, including those with special educational needs.
The implementation of these strategies requires careful planning and flexibility on the part
of the teacher, but can bring significant results in the learning and development of all
students.

The implementation of inclusive education in foreign language lessons requires an

integrated approach and attention to the individual needs of each student. Differentiating
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learning, using a variety of learning materials, and creating a supportive classroom
environment are the main strategies to help achieve this goal. The results of such practice
can be useful for improving the quality of education and improving the learning
environment for all students [3:59].

Practical methods of implementing inclusive education in a foreign language lesson:

Individualization of tasks: Given the variety of levels of language training of
students, the teacher can offer tasks of varying complexity. For students with an advanced
level of knowledge, tasks for a deeper understanding of language structures or text
analysis can be offered, while for students with an initial level of knowledge, simpler tasks
for mastering basic skills should be provided.

Grouping students: Forming groups of students with different levels of language
training can be an effective method of support in the learning process. In such groups,
experienced students can help their less experienced comrades by sharing knowledge and
experience.

Using a variety of learning materials: To ensure that education is accessible to all
students, a variety of learning materials should be used that can meet different learning
needs and styles. These can be texts of various subjects, audio and video materials,
interactive applications and games.

Interactive learning methods: Involving students in active interactive exercises and
games contributes not only to learning, but also to the development of social skills. Such
teaching methods encourage collaboration, communication and interaction between
students.

The importance of learning social and emotional skills:

In addition to language learning, students with different needs need to develop social
and emotional skills, which are important for successful adaptation in the educational
environment and society as a whole. Teaching empathy, mutual understanding, the ability
to resolve conflicts and cooperate with other people plays a key role in creating a positive
and inclusive educational environment.

The results of this study provide valuable practical recommendations for teachers
working with diverse classes and striving to create an inclusive educational environment in
foreign language lessons. Understanding the importance of individualizing learning, using
a variety of teaching methods and developing socio-emotional skills can help create the
conditions for successful learning and development of each student.
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Abstract

The article is devoted to the methodology of formation of foreign language
professional and communicative competence of students. The features of the formation of
a foreign language professional communicative competence of a future foreign language
teacher in the context of the concept of the polyphony of the foundation of modern higher
education in the logic of the post-non-classical scientific paradigm are described.

Keywords: methodology, teaching, foreign language, technology.

The conceptual fund of the setup of foreign language occupational talkative scope
of university students include a number of key theories and approaches, including: This
approach to learning a foreign language focuses on developing relation skills. It is based
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on the faith whereby the great goal of speech learning is the capability to socialize
virtually in this tongues in various situations. The approach emphasizes the importance of
the practical application of language in authentic communicative situations.This approach
focuses on the respect among locale and culture. The setup of a foreign language
professional convivial scope turn on the explore of not only linguistic patterns and tasks,
unless also the quirk of the cultural scope in which this language is used [1:123]. This
allows students to better understand and interact with member of other cultures. This
method to localize learning fastens on mind the treatment of learning a foreign language.
In the scope of the setup of foreign-language professional gregarious literacy, the
perceptive approach helps students develop language skills by actively participating in
tasks that require analysis, assessment and application of language structures in real
situations. This theory considers learning a foreign language as an active process related to
the practical activities of students in an educational and professional environment. The
setup of foreign language talkative scope of university learners by this approach includes
the creation of position in what students can diligently attach their tongues arts to enable
true concern. This close accents the value of interaction and collaboration between
students and teachers in the learning process. It involves breed a stimulating and
supportive learning ambience where learners can openly distinct their view and opinions in
a foreign language, as well as actively interact with each other.

The psychological and didactic attributes of university learners play an crucial role in
the formulation of foreign-language professional talkative scope based on the use of
interindustry projects and Internet technologies. University students may have various
motives for learning a foreign language and communicative competence [2:96]. Some of
them may be motivated by professional goals, others by personal interests. It is
indispensable to take these dissensions into account and create educational materials that
will match the motives and interests of students. Students may have different lextents of
foreign language mastery. Some of them may have advanced language skills, while others
may start learning a language from scratch. It is important to adapt the methodology of
teaching foreign language communicative competence, taking into account the level of
language teaching of students. Each student has their own individual characteristics, such
as temperament, learning ability, learning style, etc.It is indispensable to take these
function into account when developing a method for teaching foreign language gregarious
competence and creating interdisciplinary projects.

The psychological and pedagogical characteristics of university students are of huge
value for the fortunate teaching of foreign-language professional communicative scope.
The diversity of teaching grounds and levels of language training of students requires a
lithe and single attack to learning.

The motives for learning a foreign language can be diverse - from professional goals
to personal interests. Therefore, it is important to create educational materials that will
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match these motives and interests of students, so that learning is more attractive and
motivating.

It is also needed to take into account the dissimilar level of language skills among
learners. Some may have innovative language abilities, while others start learning from
abrasion. Therefore, the methodology of teaching foreign language gregarious skills
should be adapted needing into account the distinctive needs and level of practice of each
student.

The education of a foreign language occupational gregarious skill is a hard and
faceted process that requires a systematic approach and a variety of methods. Unified
close: Involve a blend of various learning methods and techniques such as listening,
reading, writing and speaking. This approach allows students to develop skills at all levels
of foreign language competence.

The setup of a foreign language professional talkative scope is truly a complex and
versatile procedure that requires a systematic method and the avail of different teaching
methods [3: 214].

The merged tactics comprise a mix of different teaching methods and techniques such
as listening, reading, writing and speaking. Each of these methods is aimed at developing
specific language skills and abilities, and their combination allows students to develop a
comprehensive set of skills at all levels of foreign language proficiency.

Listening helps students develop oral comprehension skills and enriches their
vocabulary and knowledge of language structures. Reading improves writing
comprehension skills, broadens students' horizons and allows them to explore new topics
and contexts. Writing grows the ability to express your thoughts and ideas in writing, as
well as the ability to duly use grammatical structure and vocabulary. Spoken word, in turn,
permit students to attach their cognition and skills in real relation and develop trust in
using language in diverse situations.

The formation of a foreign language professional communicative competence using
interdisciplinary projects and Internet technologies is an innovative approach that
effectively combines language and professional skills training. Students can work on
interdisciplinary projects that combine both linguistic and professional aspects [4:32]. For
example, they can create a multimedia presentation or a website about a topic from their
professional field in a foreign language. Students can work in groups that include
participants with different professional specializations and language levels.

This will permit them not only to grow language scopes, but also to read how to
mingle virtually in interdisciplinary teams. Students can use Internet technologies to
search for information, communicate with colleagues and consult with experts in their
field in a foreign language. This will allow them to broaden their horizons, deepen their
science in the occupational box and grow talk scopes in a foreign language in real
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professional situations. Students can participate in online discussions, webinars or
presentations in a foreign language on issues from their professional field. This will help
them improve oral communication, develop the ability to argue their point of view and
speak to an audience. Within the framework of interdisciplinary projects, a comprehensive
assessment of students' language and professional skills can be carried out. This will allow
them to receive feedback on both aspects and work more effectively on their development.
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The issues of the problem approach in teaching non-native languages were actively
discussed in the 80s of the last century. The interest of specialists in the theoretical and
practical solution of these issues has never weakened.

In recent years, in scientific and methodological literature, problem-based learning
has received increased attention: the use of such teaching methods in the classroom
contributes to the formation of students' professional communicative competence - the
ultimate goal of language learning in higher education.

Methodologists believe that problem classes should be given more space than the so-
called traditional ones.

In order to build a full-fledged problem class, it is necessary to use the methods of
active modern methods, which are based on problem situations, the solution of which
arouses the interest of students.

At the same time, one should not forget about the necessity to find out and define
lexico-grammatical constructions, without mastering which it is impossible to have
competent, professional communication.

Formation of skills of speech activity provides the development of students' ability to
put and solve new problems in accordance with the situations, circumstances of
communication.

At the same time, we should not forget about the need to clarify and define lexico-
grammatical constructions, without mastering which literate, professional communication
Is impossible.

Formation of skills of speech activity provides the development of students' ability to
set and solve new problems in accordance with the situations and circumstances of
communication.

Due to the fact that language teaching is impossible without the development of
students' cognitive activity, it is necessary to develop a problem approach to the content of
textual and lexico-grammatical material, to its selection and organization.

Problem tasks are more and more often of search character. The fulfillment of
problem-searching tasks arouses great interest in students, develops their independence,
which is defined as a property of the psyche, allowing to act intuitively, creatively.

Selecting (or composing) such tasks, the teacher has the opportunity to take into
account the personal cognitive needs of students, and students, performing the proposed
tasks, realize the appropriateness of their learning activities, begin to understand the
studied lexico-grammatical material more deeply.

It is recommended to lead problem-searching tasks in stages, gradually increasing
their complexity, remembering that the degree of complexity of tasks depends on the level
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of language proficiency of students, mastery of textual material; the tasks should be
accessible; carry new, interesting information; provide access to communication.

Problem-based learning is effectively realized in joint collective activity, which is the
basis of communication training.

In connection with the abovementioned, when developing the problem approach,
methodologists give an important place to business games, the organization of which
should be taken seriously enough.

It is difficult to organize a business game: this work requires a lot of effort on the part
of both teachers and students.

Experience shows that it takes more than a month of active work to prepare a real
business game: it is necessary to define the theme of the game, select and process the
appropriate textual material, to think over the visual support of the game, with the help of
lexical exercises to accumulate a certain vocabulary of students, etc.

The teacher should announce the goals and objectives of the game in advance;
develop a script and describe the roles in it (in groups with sufficient language training it is
necessary to involve students in this work); think over the design of the classroom; realize
the obligatory condition of the business game - all students of the group should participate
in it.

Students, in turn, working with texts, familiarize themselves with the problem;
accumulate the necessary vocabulary; through a system of exercises learn to use in speech
the studied grammatical constructions, etc.

Teaching is an organized process that affects the mental processes of the learners.

In this regard, in the process of language teaching it is necessary to take into account
certain extramethodological factors, which are manifested in connection with the inclusion
of memory, thinking, will in the learning process; students should be instilled with the
ability to listen to speech partners, to respect other people's point of view; to instill in them
the skills of argument culture. In addition, preparing to participate in the game, students
should independently select additional material.

Thus, we note that organizing and conducting a business game requires serious and
careful work, so it can be used once a semester.

Abstract writing is also considered to be one of the types of problem-solving tasks.
Abstracts improve the skills of monologic expression, the ability to keep in front of the
audience, formulate and ask questions, answer them. However, often this productive type
of problem-search assignment is formal in nature. Writing an abstract, speaking with it (its
defense) should develop skills of research work.
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The topics of essays should interest students; the teacher should help in selecting the
necessary material; explain the structure of the essay; offer a list of linking words,
constructions that are used in essays.

Students should write essays on their own, not download them from the Internet. It is
necessary to think over such a discussion of the prepared abstracts, in which there would
be elements of competitiveness; formal hearing of abstracts does not cause a lively
discussion in the group, and this means that precious teaching time is lost.

In using the problem-based approach in language teaching, there should be clear
cooperation between the teacher and the learners - this is one of the advantages of this
approach.
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Nizomiy nomidagi Toshkent davlat pedagogika universiteti doktoranti

Annotatsiya: Ta’lim jarayonida talabalarning kasbiy kommunikatsiya ko‘nikmalarini
rivojlantirish muhim ahamiyatga ega. Zamonaviy tadqiqotlar va ta’limiy metodlar korpus
yondoshuvi vositasida talabalarning kasbiy kommunikatsiya kompetensiyalarini
takomillashtirishning yangi imkoniyatlarini ochib bermogda. Bu maqolada korpus
yondoshuvining mazmuni, uning afzalliklari, muammolari va ularning yechimlari hagida
ma’lumot berilgan.

Kalit so’zlar: korpus, korpus yondashuvi, korpus yondoshuvining afzalliklari

DIDACTIC OPPORTUNITIES OF IMPROVING PROFESSIONAL
COMMUNICATIVE COMPETENCES OF STUDENTS USING THE CORPUS
APPROACH

Pulatova Durdona Ravshanovna
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Annotation: It is important to develop students' professional communication skills in
the educational process. Modern research and educational methods reveal new
opportunities for improving students' professional communication competencies through
the corpus approach. This article provides information about the content of the corpus
approach, its advantages, problems and their solutions.

Key words: corpus, corpus approach, advantages of corpus approach

ANJAKTUYECKHUE BO3MOXHOCTHU COBEPHIEHCTBOBAHUA
MPO®ECCUHOHAJBHBIX KOMMYHUKATUBHBIX KOMIIETEHIIUIA
CTYAEHTOB C NCITIOJIb3O0BAHUEM KOPITYCHOI'O MOAXOJA

IlynaroBa /lypaona PaBimianoBHa
Hoxropanr TI'ITY

AnHoTamusi: B ydeOHOM mporiecce BaXHO pa3BUBaTh Yy CTYJCHTOB HAaBBIKU
npodeccuoHanbHoro oo6meHus. CoBpeMeHHbIC HCCIEA0BaTEILCKHUE U 00pa3oBaTEIbHbIC
METOJIbl OTKPBHIBAIOT HOBBIC BO3MOXXHOCTH COBEPIICHCTBOBAHUSA TPO(HEeCCHOHATHHBIX
KOMMYHUKATHBHBIX KOMIICTCHIIMI CTYJCHTOB IIOCPEJICTBOM KOPITyCHOTO Ioaxoaa. B
JAHHOW CTaThe MpeACcTaBieHa MHGOpPMAIUs O COJEP)KaHWU KOPITYCHOTO TOIXOMa, €ro
IPEUMYIIECTBAX, MPOOIEeMaxX U UX PEIICHUSX.

KiroueBble ciioBa: KOpIyC, KOPIYCHBIM MOJIXOJ, MPEUMYINECTBA KOPIIYCHOTO
0/IX0/1a.

Kasbiy kommunikativ kompetensiya, kishining ma'lumotlarni amalda ishlatish,
ma'qul va o'zini ifodalash qobiliyatini anglatadi. Korpus esa yuzaga keladigan
ma'lumotlarni muntazam tuzilgan ma'tinlarda jamlab, ularning amalga oshirilishini
ta'minlaydi. Korpus ta'lim texnologiyasi shunday ma'lumotlarni o'‘quvchilarga tagdim etish
va ularning amalga oshirishini rag'batlantirishda muhim rol o'ynaydi.

Korpus yondoshuvi — bu turli matnlar va ularning lingvistik xususiyatlarini o‘rganish
uchun kompyuter vositasida maxsus tuzilgan korpuslardan (matnlar to‘plami) foydalanish
metodidir. Korpuslar turli sohalardagi professional matnlarni gamrab olgan va ular orgali
talabalarning kasbiy til ko‘nikmalarini takomillashtirish mumkin [10].

Korpus yondashuvi, talabalarga korpus ma'lumotlariga elektron yondashuv orgali
Kirish imkoniyatini taqdim etadi. Bu usul orgali talabalar o'zlarining kasbiy kommunikativ
kompetensiyalarini oshirish uchun kerakli ma'lumotlarga moslashtirilgan vazifalarni
bajarishlari mumkin. Misol uchun, til gramma va leksikasi bo'yicha mavzularni o'rganish
va ularni kontekstual ma'tinlar orgali tushuntirish.
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Ta’lim  jarayonida talabalarning kasbiy = kommunikatsiya ko‘nikmalarini
rivojlantirishda korpus yondoshuvining bir necha afzaliklari mavjud bo’lib, ular
quyidagilarni tashkil etadi:

Avtomatlashtirilgan tahlil: Korpus yondoshuvi kompyuter dasturlari orgali katta
hajmdagi matnlarni tahlil qilish imkonini beradi. Bu metod talabalarga kasbiy
kontekstdagi eng ko‘p uchraydigan soz va ifoda tarkibini o‘rganishga yordam beradi [8].

Haqgiqiy matnlar: Korpuslar hagigiy kasbiy matnlardan tuzilgani uchun talabalarga
hagiqiy hayotda uchraydigan kommunikatsiya vaziyatlarini o‘rganish imkonini beradi. Bu
ularning kasbiy kompetensiyalarini rivojlantirishga ko‘maklashadi [2].

Fanlararo yondoshuv: Korpus yondoshuvi turli fanlar va sohalarda qo‘llanilishi
mumkin. Masalan, tibbiyot, muhandislik, iqtisodiyot va boshga sohalardagi korpuslar
orqali talabalarning kasbiy til ko‘nikmalari rivojlantirilishi mumkin [5].

Ta’lim  jarayonida talabalarning kasbiy = kommunikatsiya  ko‘nikmalarini
rivojlantirishda korpus yondoshuvining bir necha afzaliklari bilan bir gatorda ushbu
yondashuvni ta’lim muhitida qo’llashda quyidagi muammolar uchraydi.

Kasbiy kommunikativ kompetensiyalarni takomillashtirish, bugungi zamonning
asosiy talabalik magsadi bo'lib,bu magsadga erishish uchun, talabalarni soxaviy xorijiy
tilni o'rganish, unga ega bo'lish va amaliy foydalanishda samarali gilish lozim. Korpus
yondashuvi, bu jarayonni yengillashtirishda juda muhim rolni o'ynaydi. Korpus
yondashuvi, tili o'rganishda va uning amaliyotga o'tkazilishida quyidagi didaktik
imkoniyatga egaligi kashiy kompetensiyalarni takomillashtirishga yordam beradi.

Interaktiv ta’lim: Korpus yondoshuvi interaktiv ta’lim vositalaridan foydalanish
imkonini beradi. Masalan, talabalar korpusdan foydalanib, turli so‘z va ifodalarning
qo‘llanilishini mustaqil o‘rganishlari mumkin [7].

Tanqidiy tafakkurni rivojlantirish: Korpus yondoshuvi talabalarga til tahlili orgali
tanqgidiy tafakkurni rivojlantirishga yordam beradi. Ular korpusdagi ma’lumotlarni tahlil
qilib, o‘zlarining kasbiy nutqlarini tahlil qilish va takomillashtirishga o‘rganadilar [3].

Kasbiy amaliyotga yo‘naltirilgan ta’lim: Korpuslar orqali o‘qitish talabalarni
kasbiy amaliyotga yaginlashtiradi. Ular kasbiy faoliyatda uchraydigan real vaziyatlarni
o‘rganish orqali o‘zlarini kelajakdagi ish faoliyatiga tayyorlashlari mumkin [4].

Kontekst asosida so'zlar: Talabalar korpus ma'lumotlari orgali kontekst asosida
so'zlar va ifodalar o'rganish orgali kasbiy kommunikativ kompetensiyalarini
rivojlantirishlari mumkin.

Grammatik va leksika o'rganish: Korpus yondashuvlari o'quvchilarga grammatik
va leksika o'rganishda yordam berishi va ularni amalda qo'llashga o'rgatishda yordam
beradi
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Ta’lim  jarayonida talabalarning kasbiy = kommunikatsiya ko‘nikmalarini
rivojlantirishda korpus yondoshuvining bir necha afzaliklari bilan bir gatorda ushbu
yondashuvni ta’lim muhitida qo’llashda quyidagi muammolar uchraydi.

Korpusning o'rgatishga moslashtirilishi: Korpus ma'lumotlarining tez-tez
o'rganishga moslashtirilishi kerak. Uning o'rganishda juda katta migdorda ma'lumotlar
bo'lishi, shuningdek, ushbu ma'lumotlarning mavzuga moslashtirilishi talab etiladi. Agar
ta’lim muhiti nofilologik ta’lim yo’nalishi talabalarning ingliz tilida kasbiy kommunikativ
kompetensiyalarini takomillashtirishga garatilgan bo’lsa, ushbu xolda o’qituvchi tarafdan
tayyor “Maxsus korpus” yoki ushbu korpus turini o’zi tarafidan tayyorlanishi zarur
xisoblanadi.[9]

Tezlik va moslashtirish: Talabalar uchun korpus ma'lumotlariga ya’ni sinxron
korpusga asoslangan mashg’ulotlarni bajarishda tez va oson kirish muhimdir. Texnologik
muammo va to'xtalishlar talabalarni ichki yoki tashqi motivatsiyani pasayishiga olib
kelishi mumkin.

Korpus yondashuvi bilan bog'lig texnologik qiyinchiliklar: Tez-tez, ta'lim
jarayonida muassasalar va ustozlar korpus yondashuvining tushunchalariga, dasturlarga
yoki internetga ulanishda giyinchiliklar bilan yuzlashadilar.

Texnik mushkulliklar: Korpus yondoshuvi kompyuter dasturlaridan foydalanishni
talab qgiladi, bu esa barcha talabalar uchun oson bo‘lmasligi mumkin. Bunday holatlarda
maxsus kurslar va seminarlar orgali texnik ko‘nikmalarni rivojlantirish kerak [1].

Korpuslarning gamrovi: Ayrim sohalarda korpuslar yetarli darajada to‘liq
bo‘lmasligi mumkin. Bu muammoni hal qilish uchun yangi korpuslar tuzish va mavjud
korpuslarni yangilash lozim [6].

Til madaniyati va kontekst: har bir til va madaniyat o‘ziga xos xususiyatlarga ega.
Korpus yondoshuvi orgali talabalarga fagat til emas, balki madaniy kontekstni ham
o‘rganish muhim. Buning uchun korpuslarni tuzishda madaniy va kontekstual omillarni
inobatga olish zarur [11].

Xulosa qilib aytadigan bo’lsak,korpus yondoshuvi talabalarning kasbiy
kommunikatsiya kompetensiyalarini takomillashtirish uchun muhim va samarali metod
hisoblanadi. Uning afzalliklari va didaktik imkoniyatlari talabalarni kasbiy faoliyatga
tayyorlashda muhim o‘rin tutadi. Ushbu yondoshuv orqali talabalarning til ko‘nikmalari,
tanqidiy tafakkuri va kasbiy amaliyoti rivojlanadi.Ular talabalar uchun ma'lumotlarga tez
va oson kirish imkoniyatini yaratishda muhim rol o'ynaydi. Shuningdek, bu yondashuvlar
talabalar uchun amaliyotlarni yanada ma'lum va cheklovli gilishda yordam beradi. Lekin,
bu texnologiyalar o'rganish jarayonida muammolar tug'ilishi mumkin va ularning bartaraf
etilishi uchun ilg'or usullar talab etiladi.

Adabiyotlar ro'yxati:
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SI3BIK KAK CPEJCTBO KOMMYHUKAIIMYA B MEKIYHAPOJTHOM
OBIIEHUMN.

Aoayaauesa /1.P.

Crapmmii npemnogaBaTenb Kadeapbl
oOmecTBeHHbIX HayK (punana Kazanckoro
dbeneparbHOTO YHUBEpPCUTETA B T. J[KU3aK

AHHoTaums: B cTaThe sA3bIK paccMaTpUBaETCsl HE TOJIBKO KaK CPEJICTBO OOIIEHUS, HO
U Kak OOIIeCTBEHHOE [OCTOSHME U JyXOBHOe OorarctBo. Takke B cTarbe
paccMaTpUBAIOTCSl aKTyalbHbIE MPOOJIEMbl KOMMYHHUKALIUM B COBPEMEHHOM MHUpE, TIIe
KJIFOUEBYIO POJIb UTpaeT fA3bIK. B 3TOM CBSI3M MCCIAEAYIOTCA MPEANOCHUIKUA TMOSBICHUS
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€IUHOTO  s3bIKa  MEXIYHAPOJHOTO  OOUIeHHs, AaHAJIU3UPYIOTCS  OOBEKTUBHBIC
00CTOSATENBCTBA, IPU KOTOPBIX T€ UIJIM UHBIE SI3bIKK MOJIYYatOT IPEUMYILIECTBO.

KiroueBble ciaoBa: s3bIK, MbICIH, OOIIECTBO, OOpPA30BAHHOCTb, IIO3HAHHE,
KOMMYHUKAIHS.

SI3bIK - 3TO UCTOpUUECKH C(HOPMHUPOBABIIASICS CUCTEMA COJEPKATEIBHBIX (POpM, C ee
MOMOILBIO JIIOJM MOTYT IPEBPAILATh CBOM MBICIM B HEKOE OOILIECTBEHHOE JTOCTOSIHUE U
JakKe B TyXOBHO€ 0OraTrcTo oOIIEeCTBa.

[Tonsitue «oOuIeHUE» MOXKET ObITh HAMHOTO OOIIMpHEE, TIy0ke. DTO CTAaHOBUTCS
SICHO, €CJIM 3aIIIHYTh B nponuioe. OOpa3oBaHHbIE JIOM, HAUMHAS C IIECTHAIIATOTO BEKa,
00IIIaTMCh HA CTOJIb BHICOKOM YpPOBHE, Ha KOTOPOM CETOAHS 00IIAThCA MPOCTO HE AaHO.
SI3bIK CIy’)KHJI CPEJICTBOM OOIIECHHS, HO HE TOJBKO - OH OBUI CPEJACTBOM IIO3HAHMS,
HACTOSIIIMM MUCKYyCCTBOM. CerojHs A3bIK OOUIEHUS HA JOCTATOYHO HU3KOM, OTPAaHUYEHHOM
ypoBHe. ['aBHasi 1enb pedyeBOM KOMMYHHKalMM — OOMeH WHdOpMaiumen pas3iudHoro
pona. OueBUIHO, UTO OOIIEHUE U 0OMEH MHPOPMAIIHEH MEX Ty JTIOJbMHU OCYIIECTBIISIOTCS
HE TOJBKO C TNOMOILIBIO si3bika. C ApeBHEHIIMX BpPEMEH B YEJIIOBEYECKOM OOIIECTBE
UCIIOJIb30BAIMChH JIONOJHUTENIbHBIE CPEICTBA OOLICHUS U Nepeiadl HHPOpMaIlui, MHOTHE
U3 KOTOPBIX CYIIECTBYIOT O CHUX MOpP. YIPOIIEHHO MOXHO CKa3aTh, YTO S3BIK — 3TO
CUCTEMAa 3HaKOB, OTHOILIEHHUS MEXy KOTOPbIMU 00pa3yloT yHOPSJOUYEHHYIO CTPYKTYpy. B
3TOM CMBICIIE TOBOPAT O CUCTEME PYCCKOT0, AaHTJIMACKOrO WM KAaKOro-lnOOo APYyroro
S3bIKa. YHHUBEPCAIBHBIMU SI3BIKOBBIMHM €JIMHULIAMU SBIISIIOTCS 3BYKH, Mopdembl (KOpHH,
cypdpukcel uw T. 1.), CIIOBa, CJIOBOCOYETaHMs, NpeIIOXKEeHUs. B KaxaoM s3bike
CYILIECTBYIOT MPaBHJIa, HOPMbI YIIOTPEOJIEHUS T€X WM UHBIX €AUHUIL. SI3bIK — 3TO cucTeMa
(bOHETHYECKUX, JEKCUYECKUX, TIpaMMaTUYECKUX €IUHMII, SIBISIOIIASICS CPEICTBOM
oOLIEHUsT JII0JIed U BBIPAXKEHUS MMHU CBOMX MBICIIEH, UyBCTB, KelaHUM, HamepeHuil. K
OCHOBHBIM (DYHKIIHSIM SI3bIKA OTHOCSITCSI:

a) KOHCTPYKTHUBHAs ((DOPMUPOBAHKE MBICIICH );

0) kxoMmMyHUKaTUBHAs (pyHKIMS oOMeHa nHpopMariuei);

B) OSMOTHBHAs (BBIPA)KEHHE OTHOUIEHUS TOBOPSILEr0 K NPEAMETYy peyd u
HEMOCPEJICTBEHHAsI SMOLMOHANIbHAS PEAKIUsl HA CUTYALIHIO);

I') BO3JICHCTBUE Ha ajpecaTa (JIeJI0BOro MmapTHEPA).

SI3BIK peain3yeTcs B peUr U TOJBKO Y€pe3 HEE BBIIOJIHIET CBOE KOMMYHUKAaTUBHOE
IpelHa3HaueHue. Pedb — 3TO BHEIIHEE MPOSBICHUE S3bIKA, ITO IOCIEAOBATEIBHOCTD
€AUHULL A3bIKa, OPraHU30BAHHAS U CTPYKTYPHUPOBAHHAS 110 €ro 3aKOHAM U B COOTBETCTBUU
C TOTpeOHOCTSIMHU BbIpakaeMod uH(popmanuu. B oTinuue oT A3bIKa peub MOXKHO
OLICHUBATh KaK XOpPOILIYIO WIIM IUIOXYHO, SICHYK0 WJIA HEIOHATHYIO, DKCIPECUBHYIO WU
HEBBIPA3UTENbHYI0 W T. A. CBA3b HCTOpPHM SI3bIKa C HCTOpPHEN OOLIeCTBa -akcMoMa
COBPEMEHHOM JTMHIBUCTUKU. Pa3 A3bIK CyIIECTBYET TOJIBKO B OOIIECTBE, OH HE MOXKET HE
3aBHCETh OT oOuiecTBa. [Ipy 3TOM HEBEpHO MOHUMATH TaKylO 3aBUCUMOCTb KaK JKECTKYIO
00yCJIOBJIEGHHOCTh U3BMEHEHHH B SI3bIKE OOIIECTBEHHBIMH (PAKTOPAMH.
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B neiicTBuTEnbHOCTH TpOLECC pa3BUTHS OOIIECTBA CTUMYJIUPYET Pa3BUTHE S3bIKA:
YCKOPSIET WJIM TOPMO3UT TEMIIbI S3bIKOBBIX U3MEHEHUI (MEXaHU3M KOTOPBIX 00YCIOBIIEH
BHYTPEHHUMH, MPUCYHIUMHU S3bIKY 3aKOHOMEPHOCTSIMHU), CIOCOOCTBYET II€pecTpoiike
HEKOTOPBIX YYaCTKOB SI3bIKOBOW CHCTEMBI, X OOOTallleHHI0 HOBBIMH 3JIEMEHTAMHU U T. II.
B xauecTBe COOCTBEHHO COLMAIBHBIX (DAKTOPOB, BIMSIOIIMX HA PAa3BUTHE S3bIKA, OOBIYHO
paccMaTpHBAaIOT TakKWe: HW3MEHEHUE Kpyra HOCUTENEH s3bIKa, paclpOCTPAHECHUE
IPOCBEILECHUS, Pa3BUTHUE HAYKH, NEPEMEIICHHE HApOAHBIX MAacC, CO3/JaHHE HOBOWU
rOCyJIJapCTBEHHOCTH, M3MEHEHHE (OpM 3aKOHOAATEIbCTBA U JAEJIONPOU3BOACTBA U JIp.
Bo3sneiictBue 3tux (akTOpoB Ha SI3bIK pa3inyHO W 1o (opme, u no cuue. Peueas
NEeSTEIbHOCTh COCTOUT M3 HECKOJIbKMX IIOCIEA0BaTeNbHBIX (Da3: OpPUEHTHPOBKH,
IUIAHUPOBAHUSI, peaM3ali, KOHTPOJs WM pearupoBanus. Hawaimom peueBoro
BBICKA3bIBaHUS CIY>KUT peyeBasi CUTyalus, T. €. CTEYEHHE 00CTOSTENbCTB, TOOYXKAAIOITUX
YyeJioBeKa K JEMCTBHMIO: OTBETUTh Ha BOIPOC, NPUBETCTBUE, MO3BOHUTH NO TEIE(OHY.
PeueBas cutryanus QUKTyeT NIpaBHJia BEACHUS pa3roBopa M oImpeaenseT (Gpopmbl €ro
BbIpaxkeHUs. Hanpumep, Ha npueme y IOKTOpa, Ha 3a4eTe, HA CEMHMHApE, B Pa3roBOpE C
JPYrOM MJIM C PYKOBOJMTEIEM MCIOJB3YIOTCS pa3Hble KOHCTPYKLUU U MOJIEIN PEYEBOIrO
MOBEACHUSI.

O¢pdexTuBHOCTh 00yYEHHS HHOCTPAHLEB PYCCKOMY S3bIKY 3aBUCUT OT TOTO,
HACKOJBbKO TNPABWIBHO OYJIyT IOHATHI M IPUMEHEHbl Ha IPAKTHKE COBPEMEHHbIE
UCCIIEJIOBAaHMSI HE TOJBKO B OOJACTH JIMHIBUCTHUKH, S3BIKO3HAHMS, HO M B 00JIaCTH
dunocoduu, ICUXOJIOTUN, UCTOPUHU, KYJIBTYPOJIOTUH, TUTEPATypOBEACHUA. TONBKO TaKOM
MEXAUCIUIUITMHAPHBIN MOAX0/1 TOMOXET MHOCTPAHIIAM JIYYIlle TIOHITh PYCCKHUI S3bIK, €r0
¢unocoduro, UCTOPUIO U KyIbTYypy. ['padrka akTUBU3UPYET MPOLIECCH OCMBICIEHUS, YTO
CHOCOOCTBYET YCBOCHHUIO U 3aIIOMUHAHUIO Y4eOHOW MH(pOpMAIUH, aJIeKBATHO MEpEAaBaTh
CMBICJIOBOE COJIEPKaHUE TEKCTA.
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In today's knowledge-driven world, fostering student autonomy in learning has
become paramount. This autonomy empowers students to become independent thinkers,
self-directed learners, and lifelong explorers of information. The use of corpora in
language learning and teaching has gained significant attention in recent years. It provides
students with a valuable tool for developing their independent learning skills. By utilizing
the corpus approach, students can enhance their ability to analyze and interpret authentic
language data, develop a deeper understanding of language patterns and usage, and

improve their language production and communication skills.

Equipping students with English for Specific Purposes (ESP) presents a unique
challenge. While fostering proficiency in their chosen field is paramount (Dudley-Evans &
St John, 1998), nurturing independent learning skills is equally important. Traditional ESP
teaching methods often prioritize content delivery and teacher expertise, leaving less room
for student exploration and self-directed learning (Littlewood, 1996). This, coupled with
the specific skill and content focus of ESP courses, can hinder the development of learner

autonomy — a key factor in lifelong language acquisition (Benson, 2011).
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This paper explores the potential of the corpus approach as a transformative tool to
address these very concerns (Bernardini & Boulton, 1998). By providing access to vast
collections of authentic language data relevant to their field, the corpus approach
empowers ESP students to become data-driven investigators, critical thinkers, and self-
directed learners. We will delve into how corpus analysis can equip ESP students with the
skills and confidence to navigate the world of English independently, ultimately fostering
their long-term success in their chosen field. The previous paragraphs highlighted the
challenges faced by ESP learners in developing independent study skills. This paragraph

explores how the corpus approach can act as a powerful solution to these issues.

1.Empowering Student Inquiry: Corpora offer a vast collection of authentic texts
relevant to specific fields (engineering reports, medical journals, etc.). This allows ESP
students to become data-driven investigators (Leech, 2007). They can explore real-world
language usage, analyze patterns, and discover grammatical structures and vocabulary
independently. This fosters a spirit of inquiry and critical thinking, encouraging them to
take ownership of their learning journey.

2.Fostering Self-Directed Learning: The corpus approach empowers students to
move beyond teacher-centered instruction. By providing user-friendly interfaces and
search functionalities, corpora allow students to explore language at their own pace and
based on their specific needs. This encourages self-directed learning (Tribble & Barratt,
2007). Students can formulate research questions, analyze data, and draw conclusions
independently, fostering a sense of autonomy in their learning process.

3.Developing Research and Analytical Skills: Corpus analysis involves formulating
research questions, searching for relevant data, and critically evaluating the results. This
process equips ESP students with valuable research and analytical skills (McEnery &
Hardie, 2012). These skills are not only crucial for independent language learning but also
essential for success in their chosen field, where research and critical thinking are often
paramount.

4.Building Confidence in Independent Learning: By successfully navigating the

corpus and discovering new information independently, ESP students gain confidence in
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their ability to learn English on their own. This newfound confidence fosters a more
autonomous learning style (Benson, 2011). They become more self-assured in their
approach to language learning, better equipped to tackle challenges and explore new

resources beyond the classroom setting.

However, it's important to acknowledge potential limitations (Bernardini &
Boulton, 1998). Access to user-friendly corpus tools and teacher training in corpus
pedagogy are crucial for successful implementation. Additionally, scaffolding and support

may be needed for novice learners to develop the necessary research and analytical skills.

Despite these considerations, the corpus approach offers a promising solution for
fostering independent learning skills in ESP students. By empowering them to become
data-driven investigators, self-directed learners, and critical thinkers, the corpus approach
equips them with the tools they need to navigate the world of English independently and

achieve long-term success in their chosen field.(Pulatova, 2023)

By using corpora, students are able to take ownership of their learning process and
actively engage in language exploration. They can independently search for language
examples and patterns, identify common collocations and phrases, analyze concordance
lines to understand word usage in context and compare language varieties and genres. This
active engagement in the learning process helps students develop critical thinking skills,
problem-solving abilities, and a more nuanced understanding of language. (Pulatova,
2023) Additionally, working with corpora allows students to develop their digital literacy
skills as they navigate and utilize corpus software and tools. In summary, the use of
corpora in language learning promotes the development of students' independent learning
skills by enhancing their analytical, interpretive, and communication abilities, fostering
critical thinking and problem-solving skills, and developing their digital literacy.
Furthermore, the corpus approach encourages students to take a more proactive role in

their language-learning journey.
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The challenges faced by ESP learners in developing independent study skills can be

effectively addressed through the corpus approach. They are followings:

1. Authenticity and Relevance: Corpora provide access to vast amounts of real-world
language data specific to a student's field of study (engineering reports, medical journals,
etc.). This is a stark contrast to traditional ESP materials, which may not always reflect
authentic language use. By allowing students to explore the language used by
professionals in their chosen field, the corpus approach fosters a sense of relevance and
connection to their learning goals. This engagement fuels motivation and makes the
learning process more meaningful (Johns & King, 1991).

2.Student-Centered Learning: Unlike traditional teacher-centered methods, the
corpus approach empowers ESP students to take ownership of their learning. They can
formulate research questions based on their specific needs and interests, explore the corpus
independently, and draw conclusions based on the data they find. This fosters a student-
centered learning environment (Feez, 1997), where students are actively involved in the
learning process, ultimately leading to a deeper understanding and retention of the
language.

3.Developing Transferable Skills: The process of corpus analysis involves not just
language learning, but also crucial research and analytical skills. Students learn to
formulate research questions, search effectively, evaluate data critically, and draw
evidence-based conclusions (McEnery & Hardie, 2012). These skills are not only essential
for independent language learning but also transferable to their chosen field, where
research and critical thinking are often paramount. This empowers students to become
independent learners not just in English, but also in their professional pursuits.

4.Building Intrinsic Motivation: The ability to explore language independently and
discover new information on their own fuels a sense of accomplishment in ESP students.
This fosters intrinsic motivation (Benson, 2011), the desire to learn for the sake of
learning itself, as opposed to relying solely on external motivators like grades or job
requirements. This intrinsic motivation is crucial for long-term learning success and

lifelong language acquisition.
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In conclusion, the corpus approach addresses the challenges faced by ESP learners by
providing access to authentic and relevant language data, fostering student-centered
learning, developing transferable skills, and building intrinsic motivation. This
combination empowers ESP students to become independent learners, better equipped to
navigate the world of English and achieve success in both their language learning and

professional goals.
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AHHOTanus. Maskyp MakoJiaza MabJIyMOTJIAp PaCMUIl €KU HOpAaCMUU €3UIlIMaIapaa
xaTnapHu cudariu  Ta€piam  KOWJAJTApUHU  YPraHWUIIHWHT — JAacTIA0KW  KUPHII
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[lyxu TabKUIaIT KEPAKKH, MHTIN3 TUIUIArd MypOXKaaT MIaKId Ba yCIIyOH OHA TUITUATU
MypoXaaT IIaKIuIaH (papK KuIaIu.
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Kanut cy3aap: €3ma HyTK, E€3UIIHU Ypratuil METOJWKACH, UMIIO Ba Trpaduk
KYHUKMaJIap, XapQIapHUHT CaBOJIN E3UITUIIH, THIHUHT TPaMMaTHK BOCUTAJIAPH.

AnHoranusi. J[anaas uHpOpMaIMsg TPUBOAUTCS B KAueCTBE MpUMEpPA, SBIACTCS
OJIHUM U3 HayaJbHBIX BBOJIHBIX ATAIMlOB U3YUYEHUS MPABUII IPAMOTHOTO MTOCTPOCHUS MUCEM
B ohUIIUATBEHON WM HeO(DHUIMAIBHON TIepenucke. 3HAaHUE ITUKETA W MPaBUJl HAITUCAHUS
MMCEeM HEOO0XOIUMO BO H30eXaHWE HEJIOBKUX CHUTyallud W HeaonoHumaHus. CTouT
OTMETHUTb, UTO (popMa M CTUJIb OOpAICHUSI B AHTVIMHCKOM SI3bIKE OTJIMYACTCS OT (DOPMBI
oOpallleHHs] Ha POJIHOM S3BIKE.

KiloueBble  cjioBa: TUCBMEHHass  pedb, METOABl  OOy4YeHUsS  THUCHMY,
opporpadpuueckue u  rpaduueckue  HaBBIKM, TPaMOTHOE  HaNucCaHue  OYKB,
rpaMMaTH4YeCKue CPEeCTBA A3bIKA.

Abstract. This information is given as an example, it is one of the initial
introductory stages of studying the rules for the competent construction of letters in
official or informal correspondence. Knowing the etiquette and rules for writing letters is
necessary to avoid embarrassing situations and misunderstandings. It should be noted that
the form and style of address in English differs from the form of address in the native
language.

Key words: written speech, methods of teaching writing, spelling and graphic skills,
literate spelling of letters, grammatical means of the language.

An important aspect in learning English is learning to write in English. Written
speech is inextricably linked with oral speech. The technology and methods of teaching
writing in English form the basis and key basis for the subsequent use of the acquired
spelling and graphic skills in everyday life. In the process of learning to write in English,
the student gradually masters and trains the correct spelling of letters, learns spelling,
learns how to build literate written speech. From the very beginning of training, reading
and writing in English are studied and practiced at the same time. The importance of
competent written language is necessary for the simple reason that it does not convey
either your emotions or intonations. The interlocutor does not see the gestures and facial
expressions that you demonstrate during oral speech. You can convey an important
thought and information for you, just like in your native language, only through the correct
presentation, based on the grammatical means of the language.

Professional teachers - linguists indicate the differences between the concepts of
writing and written speech. Learning to write - the study of spelling and graphic
representation of printed and capital letters, to develop skills and accumulate knowledge in
mastering the English language. Also, when learning English, teaching writing is the
subject in the program that simultaneously develops both oral speech and reading and
contributes to better memorization of the material. Written speech training - teaching the
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competent expression of thoughts in English. It is necessary to teach the listener to express
information and thoughts in a foreign language, just like in their native language.

In the process of studying grammar, vocabulary, phonetics of the English language,
the student needs to record information for himself in writing and it must also be done in
English, the classes involve performing written exercises, compiling personal dictionaries
with transcription records, taking notes on rules, diagrams, study tables for visually fixing
the material, writing intermediate control tests. Written English, in this case, is not a
separate discipline, but a means necessary for learning. In the process of learning to write
in English, the primary task is to form and instill the necessary skills, namely: spelling,
(including the skill of self-correction of possible errors, and the development of intuition);
the correct graphic representation of the letters of the English language; the ability to build
sentences in accordance with the standards of vocabulary, spelling and grammar; know the
rules and regulations of communication and presentation of information in a given life
situation; knowledge of ethics, business etiquette, the ability to build an adequate
commutation with the interlocutor, using the acquired knowledge, according to the status
of the opponent and the topic of discussion or negotiations during correspondence; rules
and textbook traditional clichés in written communication with business partners and
friends; the ability to clearly, clearly, logically, consistently and easily present information
and the main idea that needs to be conveyed; the ability to present information accurately
and in detail, to use the methods of semantic text compression (compression);
accumulation of new language material according to the principle "from simple to
complex”; the skill of using written speech to improve oral speech (written speech is
improved simultaneously with oral speech); mastering the techniques of writing phrases
and full-fledged sentences,drawing up plans of oral stories and informational reports in
English through writing, com petent formation and compilation of logical texts; the ability
to highlight important and indirect details, the semantic core of the statement, the ability to
compose text compositions; the study of literate vocabulary and its use in writing, in
written speech there are rules and requirements for the normativeness of the language, in
order to avoid misunderstanding on the part of the interlocutor, gross errors that affect the
perception of the text by the opponent, social and cultural characteristics; in oral speech, in
the format of a conversation, the use of dialect digressions and the use of slang is
acceptable, if appropriate, and in writing there are limits and restrictions. Learning to write
in English takes place scrupulously and consistently, it is important not to miss a single
detail, and to systematically approach the assimilation of the material. Primary attention is
paid to the study of the spelling of alphabetic characters, the graphics of the image of
letters. The teacher shows and works with you on the writing of uppercase and lowercase
variants of the graphic display of letters. In the course of classes, the teacher often uses a
graphic projector (overhead projector) for a visual example and display. Visual perception
greatly simplifies the task of memorizing and writing letters. It is important to train on
your own to consolidate the material covered and bring the acquired skills to automatism.
Also, training exercises on writing off the text are being introduced. You learn to visually
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perceive the finished text and transfer it yourself to paper, not taking your eyes off each
letter, but fixing the word completely. Visual perception contributes to the development of
memory, trains the efficiency of your perception and consolidation of knowledge in
general, you form your own individual method of perception and memorization of
information. Teaching writing in English involves the following stages and aspects of
mastering the material: Study of grammar and spelling; Graphic representation of
alphabetic characters in printed and capital letters, honing calligraphy; Work with texts:
copying, rewriting, self-compilation of proposals, development and consolidation of
learned material; The study of forms, structures and standards for constructing and writing
letters: directed writing, guided writing, free writing. Exercises for logical filling in gaps,
arrangement of sentences and proposed texts - exercises; drawing up plans and presenting
abstracts when working with a large amount of information; development of skills for
expanding and reducing the source text; Working with small texts. Performing exercises
on the logical alignment of texts, the sequence of presentation of information and the use
of speech turns; compiling texts and letters using samples as an example, compiling texts
from a proposed set of sentences, building logical semantic chains; Compilation of written
stories based on textbooks with pictures-images; Work with texts - transformers and
transformation of texts, for example, compiling a text - a summary based on an interview,
creating a short telegram from a voluminous letter, taking into account the preservation of
the main information component; Studying the genres of presenting an informational text:
a letter to a friend (informal letter), a letter to a colleague, a letter to a business partner
(official letter), a greeting card for friends and family; postcard and congratulations to
business partners, fictional stories and narratives, newspaper article format, essays,
reports, reports, dialogues in the format of a play, rules for filling out official and legal
documents; Using video tutorials, writing dubbing scripts for video clips, composing
subtitles is also a huge help, as additional exercises; The study and use in practice of
simple and complex syntactic constructions and phraseological units; Learning to write in
English is tightly connected and inseparable from exercises and practicing listening,
speaking, and reading skills. The learning process includes writing training papers: writing
dictations, presentations based on the texts read (written retelling), writing essays on
various topics (which also contributes to the development, expansion and consolidation of
the lexical base). Skills of supplementing finished texts with details. Exercises in the
interview format are especially effective when studying in a mini-group or are practiced in
pairs with a teacher: the student takes an impromptu interview and interlocutor and writes
down the answers to questions, sequentially composes logical thematic articles in the
interview format, which also allows you to practice all other skills.

English is necessary for full-fledged interaction with foreign partners, competent
written speech will allow you to expand the amplitude of your opportunities without
resorting to the services of translators. Independent conduct of business correspondence,
preparation of competent legal documents, of course, requires professional and confident
skills in the practical use of knowledge. There are rules for conducting business
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correspondence, starting with addressing an opponent and writing a letter, ending with a
stylistically correct farewell. The knowledge acquired during the training will allow you to
fully work in foreign companies, professionally, competently and efficiently work with
foreign clients, contractors and business partners. Knowledge of the ethics of negotiation
and the ability to make presentations in English, knowledge of business vocabulary will
allow you to participate in active discussions and conferences, build the necessary
switching, establish connections, knowledge of social and cultural characteristics will raise
you in the eyes of partners. Properly using the acquired skills and knowledge, you can win
over people and win their attention and favor. Knowledge of business English is
guaranteed to allow you to make a big leap in your career and effectively manage your
own business, controlling all processes.
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Introduction

Learning to speak a foreign language involves a significant amount of effort,
dedication, and awareness, as each language has its own set of rules for interaction. To
properly speak a foreign language, it is not enough to know how to pronounce words
correctly, apply proper grammar rules, and have a large vocabulary. It is now widely
recognized that in order to communicate effectively in any foreign language, we must have
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not only the requisite linguistic skills but also the necessary communicative skills
(Holmes, 2013; Chaika, 2008) Canale and Swain(1980) define communicative
competence incorporates at least three main components:

» Grammatical competence;
* Sociolinguistic competence;
*Strategic competence.

Grammatical competence means the main foundation of language proficiency. It
maintains understanding the rules and structures while obtaining the language proficiency.
This component focuses on getting knowledge of syntax, morphology, phonology and
semantics-the main aspects of language. Being the master of grammatical competence
assist learners to construct correct grammatical sentences, build proper syntactic
conventions and express language forms to convey intended meaning

Sociolinguistic competence it is necessary to mention that sociolinguistic
competence is crucial for individuals to define the awareness of the social and cultural
dimensions of communication. It helps to analyze and differentiate language register,
politeness,dialectal variations and socio-cultural norms that influence language use. It
empowers individual to adapt language adapt their language choices and communicative
strategies to suit diverse social contexts, fostering effective communication across cultural
boundaries.

Strategic competence Tarone points out that these three competencies should not be
isolated from each other rather they should be developed incorporating with one another.
However Strategic competence plays a really crucial role in terms of interpreting the target
language. Tarone and Yule (1993) defined several examples of communication strategies
such as avoidance, mime, paraphrasing, borrowing, and appeal for assistance. As a
language learner, | was also taught a few strategies for communicating information in L2.
My teacher used to give us problem-solving or guessing assignments in school, which
helped us improve our communication abilities. | learned how to give definitions for terms
at lyceum. Every lesson, our teacher assigned us to write definitions for at least twenty
words. For example, for the word "assistant,” we should write "someone who assists
someone in performing a task." What's more, we shouldn't search up meanings in
dictionaries; instead, he supplies us with translations of the words, and we must construct
definitions based on the translations. This work was quite beneficial for me in terms of
learning the language and transferring information since if | had difficulty finding a
necessary word in such operations, | would refer to the definition rather than interrupt my
speech. Even native speakers utilize circumlocution and approximation, as Tarone and
Yule(1893) pointed out. As an L2 instructor, | consider it is equally crucial to provide
practical techniques when my students experience breakdowns or limitations in
communicating the language. In such cases, | offer practice in using communication
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tactics and look for ways to make my students more adaptable in situations of transmitting
in real-world interactions. | encourage them to maintain eye contact, use gestures, and not
forget their ideas while speaking. Moreover, | design guessing games and matching
definition activities for my younger students to prepare them for further communications
in a second language. In order to conduct such exercises, | prepare some flashcards ahead
of time. Furthermore | really appreciate the idea of using Fillers while facing some
problems in the process of communicating in L2. | consider that although these little
words do not have so strong meaning in the sentence (some of them have no total meaning
) they play the role of the bridge while connecting ideas or letting the speaker think about
what is going to be said or expressed next. Khojastehrad (2012) clarifies fillers as
discourse markers that either native speakers or the non —native speakers use for different
objectives. “Moreover he mentions that “Well, Ehm, Uhm, How to say” are only some
examples of pause fillers that are used by speakers when they want to ‘buy time’ during
their speech. ( p.10). One interesting fact that Richards and Shmidt found was that during
the speech people spent 50 % of speaking time by making pauses. However, in my point
of view using fillers has also some limitations. Overusing them may cause losing the target
of speech or make the listener feel irritated.

Conclusion

In conclusion, this article has underscored the pivotal role of communicative
competence in effective language communication, particularly in the context of learning a
second language. Through an examination of the three main components of
communicative competence—grammatical competence, sociolinguistic competence, and
strategic competence—it has been elucidated how each component contributes to the
overall proficiency in language communication.

Virtually, fostering communicative competence is not only essential for language
learners but also for educators, as it lays the groundwork for successful language
acquisition and meaningful communication in diverse linguistic and cultural settings.
Through continued research and pedagogical innovation, educators can further refine their
approaches to language teaching and empower learners to become competent and
confident communicators in the target language.
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Annotatsiya: Ushbu maqolada chet tili o‘qitishda chet adabiyotidan foydalanishning
yugori sinflar uchun manfaatli ekanligiga sabablar keltirildi. Shuningdek, chet
adabiyotining barcha til ko‘nikmalariga: o‘qish, tinglab tushunish, yozish, gapirish va
lug‘at boyligiga foydali jihatlari haqida ma’lumot berildi. Chet tillarini o‘rgatishda odatiy
uslubda o‘qitish va chet adabiyotidan foydalanib o‘qitishning natijalari o‘rtasidagi
tafovutlar bayon etildi.
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AnHotanusi: B cnemyromeit crarbe OyayT TpHUBEACHBI NMPUYUHBI, MO KOTOPBHIM
0o0yueHHEe S3bIKYy C IOMOUIBbI0 HWHOCTPAHHOM JUTEpPATypbl CUMTACTCS TOJE3HBIM IS
IPOJBUHYTHIX KJIACCOB, BKJIIOYas MPEUMYIIECTBA TOTO OOYYEHUS ISl BCEX S3BIKOBBIX
HABBIKOB: UTCHHUS, ayJUPOBaHUs, MUCbMa, PA3rOBOPHON peud U CIOBAPHOTO 3araca. beuin
OOBSCHEHBI pa3NUYUsl MEXKIY pe3yJbTaTaMU TECTOB TPATUIIMOHHOTO OOy4YeHUs U
00y4eHHs 0 JTUTEPATYPHBIM KHUTAM.
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KiawueBble cjioBa: auTeparypa, TpaIullHOHHOE 00y4YeHHe, aKaJeMUYECKUE JIbIOTHI,
TIOHUMAaHHKeE, TPOJIBUHYTHIC KIJIACCHI.

Abstract: In this following article, the reasons why teaching language through
foreign literature is considered useful for advanced classes will be given including the
benefits of it for all language skills: reading, listening, writing, speaking and vocabulary.
The differences between the test results of traditional teaching and teaching through
literature books have been explained.

Key words: literature, traditional teaching, academic benefits, comprehension,
advanced classes.

Literature and language are closely connected to each other. Literature is a way that
the words in a particular language can be used to express literary rhymes. Several
instructor and scientists prefer to use fictional books during the process of teaching a
foreign language to advanced classes, as young learners’ are less motivated to read
fictional books. Here, a pivotal question arises: Why the role of literature in teaching a
foreign language is considered significant? First reason is that literature motivates the
learners who are deeply interested in fictional books. Numerous students find it easier to
learn a foreign language by reading its literature and internalize the strange language by
adapting to the literature. Learning a new language is not restricted to a certain materials
or textbooks: students can master it after reading the books in their interests in that
language. Most importantly, students can make the process of learning much more fun and
enticing; can have an optimal and enjoyable learning experience. Scott states: “When I
teach my advanced French grammar course, students engage in a semi-traditional study of
grammar, and are also required to read a novel. The novel is selected for its relevance to
students’ experiences in order to engage them in extensive reading for pleasure”’® Another
advantage of it is contextualization of language. After coming across new vocabularies in
a novel, students get familiar with the context; analyze the usage and other meanings of
new words. Alternatively, literature has a huge positive impact on the comprehension of
readers.

An experiment among 15 years olds has been conducted. One group of students have
been taught a foreign language by using traditional teaching methods, teaching through
comprehensive novels has been applied for the other group. Experiment continued for
eight weeks and their comprehension level has been checked by tests. The latter group
accomplished better than the former group who have been taught in a traditional way. The
results prove that literature is unquestionably vital when it comes to students’
comprehension level. Skilled readers understand the text as a whole rather than reading
each word in isolation to determine its meaning. There were two primary goals at play.
The first is to teach the learner how to improve a specific attitude and to activate their
knowledge by going over the existing information on the subject. It is also seen to be a

10 Scott, V.M. (2004). Cloze windows and aesthetic discoveries: Opening visions for teaching literature: The French review
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good idea to have them assess their own comprehension, keep track of their own reading
comprehension, highlight the main points, and rephrase the text they have read, elaborate
on new concepts and vocabulary, and integrate previously learned material. Additionally,
it is thought to benefit students in not translating the text word for word and to teach them
to recognize the text's genre, grasp its major idea, and comprehend its title. As Kucer
states: “The interaction between the reader and the text is what leads to comprehension”.
The reader's task in reading comprehension is to extract information from a text and then
apply it to existing knowledge. It takes a variety of skills for second language learners to
comprehend a book, and one of those talents is reading comprehension. The Longman
Dictionary of Language Teaching and Applied Linguistics offers an additional definition,
which is as follows:

Depending on the reader's goals and the sort of reading being done, several forms of
reading comprehension can be recognized. The terms listed below are frequently used:!

a. Literal comprehension: reading in order to understand, remember, or recall
the information explicitly contained in a passage.

b. Informational comprehension: reading in order to find information which is
not explicitly stated in a passage, using the reader’s experience and intuition and by
inferring

C. Critical or evaluative comprehension: reading in order to compare
information in a passage with the reader’s own knowledge and values.

d. Appreciative comprehension: reading in order to gain an emotional or other
kind of valued response from a passage.

Next advantage is social factors that are embedded in different genres of literature.
Brumfit and Carter!? considered literature as “an ally of language”. While reading,
students have a chance to further their education in the culture, history, traditions and
lifestyle of the people of targeted language. Therefore, learners who are exposed to the
teaching through literature method are more aware of other factors and vicarious
experience of the language. Besides, through indulging themselves in reading, their mind
will acquire new insights, discover natural and meaningful application of language.

The importance of literature is enormous in terms of four language skills: reading,
listening, writing, and speaking. Although all these skills are supposed to be taught
separately, literature lets the instructors to teach all of them at the same time, in an
integrated way.

1. Improving reading through novels. For reading section, teacher should pay
attention to the genre, language level and comprehensive side of a chosen book. Then,
some student-driven discussions should be encouraged to understand the characters and

11 Omid Pourkalhor (2013) “Teaching reading comprehension through short stories in advance classes
2 Ruzbeh Babaee - “Significance of literature in foreign language teaching” 2014
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the plot of the novel. The novel should not be only for language sides, however it should
motivate the students and have positive effects on young learners’ mind. For example,
“Atomic habits” by James Clear is found to be a fruitful book for students since they can
learn how to adapt to new positive habits and give up negative ones by this book as well as
academically improving.

2. Improving writing through novels. Generally, most students struggle with
writing section as it is a productive work that should be done by all themselves. To
accomplish this task successfully, students are expected to collect sufficient information in
their mind that reminds us the essence of novels once more time. “101 essays that will
change the way you think” by Brianna Wiest can be an example of a useful book that can
give enough ideas to the learners to start their writing with.

3. Improving listening and speaking through novels. Novels can be a great
practice for learners to form their pronunciation like native speakers by doing fast reading
aloud. In addition, activities such as oral reading, dramatization, pantomiming, discussion,
and team working activities can be useful ways of teaching listening and speaking in
classes.

Overall, literature provides several advantages for learners during the process of
learning foreign languages: improving all language skills, developing thorough insights
into foreign languages’ culture and history, enjoyment, imagining the plot of a novel.
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Abstract: Metaphors, which are essential components of human language and
thought, have now extended their significance into the realm of digital linguistics. This
paper delves into the various roles that metaphors play in shaping and interpreting the
digital world. Drawing from theories in linguistics, cognitive science, and digital
communication, we investigate how metaphors aid understanding, impact user experience,
and shape the development of digital language. Through a comprehensive synthesis of
existing research and analysis, we highlight the dynamic interaction between metaphors
and digital linguistics, emphasizing their importance in contemporary communication.

Abstract: Metaforalar, odam tilining va o'ylarining asosiy gismlari bo'lib, endi
ma'lumot texnologiyalari sohasida ham muhim ahamiyatga ega bo'lgan. Ushbu magola,
metaforalar turli xil xususiyatlarni shakllantirish va tarjima gilishda o'z vazifasini ochadi.
Tilshunoslik, kognitiv ilm-fan, va ragamli aloga sohalaridan tushuntirilgan nazariyalardan
foydalanib, biz metaforalar ganday o'ylashni osonlashtirish, foydalanuvchining tajribasiga
ta'sir qilish, va ragamli tillarni rivojlantirishda ganday rolini ko'rib chigamiz. Mavjud
tadgigotlar va tahlil asosida, biz metaforalar bilan ragamli tillar o'rtasidagi dinamik
munosabatlarni belgilaymiz, ularning joriy kommunikatsiyadagi ahamiyatini belgilab
chigamiz.

AnHoTanusi: Mertadopsl, KOTOpBIC SBISIOTCS HEOTHEMJIEMBIMH KOMIIOHCHTAMH
YCJIOBCYCCKOI'O A3bIKa W MbIINUJICHUA, TCIICPDb HpI/IO6peJ'II/I CBO€ 3HaueHue B 00aCTH
1 (pOBOM TMHTBUCTUKU. B MaHHO# cTaThe paccMaTpUBAIOTCS Pa3IMUHBIE POJIU, KOTOPHIC
MeTadopsl UrparoT B (OPMUPOBAHUH U MHTEpHpETAMU HUPpoBoro Mupa. OCHOBBIBASCH
Ha TCOpUAX JIMHIBUCTHKH, KOTHUTHUBHOM HAYKHN H HI/I(bPOBOﬁ KOMMYHHKAIIUU, MbI
ucciemayeM, Kak Metagopbl MIOMOTAIOT TOHUMAHUIO, BIUSIOT HA TOJIb30BATEIIBCKUN OTIBIT
u (popMupyroT pazButHe 1IUPpoBOro sA3bika. Yepe3 BCECTOPOHHUM CUHTE3 CYIIECTBYIOITHUX
HCCJIGI[OBaHI/Iﬁ U aHaJru3a MbI BBIACIACM AJUHAMHUYCCKOC B331/IMOI[CﬁCTBI/IC MCIKIY
MeTtagopamMu ¥ UUPPOBOM JTUHTBUCTUKOM, MOMUEPKHUBAS WX BAKHOCTh B COBPEMEHHOM
KOMMYHHKAIIUH.

Keywords: Metaphors, Digital linguistics, User experience, Language evolution,
Cognitive science

In today's digital era, where much of our communication takes place through screens
and interfaces, metaphors emerge as potent tools for conceptualizing complex digital ideas
[1]. Whether it's the familiar "desktop™ metaphor in graphical interfaces or the abstract
notion of the "cloud" in computing, metaphors play a pivotal role in how we engage with
digital environments. This article explores the significance of metaphors in modern digital
linguistics, illustrating how they mold user experiences, aid comprehension, and shape the
evolution of digital language [2].

Proposed by Lakoff and Johnson in 1980 [3], the Conceptual Metaphor Theory
suggests that metaphors aren't just linguistic embellishments but reflections of underlying
cognitive processes. According to this theory, abstract concepts are understood and
structured by relating them to more concrete domains, known as source domains, through
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metaphorical mappings. In digital linguistics, metaphors help map digital concepts onto
tangible experiences, making them easier to comprehend and mentally represent.

Embodied cognition theories propose that our understanding of abstract concepts is
rooted in sensory-motor experiences. Metaphors in digital communication leverage these
embodied experiences to make digital environments more vivid and understandable [4].
For example, the concept of "scrolling” through a webpage evokes the physical act of
turning a page, thereby enhancing user engagement and navigation.

Metaphors in digital communication act as cognitive shortcuts, enabling users to
effortlessly grasp abstract concepts [5]. For instance, the metaphor of a "folder" in file
management systems conceptualizes digital storage as a physical organizational structure,
simplifying the management and retrieval of files.

Beyond aiding comprehension, metaphors also influence user experience design in
digital interfaces [6]. Familiar metaphors like the "inbox" and "outbox" in email clients
create a sense of continuity with real-world experiences, thus enhancing usability and
navigation. However, designers must be cautious not to overload interfaces with
metaphors, as excessive use may lead to cognitive overload and confusion among users.

Metaphors significantly contribute to the evolution of digital language by introducing
new expressions and idiomatic phrases [7]. For instance, the metaphor of "viral content™ in
social media has become ingrained in popular discourse, shaping how we understand the
spread of information online. Additionally, metaphors frame our perceptions and attitudes
towards technology, relating digital experiences to familiar metaphors from everyday life.

Despite their widespread use, digital metaphors may be subject to misinterpretation
or cultural variation [8]. Metaphors relying on specific cultural or technological references
might alienate certain user groups or lose their effectiveness over time. Designers need to
consider the cultural diversity of their audience and ensure that metaphors resonate across
different linguistic and cultural contexts.

Overusing metaphors in digital interfaces can overwhelm and confuse users [9].
Designers should strike a balance between familiarity and innovation to ensure that
metaphors enhance rather than hinder user experience. Moreover, metaphors should be
intuitive and consistent across various digital platforms to avoid ambiguity and cognitive
dissonance.

The study of metaphors in modern digital linguistics presents opportunities for
interdisciplinary research at the intersection of linguistics, cognitive science, and human-
computer interaction [10]. Future investigations might explore the neural mechanisms
involved in processing metaphors in digital contexts or develop computational models to
predict the effectiveness of metaphors in user interface design. By integrating insights
from cognitive science and linguistic theory, researchers can deepen our understanding of
how metaphors shape digital communication and inform the design of more user-friendly
interfaces.

In conclusion, metaphors are not just linguistic decorations but powerful cognitive
tools that shape our digital experiences and mediate our interaction with the virtual world
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[11]. By drawing on familiar experiences and conceptual mappings, metaphors aid
comprehension, improve user experience, and influence language evolution in the digital
age. As technology continues to advance, the role of metaphors in modern digital
linguistics will remain central to how we navigate and understand the digital landscape.
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Annotation

This article discusses online teaching and learning in language education. The
delivery of online courses is viewed as a cultural issue that affects processes from course
design to evaluation. The article reviews key components and tools for designing online
courses that have a high impact on student learning. It also provides suggestions for
faculty teaching online courses to create high-quality courses that facilitate opportunities
for student learning. Quality online course delivery is dependent on the support of faculty
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by the administration. Lastly, the article suggests ways to conduct course evaluation and
feedback loops for continual improvement of online teaching and learning.

Keywords: online teaching, distance learning, evaluating, authentic materials,
realia, technical issues, EFL resources.

Annotatsiya

Ushbu magolada til ta'limida onlayn o'gitish va o'rganish muhokama gilinadi. Onlayn
kurslarni yetkazib berish kursni loyihalashdan to baholashgacha bo'lgan jarayonlarga ta'sir
giluvchi madaniy muammo sifatida garaladi. Magolada talabalarning o'rganishiga yugori
ta'sir ko'rsatadigan onlayn kurslarni loyihalash uchun asosiy komponentlar va vositalar
ko'rib chigiladi. Shuningdek, u talabalarning bilim olish imkoniyatlarini osonlashtiradigan
yuqori sifatli kurslarni yaratish uchun onlayn kurslarni o'gitish bo'yicha takliflarni taqdim
etadi. Onlayn kurslarni sifatli yetkazib berish ma'muriyat tomonidan professor-
o'gituvchilarning yordamiga bog'lig. Nihoyat, magolada onlayn o'gitish va o'gitishni
doimiy ravishda takomillashtirish uchun kursni baholash va fikr-mulohazalarni o'tkazish
yo'llari taklif etiladi.

Kalit so‘zlar: onlayn ta'lim, masofaviy ta'lim, baholash, haqiqiy materiallar, realia,
texnik masalalar, xorijiy til resurslari.

AHHOTALUA

B or1oli crathe oOCyXkmaeTcs OHJIAWH-TIpErojjaBaHue M oOydeHHe B 00JacTH
SI3bIKOBOTO 00pa3oBanus. [IpoBeieHre OHIAHH-KYpCOB PACCMAaTPUBAETCS KaK KyJIbTypHast
npoOiemMa, KOTopasi BIUSET Ha TPOIECCHl OT pa3paboTKM Kypca 10 OIEeHKU. B craThe
PaCcCMAaTpuBaArOTCA KIHOYCBBIC KOMIIOHCHTBI W HHCTPYMCHTBI IJIA p33pa6OTKI/I OHJIAMH-
KypCOB, KOTOpPBIE OKa3bIBAIOT OOJNBIIOE BIMSHHE Ha OOy4YeHHE CTYACHTOB. B Hem Taxxke
MNpCaACTABJICHBI MPCMJIOKCHUA IMIPCIIOAaBaTCIIsIM, IIPCIIOAA0OIINM OHHaﬁH-KprBI, 1o
CO3aHHUIO BBICOKOKAQUCCTBCHHBIX KYPCOB, KOTOPBIC PACHINPAIOT BO3MOKHOCTH O6yq€HI/I}I
cTyaeHTOB. KadecTBEeHHOE TIPOBENEHME OHJIAWH-KYPCOB 3aBUCUT OT MOIAECPKKHU
HpeHO,Z[aBaTeJIeﬁ CO CTOPOHBI AIMHHHUCTPALIUU. HaKOHCH, B CTaTbC IIPCIararoTcCs;a
CrocoObl TIPOBEJIEHUS OLIEHKU Kypca W OOpaTHOM CBSI3W ISl TTOCTOSIHHOTO YJTyYIlEHUS
OHJIAMH-TIPENIOJABAHUS U 06yquI/I;I.

KiarwueBble cjioBa: owalin-oOyueHue, OUCMAHYUOHHOE O0OVUeHUe, OYeHUBAaHlUe,
aymenmu4Hrbvle mamepuaisl, peaiuu, mexHuiecKue 60npocsvl, pecypcol.

INTRODUCTION

Online education, commonly known as distance education or web-based learning, is
the latest and most popular form of education that occurs over the Internet. Numerous
colleges in the US and abroad are transitioning from traditional face-to-face classes to
fully online courses, making it an integral part of many university programs.

Distance learning began in the US in the 1800s when University of Chicago
educators and students, situated in different places, sought to connect via correspondence
courses. In the mid-1980s, universities and schools pioneered the first online college
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classes. The rise of the Internet significantly enhanced the landscape of distance education.
The Internet now profoundly influences our daily lives, impacting how we live, interact,
teach, and learn. As the Internet evolves into a key educational tool, online education
provides both educators and learners with abundant resources.

METHODOLOGY

Over the past decade, online education, known as distance or web-based education,
has integrated seamlessly into numerous university programs. Online teaching and
learning are tailored to engage the contemporary learner individually, anytime and
anywhere. There are several reasons to consider online learning:

- It offers great accessibility and flexibility - learners opting for online classes can
schedule sessions at their convenience, all from the comfort of their homes.

- It tends to be more cost-effective.

- It grants learners the opportunity to interact with instructors and peers globally.

- It can serve as a viable option during unforeseen circumstances.

- Learners can readily explore a wider array of services, including languages not
commonly offered in their vicinity or alternative teaching approaches.

It is important for teachers teaching online can offer flexibility in terms of working
hours and access to learners. They can work independently more easily. Additionally, we
may analyze two main principles of online teaching and learning:

Principle 1: Choose materials carefully. Online teaching expands the scope of
material types that a teacher can use and ways to intertwine them with the traditional
content that would otherwise be taught offline. Thus, shared screen function and
continuous availability of the Internet and computer during the whole class to all of the
learners and the teacher makes it very easy to supplement teaching with authentic
materials, digitally designed activities, and realia in the form of pictures/videos and other
imaginable digital content at an instant without even having to download it. Online
teaching requires extra effort on the part of the teacher compared to traditional face-to-face
one in terms of preparing a wider variety of activities and teaching materials because of no
physical contact, which creates certain barriers to student involvement. This lack of
involvement needs to be compensated by having students cover much more than just what
the coursebook offers to capture their interest and motivate them, which is why a set of
varied, interesting, captivating supplementary online materials needs to be made available.
Technology creates an obvious advantage to do this quickly and with minimum effort (e.g.
stream an online video to all of the learners or share an article without having to abort the
conversation) as long as the teacher uses its potential fully.

Principle 2: Be prepared for technical issues. Ultimate reliance on technology
during online teaching means there can be problems with it. However, it is possible to
anticipate them and preplan actions for a teacher. Internet connection might become
unstable and too slow for video conferencing to work or get disconnected at all. The
teacher needs to provide an extra connection point available to quickly switch to it in such
cases. Another possible issue is hardware breakdown. Backup headphones/speakers,
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microphones, and computers need to be made available so teachers can use them in case of
a technical failure with minimum loss of time. The place needs to be chosen, where there
Is no background noise and the teacher's voice is clear. Finally, the teacher should avoid
panicking and always keep calm to be able to resolve any technical issues quickly.

To determine suitable online resources, it is important to stick to using some trusted
websites and follow the rules of effective online search. A suitable online resource needs
to have materials appropriate for the level of students and the skill/language aspect dealt
with. A good resource usually labels its materials with level markers and categorizes them
by skills. Viewing reviews of the resource is also important. Previous users might
comment positively or negatively on their experience of using it and their comments will
help make a more informed decision. A good idea is to tend to address the sites of top
publishers with good reputations. Materials in them are designed and arranged by
language teaching experts and are multiple and varied. Resources that feature materials
containing errors in grammar or spelling should be addressed with caution. Often choosing
a suitable resource is a matter of experience. Paying attention to the content, language,
layout, and design of the materials as well as the general characteristics of the site that
hosts them become automatized with time to make better and better choices. There are
some strengths and weaknesses of various online EFL resources. For example:

1) Tefl.net (https://www.tefl.net/teaching/)

Strength: This site provides a variety of aids for EFL teachers: articles on various
aspects of teaching, forums, lesson plans, worksheets, and a useful worksheet generator
tool with different worksheet templates. The lesson plans available are categorized into
topic-based plans and talking point plans. Each lesson plan contains the teacher's notes and
student worksheets, which are ready to use. There are also copyright-free handouts and
TEFL activities available on popular topics. All materials are free to view and download.

Weakness: The number of materials per category is limited and doesn't cover a wide
range of topics. Materials are classified by language aspects/skills and levels, which the
teacher might want to use as a starting point for the search.

2) Purdue University Online Writing Lab (https://owl.purdue.edu/)

Strength: This site contains a wide variety of informational materials to improve all
aspects of writing skills in English. The materials take the form of short explanatory
articles, which are highly informative, and concise and provide a lot of examples. There is
a site map organized as a tree, which is very helpful in navigating the content. It is broadly
divided into general writing and subject-specific writing and further subdivided into
dozens of categories and hundreds of subcategories covering a great variety of assignment
types, aspects, stages, elements, and functions of writing. It also provides materials for
improving language, which is commonly used in writing. All resources are free.

Weakness: There are no ready-to-teach lesson plans for teachers as the site is meant
to be used by those who want to improve their own writing. Site organization is not very
intuitive; however, the site map is highly useful.
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CONCLUSION

To sum up, online teaching and learning present significant opportunities and
challenges. They benefit both of learners and teachers, offering time and space
convenience, cost-effectiveness, and flexibility. They enable students to pursue globally
recognized degrees without on-campus attendance. Online education is favored by those
unable to engage in traditional classrooms, providing the convenience of studying from
any location with Internet access.

Online teaching and learning are relatively recent trends that have been gaining
popularity in Uzbekistan and globally. Universities and colleges are acknowledging the
significance of online learning in their strategic planning. To fully utilize online
technologies, it is crucial to create courses that make the most of the distinctive learning
possibilities they provide. As the demand for online education rises among working
professionals looking for ongoing learning opportunities, there is a greater focus on
enhancing online teaching and learning methods.
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TEACHING AVIATION VOCABULARY TO 5" GRADE PUPILS
THROUGH GAMES
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Abstract. This article mainly focuses on methodology of teaching aviation vocabulary
to 5th grade pupils through games and activities. In addition, the paper clarifies the
importance of games for 5" grade students to make them engaged in the lessons and to
enhance their English language skills while teaching them new words of aviation.
Applying different interesting games can be very effective way of teaching vocabulary in
all languages and meeting current educational needs of 21st-century learners. Moreover,
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the study explores the results of the experiment conducted among 5" grade pupils to
analyze the process of teaching vocabulary of aviation according to three main principles.

Key words: aviation, aviation terminology, teaching vocabulary, language
acquisition, English language skills

Annotatsiya. Ushbu magola, asosan, metodika sohasiga garatilgan bo’lib, u 5-sinf
o'quvchilariga aviatsiya lug'atini o'yin va mashg'ulotlar orgali o'rgatish hagida. Bundan
tashgari, maqolada 5-sinf o'quvchilari uchun o'yinlarning muhimligi, ularni darslarga
jalb gilish va ularga aviatsiyaga oid yangi so'zlarni o'rgatish bilan birga ingliz tilidagi
ko'nikmalarini oshirishga oydinlik kiritiladi. Turli xil gizigarli o'yinlarni go'llash barcha
tillarda lug'atni o'rgatish va 2l1-asr o'quvchilarining hozirgi ta'lim ehtiyojlarini
gondirishning juda samarali usuli bo'la oladi. Bundan tashqari, tadgigotda 5-sinf
o'quvchilari o'rtasida aviatsiya lug'atini o'gitish jarayonini uch asosiy tamoyil bo'yicha
tahlil gilish uchun o'tkazilgan tajriba natijalari o'rganiladi.

Kalit so zlar: aviatsiya, aviatsiya terminologiyasi, lug atni o rgatish, tilni egallash,
ingliz tilidagi qobiliyatlar

Aunomauuﬂ. B osmou cmamwve ocnosmnoe 6nHumanue y()eﬂﬂemc;z memooono2uu
npenoc)aeaﬂue aeuauuonnoﬁ JEeKCUKU Y4Y€eHUKam 5-x Knaccos I’lOCpGOCWlGOM ucp u
3AHAMUI. KpOJl/le moco, 6 cmambve pPA3BACHAEMCH BANCHOCMb Ucp o ydyauwuxca S5-x
Kjlaccoe, umoobbl 606/1€4b UX 6 YPOKU u yayduuums UX HABLIKU AH2TIUNUCKO20 A3blIKA,
06H06p€M€HHO 06)/1!61}1 ux HoO6bIM ABUAUUOHHbBIM CH1O6AM. HpuMeHeHue PAaA3TUYHbIX
UHMEPECHbIX Usp Modcem Oblmb 04eHb IPheKmusHbiM cnocoOoM 00YUeHUsT CLOBAPHOMY
3anacy Ha ecex A3blKax u ydoeﬂemgopenuﬂ mexKywux 06pa306ameﬂbubzx nompe6nocmeﬁ
yuawuxcs 21 eexa. Kpome moeco, 6 ucciredosanuu uzyuaromcst pe3yibmamsi onpocd,
NPOBEOEHHO20 CpedU YHawuxcsi 5-X KIACCO8 C UYelvl0 aHaiu3a npoyecca 00yYeHust
aeuauuomioﬁ JIeKCUKE no mpem OCHOBHbIM npurHyunam.

Knroueswvie cnosa: asuayusd, asuayuoHHAas mMEPMUHOIIOCUA, yqe6Haﬂ JlIeKCUKa,
osnaoenue A3bIKOM, AHTTUUCKUL A3bIK, A3bIKOBble HABLIKU

Introduction

In the current era of globalization education of people and teaching English play an
important role in every society’s life. Because English is not only the language most
widely used by the global community, but also the one that is obligatory to be able to
communicate with everyone over the world.

Since English is accepted to be the international language as an inevitable key to
international currencies of science, technology and commerce, English language teaching
(ELT) has been at great importance in all educational systems in our unified world of
relentless progress. Learning language is not just about learning its grammar but rather
about learning vocabulary and using it properly for communicative purposes (Secger &
Sahin, 2014). According to Wilkins, without grammar very little can be conveyed, without
vocabulary nothing can be conveyed. It can be easily understood from this point of view
that vocabulary is the ‘heart’ of every language. Because people cannot even realize what
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the speech is about or what is being spoken by their partners without words although they
know the grammar of the language very well. There are different facts influencing
language learning both individually and more generally. Motivation, aptitude, and learning
strategies are important individual factors influencing on a learner’s language acquisition
(Akdogan, 2017).

Methods

Vocabulary is an important part of every subject, there are always words that students
need to learn in order to better understand the concepts that are being taught.
Unfortunately, many students struggle to remember what unfamiliar vocabulary words
mean or feel intimidated by the idea of simply memorizing definitions.

This research paper pays attention to the most crucial method of teaching vocabulary
of aviation that is taught by using games in the lesson that can be really interesting for
schoolchildren, especially, for 5" grade pupils. It is known that in today’s modern
educational landscape there are a number of methods and approaches that are very useful
for schoolchildren in teaching process like peer learning, group learning, open box exam,
gaming method that can be done through using applications named Kahoot, Quizzlet, quiz
method, cloud approach, etc. But according to scientists and their experiment results, it is
obvious that employing games to language lessons is the best way of teaching new
vocabulary to learners.

Results

In younger ages, children are very eager to learn new words and try new things more
than other ages. Especially, 5" grade pupils are really interested in playing games, in a
word, they will be very playful and energetic. In the experiment there were 15 pupils who
participated in the English language lesson. The objective of this experiment was to
identify the effectiveness of games that are called word search from videos. Before
beginning the game, the teacher gave clear instructions to the pupils and divided them into
two groups. Firstly, they watched a video with aviation words with pictures and
explanations. After having learned the new vocabulary, they needed to read a text on the
screen and their task was to find the words that were related to aviation and write them
down on the given papers. For doing this task they were given 5 minutes. During this time
they also had to write the words they found in a correct way. The group which could find
more words than the other one would win the game. The game finished successfully.
Because the number of words that were found and written correctly were the same in both
groups.
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In my personal experience, | observed that if they are given the chance to play games,
they will definitely decide to be involved in games in every lesson. During the experiment
all of the pupils tried to be active, to use language more than their opponents and they
were fully engaged to the lesson. Through this game, pupils were taught to enhance their
English level and language acquisition by integrating four skills.

This line chart illustrates the results of 5th grade students who took part in an
experiment conducted to analyze the process of teaching vocabulary of aviation according
to four main principles namely language acquisition, activeness and language usage. It was
observed that children’s activeness, language acquisition and language usage reached the
highest point than the other traditional classes when they played different interactive
games in groups.

Discussion

Some institutions realize that using game is one of the methods that can help students
when students are engaged in playing with other students. Therefore, this technique will
help in developing their interpersonal skills and their vocabulary. They will be encouraged
to speak confidently in the target language. One way to improve students’ learning ability
IS that to make students see pictures or action. This will enable to develop their vocabulary
as well as they will enjoy the use games, game activities, and materials (Akdogan, 2017).
According to Martinson and Chu (2008), games are effective tools for learning because
they offer students a hypothetical environment in which they can explore alternative
decisions without the risk of failure. Thought and action are combined into purposeful
behavior to accomplish a goal. Playing games teaches us how to strategize, to consider
alternatives, and to think flexibly.

Huyen (2003) found three advantages of using games to learn vocabulary in the
classroom:

a) games add relaxation and fun, so the learners retain words more easily;
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b) games involve friendly competition, so it keeps learners interested and motivated;

¢) Vocabulary games bring real world context to the classroom.

Moreover, Peterson (2011) states that from the socio-cultural perspective, gaming
requires collaborative social interaction in the target language as players assist each other
in game tasks and activities. Because of the fact that games are so fun, the player will not
mind playing the same spot again for hours until having learned the correct action, and the
stories that games tell make the players become emotionally attached to them, and they
find and discover new skills or strategies to use how the game ends (Eskelinen, 2012). It is
easy to understand that all ideas are the same and they give useful recommendations to
apply more in teaching foreign languages.

Conclusion

The integration of different games and methods into language classes assists not only
to enhance students' language skills including listening, reading, writing and speaking but
also to provide with opportunities to use the learned-vocabulary in real atmosphere to
communicate easily with any air traffic controllers, the cabin crew, their future business
partners or colleagues at work. As well-designed and interesting games have lots of
benefits for students such as making them to be more creative, encouraging them to be
active, to communicate with their classmates and friends, keeping them interested and
motivated, grabbing their attention and so on. Considering all above-given views and
opinions of the scientists, | think that using games for teaching aviation vocabulary is the
most beneficial method in language classes and can definitely be applied for 5" grade
pupils. Having gained the necessary language and communication skills, students become
proficient and confident language users.
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INGLIZ TILI O‘QITISHDA HAQIQIY MATERIALLAR VA
REALIYALARDAN FOYDALANISH
Kimsanova Nozima Mahfuzullo gizi
Farg‘ona davlat universiteti Ingliz tili
va adbiyoti fakulteti, 2-bosqich talabasi

Annotatsiya.

Ushbu ish lug‘atni o‘rgatishda realiya (o‘quv qo‘llanmalari sifatida hayotdagi
narsalar)dan foydalanishning ahamiyati bilan bog‘liq. Kirish qismida maqolaning bir gismi
tanlangan mavzuning dolzarbligi, maqsadi, amaliy ahamiyati berilgan. Ishda lug‘atni
o‘rgatishda realiyadan foydalanish muhimligiga ishora qiluvchi bir qator dalillar
keltirilgan.

Ushbu ishning dolzarbligi o‘quvchilarning so‘z fondini boyitish va EFL sinfini
yanada samarali o‘qitish muhiti va uning o‘qitishda fon foydalanishini ta'minlash uchun
lug‘at ko‘nikmalarini rivojlantirish yo‘lida lug‘atni o‘rgatishda real faoliyat va haqiqiy
materiallarni o‘rganishdir.

Kalit so‘zlar: faoliyat, kognitiv rivojlanish, sahifalar, kommunikativ til, ELT
materiallari, chet tili, bosh o‘qituvchi, kirish tilini o‘zlashtirish, tilni mustahkamlash, til
mazmuni, tilni uzatish.

AOCTpaKTHBIM.

Ota paboTa TNOCBSIIEHA BaXXHOCTU HCMOJb30BAHUS peaiuii (Bemied B JKU3HU B
KauecTBe YUYeOHBIX MMOCOOMii) mpu oO0yueHuu Jiekcuke. Bo BCTyNmUTENbHON YacTu CTaThbu
MPUBOJSATCS aKTYaJIbHOCTh, I1€JIb U MPAKTUYECKOe 3HaueHue BbIOpaHHOU Tembl. B pabote
NpEeACTaBIE€H pAJl  apryMEHTOB, YKa3bIBAIOIIMX HA BAXHOCTh  HUCIIOJb30BaHUS
JENCTBUTEIHLHOCTH MPU 00YUIEHUH JICKCUKE.

AKTyalbHOCTh JaHHOUN paOOThI 3aKJIFOYAETCS B TOM, UYTO peayibHas JAEATEeIbHOCTDb IO
O00Oy4YEeHHIO JIEKCMKE C LEJIbI0 OOOramieHusl CJIOBAPHOTO 3alaca y4dalluxcs M pa3BUTHUS
CJIOBapHBIX HaBBIKOB o0ecrneunBaeT Oosee 2¢hekTuBHYI0 cpeny oOydeHus B kiacce EFL,
a UCIoJIb30BaHUe (hOHA B €T0 MPEMOIaBaHUHU - U3YUCHHE PEAIbHBIX MAaTepPUAJIOB.

KiroueBble cioBa: J1€ATEIbHOCTb, IIO3HABATEIBHOE PA3BUTHUE, CTPAHUIIBI,
KOMMYHUKATHBHBIM 531K, Martepuansl ELT, wWHOCTpaHHBIA  SI3BIK, KJIACCHBIN
PYKOBOJMTENb, OBJAJACHHE BXOJHBIM S3BIKOM, S3bIKOBOE 3aKpEIUICHHE, SI3bIKOBOE
coJiepKaHue, SI3bIKOBOM NIEPEHOC.

Abstract.

This work is concerned with the importance of using realia (things in life as teaching
aids) in teaching vocabulary. In the introduction part of the article, the relevance, purpose,
and practical importance of the selected topic are given. The work presents a number of
arguments that point to the importance of using reality in teaching vocabulary.
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The relevance of this work is the real activity in teaching vocabulary in order to
enrich students' vocabulary and develop vocabulary skills to provide a more effective
learning environment of EFL classroom and its use of background in teaching. is the study
of real materials.

Key words: activity, cognitive development, pages, communicative language, ELT
materials, foreign language, head teacher, acquisition of input language, language
reinforcement, language content, language transfer.

Kirish

Hozirgi vaqtda o‘qituvchilar kommunikativ yondashuvdan foydalanadilar, lekin
haqiqiy va real materiallardan (to‘g‘ridan-to‘g‘ri usul) va boshqalardan foydalanadilar,
lekin biz darsda musiqa, filmlar va dramalardan foydalanishni va doimo o‘quvchilarimiz
bilan mulogot qilishni unutmasligimiz kerak. Haqiqiy materiallar tilning madaniy
sharoitlarda haqiqiy qo‘llanilishini aks ettiradi.

Ular o‘quvchilarning qiziqishlari yoki ehtiyojlariga garab tanlanishi mumkin.

Ular, tabiiyki, talabalarni yaxshiroq o‘quvchi va tinglovchi bo‘lishga undaydi. Ular
hayajonni uyg‘otadi, muntazam ravishda tanaffusni ta'minlaydi va talabalarni
rag‘batlantiradi. O‘quvchilar foydali maqgsadga xizmat qiladigan tilni eshitadilar,
o‘qiydilar va ishlab chiqaradilar. Haqiqiy materiallarni tanlang:

Talabalarning gizigishlari va til bilimlariga moslash.

Ingliz tilini o‘rganuvchilarning eng ko‘p eshitish va ishlatish uslubini aks ettiring.

Yaxshi sifatli video, ovoz, chop etish va grafikadan foydalaning. Sinfdagi hagiqiy
faoliyatni taglid giling. Lug‘at va to‘rtta ingliz tili yo‘nalishini o‘rganishni so‘rang, bu
talabalarga amaliy tajriba berish orqali kinestetik o‘rganishni yaxshilaydi. Bu vizual
o‘rganuvchilarga yordam beradi. Chet tilini o‘rganish barcha talabalarning o‘quv
dasturidagi eng muhim talablardan biri bo‘lib, ular istalgan sohada ixtisoslashishga garor
giladilar.

Darhaqiqat, dunyoda eng ko‘p gapiriladigan tillardan biri bu ingliz tilidir. Ingliz tili
kundalik hayotimizning turli jabhalarini rivojlantirish va tushunish zaruriyatiga aylandi,
masalan: televizor ko‘rishda, kitob, jurnal o‘qishda, internetda ma’lumot qidirishda, ovqat
nomlari bilan tanishishda. Natijada ingliz tili paydo bo‘ldi va barcha darajadagi maktab
dasturlarining bir gismiga aylandi. Bundan tashqari, hozirgi vagtda ingliz tili o‘qituvchisi
bo‘lish nimani 0‘z ichiga oladi? Ta'lim jarayoniga ta'sir qiluvchi ko‘plab omillar mavjud:
o‘qituvchilar talabalarga bilim berishda foydalanadigan metodologiya, o‘qituvchilar tilni
o‘rgatishda foydalanadigan materiallar, sinf muhiti, o‘qituvchilar dars beradigan jadval,
o‘quvchilarning yoshi, o‘qituvchilar tomonidan qo‘llaniladigan ta'lim uslublari va talabalar
tomonidan qo‘llaniladigan ta'lim strategiyalari. Chet tilini o‘rganayotgan o‘quvchilarning
qgizigishlari bolalar, o‘smirlar va Kkattalarnikidan farg qilishini hisobga olsak. Ushbu
magola yosh bolalarni o‘qitishga alohida e'tibor beradi. Bolalarga ingliz tilini o‘rgatish
kattalar, o‘smirlar yoki boshqa guruhlarni o‘rgatishdan juda farq qiladi. Bolalarni
belgilaydigan ba'zi xususiyatlar ularning o‘ziga xos xususiyatlariga ega bilim.
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Aqgl-idrok, ko‘nikmalar, his-tuyg‘ular, xabardorlik, ijodkorlik, maqsadlar, orzular,
qiziqishlari, ko‘proq o‘z ta'lim uslublari. Ingliz tilini o‘rgatishda e'tiborga olinishi kerak
bo‘lgan jihatlar, sinfda yosh bolalarga dars berishda paydo bo‘ladigan ehtiyojlardan
tashqari. O‘quvchilardan tashqari uslublardan tashqari, o‘qituvchilar e'tiborga olishlari
kerak bo‘lgan boshga muammolar ham bor, masalan (muassasa taqdim etadigan dastur,
usullar, materiallar), bu o‘quvchilar ingliz tilini o‘rganishda duch keladigan ba'zi
giyinchiliklar. Bolalar uchun chet tilining gadr-gimmatini tushunish mulogotning aniq
afzalliklariga ega va bolalar uchun bu tilni o‘rganish va o‘ynashning eng oson vaqti.
O‘yinlar va turli xil manbalar boshqa tilni tushunish va bolalar uchun foydali bo‘lgan
kontekstlarni yaratish uchun katta ahamiyatga ega bo‘lgan bu yoshda. O‘yinlardan
foydalanish bolalarga haqigiy dunyo uchun hayotni mashq gilishga yordam beradi va
ularga vaziyatlarni sinab ko‘rish imkoniyatini beradi, ular bilan kurashishni o‘rganishadi.
Reilly va Warhol [1:9] o‘yinlar kontseptual ongni, jismoniy muvofiglashtirish ijodkorligini
va ijtimoiy mahoratni rivojlantirishga yordam berishini ta'kidladi.

Maktabgacha yoshdagi bolalarda; bolalar sinfda giladigan oddiy kundalik
ishlarimizda juda ko‘p tillarni o‘zlashtira oladi: Salomlashish, ko‘rsatmalar, ularning
muvofiglashtirishni rivojlantiradi, rasmlari yanada taniqli va batafsilroq bo‘ladi,
shuningdek, kesish, yopishtirish va hokazolarni oz ichiga olgan oddiy harakatlar qilishni
o‘rganadilar. Vygotskiyning fikriga ko‘ra, bola odamlar bilan to‘la dunyoda faol
o‘quvchidir, bu odamlar bolalarga o‘rganishga yordam berishda muhim rol o‘ynaydi,
Kemeronni o‘ynab gaplashayotganda ob'ektlar va g‘oyalarni ularning e'tiboriga olib keladi
[2:6]. Bularning barchasi til o‘rgatishda bolalarning maktabgacha ta'lim muassasalarida
odatda bajaradigan, til o‘rganishga moslashtirilgan faoliyat turiga urg‘u beriladi;
Vygotskiyning ta'kidlashicha, maktabda chet tilini o‘rganish ona tilida allagachon yaxshi
rivojlangan jarayon va ma'noni o‘z ichiga oladi va faqgat ularni tarjima qiladi. Qo‘shiglar,
qgo‘shiglar, qofiyalar, hikoyalar, chizmalar, rang berish, kesish, yopishtirish, o‘yinlar,
boshqgotirmalar, kiyinish, ular bilan harakat qilish, yangi tilni o‘rganish ko‘nikmalarini
rivojlantiradigan mashg‘ulotlar juda yosh o‘quvchilar uchun eng mos keladi. Uillis [3:5] til
o‘rganishni ongli jarayon sifatida belgilaydi, chunki o‘quvchilar o‘z ona tilidan
foydalangan holda tilni ongli ravishda tahlil gilishga va tushunishga harakat gilishadi. Chet
tilini o‘rganish o‘gituvchilar tomonidan qo‘llaniladigan o‘qitishning talaffuz usullari va
ingliz tilini o‘rganish uchun maxsus material bilan bog‘liq. Chet tilini o‘rgatishda bolalar
odatda "maktab fanlari" sifatida o‘qitiladigan muloqot gobiliyatidan foydalanadilar va
mulogotning magsadi so‘z boyligini tushunishdir. Boshqa odamlar bilan mulogot gilish
uchun so‘nggi o‘n yilliklarda bizning mamlakatlarda ingliz tilini o‘rgatish muammosi
ko‘paydi. Ingliz tilini o‘qitish nuqtai nazaridan, tilning o‘rgatilgan jihatlaridan biri
lug‘atdir. Talabalarga lug‘atni o‘rgatish har ganday ta'lim darajasida juda muhimdir,
chunki talabalar o‘z fikrlarini, his-tuyg‘ularini, his-tuyg‘ularini va harakatlarini ifoda eta
oladilar. Ehtimol, bolalar bog‘chasidagi o‘qituvchilarning muammolaridan biri (asosiy
daraja) bolalar o‘gituvchilarning aytganlarini tushunishlari; ularga adekvat og‘zaki
mulogot, imo-ishoralar, qo‘llari bilan harakatlar gilish, haqgiqiy narsalar va materiallardan
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foydalanish kerak bo‘ladi. O‘qituvchilar uchun ingliz tilini o‘rgatish uchun muhim deb
hisoblangan yana bir omil - bu bolalar uchun o‘rganish uslublari, usullari va mos
keladigan materiallarni yaxshi tanlash. Ushbu tadqiqot bolalar bog‘chasi sinfida so‘z
boyligini oshirish va yaxshilash uchun hagigiy va haqigiy ob'ektlardan foydalanishga
qaratilgan. Ilgari lug‘atni o‘rgatishning an'anaviy strategiyasi so‘zlar ro‘yxatini oldindan
o‘rgatish, doskadan ta'rifni ko‘chirib olish va bolalar lug‘atlardan ta'rif izlab cheksiz soat
sarflashni o°z ichiga olgan. Ushbu tadbirlar bolalarni mavzuni aniq tushunishga undamadi.
Yaxshiyamki, bolalar bog‘chasida ishlaydigan ingliz tili o‘qituvchilari o‘qitishning turli
magsadlariga ega.

Shuning uchun ushbu loyiha bolalar bog‘chasida o‘qituvchilarga materiallardan
foydalanishga yordam berish uchun yaratilgan. Natijada ushbu loyiha quyidagi jihatlarga
asoslanadi: Bolalar bog‘chasidagi ingliz tili o‘qituvchilariga to‘g‘ri o‘qitish uchun ko‘proq
material kerak. Va har doim kichik bolalarni o‘rgatish uchun aniq materiallardan
foydalaning, shuningdek, o‘yinlar va qo‘shiglar kabi harakatlarni olish uchun (esda
tuting); va nihoyat, bolalarga o‘rganganlarini tasvirlashda yordam berishi mumkin. Bolalar
bog‘chasidagi ingliz tili o‘qituvchilari oz faoliyatini amalga oshirish uchun ko‘proq vaqt
talab giladi. Chunki muloqot tildan turli yo‘llar bilan foydalanishni o‘z ichiga oladi,
masalan: ob'ektlar bilan o‘zaro ta'sir qilish, tasvirlar va yozuvlarning kombinatsiyasi,
harakatlar yoki qo‘zg‘almas tasvirlar bilan matnlar, shuningdek, haqiqiy yoki xayoliy
tajribalarni farqlash. Bolalar turli yo‘llar bilan o‘rganadilar.

Ushbu loyihaning magsadi bolalar bog‘chasida haqiqiy va haqiqiy materiallardan
foydalangan holda lug‘atni o‘rgatishdir. Har bir narsaning farqlari va o‘xshash tomonlari
bor, bu holda haqiqiy material va reallik o‘rtasidagi farqlar, shuni ta'kidlash kerakki,
haqiqiy material chet tilida ifodalangan har qanday yozma yoki og‘zaki ma'lumotdir va u
o‘qitish magsadiga ega emas.. Biroq, biz, o‘qituvchilar sifatida, ularni haqiqiy tildan
foydalanish sifatida darslarimizga moslashtirish uchun foydalanishimiz  mumekin.
O‘qituvchilar sifatida biz o‘quvchilarni yozish, tinglash, gapirish, o‘qish, grammatika va
lug‘at bo‘yicha ishlash uchun turli mashg‘ulotlar va o‘yinlar orqali haqiqiy til kontekstiga
jalb qgilish uchun ijodkorligimizdan foydalanishimiz mumkin. Boshga tomondan, realiya -
bu muayyan ma'noni etkazish uchun sinfimizga olib kirishimiz mumkin bo‘lgan narsadir,
shuning uchun u haqiqgiy ob'ekt, rekvizitlar, ob'ektlar tasvirlari va boshqgalar bo‘lishi
mumkin. Ushbu turdagi materiallar o‘qitish va o‘rganish maqsadiga ega.

XULOSA

Mening fikrimcha, realiya va haqiqiy material o‘quvchilarni darsga jalb qilishlari
uchun motivatsion generatordir. Shuni yodda tutish kerakki, darslarni yaxshiroq
o‘tkazishga yordam beradigan har qanday narsa munosibdir. [4:7] Aniq maqgsad Ushbu
tadgiqotning asosiy magsadi talabalarda o‘quv jarayonining muhim gismi bo‘lgan muloqot
qobiliyatini rivojlantirishdan iborat. Shunday qilib, o‘qituvchi ba'zi bir haqiqiy
materiallardan foydalanishi mumkin, bu bolalar turli faoliyatlarda ijobiy munosabatda
bo‘lishlari va bu o‘qituvchi va o‘quvchi munosabatlari nuqtai nazaridan ajoyib bo‘lishi
mumkin. Bundan tashqari, o‘qituvchi lug‘atni chet tili sifatida o‘rgatish uchun hagiqiy
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material yaratishi va o‘zlashtirishi mumkin, shunda bolalar ajoyib tasavvurga ega
bo‘ladilar va ular fantaziya va haqiqatda faoliyat yaratishlari mumkin. Darhagiqat,
o‘qituvchi o‘qitishda haqiqiy materialning afzalligini ko‘rsatishi mumkin edi.
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INTERNATIONAL STANDARDS OF TEACHING AND ASSESSING
ENGLISH LANGUAGE IN CLASSROOM

Roza Utaganova
Jizzax Davlat Pedagogika Universiteti o’qituvchisi
Annotatsiya

Ingliz tilini o'gitish va baholashning global landshafti dinamik bo'lib, o'quvchilarning
o'zgaruvchan ehtiyojlari va globallashgan dunyo talablariga javob berish uchun doimiy
ravishda rivojlanib boradi. O'gitish amaliyoti va baholashning inklyuziv, moslashuvchan
va madaniy jihatdan sezgir bo'lishini ta'minlash butun dunyo bo'ylab o'quvchilarga sifatli
ingliz tili ta'limi berish uchun hal giluvchi ahamiyatga ega. Global ingliz tili ta'limiga
nisbatan moslashuvchan, inklyuziv va madaniy jihatdan sezgir yondashuvlar zarurligini
tan olgan holda, bir nechta asosiy yo'nalishlar go'shimcha tadgigotlarni talab giladi. Ular
orasida ta’limdagi bo‘shliglarni bartaraf etishda texnologiyaning roli, til ta’limida
madaniyatlararo  kompetentsiyaning ahamiyati, inklyuziv ta’limni rivojlantirish
strategiyalari va ingliz tilini o‘qitish (ELT) standartlarining kelajakdagi yo‘nalishi kiradi.

Annotation
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The global landscape of English language teaching and assessment is dynamic,
continually evolving to meet the changing needs of learners and the demands of a
globalized world. Ensuring that teaching practices and assessments are inclusive,
adaptable, and culturally sensitive remains crucial for providing quality English language
education to learners worldwide.

In recognizing the necessity for more adaptable, inclusive, and culturally sensitive
approaches toward global English language education, several key areas warrant further
exploration. These include the role of technology in bridging educational gaps, the
importance of intercultural competence in language education, strategies for promoting
inclusive education, and the future direction of English language teaching (ELT)
standards.

AHHOTaALUA

['moOanbHbIi NTaHAmAadT NpenoiaBaHus U OLIEHKH aHTJIMHCKOTO sI3blKa JUHAMHUYEH U
IIOCTOSTHHO Pa3BUBAETCS, YTOOBI yIOBIETBOPUTH MEHSAIOIINECS NOTPEOHOCTH ydalIuxcs U
TpeOoBaHMs Tria00anuM3upoBaHHOro Mupa. (OOecneyeHre TOro, 4YTOObl MpaKTHUKa
IPENoAaBaHusl U OUEHKU OBbUTM WHKJIIO3MBHBIMH, aJalTUPYEMBIMH M YUYUTHIBAIOIIUMU
KYJIBTYPHBIE OCOOEHHOCTH, MO-TIPEKHEMY MMEET peIlaroliee 3HaUeHHUE i1 00ecIIeUeH s
KayeCTBEHHOI'0 00pa30oBaHMUsl AHIVIMMCKOrO sf3bIKa [UISl y4YaluXcs BO BCEM MHMpeE.
[Tpu3zHaBass HEOOXOOUMOCTH Oo0Jiee aqaNTUPYEMbIX, WHKIIO3UBHBIX M YYHMTHIBAFOIIMX
KyJIbTYPHBIE OCOOEHHOCTH MOAXO0/0B K INI00AIbHOMY 0Opa30BaHUIO AHIJIMHCKOTO SI3bIKA,
HECKOJIbKO KJTIOUEBBIX OOsiacTedl TpeOyroT AanpHeimiero mzydenus. K HUM oTHOcCSTCS
pOJIb TEXHOJIOTUH B MPEOJIOJICHUH pa3pbiBa B 00pPa30BAHHUH, BAKHOCTh MEXKKYJIbTYPHOM
KOMIIETEHTHOCTH B $I3bIKOBOM OOpPa30BAHMU, CTPATErMH MPOABMXKEHUS HMHKIIIO3UBHOTO
oOpazoBanust ¥ Oyayliee HalpaBICHHE CTAHAAPTOB IPENOAABAHMS AHIVIMMCKOIO s3bIKa

(ELT).

Key words: globalization, blended learning, digital literacy, inclusive pedagogy,
global English, critical thinking, problem-solving skills, eco-linguistics, emotional
intelligence, corpora, gamification, decolonizing, digital divide, hybrid models, language
assessment

The standards for teaching and assessing the English language internationally are
designed to ensure that learners across the globe receive a high-quality education in
English that prepares them for a range of communicative needs. Nguyen and Smith (2021)
mention these standards are set to provide a consistent framework for curriculum
development, instructional practices, and assessment methods [pp. 45-67]. Two key
organizations that set such standards are the Common European Framework of Reference
for Languages (CEFR) and the International English Language Testing System (IELTS).

The CEFR is widely used across Europe and globally. According to Patel and Gomez
(2020) it provides a common basis for the elaboration of language syllabuses, curriculum
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guidelines, exams, textbooks, etc. across Europe [pp. 113-138]. Its main aim is to provide
a method of learning, teaching, and assessing which applies to all languages in Europe.
The CEFR describes foreign language proficiency at six levels: Al and A2 (Basic User),
B1 and B2 (Independent User), and C1 and C2 (Proficient User). It facilitates a
comprehensive, transparent, and coherent approach to language learning and teaching,
encompassing: Language skills: Reading, writing, speaking, and listening. Can-do
statements: Practical descriptions of abilities at each level. Assessment benchmarks: To
ensure learners meet the same standards across different regions and contexts.

IELTS is an international standardized test of English language proficiency for non-
native English language speakers. It provides a reliable measure of a candidate’s ability
across four language skills: listening, reading, writing, and speaking. IELTS is accepted by
most academic, training institutions, and professional bodies in English-speaking
countries. It is also recognized by many organizations in non-English speaking countries
where English is a language of communication.

TESOL International Association (Teachers of English to Speakers of Other
Languages) is another key player, which focuses on English language teaching to speakers
of other languages. They offer a broad range of standards and frameworks for pre-K-12
schools, intensive English programs, and higher education. These standards cover domains
such as: Planning, implementing, and managing instruction, Assessment, Cultural
competence, Professionalism and collaboration

Li, M. and Thompson, S. (2019) say that in teaching and assessing English, diverse
are used, including: Continuous assessment: Evaluates students' progress throughout the
course, incorporating various forms of evaluation like projects, presentations, and
participation [pp. 85-102]. Standardized testing: Such as TOEFL, IELTS, and Cambridge
English exams, provides benchmarks for evaluating proficiency. Performance-based
assessment: Focuses on real-world tasks that demonstrate meaningful application of
essential knowledge and skills.

Singh (2018) says while these standards and assessments offer a robust framework
for English language education globally, it’s essential to consider cultural and linguistic
diversity in their application[pp. 204-222]. Educators and institutions often adapt these
standards to fit the local context, ensuring relevance and accessibility for all learners.

International standards for teaching and assessing the English language play a critical
role in global education, providing clear, consistent benchmarks for learners and educators
worldwide by adhering to these standards, educators can help ensure that learners achieve
a high level of English language proficiency, equipping them for success in a globalized
world.

Morales and Rodriguez (2018) expanding on the framework and application of
international standards for teaching and assessing the English language, it's worthwhile to
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delve into additional aspects such as the variation in these standards, technological
integration, professional development for teachers, and the challenges encountered by
learners and educators in non-English speaking regions [pp. 157-173].

Different countries and educational institutions often adapt international English
teaching and assessment standards like CEFR and IELTS to suit their specific educational
needs and cultural contexts. For instance, an English language program in Asia might
incorporate local cultural elements and real-life scenarios that students are likely to
encounter in their daily lives, alongside the more universal aspects of the English language
covered by international standards. This blending ensures that the learning is both globally
relevant and locally applicable, enhancing student engagement and practical language use.

Tanaka and Green (2022) technological advancements have dramatically affected
how English is taught and assessed [pp. 90-115]. Digital resources, online platforms, and
language learning apps offer interactive and personalized learning experiences, enabling
students to practice language skills at their own pace and according to their personal
learning style. Online assessments and proficiency tests have become more prevalent,
offering adaptive testing mechanisms that adjust to a candidate's ability level in real-time,
providing a more accurate reflection of their English language proficiency.

To effectively implement international standards, teachers need ongoing professional
development. There are various professional development opportunities, including
workshops, online courses, and certification programs, focused on the latest pedagogical
strategies for teaching English as a second or foreign language. These resources help
teachers stay current with best practices and research in language teaching, assessment
strategies, and the integration of technology in language education.

Implementing international standards in non-English speaking countries presents
unique challenges:

- Language Barrier: In countries where English is not widely used outside the
classroom, students may have limited opportunities to practice English in real-life
situations, hindering their ability to develop conversational and communicative skills.

- Resource Limitations: Access to quality teaching materials, trained teachers, and
technological resources can be limited, affecting the quality of English language
instruction.

- Cultural Differences: Standardized tests and methods developed in Anglophone
countries may not always align with the cultural norms and learning styles of students in
other regions, potentially affecting student engagement and outcomes.

Educators and policymakers are finding innovative ways to address these challenges:
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- Language Immersion Programs: Creating immersive language learning experiences
within the classroom and encouraging engagement with English media outside can
improve language proficiency.

- Teacher Exchange Programs: These programs can provide local teachers with
firsthand experience in English-speaking environments, enhancing their teaching skills and
cultural understanding.

- Customized Learning Materials: Developing teaching materials that reflect the local
culture and realities of the students can make learning more relevant and engaging.

Technology plays a pivotal role in democratizing access to English language
learning. Online platforms, apps, and digital resources can provide learners in remote or
underserved areas with access to quality education resources. For instance, Massive Open
Online Courses (MOOCs) offer English language courses from basic to advanced levels,
often for free or at a low cost, making high-quality language instruction more accessible.
Moreover, virtual reality (VR) and augmented reality (AR) technologies offer immersive
experiences that simulate real-life conversations and scenarios, enabling learners to
practice English in a contextualized and interactive manner.

Intercultural competence, the ability to communicate effectively and appropriately
with people of other cultures, is increasingly recognized as a critical component of
language education. Teaching methods that incorporate intercultural competence focus on
understanding cultural diversity, fostering empathy, and building communication skills
that transcend linguistic proficiency alone. This approach enriches the learning experience
by preparing students not only to speak English but to engage meaningfully with diverse
communities around the globe.

Accessibility and inclusivity in English language learning involve adapting teaching
materials and methods to accommodate learners' diverse needs, including those with
learning disabilities, non-traditional learners, and economically disadvantaged students.
One strategy is the use of Universal Design for Learning (UDL), which provides multiple
means of representation, expression, and engagement to support learning styles.
Additionally, teacher training programs that emphasize adaptive teaching strategies and
cultural sensitivity can equip educators to address the diverse needs of their students,
ensuring that every learner has an opportunity to succeed.

The future of English language teaching and assessment standards is likely to
emphasize greater flexibility, cultural relevance, and integration of digital technologies. As
the global landscape evolves, so too will the approaches to language teaching and learning.
Future standards may:

- Emphasize multilingualism: Recognizing the value of learners' native languages in
the language acquisition process and promoting multilingual competencies.
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- Incorporate digital literacy: As digital communication becomes increasingly
prevalent, future standards may place a greater emphasis on digital literacy alongside
traditional language skills.

- Adopt more personalized learning approaches: Utilizing data analytics and Al,
educational platforms could offer more personalized learning experiences, tailoring
instruction to individual learner profiles and needs.

Davies and Chapelle (2019) landscape of international English language teaching and
assessment is complex, reflecting the intricate interplay between language, culture, and
identity [pp. 72-89]. As educators, policymakers, and language professionals continue to
navigate these waters, the focus must remain on fostering inclusive, accessible, and
culturally responsive education. By leveraging technology, prioritizing intercultural
competence, and embracing the evolving nature of language education, the global
community can work toward more equitable and effective English language education for
all learners.

One significant area of discussion in ELT is the recognition and incorporation of
"Global Englishes™ into teaching practices and materials. This approach acknowledges the
existence of various forms of English around the world, moving beyond traditional native-
speaker models (predominantly based on British and American English) to embrace the
linguistic and cultural diversity of English users globally. Integrating Global Englishes
into the curriculum can help develop learners' communicative competence in international
settings and foster a more inclusive attitude towards different English varieties and
accents.

Khan and Lee (2017) say that the adoption of critical pedagogies in ELT is another
emerging trend aimed at empowering learners by encouraging them to question and
critique the cultural and political implications of language use [pp. 43-65]. Through
critical engagement with texts and discourse, students can develop a deeper awareness of
social issues, power dynamics, and their own identities as English speakers. This approach
not only enhances language skills but also prepares learners to navigate and contribute to a
multicultural and plurilingual world.

While international standards like the CEFR and IELTS provide valuable
benchmarks for English language proficiency, there is an ongoing challenge in balancing
the need for standardization with the benefits of personalized learning. Personalized
learning acknowledges that each student has unique needs, preferences, and learning paths.
Adaptive learning technologies, powered by artificial intelligence (Al), offer promising
solutions by creating customized learning experiences that can adjust content, pace, and
difficulty based on individual learner profiles. However, integrating personalized learning
within the framework of standardized assessment presents logistical and pedagogical
challenges that educators and policymakers continue to address.
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O'Neill and Barnes (2021) the concept of sustainability in ELT encompasses
environmental, economic, and social dimensions [pp. 36-58]. As concerns about global
sustainability issues grow, there is an increasing call for ELT to contribute to the education
of environmentally aware and socially responsible citizens. This involves integrating
themes of sustainability into language lessons, using environmentally friendly resources,
and adopting teaching practices that promote critical thinking about global challenges.
Furthermore, digital ELT solutions can support sustainability by reducing the need for
physical materials and facilitating remote learning, though this also raises questions about
digital equity and access.

Romero and Johnson (2020) as the field of ELT evolves, it continues to grapple with
the dual goals of promoting global communication and respecting linguistic diversity and
cultural identities [pp. 98-120]. The future of ELT will likely be characterized by ongoing
debates about the roles of English in the world, the ethical implications of language
teaching and learning, and the best ways to assess and certify language proficiency in an
increasingly complex global context.
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Abstract

This article describes the use of interactive methods in teaching foreign languages,
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The mixed method in the study of a foreign language is considered as an example.
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I. Introduction

The development of modern education has led to a new direction of innovative
pedagogy. Innovative - means “introduction (dissemination) of innovation™ in English.
The socio-psychological aspect of innovation was developed by American researcher E.
Rodgers. He studied the classification of participants in the innovation process, their
attitudes to innovation, and more. In science, the concepts of novelty and innovation are
different. "Innovation” means a tool, a new method, technique, technology. Innovation is a
process of education that develops in certain stages. The development of world science is
accelerating day by day. It is this positive development that has affected our country.
Advanced innovative technologies are being introduced into the world of science. As a
result, the President's announcement of this year as the "Year of Youth Support and Public
Health" has further increased the responsibility of the youth of our country. It is safe to say
that the widespread introduction of advanced, modern and innovative technologies in the
field of education has opened a wide range of opportunities and milestones for young
people learning a foreign language.

Language learning is one of the most important areas of human society. Language,
which is a means of communication, can be practiced in a natural environment, in the
family, in the community, or in an organized way. Knowledge of linguistic phenomena is
taught in theory. Knowledge of languages, especially multilingualism, is of great
importance in today's world of international relations. Pupils and students studying in our
country usually learn three languages. These languages are referred to by special names.
These are: native language, second language, and foreign language. Mother tongue is the
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first language that plays a special role in the formation of thinking. When it comes to a
second language, it is considered the language of brothers and sisters of other nationalities.

The subject of the methodology is the process and methods of teaching through a
foreign language, the science of foreign language teaching, the study of teacher and
student activities.

Basic concepts of methodology - method, method, principle. Didactics - what do we
teach? is the content of teaching. Methodology - how do we teach? teaching methods and
techniques. The concept of method is derived from the Greek-Latin word metodos -
"method", which means a way to a specific goal. The narrow and broad meanings of the
term can be found in various literatures. The term "methodology" in a narrow sense refers
to a concept related to the specific teaching process of education. It is interpreted as a
managed learning process that includes instructions related to lesson planning and
preparation of teaching materials. The term “method” in a broad sense refers to the
selection, stratification, and distribution of teaching materials.

A foreign language teaching method is a set of teacher and student activities that
ensure the achievement of practical, general, educational and developmental goals of
foreign language teaching. The term method is used to mean "a set of teaching methods"
and "direction of education". The first is used in the theory of education in the sense of
process methods, the second sense can be found in works on the history of teaching
methods. For example, the translation method of foreign language teaching, the correct
method, the comparative method, the traditional method, the intensive method, and so on.

The method of translation is mainly in two forms, called grammar-translation and
text-translation methods. From the point of view of grammar-translation method, a foreign
language is studied for general educational purposes. Grammar exercises are designed to
develop the learner's logical thinking. Explaining grammatical knowledge is considered to
be the main goal of education. The main principles of this method are:

1. Language learning is based on written speech.

2. The subject of study is grammar, and the vocabulary is chosen accordingly.
Grammar exercises were the main way to work.

3. First, the grammatical rule is memorized, and then it is recommended to make
sentences based on the rules.

4. The grammatical form and meaning of the words are revealed through literal
translation.

5. Language material is mastered through literal translation and dry memorization.

6. Limited to individual memorization of words outside the context.

Method without translation

Various aspects of this method have been known throughout history. They can be
divided into two main groups: natural and correct methods. Learning a foreign language in

a natural way should be similar to learning a native language. The idea that the main
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purpose of the method is to learn to read and write by learning to speak a foreign language
is formed for practical purposes. The most important of the principles included in the
natural method is to create a language environment. There are different approaches to the
practical application of the proposed methodological principles. This can be clearly seen in
the creative work of the representatives of the method.

The goals of listening comprehension have changed. Telling and controlling what he
heard also took on a different tone. This method, depending on the purpose, distinguishes
the following types of listening comprehension:

eUnderstand the main content of the text in the broadest sense, without paying
attention to some details;

e This method is used when accurate information is important, such as the need for
weather for a particular location, the announcement of train arrivals and departures, and so
on.

It is precisely this knowledge that we retain in our minds, the study of information in
communicative didactics, which, from the concept of ‘communication’, is semantically
intertwined with the term ‘intercultural communication’.

The term intercultural communication is now widely used in foreign language
teaching methods. It is this concept that we can use in a variety of contexts. In fact:
Intercultural communication is the dialogue between people of different cultures about
their social origins, mentality, national character, lifestyle, customs, value system, and so
on. In this process, students should be educated and developed in the spirit of respect,
tolerance for the culture of the country being studied, and a correct understanding of the
culture of another country.

In order for a teacher to be successful, not only subject, pedagogical and
psychological knowledge, but also another special feature - communication skills and
competencies - are absolutely necessary.

Pedagogical communication is a interaction between a teacher and a student, which is
based on the exchange of information, primarily educational information, helps to
understand the partner of pedagogical communication, as well as to carry out collaborative
activities. Information is conveyed both verbally and verbally. The teacher should play a
key role in the pedagogical communication process and be a role model for the students.
This is judged by its communicative culture.

The communicative culture of the teacher is a professional-pedagogical dialogue with
the subjects of his educational process. can unconditionally ensure the achievement of
their goals. The social significance of communicative culture is that the teacher who
masters it can create a positive psychological climate in the interaction of all subjects of
the educational process, implement the important principles of modernization of education
- humanism and democratization. The personal significance is that the educator with a

116



communicative culture has high self-confidence, enjoys the communication built with the
pupil, feels free in the chosen work activity.

A number of personal qualities required for a culture of pedagogical communication
include honesty, openness, self-control, assertiveness, sincerity, perseverance, endurance,
and tactics. The teacher needs to shape not only their communication skills, but also the
intercultural communication of the students. The teacher is required to have a good
knowledge of the psychology of students, their social views, the process of socialization. It
IS important to note that the success or failure of pedagogical, intercultural communication
ultimately depends on what approach the educator chooses and how he or she can apply it
in practice. Not only sound education but his alertness and dedication too are most
required. Of course, this result can be achieved only through the correct organization of
the lesson, the widespread use of advanced, modern innovative technologies. The
innovative activity of the educator includes the analysis and evaluation of innovation, the
formation, implementation and analysis of the goals and concepts of future actions, the
evaluation of effectiveness. From all the above considerations, it is clear that in order to
achieve such positive results, the educator must resort to the next step in foreign language
teaching, ie “exercise technology", and its practical application leads to the acquisition of
knowledge and skills..

Learning a foreign language is a multifaceted discipline, in the process of which a
person experiences complex psychological changes. In particular, there is a process of
comparing a native language with a foreign language. Different teaching methods and
technologies are used in this process. With the help of modern pedagogical technologies,
comparative teaching of a foreign language with the native language gives effective
results. Teaching a foreign language requires knowledge of its methodology. Methods and
technologies play an important role in learning a foreign language. There are different
methods of methodological science in the organization of the lesson. The most widely
used methods of foreign language teaching are: the method of communicative didactics,
the method of organizing intercultural communication and the method of organizing
exercises. The three methods are closely related and complementary. Because the science
of methodology is related to the science of didactics, the study of a foreign language is
based on communicativeness, and the method of communicative didactics emerges.

In the process of applying the method of communicative didactics, the teacher's
method of forming intercultural communication is also formed. Learning a foreign
language helps you to learn the culture of another country. Exercise technology is
important for learning a foreign language. Exercise is the best way to master all the
knowledge. Exercise has a positive effect not only on foreign language teaching, but also
on the acquisition of knowledge in all areas. The effective organization of the lesson, in
which the role of pedagogical activity and modern pedagogical technologies is invaluable.

It is important to organize the process of learning a foreign language with a
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communicative approach, to bring the next stage to the level of intercultural
communication, and to achieve such results, the last step is to pay attention to “exercise
technology". In order to effectively organize the process of teaching a foreign language, it
IS necessary to acquire knowledge of modern pedagogical information and communication
technologies.
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SINF RAHBARI FAOLIYATIDA O‘QUVCHILARNI PEDAGOGIK
O‘RGANISH PEDAGOGIK MUAMMO SIFATIDA
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Annotatsiya. Maqola dolzarb bo‘lib, sinf rahbari faoliyatida o‘quvchilarni

pedagogik o‘rganish masalalari hagida ma'lumotlar keltirilgan. Shuningdek, o‘quvchilarni
o‘rganish bilan sinf rahbari uning individual xususiyatlari bayon gilingan.

Kalit so‘zlar. O‘quvchi, pedagogik o‘rganish, bilim, ko‘nikma, malaka, ta’lim-
tarbiya.

Ta’lim inson kapitaliga, raqobatbardosh va zamonaviy kadrlar tayyorlashga
yo‘naltirilgan soha bo‘lib, jamiyat taraqqiyotining asosiy omillaridan biri sifatida garaladi.
Ta’lim tashkilotlarini zamonaviy ruhda isloh qilish,ta’lim sub’ektlari o‘rtasida samarali
hamkorlik tizimini yaratish bugungikunning talabidir.

Kelajak avlodga zamonaviy ta’lim berish, ularda yuksak ma’naviy fazilatlarni
shakllantirish, turli xil shakl va mazmundagi tahdid va xurujlardan saglanish
ko‘nikmalarini qaror toptirish ota-onalar, o‘qituvchilar-murabbiylar va tarbiyachilar
zimmasiga tushadi.
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O‘zbekiston respublikasi prezidenti shavkat mirziyoyev “hozirgi vaqtda yoshlar
tarbiyasi biz uchun dolzarb va o‘z ahamiyatini hech qachon yo‘qotmaydigan masala bo‘lib
qolmoqda” deya aytgan so‘zlari orqali har bir inson tarbiya “ma’naviyatning o‘chogi’”
ckanligini, u jamiyatda yoshlarning ma’naviy-axlogiy sifatlarini tarbiyalash milliy
qadriyatning yuksalishida muhim omil bo‘la olishini anglashi zarur.*®

Ta’lim-tarbiya jarayonini boshqgarish, sinfda ahil jamoani shakllantirish,
gobilyatini to‘lig namoyon etishi uchun o‘quvchilarga zarur sharoit yaratishda sinf
rahbarining o‘rni katta. Chunki u yoshlar taqgdiriga daxldor xalglar, ota-onalar,
fan o‘qituvchilari, maktab psixologi, umuman, har bir mas’ul odamning ta’lim-
tarbiya magsadlarini birlashtiruvchi asosiy vositachidir.

Yoshlarda borligni anglash, fan sirlarini egallash, kelajakda yetuk shaxs
bo‘lish ishtiyoqi kuchli. Ammo magqgsadga gay yo‘l bilan erishish lozimligi
xususida yetarli tajribaga ega bo‘lmaganlari bois ularni to‘g‘ri yo‘lga boshlash
lozim. Buning uchun, avvalo, sinf rahbari o‘quvchilarga shaxsiy namuna bo‘lsin.
Chunki bola muallimning xatti-harakatlarini doimo kuzatib yuradi, shaxsiy
hayotiga gizigadi.

Eng gadimgi davrlardagi ta'lim - tarbiyaga oid ma'lumotlarni biz xalq og‘zaki ijodi
namunalari - gahramonlik eposlari,afsonalar, maqol va qo‘shiglarda ham ko‘ramiz.

Avvalo pedagogikaning nazariy kurtaklari falsafa negizida paydo bo‘ladi. Ta'lim-
tarbiya masalalari hamisha mutafakkir, yozuvchi, olimlar xayolini band qgilib kelgan. Ular
o‘zlarini bola tarbiyasi, ularni barkamol inson qilib tarbiyalash haqidagi yorqin
mulohazalari bilan pedagogik fikrlar ravnaqiga ulush qo‘shganlar. Ta’lim oluvchilar
shaxsini har tomanlama o‘rganish, ta’lim- tarbiya jarayonini tashkil etishning o‘ziga xos
usul va tizimlarini ishlab chiqish har doim ham sharq va g‘arb olimlarining diqgat
markazida bo‘lgan masala desak mubolag‘a bo‘lmaydi.

Kamoliddin Husayn Voiz ali-Koshifiyning “Axloqi Muhsiniy” asarida bolalar
tarbiyasida maktab va muallimning alohida o‘rni borligini ta’kidlab shunday
yozadi:”Murabbiy nasihat va ta’lim berishda lutf va odob goidalariga rioya qilishi zarur,
jamoatchilik joylarida unga pand berish yaramaydi balki xilvat joyda bolaga gapirish
zarur.Agar nasihat berish fursati kelsa unga muloyimlik bilan murojaat gilish lozim,chunki
bizning zamonamizda muloyim va xushfel bo‘lish magsadga muvofigqdir*4

Yuqorida keltirilgan ushbu fikrlardan shuni bilishimiz  mumkinki gomusiy
olimlarimiz ham o‘quvchilarga ta’lim,tarbiya berishda avvolo bola shaxsiga hurmat bilan
yondashish zarurligini takidlaydilar. Tarbiyada bola gizigish va mayllarini hisobga esa
olish muhim ro‘l o‘ynaydi.

13 Mirziyoyev Sh.M. Buyuk kelajagimizni mard va olijanob xalgimiz bilan birga quramiz. — Toshkent: “O’zbekiston”

NMIU, 2017.

14 Xoshimov K. Pedagogika tarixi Oliy o’quv yurtlari va universitetlar talabalari uchun o’quv qo’llanma. — Toshkent, O’qituvchi, 1996, - 191-bet
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O’quvchilarni pedagogik o‘rganish va undan to'plangan ma'lumotlar umumiylik va
nisbiylik kasb etishini unutmaslik lozim. Shuning uchun ham tasodifiy va shoshilinch
xulosalar chigarmaslik kerak. O quvchilar xulg-atvoridagi tashqi jihatdan bir xildagi
vogea-hodisalar turli sabablarga ko ra sodir bo’lishi mumkin.

O quvchilarni kuzatish davomida, aynigsa ularning ba'zi bir xatti-harakatlarini
baholashda ularning keltirib chigargan sabablarini aniglab olish juda muhimdir. Masalan,
0 quvchi darsga kechikib keldi, deylik. Sinf rahbari uni darsga qo yishdan oldin vaziyatni
aniglab olishi magsadga muvofigdir. Bu holatda balki ota-ona aybdordir, balki u ko'r
kishini ko'chadan o'tkazib qo'ygandir, balki yo'lda ag anab tushib, kiyimlarini gayta
almashtirib kelgandir.Hayotda hamma narsa bo’lishi mumkin. Buni inkor qgilib bo"Imaydi.

Ba'zan o'quvchi o'qgituvchining gaplarini e'tiborsiz tinglaydi. Bu o qgituvchida
narozilik uygotadi va u hagq. Bunday holatda balki uning oilasida notinchlik
bo'lgan,shuning uchun digqatini jamlay olmayot bo‘ishi ham mumkin.

Tarbiyaviy tizimining eng muhim tashkil etuvchilaridan biri — bu shaxsni
insonparvarlikka, mustagqillikka, ijodkorlikka, o‘zini gadrlay bilish va o‘zgalarga hurmat
qilishga o‘rgatishdan iboratdir.Tarbiyaviy tizim asosiga biz insonparvar psixologiya,
pedagogika tamoyillari qo‘yamiz.

Hozirgi vaqtda o‘quvchilarni jamiyat rivojlanishining ijtimoiy-igtisodiy va siyosiy
tendensiyalari bilan muntazam tanishtirib borish o‘ta muhimdir. Bu ularning o‘z hayoti
yo‘lini erkin tanlashga imkoniyat yaratadi. Demak, yangi maqsadlarga muvofiq holda
o‘quv-tarbiyaviy jarayonini tashkil etish usullari ham o‘zgaradi. Tarbiyaviy tizimining eng
muhim tashkil etuvchilaridan biri — bu shaxsni insonparvarlikka, mustaqillikka,
jjodkorlikka, o‘zini qadrlay bilish va o‘zgalarga hurmat qilishga o‘rgatishdan
iboratdir. Tarbiyaviy tizim asosiga biz insonparvar psixologiya, pedagogika tamoyillari
go‘yamiz.

Tarbiyaviy ishlarni tashkil etishning ustivor yo‘nalishlari quyidagilar hisoblanadi:

e o‘quvchilarning qizigishi-xohishiga garab ta’lim muassasasi va undan tashqarida
tashkil etilgan turli xil uyushmalarga jalb etish;o‘quvchilar ishtirokida muntazam ravishda
har xil ma’naviy-ma’rifiy tadbirlar o‘tkazish;

e fan to‘garaklar, texnik yo‘nalishdagi to‘garaklar va amaliy ijodkorlik mazmunini
o‘zgartirish;

e Dbadiiy-estetik birlashmalarni tashkil etish va rivojlantirish;

e ta’lim muassasasi faoliyatini demokratlashtirish asosi sifatida o0°z-0‘zini
boshgarishni rivojlantirish.

Ta’lim muassasasida guruh rahbari, ma’naviy-ma’rifiy ishlar bo‘yicha rahbar
o‘rinbosari, o‘qituvchi-pedagoglar, tarbiyachilar o‘quvchi yoshlarni tarbiyalashda asosiy
mas’ullar hisoblanadi. Ular o‘quvchi yoshlarning alohida xususiyatlarini, hayot sharoitini
o‘rganadi va tahlil etadi, o‘quvchilar jamoasining rivojlanishi borasida prognoz qiladi, ular
shaxs sifatida 0‘z-0‘zini yo‘lini belgilashga yordam beradi.
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O‘quvchi shaxsini o‘rganishda har doim ham pedagog va psixolog olimlarimiz diqqat
markazida bo‘lgan.Hususan K.Hoshimov va S.Nishonovalar ‘“Pedagogika tarixi”
darsligida o‘quvchilarga ta’lim tarbiya berish barcha davrlarda ganday amalga
oshirilganligi hagida ma’lumot berilgan.®

M.O¢.Asqarova va M.Xayitboyevlarning “Pedagogika” darsligida o‘quvchilarni
o‘rganishda “Oila, mahalla,maktab hamkorligi” konsepsiyasi asosida amalga oshirishning
samaradorligi to‘g‘risida fikr yuritlgan bo‘lib,unda oila,mahalla,maktabning vazifalari
ajratib ko‘rsatilgan Oila, mahalla, maktab hamkorligi quyidagi tamoillarga va bosgichlarga
amal gilganda samaradorlik yuqori bo‘ladi deb ko‘rsatilgan.

- ta’lim va tarbiya sohasida hamkorlik jarayoni ishtirokchilari harakatlarinig ish
birligi;

- tarbiya jarayonida o‘quvchiga hurmat va talabning ;

- o‘qituvchi va o‘quvchi hamkorligida tomonlarning huquqi va burchlari;

- ta’lim-tarbiya jarayonida davlat va millat manfaatlari doim birlamchiligi;®

Sinf rahbari faoliyatining asosini sinf o‘quvchilari jamoasi tashkil giladi.Sinf rahbari
o‘quvchilar jamoasini shakllantirishda o‘zoro hamkorlikni yo‘lga qo‘yishi zarur. Sinf fagat
o‘quv faoliyati birligi bo‘libgina golmasdan, o‘quvchilarga tarbiya berishni tashkil
etishning muhim jamoa shakli ham hisoblanadi.

Jamoaga qo‘yilgan umumiy talablarga ko‘ra jamoa a’zolar o‘zaro munosabatlardan,
o‘qish va mehnat jarayonidan, rahbarlikdan, ogilona va foydali faoliyatdan, jamoa bilan
faxrlanishdan uyushqoqglikdan goniqgish kerak.O‘quvchilar jamoalarini tuzish guruhlarda,
sinflarda turli farglar bilan amalga oshiriladi. Shuning uchun barcha sinflar uchun bir
xildagi yo‘l-yo‘riglarni belgilab bo‘lmaydi.

Sinf jamoasini shakllantirish yo‘llari:

1.Jamoatchilik topshiriglari berish.

2.Sinf faollarini to‘g‘ri aniqglab olish.

3.Sinfda ijobiy an’analarni yo‘lga qo‘yish.

4.Sinf uchun yagona talablar o‘rnatish.

5.0‘quvchilarni istigbolli rejalar tuzishga chorlash.

Sinf jamoasining shakllanishi va uning rivojlanib borishida o‘qituvchining o‘rni
muhimdir.U sinf jamoasini tarbiyaning magsadidan kelib chigib rivojlanishga
yo‘naltiradi.Jamoaning  faoliyatida sinf faollarining ahamiyati ham  muhim
bo‘lib,ishchan,ishonchli sinf faollarini tanlash uchun sinf rahbari o‘quvchilar faoliyatini
kim qganday vazifzlarga yondoshganini,har bir o‘quvchu bilan alohida suhbatlashib
ijtimioy ish bilan shug‘ullanish istagini bilishi,ishning uddasidan chigadigan bolalarni
aniglash kerak.Jamoani uyishtirishda har bir talabidan sinf rahbari 0‘z o‘rnida foydalanish
shart. Jamoada shaxsni yakka tartibda tarbiyalashdan magsad maktab o qgituvchisini o'z-
0 zini tarbiyalashga jalb etish, uni tegishli malaka va ko nikmalar bilan qurollantirishdan
iboratdir.

15 Hoshimpov K “Pedagogika tarixi-Toshkent A,Navoiy 2015-y 35-b
16 M.O’ Asqarova”Pedagogika”T.: Talqin 2008-y 242-b
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Ma’lumki, o‘quvchi shaxsining tarkib topishi va rivojlanishi bir tekis bormaydi. Sinf
rahbarining mazkur o‘quvchi to‘g‘risidagi kechagi bilganlari bugunga kelib yetarli
bo‘lmay qolishi mumkin. Masalan, o‘quvchi o‘quv yili boshida matematikaga qizigmas,
mazkur fandan uy vazifasini naridan-beri tayyorlab borar yoki mutlago tayyorlamas edi,
deylik.

Sinfga matematikadan yangi o‘qituvchi kiradigan bo‘ldi. U hamma o‘quvchilarni
0z faniga qiziqtira oldi. Mazkur o‘quvchi masala va misollarni qiziqib yechadigan bo‘lib
goldi. Birmuncha vagtdan keyin u matematika to‘garagiga yozilib, unda faol ishtirok
etadigan bo‘ldi. Sinf rahbari bu o‘quvchi to‘g‘risidagi oldingi fikrini o‘zgartirmog‘i kerak.
Bu hol o‘quvchilarni doimiy suratda o‘rganib borish lozimligini ko‘rsatuvchi ko‘plab
misollarning biridir.

Shunday qilib, o‘quvchilarni o‘rganishga qo‘yiladigan asosiy talablarni quyidagicha
belgilash mumkin:

1. Bolalarni o‘rganish, ularga bilim-tarbiya berish sifatini oshirish.

2. O‘quvchilarni o‘rganish, ularga tarbiyaviy ta’sirni amalga oshirish.

3. Sinf o‘quvchilarini ish faoliyat va tabiiy hayot davomida o‘rganish.

4.0°quvchilarni o‘rganishni muntazam va rejali asosida tashkil qgilish.

5.0‘quvchilarni xilma-xil metodlar bilan o‘rganish
6.0‘quvchilarni o‘rganib, ularning hayoti va turmush sharoitlari bilan tanishish.

Tarbiyaga umumiy yondashish, bu jarayonda biror o‘quvchini ham nazrdan
e'tibordan goldirmaslik sinf rahbari uchun muhim masaladir. Tarbiyaviy ishlarni tashkil
etish uchun sinf rahbari bolani yaxlit idrok eta olishi va uni yaxshi bilishi talab etiladi. Sinf
rahbari bolaning ichki dunyosini, kechinmalarini, xulgida vujudga kelayotgan
holatlarining sababini, yaxshi bilsagina uning qalbiga yo‘l topa oladi, bolaga ta'sir
etishning to‘g‘ri yo‘lini biladi.

Ana shunday sifatlarga e'tibor bergan sinf rahbari tarbiyada yetakchi o‘rinni
egallaydi. Shuni ham hisobga olish kerakki, bolaga tarbiyaviy ta'sir etuvchi omillar hozirgi
davrda sezilarli darajada oshdi, jumladan, oila, keng jamoatchilik, radio,ijtimoiy
tarmoqlar, televideniye, kino, teatr, kitob, jurnal, musiga va boshga omillar.

Sinf rahbari o‘quvchilarni yaxshi bilishi uchun ularni o‘rganishi sinfda, sinfdan
tashqari vaqtlarda, umuman, bolaning hayoti o‘tadigan barcha sharoitlarda amalga
oshiriladi. O‘quvchilarni o‘rganish bilan sinf rahbari uning individual xususiyatlari hagida
aniq ma'lumotni biladi.

Bolaning individual xususiyati uning o°‘zlashtirishiga,xulqiga, jamoadagi holatiga
ta'sir etadi. Shuning uchun ham jamoa orqali tarbiyalanayotganda alohida o‘quvchiga
¢’tibor bermaslik mumkin emas. Chunki, sinf rahbarlari ko“pgina tashkiliy ishlarni amalga
oshirishda kimga ganday vazifa yuklash,kimga suyanish kimga mustaqillik berish va
kimga doimiy yordam berish kerakligini fagat ularning individual xususiyatlarini yaxshi
bilsagina yaxshi ish olib boradi. Demak, individual munosabat bolaga tarbiyaviy ta'sir
etishning eng ishonchli yo‘lini topish imkoniyatini yaratadi.
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MAKTABGACHA YOSHDAGI BOLALAR BILISH JARAYONLARI
RIVOJLANISHINING PSIXOLOGIK KOMPONENTLARI

Akmalova Mohinur Zafar gizi

Jizzax davlat pedagogika universiteti, Pedagogika

va psixologiya fakul’teti maktab menejmenti kafedrasi
pedagogika fanlari falsafa doktori (PhD)

Annotatsiya. Maqola dolzarb bo‘lib, Maktabgacha yoshdagi bolalar bilish
jarayonlari rivojlanishining psixologik komponentlari hagida ma'lumotlar keltirilgan.
Shuningdek, maktabgacha yoshdagi bolalar bilish faolligini rivojlanishi va uning nazariy
asoslari o‘rganilgan.

Kalit so‘zlar. O‘quvchi, pedagogik o‘rganish, bilim, ko‘nikma, malaka, ta’lim-
tarbiya.

Bugungi kunda uzluksiz ta’limning muhim bo‘g‘ini bo‘lgan maktabgacha ta’lim
bosqichiga e’tibor har qachongidan ortib bormoqgda. Respublikamiz ta’lim-tarbiya
tizimining boshlang‘ich poydevori bo‘lgan maktabgacha ta’limni sifatli va zamon talabi
darajasida tashkil etilishini ta’minlash borasida keng qamrovli islohotlar, gator chora
tadbirlar amalga oshirilmoqda.

Hozirgacha soha mutaxassislaridan ko‘pchiligi maktabgacha yoshdagi bolalar
bilish faolligini rivojlanishi va uning nazariy asoslarini qator qirralarini o‘z ilmiy
izlanishlarida  o‘rganganlar. Bog‘cha yoshidagi bolalarning psixik jihatdan
rivojlanishlarida ularda paydo bo‘ladigan xilma-xil ehtiyoj va qiziqishlar bolalarni u yoki
bu harakatga undovchi, ularni ishga soluvchi (omil) hisoblanadi. Ma’lumki, ilk yoshdagi
bolalarda (yangi chaqaloklarda) asosan organik ehtiyojlar (masalan: ovqatlanish,
tashnalikni qondirish, uxlash kabi) mavjud bo‘ladi.

Bog‘chagacha tarbiya yoshidagi bolalar esa bunday organik ehtiyojlardan tashqari
jjtimoiy va intellektual ehtiyojlarning dastlabki kurtaklari yuzaga kela boshlaydi. Masalan:
bog‘chagacha tarbiya yoshidagi bolalar yaxshi gapira olmasalar ham, haddan tashqari
giziquvchan bo‘ladilar. Ular ko‘zlariga ko‘ringan har bir narsani qo‘llaribilan timirskilab
ushlab ko‘rgunlaricha tinib tinchimaydilar.
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Bog‘chagacha tarbiya yoshidagi bolalarda uchraydigan mana shunday
giziquvchanlik ularda intellektual ehtiyojlarning yuzaga kelayotganidan dalolat beradi.
Bog‘cha yoshidagi bolalarda ijtimoiy intellektual va ahloqiy ehtiyojlar yaqqol ko‘rina
boshlaydi.

Agar bog‘chagacha tarbiya yoshidagi bola uzok vaqt davomida yolgiz o‘zi biron
o‘yinchok bilan mashg‘ul bo‘lib o‘tira olsa, bog‘cha yoshidagi (xususan o‘rta va kata
guruh bolalari) bola bunday yolg‘iz o‘ynashga toqgat qila olmaydi. Ularda o‘zlariga yakin
bo‘lagan katta odamlar va tengdoshlari bilan munosabatda bo‘lish ehtiyoji tug‘iladi. Ular
tor oila doirasidagi munosabatlar bilan o‘z ehtiyojlarini kondira olmay kengroq doiradagi
munosabatlarga intila boshlaydilar.

Natijada bu yoshdagi bolalarning ijtimoiy munosabat va faoliyat doiralari tobora
kengayib boradi. Bog‘cha yoshidagi bolalar tabiatlariga xos bo‘lgan kuchli ehtiyojlardan
yana biri har narsani bilib olishga bo‘lgan ehtiyojdir. Bolaning faoliyat doirasi kengaygan
sari atrofidagi narsalarni bilishga qaratilgan ehtiyojlari ham orta boradi.

Bunga sabab, bolada turmush tajribasining ozligidir. Har bir narsa bola uchun
yangilik bo‘lib tuyyuladi va bola uni har tomonlama bilib olishga intila beradi. Shuning
uchun ham ular juda ko‘p savollar beradi. Maktabgacha yosh davrda axloqiy tushunchalar
borgan sari gat’iylasha boradi. Axloqiy tushunchalar manbai bo‘lib ularning ta’lim —
tarbiyasi bilan shug‘ullanayotgan kattalar, shuningdek, tengdoshlari ham bo‘lishi mumkin.

Ahloqiy tajribalar asosan muloqot, kuzatish, taqlid qilish jarayonida, shu bilan birga
kattalarning aynigsa onalarning maqtovi va tanqidlari orqali o‘tadi va mustahkamlanadi.
Bola doimo baho, aynigsa maqtov olishga harakat qiladi. Bu baho va maqtovlarning bola
shaxsidagi muvaffaqiyatga erishishga harakat xususiyatining rivojlanishida, shuningdek,
uning shaxsiy hayoti, hamda kasb tanlashida ahamiyati juda kata bo‘ladi. Bolalarning
tarbiyasiga to‘g‘ri yondashish, uni muvaffaqiyatli o‘qitish uchun bola rivojlanishidagi turli
yoshdagi davrlariga xos xususiyatlarni bilish va uni hisobga olish muhimdir.

Chunki bola organizmining o‘sishi ham, rivojlanishi ham, psixik taraqqiy etishi
ham turli yosh davrlarida xilma-xil bo‘ladi. Abu Ali ibn Sino, Yan Amos Komenskiy, K.
D. Ushinskiy, Abdulla Avloniylar ham bolani tarbiyalash zarurligini ugqtirib o‘tgan.
Bolaning o‘ziga xos xususiyatini hisobga olish juda murakkab. Chunki bir xil yoshdagi
bolalar ham psixik jihatdan turlicha bo‘lishi mumkin. M: ko‘rish va eshitish qobiliyati,
faolligi, tez anglash, sust fikr yuritishi, xovligma yoki vazminligi, sergap yoki kamgapligi,
serg‘ayrat yoki g‘ayratsizligi, yalqov yoki tirishqoqligi, pala-partish va chala ishlaydigan,
yig‘inchoqligi yoki ishga tez kirishib ketishi kabilar nerv faoliyati tizimining ta’siri bo‘lib,
tarbiyachi ularni bilishi zarur.

Bolalarning tarbiyasiga to‘g‘ri yondashish, uni muvaffaqiyatli o‘qitish uchun bola
rivojlanishidagi turli yoshdagi davrlariga xos xususiyatlarni bilish va uni hisobga olish
muhimdir. Chunki bola organizmining o°‘sishi ham, rivojlanishi ham, psixik taraqqiy etishi

124



ham turli yosh davrlarida xilma-xil bo‘ladi. Abu Ali ibn Sino, Yan Amos Komenskiy, K.
D. Ushinskiy, Abdulla Avloniylar ham bolani tarbiyalash zarurligini uqtirib o‘tgan.

Bolaning o°ziga xos xususiyatini hisobga olish juda murakkab. Chunki bir xil yoshdagi
bolalar ham psixik jihatdan turlicha bo‘lishi mumkin.M: ko‘rish va eshitish qobiliyati,
faolligi, tez anglash, sust fikr yuritishi, xovligma yoki vazminligi, sergap yoki kamgapligi,
serg‘ayrat yoki g‘ayratsizligi, yalqov yoki tirishqoqligi, pala-partish va chala ishlaydigan,
yig‘inchoqligi yoki ishga tez kirishib ketishi kabilar nerv faoliyati tizimining ta’siri bo‘lib,
tarbiyachi ularni bilishi zarur.

Maktabgacha ta’lim yoshida bilimlar tez sur’atlar bilan boyib boradi, nutq
shakllanadi, bilish jarayonlari takomillashadi, bola eng oddiy aqliy faoliyat usullarini
egallab oladi.

Maktabgacha ta’lim yoshidagi bolalarga aqliy tarbiya berishni to‘g‘ri tashqil etish
uchun ularning aqliy rivojlanish qonuniyatlari va imkoniyatlarini bilish kerak.
Maktabgacha ta’lim yoshida boshqa yosh davrlariga qaraganda aqliy rivojlanishning
yuqori sur’atda taraqqiy etishi kuzatiladi. Aynigsa, ilk yosh guruhi bolalarining aqliy
rivojlanishiga alohida e’tibor qaratish zarur.

Zamonaviy tadqiqotlar natijalari shuni ko‘rsatadiki, ikki yoshgacha bolalarda juda
katta xajmdagi bilish faolligi kuzatiladi. Bolaning ongi tez rivojlanib, u uch yoshga
kelganda katta kishilarning akl kuchining sakson foiziga tenglashadi. Mazkur xolat
maktabgacha yoshdagi bola ongining ortigcha zo‘riqishlardan asrashni talab etadi.

Maktabgacha yoshdagi bolalarni aqliy rivojlanishida yo‘l qo‘yilgan kamchiliklarni
keyinchalik bartaraf etish qiyin kechadi. Ta’lim-tarbiya jarayonida yo‘l qo‘yilgan
kamchiliklar kelajakda bolaning har tomonlama rivojlanishiga salbiy ta’sir ko‘rsatadi. M:
oilada, MTMda bolaning qurilish materiallari, konstruktorlar bilan o‘ynashiga e’tibor
qaratmaslik oqibatida maktabda geometriya, chizmachilik kabi fanlarni o‘zlashgirishda
giyinchilik tug‘diruvchi fazoviy idrok etishning rivojlanmasligiga olib keladi.

Bilish faolligi 0‘z mazmun mohiyatiga ko‘ra barcha yosh davrlarida rivojlantirishni
taqozo etadiki, bevosita har bir yosh davrining intelekktual salohiyati, bilish darajasi va
psixologik xususiyatlarini shakllanganligiga qarab tadqiqot ishlarini tashkil etish
magsadga muvofiqdir.

- Maktabgacha ta’lim muassasalarida pedagogik jarayonlarda bilish jarayonlarini
takomillashtirish  ijtimoiy-pedagogik zaruriyat ekanligini nazariyempirik jihatdan
asoslandi.

- Maktabgacha ta’lim muassasalarida bolalarda bilish faolligini takomillashtirish
sohasidagi xalqaro tajribani tahlil gilindi.

- Maktabgacha yoshdagi bolalarda bilish faolligini rivojlantirish bo‘yicha
psixologik metodikalarni tahlil etildi.
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MAKTABGACHA TA’LIM TIZIMI TARBIYACHI-PEDAGOGLARNING
KASBIY SALOHIYATINI OSHIRISHNING MAZMUN MOHIYATI

Akmalova Mohinur Zafar gizi

Jizzax davlat pedagogika universiteti, Pedagogika
va psixologiya fakul’teti maktab menejmenti kafedrasi
pedagogika fanlari falsafa doktori (PhD)

Annotatsiya. Maqola dolzarb bo‘lib, Maktabgacha ta’lim tizimi tarbiyachi-
pedagoglarning kasbiy salohiyatini oshirishning mazmun mohiyati hagida ma'lumotlar
keltirilgan.  Shuningdek, Maktabgacha ta’lim soxasi pedagoglarining kasbiy
kompetentligini shakllantirishda pedagogik hamda texnik—texnologik muammoli vaziyatni
pedagogik jarayonni hosil gilishning pedagogik asoslari o‘rganilgan.

Kalit so‘zlar. Maktabgacha ta’lim, tarbiyachi-pedagog, kasbiy salohiyat, kasbiy
kampetentlik, ishonchlilik, javobgarlik, texnologik madaniyat, o‘z-o‘zini tarbiyalash,
kasbiy 1jodkorlik.

Jamiyat hayotining barcha jabhalarida iste’molga kiritilayotgan xalgaro alogalar va
xamjihatlik natijasini ko‘rsatayotgan bo‘lsada, lekin, ma’naviy o‘zlikni mustahkamlash,
qo‘lga kiritilgan imkoniyatlarni boyitish, yuzaga kelgan kamchillikni to‘g‘rilash,
jamoatchilik vakillaridan alohida faollik, aqgl, tajriba va mahorat ko‘rsatishni talab
gilmoqda.

Kasbiy salohiyat o‘z bilimlarini doimiy boyitib borishni, yangi va kerakli
axborotlarni o‘rganishni, bugungi kun va davr talablarini his va idrok etishni, yangi
bilimlarni izlab topish mahoratini, ularni qayta ishlashni hamda o‘z amaliy faoliyatida
go‘llashni talab qiladi. Kasbiy salohiyat egasi bo‘lgan tarbiyachi muammolarni hal
etishda o°‘zi o‘zlashtirib olgan, aynan shu sharoitga mos metod va usullardan
foydalanishni yaxshi bilishi, hozirgi vaziyatga munosib bo‘lgan metodlarni tanlab olib
go‘llashi, to‘g‘ri kelmaydiganlarini rad etishi, masalaga tanqidiy ko‘z bilan qarashi kabi
ko‘nikmalarga ega bo‘lishi aniqlanagan.

Nazariy manbalar mazmuni bilan tanishish, maktabgacha ta’lim tashkilotlari
faoliyatini o‘rganish va to‘plangan axborotlarni tahlil etish maktabgacha ta’lim
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tarbiyachi-pedagoglarini kasbiy salohiyatini oshirishda bir gator qarama - garshiliklar
mavjudligini ko‘rsatdi, xususan,bular quyidagilar:

-oliy ta’lim muassasasi bitiruvchisining yetuk mutaxassis ma’lumoti darajasi bilan
Davlat ta’lim standartining modernizatsiyalashgan mazmuni va hajmiga qo‘yilayotgan
me’yoriy talablar hamda uning shaxsiy imkoniyatlarini ro‘yobga chiqarish darajasi
o‘rtasida;

-malaka oshirish institutlarida tarbiyachi-pedagoglar kasbiy salohiyati oshirish
jarayonida qo‘llanilayotgan an’anaviy hamda innovatsion metodlar o‘rtasida;

-tarbiyachi-pedagog shaxsi va uning kasbiy salohiyati oshirishda pedagogik jihatdan
go‘llab-quvvatlashga qaratilgan oliy ta’lim muassasalari faoliyati bilan tarbiyachi-
pedagogni bo‘lajak tarbiyachi-pedagog sifatida tayyorlash jarayonini rivojlantirish
mexanizmi hamda qonuniyatlari o‘rtasida;

-pedagogik turkum fanlarning tarbiyachi-pedagog shaxsiy hamda kasbiy salohiyati
oshirish borasida umumkasbiy va mutaxassislik fanlari bilan integratsiyalash
imkoniyatlaridan yetarlicha foydalanilmayotganligi o‘rtasida;

-ilmiy-texnik taraqqiyot, yangilanib borayotgan jamiyatning mahoratli pedagog
shaxsiga nisbatan ortib boruvchi talablari bilan tarbiyachi-pedagoglar kasbiy salohiyati
oshirish asosiy qismining 0‘z-o‘zini rivojlantirib borish sharoitida faoliyat yuritishga
tayyor emasliklari o‘rtasidagi ziddiyatlar kabilarni ko‘rsatish mumkin.

Maktabgacha ta’limda ta’lim tarbiya jarayonini takomillashtirishning muhim omili
sohada tarbiyachi-pedagoglar kasbiy salohiyati yuqori darajada shakllantirilishi bilan
uzviy bog‘langan.

Tushunchalarni tahlil qilib, biz muhim fazilatlarni aniqgladik, ularsiz maktabgacha
ta’lim tashkiloti pedagoglarining kasbiy faoliyatini shakllantirish mumkin emas.
Professionalligi samaradorligimaktabgacha ta’limning sifati va boshqaruv tizimiga
bevosita bog‘liqg.

Zamonaviy tarbiyachi o‘ziga xos faoliyat uslubiga, bir qator o‘ziga xos fazilatlarga
ega bo‘lishi kerak. "Pedagogik mahorat" tushunchasiga nima kiradi? Pedagogik mahorat,
birinchi navbatda, tarbiyachining shaxsiyati, kasbiy faoliyatning yuqori darajada o‘zini
o‘zi tashkil etilishini ta’minlashga yordam beradigan fazilatlar to‘plami bilan bog‘liq.

Texnologik nuqtai nazardan, pedagogik mahorat-bu asosiy tarkibiy qismlari yuqori
umumiy madaniyat, insonparvarlik yo‘nalishi, kasbiy bilim va ko‘nikmalar, ijjodkorlik va
pedagogik qobiliyat, kompetentsiya bo‘lgan tizim. Kasbiy faoliyatda tarbiyachi
shaxsiyatining potentsial imkoniyatlariga tayanadi va umumiy madaniyatni
takomillashtirish unga ijodkorlik va pedagogik mahoratni rivojlantirishga imkon beradi.
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Maktabgacha ta’lim soxasi pedagoglari va tarbiyachilarning kasbiy kampetentligini
shakllantirish — bu ijodiy rivojlanish, pedagog atrofda o‘zgarishlarga tez moslasha olish
va boshqarish, tez Kirishish qobiliyati, jarayonning ijtimoiy — iqtisodiy va ma’naviy
rivojlanishi  pedagogning kasbiy darajasiga bog‘liq. Maktabgacha ta’lim soxasi
pedagoglarining kasbiy kompetentligini shakllantirishda pedagogik hamda texnik—
texnologik muammoli vaziyatni pedagogik jarayonni hosil qilishga imkon beruvchi,
sharoitlarning to‘plami sifatida qayd etiladi.Pedagogik oliy ta’lim muassasalarida
ta’limning har bir bosqichi uchun ta’lim bloklari va o‘quv fanlari darajasida tayanch
kompetentlik aniglanadi.

Tayanch kompetentlik tartibini belgilashda kasbiy pedagogik ta’limning asosiy
magqsadlariga muvofiq ijtimoiy hamda shaxsiy tajribaning mohiyati, ijtimoiy jamiyatda
kasbiy faoliyatni tashkil etish jarayonida hayotiy kasb etadi. Ushbu nuqtai nazardan
tayanch kompetentlik: yaxlit — mazmunli, ijtimoiy — madaniy, o‘quv — bilish, axborot
olish, takomillashtirish turlariga bo‘linadi.

Topshiriglarni bajarish jarayonida pedagoglar sababiy - tashkiliy (o‘quv faoliyatini
mustaqil tashkil etishning qadriyatli yo‘nalishlari, bilim, malaka va ko‘nikmalari),
mazmunli-protsessual (o‘quv  faoliyatining mohiyatini  bilish va bu faoliyat
muvaffaqiyatli bo‘lishini belgalovchi shaxsiy sifatlarni rivojlantirish) va tekshirish-
baholash (mustaqil bilim olishda zarur sanalgan shaxs sifatlarni o‘zi baholash) kabi
ko‘nikmalarning shakllanishi mustakil bilim olish jarayonida majmuaviy ravishda
shakllanib boradi.

Soha pedagoglarini tayyorlashda ularning kasbiy kompetentligini shakllantirishda
axborot — metodik ta’minot muhim axamiyat kasb etadi. Axborot texnologiyalaridan
masofaviy ta’lim tizimi hamda o‘qitish vositalaridan samarali foydalanishi ta’lim sifati va
samaradorligigi oshirishda bo‘lajak maktabgacha ta’lim tarbiyachilarning ham ayni
vaqtda faoliyatini davom ettirayotgan pedagoglarning ham kasbiy kompetentligini
shakllantirishda asosiy omillardan xisoblanadi. Bugungi kunda tarbiyachi pedagoglarning
kasbiy salohgiyatini oshirishda axborot komunikatsion texnalogiyalardan samarali
foydalanish hamda uning imkoniyatlarini oshirishda muhim ro‘l o‘ynaydi.
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MAKTABGACHA YOSHDAGI BOLALARGA O‘YINLAR YORDAMIDA
NEMIS TILINI O‘RGATISH
Zayniyeva Hilola Shuxratullayevna,
Nizomiy nomidagi TDPU, dotsent
hilolazayni@gmail.com. +998997391959
Xudoyberdiyeva Zumrat Xudayberdiyevna,
Nizomiy nomidagi TDPU, dotsent v.b.
zumratxudoyberdiyeva@gmail.com +998977525390

Annotatsiya: Ushbu maqolada maktabgacha yoshdagi bolalarga o‘yinlar yordamida
nemis tilini o‘rgatish haqida so‘z yuritilgan.

Kalit so‘zlar: o‘yin, maktabgacha yosh, video, multfilm, qo‘shiqglar, lug‘at, rasmlar,
alifbo, kitoblar.

AHHOTaUMsI: DTa CTaThs MOCBAIICHA O0YYCHHUIO JTONTKOJbHUKOB HEMEIIKOMY SI3bIKY
IIOCPEICTBOM HT.

KiarwueBble cjioBa: urpa, JOMIKOJBHBIA BO3PacT, BHUACO, MYJIbT(OHIBM, IECHH,
CJIOBaph,

PUCYHKH, ajipaOUT, KHUTH.

Abstract: This article is about teaching german to preschoolers through games.

Keywords: Game, preschool age, video, cartoon, songs, dictionary, pictures,
alphabet, books.

Bugungi tezkor rivojlanayotgan zamonda ilm-fan, texnika ham shiddat bilan o’sib
bormoqgda. Har bir sohada taraqqiyot ilgari gadam tashlamoqda. Xususan, ilm-fanda ham
katta o’zgarishlar, sezilarli yutuqlarga erishilmoqda. Har bir fanni yangi innovatsion
pedagogik texnlogiyalardan foydalanib zosh avlodga yetkazib berish bugungi kundagi
ta’limning asosiy talablaridan biri hisoblanadi.

Hozirgi davrda xorijiy tillarni o‘rganayotgan barcha yoshdagi odamlarning soni tez
sur‘atlar bilan o‘smoqda. Buning sababi shundaki, hayot jarayonini chet tilini bilmasdan
boshgarish tobora giyinlashib bormoqda.

Jumladan, 2012 dekabrda gabul gilingan "Chet tillarini o'rganish tizimini yanada
takomillashtirish to'g'risidagi O'zbekiston Respublikasi Prezidentining qarori hamda
2013-2014 - o'quv yilidan boshlab umumta'lim maktablarining birinchi sinflarida xorijiy
tillarni  uzluksiz o'rgatishning joriy etilishi buning isbotidir. Til o‘rganishni ilk
boshlaganlarning yoshi ham o‘zgardi.

Yurtimizda chet tillarni o’qitilishida yangicha bosqich, yangicha davr boshlandi. Chet
tili darslarining o’tilishi jarayonida ilg’or pedagogik texnologiyalarni, interfaol,
innovatsion usullardan, kommunikativ-axborot vositalaridan foydalanish talab gilinmoqda.
Respublikamizda chet tilining o’qitilishi, chet tili o’qituvchilarining bilim va
ko’nikmalarini baholashning umumyevropa ramkalari tavsiyanomalari (CEFR) ga mos
ravishda yangi usul va talablari ishlab chiqildi. Unga ko’ra umumta’lim maktablari va
kasb-hunar kollejlari o’quvchilari uchun darsliklar yaratildi. Ushbu talablarga mos
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ravishda o’quv xonalari stendlar va yangi axborot kommunikativ texnikalar bilan
jihozlandi. Chet tili o’rganishga bo’lgan talab ham kundan-kunga oshib bormoqgda. Chet
tili fani to’rt aspektga (o’qish, yoish, tinglab tushunish va gapirish) bo’linib, ularning har
biri bo’yicha alohida tushuncha va ko’nikmalar berilmoqda. Ta’lim texnologiyalari, bu
ta’lim jarayonida zamonaviy axborot texnologiyalaridan unumli foydalanishdir.
Shuningdek, ta’lim jarayoniga zamonaviy innavatsion texnologiyalarini olib kirish orqali
ta’lim sifati va samaradorligini oshirishni nazarda tutadi. Xususan, chet tilin1 o’rganishda
bunday axborot-kommunikatsion texnoogiyalardan foydalanishning bir gancha afzalliklari
mavjuddir. Til o’rganish va o’qitishda zamonaviy texnologiyaning roli beqiyosdir.
Texnologik vositalardan foydalanish chet tili o’rganishning har bir aspekt (0’qish, yoish,
tinglab tushunish va gapirish)ida qo’l keladi. Masalan, tinglab tushunish uchun, albatta
kompyuter, player,CD disklarsiz bu jarayonni amalga oshirish mumkin emas. Tinglab
tushunish til o’rganishning eng muhim qismlaridan biridir. Bunda o’quvchi bir paytning
o’zida so’zlovchining talaffuzi, grammatik qoidalarga rioya qilganligi, so’z boyligi va
uning ma’nolariga e’tibor berishi talab qilinadi. Ta’lim jarayonida zamonaviy
texnologiyalardan foydalanishda o’quvchilar ham axborot — kommunikatsion
texnologiyalarni yaxshi bilish va ulardan foydalana olishi muhim omil hisoblanadi. Chet
tilini zamonaviy texnologiyalardan foydalanib o’rgatish va o’rganish eng samador
usullardan biridir. Bu jarayonda, jumladan: — kompyuterlardan foydalanganda o’quvchi
chet tilidagi video roliklarni, namoyishlarni, dialoglarni kino yoki multfilmlarni ham
ko’rishi ham eshitishi mumkin; — chet tilidagi radio eshittirishlar va televideniyedagi
dasturlarni eshitish va tomosha gilish mumkin;

Bu texnik vositalardan foydalanish o’quvchilarning chet tilini o’rganishlari jarayonini
qiziqarliroq va samaraliroq bo’lishini ta’minlaydi. Globallashuv jarayonida hayotimizni
internetsiz tasavvur gilish giyin. Chet tilini 0’rganish va o’qitish jarayonida undan unumli
foydalanishning eng samarali usullardan hisoblanadi. Internet orgali chet tilida
so’zlashuvshchilar bilan muloqot qilish imkoniyati paydo bo’ladi. E-mail orgali xat
yozishish bilan yozish mashqini takomillashtirish mumkin. Ta’lim jarayoniga zamonaviy
— kommunikatsion texnologiyalarni olib kirish ulardan magsadli va to’g’ri, unumli
foydalanish, ular orqali o’quvchida chet tiliga bo’lgan qiziqishni orttirish, o’qitish
samaradorligini oshirish eng muhim masala hisoblanadi. Bu orqali ta’limning innavatsion
texnologiyalaridan foydalanishga imkoniyat tug’iladi va talab ortadi. Bugungi kunda
innavatsion ta’lim texnologiyalarining bir necha xil usullari mavjud. Ulardan darslarda
mavzuni yoritishda keng va turli usullaridan foydalanilsa, darsning samaradorligi yugori
bo’ladi va yosh bolalarning darsga bo’lgan qiziqishlarining ortishi ham ta’minlanadi.
Ta’lim jarayoniga yangiliklarni olib kirish va ularni tadbiq qilish orqgali ta’lim
samaradorligini oshirish nazarda tutiladi. Chet tili darslarining o’qitilishida turli rolli,
harakatli o’yinlardan foydalanish ham darsga ham til o’rganishga bo’lgan qiziqishni
ortishiga sabab bo’ladi. O’quvchilarning juft yoki kichik guruhlarda ishlashlari orqali esa
o’quvchilarning boshqgalar bilan kommunikativ aloga gilishlari uchun yordam beradi.
Ta’lim jarayonida grafik organayzerlardan foydalanish mavzuni yoritishda, uni
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o’quvchilarga yetkazib berishda eng muhim visitalardan hisoblanadi. Bir mavzuni
yoritishda bir necha xil grafik organayzerlardan foydalanish ham mumkin. Chet tilini
o’qitishda grafik organayzerlardan foydalanib, mavzuga oid yangi so’zlarni, grammatik
qoidalarni tushuntirish maqgsadga muvofigdir. Grafik organayzerlar orqgali bular berilsa,
yodda saqlanib golishi ham oson bo’ladi.

Zamonaviy ta‘lim makonida ta‘lim va tarbiyaning asosiy magsadi har tomonlama
rivojlangan shaxs, barkamol shaxsni shakllantirishdan iborat.

Bunday shaxsni shakllantirishga maktabgacha yoshda chet tilini o'rgatish o'ziga xos
hissa qgo'shadi. Chet tilini o'zlashtirish uchun maktabgacha yosh o'ziga xosdir.
Maktabgacha yoshdagi bolalarning psixologiyasini hisobga olgan holda aytishimiz lozimki
ular nutgning fonetikasi va intonatsiyasiga aynigsa sezgir, shuning uchun ta'limning
boshlang'ich bosqgichining asosiy vazifasi bolalarda to'g'ri talaffuzni shakllantirish bo'lib,
unga turli mashqglar yordamida erishish mumekin.

Nemis tili fanini o‘qitishda turli xil o'yinlar orqali o'qitishning o'rni beqiyosdir. Bola
tabiatan juda qiziquvchan bo‘ladi va u atrof olamni o‘rganish uchun barcha his-
tuyg‘ularini ishga soladi. O‘yin bolaning eng asosiy va sevimli mashg‘uloti

bo‘lganligi bois, bolaga atrof olam va undagi barcha zaruriy bilim va ko‘nikmalar
o‘yin vositasida tanishtirib borilsa, ko‘nikmalarni o‘zlashtirish samaradorligi bir necha
barobarga oshadi. O'yin bolani nafagat jismoniy faolligini oshiradi shuningdek, u ruhiy
tetiklikni ham shakllanitirshga yordam beradi. O'yin bolani o‘ziga bo‘lgan ishonchini
mustahkamlashga, atrofdagilar bilan ijtmoiy munosabatlarni shakllantirishga ham katta
ko‘mak beradi. Shu sababli ota-ona va tarbiyachi murabbiylar bolalarga imkon gadar
ko'proq o'yin orqali o'rganishni targ'ib qilishlari kerak. Aynan o‘yin orqali bolalar ta‘lim
oladilar o‘z iqtidorlarini kashf etadilar.

Bolalarga nemis tilini mazmunli va qizigarli o'rgatish uchun quyidagi usullardan
foydalanish mumekin:

- Qo'shiq va she'rlar orgali tushuntirish yoki esda golishi giyin bo'lgan, ma'noga ega
bo'lmagan harf yoki birikmalarni kuyga solib o'rgatish.

Bunga misol qilib, bolalarning nemis tili alifbosini qo'shiq qilib o'rganishlari
shunchaki yodlashdan ko'ra samarali ekanligini ko'rsatish mumkin.

- Agliy va jismoniy harakatlar bilan bo'g'liq bo'lgan o'yinlar;

Multfilmlar: Bolalar til o'rganish mobaynida multfilmdagi gaplarni tushunmasada
multfilm gahramonlarining harakatlari orgali ular ishlatayotgan so'zlarni tushunishga
intiladi. Bu esa bolalar uchun giziqg va til o'rganishlari uchun samarali yo'l.

- Topishmoglar: Bolalarda topishmoglarning javobini topishga qizigish kuchli.
Shuning uchun o'gituvchi topishmoqgni nemis yoki o'zbek tilida aytsada, uning javobini
bolalardan nemis tilida aytishini talab qilishi lozim. Shunda bolalar so'zlarni tez
o'rganishadi.

- Imo - ishoralar, yuz ifodalari orgali: O'qgituvchi bolaga biror gapni gapirganda yoki
buyruq berganda imo - ishoralardan foydalansa, bolaga tushunarli bo'ladi.

- ko'rgazmali qurollar, plakatlar, kitoblar orgali;
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- ko'zga ko'rinadigan va kundalik hayotda ko'p ishlatiladigan narsa, buyumlarga
yozish. Bunday narsa -buyumlar doimo ko'zga tushib turishi va amliyotda ko'p go'llanishi
bois, bola bu so'zlarni ixtiyorsiz tarzda o'rganadi.

- Mavzuga oid muhit: O'gituvchi mavzusiga garab o'sha muhitni yaratib bera olsa,
bolalar tilni yaxshi o'rganishadi. Masalan: meine Reise, mein Gebirtstag, in der Kiiche va
boshgalar. Meine Reise (sayohat) mavzusida o'gituvchi sayohat uyushtirishi, sayohatga
ganday vositalar orgali borish mumkinligi, gayerlarga sayohat gilish muhimligi hagida
ma'lumot beradi.

Bu hol tarbiyalanuvchilarning so'z boyligini, til imkoniyatlarini kuchaytiradi,
dunyogarashini o'stiradi.

Nemis tilini o’rganishga ehtiyoj yuqori bo’lgan bir davrda, ta’lim jarayonida
zamonaviy axborot texnologiyalaridan, innavatsion ta’lim texnologiyalaridan unumli
foydalanish bu jarayonni samarali bo’lishiga olib keladi. Innavatsion ta’lim
texnologiyalarning samaradorligi ularning ta’lim jarayonida to’g’ri va unumli
foydalanilganidadir.

Zamonga mos ravishda o‘qituvchi ijodiy mehnat qilishi, shu bilan birga fan
yutuglaridan, ilg‘or o‘qituvchilarning tajribalaridan unumli foydalanibgina qolmay,
mustaqil izlanishlar olib borishi kerak. Yosh bolalar zamonaviy metodologiya fanida bir
gator yordamchi va asosiy tadgigot usullari yaratilgan. Asosiy metodlarga adabiy
manbalarni tanqidiy tahlil qilish, ilg‘or o‘gituvchilar tajribasining ijobiy va salbiy
tomonlarini ko‘ra bilish, ilmiy kuzatish, kuzatish orqali o‘rgatish, tajriba orqali o‘rgatish,
tajriba o‘tkazish kiradi. Yordamchi usullarga anketa yozish, test, intervyu va boshqalar
kiradi. Yetakchi o'gituvchilar tajribasining afzalliklarini o'rganish. Bu usul ham muhim
usullardan biridir. Chunki pedagogik faoliyatning yetakchilari ham har doim ham o‘quv
jarayoni samaradorligini  oshiruvchi samarali usullar va metodik yechimlarga
kelavermaydi. Hozirgi vaqgtda chet tilini o'gitishning bir necha an'anaviy shakllari mavjud
bo'lib, ular o'sha paytdagi yetakchi o'gituvchilar tomonidan taklif gilingan. Ular
zamonaviy darslarning atributlariga aylandi, chunki ular bir gator magbul jihatlarni
ko'rsatadi.

Xulosa qilib shuni aytsak bo'ladiki, nemis tilini maktabgacha ta'lim tashkilotlarida
0'yin tarigasida va yetakchi o'gituvchilar tajribasidan foydalanib o'tish maktabgacha ta'lim
tashkiloti yosh guruhlari uchun ham tarbiyachilari uchun ham ancha samarali, chunki yosh
bolalarga og'zaki aytgan taqdirda ham bolalar ularni mexanik yodlaydilar.
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ADDRESSING CHALLENGES AND SOLUTIONS IN DEVELOPING
READING COMPREHENTION SKILLS IN YOUNG LEARNERS.
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Abstract: Young learners' diverse backgrounds, digital distractions, and limited
access to culturally relevant materials pose significant hurdles in their reading
development. This article examines the challenges encountered in fostering reading
comprehension skills among young learners and proposes effective solutions to address
these issues.

Keywords: reading comprehension, young learners, literacy development,
differentiated instruction, technology integration, cultural relevance, classroom
environment.

Introduction

In the realm of language acquisition, the development of reading comprehension
skills stands as a critical milestone for young learners. Proficiency in reading
comprehension not only facilitates academic success but also lays the foundation for
lifelong learning and cognitive development. However, despite its significance, educators
and researchers face various challenges in fostering effective reading comprehension
strategies among younger learners. This article explores the existing problems encountered
in the formation of reading comprehension skills in young learners and proposes practical
solutions to address these challenges.
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Existing challenges and Solutions

One of the primary challenges in fostering reading comprehension skills in younger
learners is the presence of diverse learning abilities and backgrounds within the classroom
[3]. Learners come from different socio-economic backgrounds, linguistic environments,
and levels of prior literacy exposure, posing a significant hurdle for educators in designing
instructional approaches that cater to individual needs. Moreover, the prevalence of
distractions from digital devices and other media sources further exacerbates the challenge
of engaging young learners in sustained reading activities. Additionally, the traditional
one-size-fits-all approach to teaching reading comprehension often overlooks the
importance of incorporating multimodal and interactive learning experiences. Passive
reading activities, devoid of meaningful interaction and discussion, fail to stimulate critical
thinking and deeper comprehension among young learners. Furthermore, limited access to
diverse and culturally relevant reading materials constrains educators in providing
enriching literacy experiences that resonate with the lived experiences of their students.

To address the aforementioned challenges, educators can implement a multifaceted
approach that integrates evidence-based strategies and innovative pedagogical techniques.
First and foremost, differentiated instruction tailored to individual learning needs is
essential for accommodating the diverse abilities and backgrounds of young learners [4].
This involves the use of formative assessments to gauge students' reading levels and
preferences, followed by the implementation of targeted interventions and scaffolding
techniques to support their progress. Furthermore, leveraging technology as a tool for
enhancing reading comprehension can prove to be highly effective. Interactive e-books,
educational apps, and digital platforms offer engaging and immersive reading experiences
that captivate young learners' attention while promoting active participation and critical
thinking [5]. Integrating multimedia elements such as audio narration, animations, and
interactive quizzes not only enhances comprehension but also accommodates different
learning modalities and preferences. Moreover, fostering a culture of reading both inside
and outside the classroom is imperative for nurturing lifelong readers. Creating inviting
classroom environments stocked with a diverse array of books and reading materials
encourages exploration and fosters a love for reading [1]. Additionally, partnering with
families and communities to promote literacy initiatives and provide access to books and
resources further reinforces the importance of reading as a shared social practice [6].

Conclusion

In conclusion, the development of reading comprehension skills in young learners is a
multifaceted process fraught with challenges, yet brimming with opportunities for growth
and innovation. By addressing the diverse needs of students, leveraging technology as a
tool for engagement, and fostering a culture of reading both in and out of the classroom,
educators can pave the way for young learners to become proficient readers and critical
thinkers. With concerted efforts and collaborative endeavors, we can empower the next
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generation to unlock the transformative power of literacy and embark on a lifelong journey
of learning and discovery.
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BOIIJIAHFNY CHH® YKYBUNJIAPUHUHI JJEKCUK KYHUKMACHUHHA
INAKJIJIAHTUPUIII A TUHITJIAB TYIHYHUIIT'A OUA MAIIKJIAPHUHI
YPHHA
AbayanaeBa MaguHa00oHy AKMAJIKOH KU3H
Hamanran naBiaT 4eT THILIApU HHCTHTYTH TassHY JIOKTOPAHTH

Annomayusa: Ma3kyp Makoiaga OonutanFud CUH(] YKyBUWIApWUTa WHTIIA3 TUIIUTA
ypraTumi MacajJaCMHUHT J0JI3apOJjury, THUHKJIAII MajaKaCUHU MIAKUITAHTUPUITHUHT
JIEKCUA KOMIIETEHUUSIHA DJrajulalliiard aXxamMuaTH Ba THUHIJIAILTA Ypratum ycyJulapu
XyCyCHu/Jia Cy3 IOpUTUIAIU.

Taanu mywynuanap: yKyB4H, 1apcC, TUHIJIAL, YCYJI, ICKCUK KOMIIETECHIHS, KYHUKMA,
MaJIAKA...

BbyryHru xyHaa OouluiaHfu4 CMH(] YKyBUMJIAPUHHUHI Y30€K TWIMHHM aJa0Ouil HyKTau

Ha3zapuJaH TYJIUK YPraHWIlW, UHTIIW3 TWIMHA MyKaMMasl OWJIUIIMHN TabMUHJIAII aCOCUM
tanabnapaan oupuaup. Uunonesusnuk € onumM YkutyBun Murimm3 Mumary Songbatumis
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HUHT Cy3Iapura Kypa, 6oia spra €niaa 0OCoH Ba SpKUH THIHH yanamrupaau’’. [y Ounan
Oupra, OyryHTH KyHJa JaBIATUMU3HHHT YMYMHA YpTa TabJIMM Myaccacajapy OJIINTra
XOPIKUNA THIJIApHU Ypratum Oopacuaard Kys€Tran TanaOu xap KyHTHIAHAA XOST
MyXuUMIUAp. UyHKH YKYBUMHUHT 3pTa €11/1a 0JIraH MONAEBOp OMIMMHU MyCTaxKaM Ba Ky4JId
oynaau.

Tun ypratuml ycCyJjUIapuHU TypJiM KUMUHYWIMKIApra Ay4d KeJIulIura Kapamau
y3namrTuprad YKUTYBYH, TYCUKIAPHU OCOHTMHA €HTu0 yuKaau. AWHM 11y cudaTtHy Y3uaa
MIAKJUIAHTUPUIIHUA XOXJIaETraH XO3UPrd 3aMOH WHIVIU3 TWIA YKUTYBUWJIAPU WHIIIN3
TUJIMHU YKUTUIT CUGATUHU OIMUPHUIN YYyH THUIAPHH VKUTHINAA WIFOP JKaxOH
TaxpuOacu, SHIM TEXHOJOTUs Ba MeToanapaan gorgananmokaa. Dr. Sokip HUHT Qukpura
Kypa, MKKAHYY TUJIHU YPraHWil KOOWIMSATH Typiu oMuiapra Ooruk'®. By omummmap
3aud smuTul, 3aud Kypuul, 3aud XOTHpa, HYTKHUHT Oy3WJIMIIM, PyXUU KacaJTUKIIap,
nycrnap OwWiaH TUI TOMHMINIMII KOOWJIMSTHHUHT TACTJIMIW, UIYHMHTIEK, V3Ura Xoc
WHJMBUAYAN €KU MHKTUMOUN MyaMMOJiap TabCUPUIA CyCalUI MyMKHH.

EBpommamuk omum Hussein Ahmed Liton (2016) ¥3 TagkukoTwma myHAai aeo
TapKUUIAAN: "YKATYBUMIAp Ba YKyBUMIAPHMHI HMHIJIM3 TIIMHA OWIMII NapakalapH
aBBaJUIapu X03UPrura HUcObaTaH CyCTpPOK OYIraHauru cabadyiu YKyBUMIap UHTIN3 THIMHU
ypranuuiga MOTHBALMs E€TUIIMACIUTK OujaH OOFJIMK MyamMmoJiapra Ayd KeJlHIapiu,
VKATYBUWJIAp, UIYHMHI Y4YyH XaM XajJurada YKyBUWJIapra WHIJW3 TWIMHHU YpraTuiiia
KUHUHYMIIAKIIApra Tyd KeJMmMokal®,

KOxopuna kenTtupwiaraH TaaKUKOTYW OJIMMIIAPHUHT (DUKPIAPUHA WIMHA HYKTaH
HazapJaH TaxJIWI KWiagurad OYyJicak, TUJ YpraHyBUWra YHUHI MYXUTH Ba KOOWJIMATH]IAH
KenuO yukuO €Hnammm 3apyp. UeT TWIMHM ypraHuil Hyaugard OMPUHYM TYCUK - Oy
ySATYaHJIMK. YeT TWIMHM SHOUTMHA Yprana OonuiaraH yKyBuwiap: “MeH Oy tunga Tyrpu
ranupa osimMaiiMaH, Oy TwiHM YpraHonmaiman” nAe6 kypkumaau. Iy cababmau
YKyBUWJIapJa MIIOHYCU3IMK Ba YSITUAHIUK Naigo Oynmamu. MacanaH, yi BazudanapuHu
MyHTa3aM Oakapu0 Kenummra kKapamail, cuH(aouuiapu OuiaH cyxOaTiamuiiaa Y3uHU
KyJIall XUC KWIMAaWAUTraH yAT4aH YKyBUWJIap XaM UyK smac. by sca yKyBuUniiap HyTKHHU
WHIJIN3 TUJK/A PABOH OYJIUIINTa TYCKUHINK KWIYBYHM aCOCHI OMWJUIapJaH Oupuaup.

VKyB-TapOusBuil KapaéH CHHQHUHI KyHIQINK WII TApTHOMTa TasHAAM Ba YHJA
nejaror TOMOHUJAH peKaJallTUPUIITaH KyHIAUK Xapakariap, 6onanap yiuHizapu, Oyl
BAKT Ba YKyB-TapOMsBUil DAaoJMAT TypnapH HaBGATMa-HABGAT aMalra OMIMPHUIAIN. Y KYB-
TapOUsIBUI >Kapa€H TabIuM Ba WXTUMOUM HXTUEKIAp (CaTOMATIMK, TabjiuM OEpHIIl,
TapOust Oepuill Ba XaB(PCHU3IMK)HM TabMHUHJIANI MaKcaauja YKYBUYMHUHT &M Ba
MHIMBHIyal PUBOXHIA acOCIAaHYBYH YKyB pexara MyBO(HK onuO Gopuiaamu. YKyB-

v Journal of Foreign Language Teaching and Learning
KH. lbrahim Building (E6), 1st Floor, Universitas Muhammadiyah Yogyakarta, 2017.

18 Universal Journal of Educational Research 8(2): 723-729, 2020
9 Lingua Culture, 10(1), May 2016, 1-6
136



TapOUsIBUH Kapa€H YKyBUM Xa€TH Ba YHUHT aTpoduIard MyXUTIaH KeIn0 YUKyBUYU ATOHA
Oup OyTyH MaB3yra OMpJalITHPUIIAIHN.

Kuunk MakTab €mmgard YKyBYM XOPWIKMNM TWJIHM DSIIWTHUINTA OJaT/IaHMaraHu,
aTpopuaa Uy THI MYXUTH WUYKIUTH Oouc HHTEpGEpeHLMSHU EHrHO YTUIl Xamjaa
CY3JapHUHT TY¥pu TanadPy3uHU TabMUHJIAII YUYyH YKyBUMIa KYIPOK LIy THJIJIA THHIJIALI
Ba TAKJIUJ KWJIUII MallKJIapyuiad oiiiananuii kepak 0yinaau.

TuHrnam opkaau Ccy3/lapHU YpraHuil Ba yIApHUHT TYFpu Tanady3uHu
y3namrupuin Oopacuja cy3 ropuragurad Oyicak, Oy KosiraH Oapua ycyijapaaH Xam
aHYarviHa caMapajid Ba OCOHPOK OKAHJWTMHU aWtuim MyMKuH. ®Dakatr Oy yCyJaHU
MyBadPakugATIn OYIUIIMHN YKUTYBUM OOJNaIapHUHT €11 Ba IIAXCUH XyCYCUATIApUra Moc
KeNaJuraH ayJuo MaTepuajUlapHU TaHJail OJUIN OpKajdu TabMUHJIAIIM KEepak Oymaim.
TuHrna® TymyHUIn y4yH OolUIaHfuy cuH(IapAa Typiu Oosajiap KYIIUKJIapH, ayJIuo-
ApTaKiap, ayJIuMo-XUKOosulap Ba Iy KaOuiapaaH Mamk cudaruaa QoujganaHuin aiHUA
Myzaaaoaup. byHra KyiinaaruiapHu MUCOJT KWJIHII MYMKHWH:

1. KidsTV123 ToMoHUaH TaKJAUM ITHUIQJAUTaH KyEl TU3UMH KYIITUFH.

Ymly KYIMK IOMIIOK OBO3 Ba THHWIAHTUPYBYM Tabcupra sra. Kymmuk cyznapunu
3ci1ald KOJIMII OCOH Ba Kyiuiaml KM3UKapiau. bupuHum karopna KyE€m HUMa €KaHJIWTU Ba Y
Ousra KaHjai €paam Oepuim xakuaa MabiyMoT Oepaau. Kelinn O6apua caliépanap ketma-
KeT TapTuOaa HOMHU OwiaH KenTupwinO, xap Oup caii€pa Xakuma KU3UKApiH (akTiap
aiitu6 yrunann.?’ Hatwkana Oy ayauo MaTepuan opKaau YKyBumiap Hadakat caiiépanap
HOMUHU Ba Tanaddy3MHU WHTIIN3 TUIUAA YpraHumaan Oaikyd KOMHOT Ba YHJA KaHAal Ba
HeuTa caiiépanap Oopiuru xakuja Xam TacaBBypra 3ra Oymamwnap. by sca ymapna
aACTPOHOMUK OMJIMMJIAPHMHI IIAKJIaHUIIMra €paam Oepaau Ba 11y OWiIaH OWpra WHIJIM3
TUJIM OWJIaH y3apo MHTErpanusaa OYIUIIMHA XaM TabMUHJIANIH.

MabnyMKy, MHIIM3 TWIA alpuM Koujanapu OwiiaH y30eK TWIMJIAH KeCKHH (apk
Kwiaau. MHrIM3 Tunuaa akcapusT cysiiapia ydpaauras, JISKUH YKuiamanauran Silent
(tinch) “e” GyHra EpkuH MHCOJI 6yIa onamu. Y30ek THimaa GyHIai XapOHUHT MaBKy
AMACIIUTH 3ca YKyBUMJapra Oup MyH4a KHHMHUWIUK TYFAUPUIIA MyYMKUH. Y110y xaphHu
Kaiicu cy3nmapiaa YkuO, Kacwiapuaa YKAMACIMKHU aXpara OJIMII YYyH 3ca KyNruHa
Cy37apHU KYpUO YUKUIIra TYFpU Kenaau. byHu KYIIMK TUHIIAII JaBOMHUJIa OakapHIll Hca
YKyBUMIap/a y3rauya KU3UKHMII Ba UINTHEK yiroThuiny myoxacus. Kyiunaru kymmk Silent
“e” HM V3IAIITUPUIIHU OCOHPOK Ba KHU3UKAPJIUPOK KWIIa OJlald Jecak MyOojara
oy Maiiiu:

2. DIJEKTp KOMITAaHUSICH TOMOHHUJIAH TakauM sTuiaaauran Silent (tinch) "e" kymury.

by VxyBumnap yuyH VkwiMaiiaurad "e" xakuia KyBHOK KYIIHK OPKaad OWIHITHUHT
KM3UKApau ycynau. Kymmkuw nycroHa YKuUTyBuM OYnuO, yHUHT arpoduaa Kyriad
VKyBumiap Oy "e" xakuja kymiad MucoiiapHu KypuO uukamunap. Busyan kypunuiira
ora OYiraH KyNrMHa MHECOLIAp MaBKyl. YKyBumiap, myOxacus. ymoOy TapOusBmii
OXaHTJa KYIIUK KyMIJIall Ba pakcra TYIIHIIIAH 3aBKJIaHuIa . !

20 https://youtu.be/BZ-gLUIj A0
21 https://youtu.be/NVeg9a4dFIU
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3. IOkopuna aiWtu® YTUATAHWACK, ayIUO-dpTaKiIap XaM YKYBUMJIAPHUHT THUHIIA0
TYIIYHUII OPKAJIM SIHTH CY3JapHU MabHOCHU Ba Tanaddysu Ounan Oupranukia €1 OJHILN
yuyH kyna porganu. Yily yCynHH KYJJiam y4yH 3ca OOlIaHFUY CUH(] YKUTYBUMIIApUTaA
https://www.storynory.com/ BeG-caWTWHW TaBCUs KiIaMu3. YOy cadT ¥y3uma skyjaa
kY1120 ayIuo-3pTak-XUKOSUIApPHU JKaMJIaraHu, Xap OUp dpTak-XUKOS YKYBUMIIAPHUHT E11IU
Ba JlapakacUra MOCJAHIaHU Ba SHI MyXHMH TabJIMMUN Ba TapOUsSBHM >KHXaTiapra
UYFpUIIraH 3pTa-XUKOsJApHU KaMpad oJraH OuiaH HUXOATAA aXaMUSTIUIUD.

[ynnait kKuamb, JEKCUK KOMIETEHIUSHN MAKIIAaHTUPHUIL, OWJIMM, CaBOJXOHIIUK Ba
cy3 OoiuiuruHM OOMUTHUII acocaH YKUTYBUMHHMHI VKYBUMCHHHUHI IHAaXCHl Ba €I
XYCYCHUSITIIADUHM, Y3JAINTUPUII JapakaCd Ba UMKOHUSTIAPUHU, CAIOXUSATUHH TYFpU
O0axoyiaran XojJa TYFPU MOC KeJlaJuraH MAaTH-MAIIKJIapHU TaHJIal OJIMIIWTA, SHIU
CY3JIapHM OCOH Ba KHM3UKApJW YypraHa OJUII y4YyH EHTWJUIMK SpaTaJiiraH METOJl Ba
TEeXHUKanapaaH Goigarana oJumra OOFIuK.
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THEORETICAL ASPECTS OF LEARNING COLOR RELATED PHRASES
IN ENGLISH

Umarqulova Maxliyo Baxtiyor gizi
Teacher of Foreign Languages faculty,
Jizzakh State Pedagogical University

Annotation: This article relates to learn color-related phrases in English is crucial for
non-native speakers as it helps them to express emotions, describe objects, and create
visual imagery. The importance of color-related phrases lies in their ability to enable
learners to communicate more effectively. Theoretical aspects of learning color-related
phrases include the behaviorist theory, cognitive theory, and sociocultural theory. These
theories suggest that learners can acquire color-related phrases through repetition and
reinforcement, mental processes such as attention, perception, and memory, and social
interaction. Strategies for learning color-related phrases include using visual aids,
practicing in context, and participating in cultural activities. By using these strategies,
learners can become more proficient in using color-related phrases in English.
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AHHOTanmuUsi: DTa CTaThs MOCBSIIEHA TOMY, YTOOBI BBIYUYUTH (Ppasbl, CBSI3aHHBIE C
I[BETOM, Ha AHTJIMACKOM SI3bIKE MMEET peIlaroliee 3HaYeHUe I He-HOCHUTEJCH S3bIKa,
MIOCKOJIBKY TIOMOTAaeT WM BbIpa)kaThb SMOIIMH, OIMCHIBaTh OOBEKTHI M CO3/aBaTh
BU3yallbHBIE 00pa3bl. BaXHOCTH (pa3, CBSA3aHHBIX C I[BETOM, 3aKIIOYACTCS B UX
CITIOCOOHOCTH TIO3BOJIITH ydyariuMmcs oOmatbess Oonee sddextuBHo. Teoperuueckue
aCTMeKThl M3ydeHus (ppas, CBSI3aHHBIX C I[BETOM, BKIIOUAIOT OMXEBHOPHUCTCKYIO TEOPHIO,
KOTHUTHUBHYIO TCOPHIO M CONUOKYIBTYPHYIO TCOPHIO. DTH TCOPUHU MPEANOIAraroT, 4TO
ydaniecsi MOTyT yCBaWBaTh ()pa3bl, CBA3aHHBIC C I[BETOM, MOCPEACTBOM TNOBTOPCHHS U
MOJIKPETUICHUSI, YMCTBEHHBIX MPOIECCOB, TAKUX KaK BHUMAaHUE, BOCIIPUATHE U TAMSTh, a
TaK)Ke COIMaIbHOro B3aumojieicTBus. CTparerun uzyudeHus (pas, CBSI3aHHBIX C IIBETOM,
BKJIFOYAIOT MCMOJIb30BAHUE HAIJISIIHBIX MMOCOOMIA, MPAKTUKY B KOHTEKCTE W y4yacTue B
KYJIbTYPHBIX MepOnpusITHsIX. VCIOMB3ysl 3TH CTpaTeTud, ydamuecs MOTYT CTaTh OoJiee
OTIBITHBIMU B UCIOJIb30BaHUU (hpa3, CBA3AHHBIX C I[BETOM, B aHTJIMHCKOM SI3BIKE.

Key words: behaviorist theory, cognitive, mental processes, sociocultural theory,
perception and memory.

Learning, color-related phrases in English is an important aspect of language
learning, especially for non-native speakers. Color-related phrases are used in everyday
communication and play a significant role in expressing emotions, describing objects, and
creating visual imagery. In this article, we will explore the theoretical aspects of learning
color-related phrases in English.

The Importance of Color-Related Phrases

Color-related phrases are an essential part of language learning because they help
learners to express themselves more effectively. Colors are used to describe emotions,
moods, and feelings. For example, when we are happy, we may say that we are feeling
“yellow” or “bright”. Similarly, when we are sad, we may say that we are feeling “blue” or
“down”. These color-related phrases help us to communicate our emotions more
accurately and vividly. Colors are also used to describe objects. For example, we may
describe a car as “red”, a dress as “green”, or a book as “blue”. These color-related phrases
help us to create visual images in our minds, which makes our communication more
effective.

Theories of Learning Color-Related Phrases

There are several theories of learning color-related phrases in English. One theory is
the behaviorist theory, which suggests that learners acquire color-related phrases through
repetition and reinforcement. According to this theory, learners need to practice using
color-related phrases repeatedly until they become automatic.

Another theory is the cognitive theory, which suggests that learners acquire color-
related phrases through mental processes such as attention, perception, and memory.
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According to this theory, learners need to pay attention to the colors around them, perceive
them accurately, and store them in their memory for later use.

A third theory is the sociocultural theory, which suggests that learners acquire color-
related phrases through social interaction. According to this theory, learners need to
interact with native speakers of English and participate in cultural activities that involve
the use of color-related phrases.

Strategies for Learning Color-Related Phrases

There are several strategies that learners can use to learn color-related phrases in
English. One strategy is to use visual aids such as pictures, videos, and flashcards. Visual
aids help learners to associate colors with objects, emotions, and moods.

Another strategy is to practice using color-related phrases in context. Learners can
practice using color-related phrases in conversations, role plays, and writing exercises.
This helps learners to use color-related phrases more fluently and accurately.

A third strategy is to participate in cultural activities that involve the use of color-
related phrases. Learners can attend cultural events such as festivals, exhibitions, and
fashion shows. This helps learners to understand the cultural significance of color-related
phrases and use them appropriately.

Conclusion

In conclusion, learning color-related phrases in English is an important aspect of
language learning. Color-related phrases help learners to express themselves more
effectively, describe objects more vividly, and create visual images in their minds.
Theoretical aspects of learning color-related phrases include behaviorist theory, cognitive
theory, and sociocultural theory. Strategies for learning color-related phrases include using
visual aids, practicing in context, and participating in cultural activities. By using these
strategies, learners can become more proficient in using color-related phrases in English.
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O‘QITISHDA TA’LIMIY METODLARNI MUVOFIQLASHTIRISHNING
PEDAGOGIK ASOSLARI

Isroilova Farida Jo‘raqulovna
Jizzax davlat pedagogika universiteti Boshlang‘ich ta’lim fakul’teti katta o‘qituvchisi

Annotatsiya. Magolada o‘qitishda ta’limiy metodlarni muvofiglashtirishning
pedagogik asoslari hagida ma'lumotlar keltirilgan. Shuningdek, o‘quvchi yoshlarning
ta’limiy va tarbiyaviy o‘qish va ishlarining natijasini samaraliroq bo‘lishini oshirish
masalalari bayon gilingan.

Kalit so‘zlar. Didaktika, ta’lim, tarbiya,o‘qitish,ta’limiy metod, sog‘lom avlod,
o‘qitish metodlar, o*qitish, o‘qish usullari.

Ta’lim va tarbiya jarayoni avvalgidek fagatgina xotirasini kuchaytirishni talab
etmasdan, balki yaratuvchanlik faoliyatida hayotiy imkoniyatlarni rivojlantirish va uning
o‘zgarishlariga moslashuvchan yangi, sog‘lom avlodning ijodiy shaxsini rivojlantirishni
nazarda tutadi.

Bugungi kun o‘qituvchidan yangi ta’limiy metodlardan o‘quv jarayonida
foydalanishni talab etmoqda. Chunki zamon shiddat bilan rivojlanmogda. Mamlakatimiz
ta’limda, sport sohalarida balki,barcha jabhalarda jahonga yuz tutmoqda. Biz birinchi
galda ta’lim va tarbiyani yo‘lga qo‘ya olsak qolgan barcha sohalar o‘z rivojini topmay
golmaydi.

Turli yillarda faoliyat ko‘rsatgan turli tadqiqotchilar tomonidan ta’lim metodlari
turlicha tasnif etilgan. Ya’ni, pedagogikada o‘qitish metodlarini tasnif etishga oid turli-
tuman qarashlar mavjud bo‘lib, ba’zi olimlar o‘qitish metodlarini tasnif etishda bilim
manbalarini hisobga olgan bo‘lsa, ayrimlari esa o‘qituvchi faoliyatini, uchinchi guruh
olimlar esa o‘quvchilar faoliyatini e’tiborga olgan. O‘qitish wusullariga bunday
garashlarning ko‘p va rang-barang bo‘lishi tabiiy, chunki o‘qitish metodlari mazmunan
boy hodisa sanaladi. Shu bois ta’lim metodlarini tasnif etish bo‘yicha yagona yondashish
mavjud emas.

Didaktikada ta’lim metodlarini bilimlar manbai, didaktik maqsadlar, bilish

faoliyatining saviyasi bo‘yicha farqlash mavjud. Ta’lim metodlarini bilish manbalari
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bo‘yicha tasniflash sodda jarayon bo‘lib, ular maktab amaliyotida keng tarqalgan.
Masalan, taniqli pedagog olimlardan S.I. Perovskiy, Ye.Ya.Golant va boshgalar o‘qitish
usullarini tasnif etishda ta’lim manbalarini hisobga olishgan. O‘qituvchi nutqi, ko‘rgazma
qurol, darslik hamda qo‘shimcha adabiyotlarni ta’lim manbai sifatida ekanligini
O.Roziqov va boshgalar tomonidan tuzilgan “Umumiy didaktika” o‘quv adabiyotida
alohida ta’kidlangan. Didaktikada ta’lim jarayonining turli bosqichlarida bajariladigan
ishlar mazmunidan kelib chiqib, o‘qitish usullarini tasnif etish g‘oyasi ham mavjud.
Masalan, Yu.K.Babanskiy tahriri ostida chigarishgan o‘quv qo‘llanmasida berilishicha
M.A .Danilov, B.P.Yesipovlar o‘qitish usullarini quyidagicha tasnif etgan:

-bilimlarni o‘rganishga oid usullar;

-bilim va malakalarni tadbiq etish usullari;
-ijjodiy ishlash usullari;

-bilim va malakalarni mustahkamlash;
-tekshirish usullari.

M.N.Skatkin, I.Ya.Lerner o‘qitish usullarini tasnif etishda o‘quvchilar faoliyati
xususiyatlarini hisobga olgan holda ularni quyidagicha guruhlarga ajratgan: izohli
ko‘rgazmali usullar; qayta eslashga oid standart usullar; muammoli bayon usuli; evristik
usul; ilmiy izlanish usullari.

M.I.Maxmutov o‘qitish usullarini tasnif etishda ta’lim usullari bilan o‘qish usullarini
o‘zaro fikricha: o‘qitish va o‘qish usullari bilan o‘zaro aralashgan holda xabar-
umumlashtirish tipidagi usullar, izohli va eslashga oid usullar, ko‘rsatmali-amaliy usullar,
izohli rag‘batlantiruvchi usullar, izlanishli usullar, qisman izlanishga oid usullar kabi
o‘qitish usullarini paydo giladi?.

Pedagogikada o‘qitish metodlarini tasniflashga yagona yondoshish hozirda mavjud
emas. Didaktikada ta’lim metodlarini quyidagicha farqlashlar keng tarqalgan: bilimlar
manbai yuzasidan farglashlar Lordkipanidze S.O., YE.YA.Golant, didaktik maqgsadlar
bo‘yicha farqlashlar B.P.Yesipov, bilish faoliyatining saviyasi bo‘yicha farqlashlar I.YA.
Lerner, M.N.Skatkin, M.l.MaxmutovZ,

Metodlarning binar sxemalari va ularni uch o‘lchovli farqlash ham mavjud. Ana shu
tasniflashlarning har qaysisida afzalliklar hamda kamchiliklar mavjuddir. Ular
adabiyotlarda ham o‘rganilib chiqilgan. Ta’lim metodlarini bilish manbalari bo‘yicha
tasniflash ancha sodda sanalib, uni dars jarayonlarida ko‘p targ‘ib qilinadi. Bu belgi
yuzasidan metodlar quyidagi uch guruhga ajratiladi:

22 http://elibrary.ru/item.asp?id=15200920
2 https://jspi.uz/wp-content/uploads/2020/01Boshlangich-talimda-pedagogika-innovatsiya-integratsiya.pdf
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1. Og‘zaki metodlar (ma’lumotni o‘quvchiga so‘z bilan yetkazish, suhbat orqali,
kitoblar va darsliklar orqali, adabiyotlarni o‘rganish orqali).

2. Ko‘rsatmalik metodlari (dars jarayonida tagdimotlar, kuzatishlar, rasmlar).
3. Amaliy ishlar metodlari (mashq, laboratoriya tajribalari, amaliy va tajriba ishlari).

Bularning hammasi ganchadir darajada shartli sanaladi, sababi bu metodlarning
barchasi bir-biri bilan chambarchas bog‘liq bo‘lganidan, ularni har vaqt ham cheklash
nojoizdir. Har bir ta’lim metodining o‘z vazifalari mavjud.

Har qaysi ta’lim beruvchining dars mashg’ulotlarini berishida ko‘plab samarali
metodlar va usullar qo‘llanilib, ularni qo‘llashdan eng asosiy maqsadimiz o‘quvchi
yoshlarning ta’limiy va tarbiyaviy o‘qish va ishlarining natijasini samaraliroq bo‘lishini
oshirishdan iboratdir. Bu metod va usulni qo‘llash o‘quvchilarning tinglashini va
harakatini oshiradi va o‘qish jarayonini yengillashtiradi.

O‘qish, o‘rganish diqqat, e’tiborni va sabrni talab giladigan jarayondir va unda kuchli
xotira, mustahkam iroda bo‘lishi lozim. O‘qituvchining asosiy vazifalaridan biri samarali
metodlardan qo‘llab, o‘quvchilarda yuqoridagi sifatlarni ulg‘aytirishdir. Bugungi zamon
ta’limi nafaqat erishilgan bilimlardan foydalanishni emas, balki yechilishi kerak bo‘lgan
muammolarni tanishtirishi, bularni yechishni o‘rgatishi ham kerak.

Ko‘pchilik didaktika metodlarni o‘qituvchi va talabalarning o‘quv jarayonining
vazifalari kompleksini hal qilishga qaratilgan o‘zaro aloqadorlikdagi faoliyati usullari
sifatida ko‘rib chigadi. Metod ko‘p o‘lchovli va ko‘p tarmoqli hodisa bo‘lib hisoblanadi.
An’anaga aylanib qolgan ta’limiy savolga - qanday o‘qitish darkor — bu savolga javob
izlash biz va sizni ta’lim usullari va metodlariga e’tibor qaratishimizga zamin hozirlaydi.

Usullarsiz ko‘zlangan mazmunni amalga oshirib, qo‘yilgan maqsadga erishib,
ta’limni bilish faoliyati bilan to‘ldirib bo‘lmaydi. Metod o‘quv jarayonining o‘zagi,
rejalashtirilgan maqsad va yakuniy natija orasidagi bog‘liglikdir. Oc‘qitish metodi
o‘qituvchi va o‘quvchilarning ta’lim maqgsadiga erishishga qaratilgan ketma-ketlikdagi
faoliyati tizimidir. O‘qitish metodi - bu murakkab, ko‘p qirrali, ko‘p sifatli ta’lim
hisoblanadi.

Dars jarayonlarida qo‘llanilayotgan ta’lim metodlari xilma- xil hamda ko‘p sonlidir,
ularning har biri o‘ziga xos xususiyatlari, ta’limiy hamda tarbiyaviy imkoniyatlari
mavjuddir. Bundan ko‘rinib turibdiki, bu metodlarning har biri muayyan ta’lim-tarbiyaviy
magsadlar uchun mos hisoblanadi. Shu boisdan ta’lim metodlari va usullarining har-birini
0°‘z o‘rnida qo‘llash ko‘zda tutilgan samaraga erishish katta ahamiyatlidir. Lekin bu masala
olimlarimiz tomonidan hozirgacha to‘liq o‘rganilmagan. “Muammo” metodi yoki
texnologiyasining ko‘plab foydali tomonlari mavjuddir. O‘quvchilarga darsning mavzusi
nomidan kelib chiggan holda yuzaga keladigan turli xil muammoli vaziyatlar, muammoli
masalalar bo‘yicha yoki vaziyatlarning yechimini to‘g‘ri tanlashga o‘rgatish, bu metod
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orgali muammoli vaziyatlarning mazmun va mohiyatini ochib berish yuzasidan
malakalarni shakllantirish, muammoni yechishning ko‘plab metodlari bilan yaqindan
tanishish va muammoni hal gilishning eng samarali usullaridan foydalalanishni o‘rgatish,
muammolarning gayerdan kelib chigganligi sabablarini hamda yechimini topishning eng
magbul yo‘llarini topishga undaydi.

Pedagogika fanida o‘qituvchilarning amaliy tajribasini o‘rganish va umumlashtirish
asosida ta’lim metodlarini tanlashga o‘quv-tarbiya jarayoni kechayotgan shart-sharoitlar
va aniq holatlarga bog‘liq muayyan yondashuvlar vujudga keladi. Ta’lim metodlarini
tanlashda quyidagi holatlar inobatga olinishi lozim:

- zamonaviy didaktikaning yetakchi g‘oyalari, ta’lim, tarbiya va rivojlantirishning
umumiy maqgsadlari;

- o‘rganilayotgan fan mazmuni va metodlari, mavzularining o‘ziga xosligi;

- xususiy fanlar metodikasining o‘ziga xosligi va umumdidaktik metodlarni
saralashga qo‘yiluvchi talablarning o‘zaro aloqadorligi; - muayyan dars materialining
magsadi, vazifalari va mazmuni;

- u yoki bu mavzuni o‘rganishga ajratilgan vaqt;
- o‘quvchilarning yosh xususiyati, bilish imkoniyatlari, darajasi;

- o‘quvchilarning darsga tayyorgarlik darajasi; - o‘quv  muassasalari,
auditoriyalarning moddiy ta’minlanganlik darajasi, jihozlar, ko‘rsatmali qurollar, texnik
vositalarning mavjudligi;

- o‘qituvchining imkoniyatlari, nazariy va amaliy jihatdan kasbiy tayyorgarlik darjasi,
pedagogik mahorati, shaxsiy sifatlari;

- o‘quv muassasalarida fanlararo hamkorlikning o‘rnatilganligi. O‘qituvchi bu
holatlarni inobatga olib, u yoki bu ketma-ketlikda og‘zaki, ko‘rgazmali yoki amaliy
metodlarni, reproduktiv yoki mustaqil ishlarni boshgarish metodlarini nazorat va o‘z-
0°‘zini nazorat metodlarini tanlash borasida aniq yechimlar gabul giladi.

Ta’lim metodlari pedagogning imkoniyatlarini kengaytiradi, vaqtini tejaydi.
Mashg'ulot jarayonlarida o‘qgituvchiga darsni qulay boshqarish imkonini beradi, unga
faollik kasb etish bilan bir gatorda ta’limning mazmun-mohiyatini belgilab beradi.
Jumladan:

- Ta'lim motivlari kuchi o‘quvchining bilim olish yo’lidagi giyinchiliklarni yengib
o'tishga bo‘lagan intilishilari uning davomiyligi bilan belgilanadi.

- O‘qitish jarayoni pedagog, talim oluvchi va o'qitish vositalarining o‘zaro ta’siridan
iborat bo‘lib, hozirgi zamon axborot texnologiyalari imkoiyatlari 0°gitish vositalariga
o‘qituvchi va ta'lim oluvchi vazifalarining bir qismini yuklash imkonini beradi.
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- Ta’lim metodlari darslarning qulayligini ta'minlaydi. Unda o‘quvchining o‘quv
materiallarini o°zlashtirshi doimiy ketma-ket kuzatishga, nazorat olib borishga, kerak
holarda tuzatishlar kiritib borishga imkoniyat yaratiladi.
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Abstract: This article deals with the formation of the creative-competence approach
of non-philological education students in the credit module system.

Key words: competence, concept, credit module, assessment model.

On October 8, 2019, the head of our state signed the Decree "On approval of the
concept of development of the higher education system of the Republic of Uzbekistan
until 2030". In this important programmatic document, at least 10 higher education
institutions in the republic are ranked in the first 1,000 places by internationally
recognized organizations (Quacquarelli Symonds World University Rankings, Times
Higher Education or Academic Ranking of World Universities). inclusion in the list of
institutions and step-by-step transfer of the educational process in higher education
institutions to the credit-module system™ was determined.

Also, by 2030, 85 percent of all higher education institutions in the republic,
including 33 higher education institutions in the 2020/2021 academic year, will be
transferred to the credit-module system.
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The credit-module system is a process of educational organization and is an
assessment model based on a set of module technologies and a credit measure. Carrying it
out as a whole is a complex and systematic process. In the credit-module principle, two
main issues are important:

- ensuring independent work of students;
- assessment of student knowledge based on rating.

The following are recognized as the main tasks of the credit module system:

- organization of educational processes on the basis of modules;

- determining the value of one subject, course (credit);

- assessment of students' knowledge based on the rating score;

- to enable students to create their own study plans individually;

- increasing the share of independent education in the educational process;

-the convenience of educational programs and the ability to change based on the
demand for a specialist in the labor market.

The above is not only teaching based on innovative educational technologies, but also
independent learning from the student, a new attitude to education, acquiring necessary
and in-depth theoretical knowledge based on the demand of the labor market., consists of
teaching to form practical skills. In short, this system is aimed at the professional
development and maturity of the student. It is aimed at ensuring the education of the
scholar throughout his life and forming human capital that can meet the labor market and
modern requirements.

Let's briefly touch on the essence of the module and credit concepts here.

A module is a part of the curriculum in which several subjects and courses are
studied. It is a set of several subjects (courses) aimed at students' ability to acquire certain
knowledge and skills, to conduct analytical and logical observation. In this, the teacher
organizes the educational process, gives live, video and audio lectures, coordinates and
monitors the student's activities. The student learns the subject independently and
completes the assigned tasks.

In the "National Program of Personnel Training” and the Law "On Education”,
introducing new forms and forms of educational content, which serve to develop student
activity, improve students' personal thinking, and guide creativity it was said that it is an
important task to achieve the implementation of activities aimed at organizing effective
education.

The effective implementation of the "State Program for the Development of School
Education" is a clear proof of this. The main factor in improving the effectiveness of
education is the implementation of educational technologies, especially information and
communication technologies, the rational use of multimedia resources, the result of which
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iIs the growth of the student's ability to know. The advantage of information and
communication technologies is that they teach students to think independently, expand
their worldview, listen and observe, strive and search, develop thinking, and work
independently. Teacher and student work together. The teacher, as a manager, shows
different directions to the student. The student takes an active role in the course of the
lesson and thinks independently. Teaching to effectively use skills in the lesson increases
the effectiveness of the lesson.

It is necessary to attach special importance to the introduction of new pedagogical
technologies at all stages of education, especially the effective and rational use of
information and communication technologies and the achievement of high efficiency. To
prepare competitive, qualified personnel that meets the world's requirements, to train the
future generation with high spirituality, to respond correctly to the changes taking place in
social life, and to educate well-rounded individuals who deeply understand the essence of
our national values. The future teacher should show examples of creativity, curiosity, and
self-sacrifice. Also, the teacher should have skill and art, he should be able to attract
students to himself, make the lesson interesting and give knowledge and education to the
student.

One of our main tasks today is to teach students to effectively use the various types of
skills they have in their personal, professional, and social life situations, to teach
independently, to independently search for and analyze the necessary information related
to science, and to provide materials for increasing the necessary knowledge. It is to learn
to distinguish, to give special importance to the skills that work when unforeseen,
uncertain, that is, problematic situations, and to use the acquired knowledge in the process
of daily life. In the education of these characteristics in students, it is necessary to form
competencies in them, especially in the process of instilling the knowledge, skills and
qualifications related to foreign language.

Competence is the ability to use the theoretical knowledge, skills, and abilities
acquired by a student in a specific subject to solve practical and theoretical problems
encountered in everyday life.

No matter what profession a person has, if he approaches his work and training
diligently and with love, he will perfectly master its secrets, and at the same time, he will
realize himself and find perfection in this field. If a teacher loves and educates children, he
will grow up and gain wisdom. Because the future is in the hands of young people, they
are our tomorrow. It is important to develop competencies in them, to turn the student not
into a "parrot” who only listens or repeats what he heard during the lesson, but into a
person who observes deeply, expresses his independent opinion, works in cooperation
with others, respects the opinions of others, and has a broad worldview. The role of
pedagogical technologies is incomparable. Teaching using interactive methods enables
students to independently acquire all kinds of scientific and theoretical knowledge, to form
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their knowledge and skills, and on the basis of this, to form the content of students'
scientific worldviews and increase their activity, to teach them to think freely, to
determine their creative abilities. and implementation, formation of teacher-student
cooperation, and finally ensures the achievement of a guaranteed final result.

In interactive methods, the teacher creates an environment for the student to acquire
independent and perfect knowledge, directs him to master the basics of science, arouses
interest and affection. The new pedagogical technology changes the methods and forms of
classes, makes them diverse, and makes the student an active participant in the educational
process. Innovative, non-standard (interactive) forms of teaching are computer games,
using the Internet, paying more attention to a new topic in various ways with electronic
textbooks, teaching through conversation, games, competitions, dramatic, musical.,
question-and-answer, brainstorming, field trip, interview, business, debate, etc.
Educational methods and methods alternate during the course of the lesson. In a non-
traditional lesson, the personality of the student is in the first place. The teacher works
one-on-one with the student in an interactive way.

The introduction of the credit-module system is an important factor in the
cooperation between the teacher and the student. In modular education, the pedagogue
organizes, manages, advises and checks the student's learning process. The student moves
independently towards the directed object. The greatest emphasis is placed on independent
education of students.

The importance of independent education in the educational process will increase,
and this will lead to an increase in the independence, creative initiative and activity of
specialists in the future. In the credit-module system, university students always have the
opportunity to receive help and advice from teachers and fellow students. This strengthens
mutual cooperation and serves to form teamwork skills.

The transition to the credit-module teaching system increases the commitment and
demand for professors and teachers of the higher educational institution. As mentioned
above, with the modular teaching system, the teacher performs not only the functions of an
informant and supervisor, but also the functions of a consultant and coordinator. The
leadership role of the teacher is preserved in the pedagogical process.

The credit system of education increases the exchange of students. Because credits
received at one university are taken into account at another, and students can transfer from
one university to another without losing credits. It is this system that allows Uzbek
students to continue their studies in advanced foreign universities and to remove complex
bureaucratic obstacles. But it should also be noted that the direct application of any
international experience blindly, without taking into account our own values, without a
deep analysis of each of its elements, is scientific. if it is not implemented based on the
foundations, it should not be forgotten that certain negative situations will occur in the
future.
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That is, it does not mean that this system is fully compatible with our worldview,
conditions, and values aimed at raising a mature person. Therefore, it is necessary to
change the views of professors and students, who are active elements of the educational
process, to inculcate the requirements of this system in them, and to form a unique culture.

After all, we should feel that it is inevitable that we will lose our place and position in
the competition if we do not prepare personnel that meet the demands of the labor market.

But there is no better way and no choice before us. Why, higher education institutions
of all developed countries follow this path and achieve high results.

After our traditional higher education system is not recognized in the world, we are
obliged to implement advanced standards and systems in higher education institutions.
Therefore, it is the right decision to strive for innovation, to continue the actions started on
the fundamental reform of the higher education system. Unlike other subjects, foreign
language serves as the most powerful tool for enriching human psyche, emotions,
thinking, and spiritual world. The science of foreign language also teaches students to
think independently, develops their oral and written speech, and enriches their spiritual
world. In the organization of interactive lessons, the teacher's art of oratory and beautiful
speaking skills attract the attention of the student.

Summary. The main measure in determining the general goal of education can be:
We have declared the education of a perfect person as a key area of state policy. When we
say a perfect person, we mean, first of all, a person with a high level of consciousness,
who can think independently and is an example to others. we understand educated,
enlightened people.
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ABSTRACT

This study addresses the issue of contemporary methods used in teacher preparation,
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Modernization of the education sector, determined by the transition from the
paradigm of knowledge of disciplines to a paradigm based on competencies, is taking
place both in the school education system and in the system of training students studying
to become future teachers. There are many contradictions in the training of future
specialists, and one of the main ones is that professional training occurs in the process of
high-quality and significantly different activities, noticeably different from the
professional environment [1, p. 44]. The professional skills of a student studying to
become a future teacher must be explored in the right conditions, but at the moment there
is still a problem with completing assigned tasks that do not correspond to pedagogical
goals. Mastering a profession is a process of dynamic transition from academic,
educational and professional to proper professionalism through simulated professional
situations, which determines the cognitive and professional motivation of personal
development. In the preparation of future teachers, a contradiction arises between the
demand in educational organizations who are able to work in a person-oriented
developmental paradigm and the traditional model of their training in higher specialized
educational institutions.

An analysis of scientific and pedagogical literature revealed that there are a number
of theoretical problems in the preparation of future teachers:

* low level of understanding of theoretical material in the learning process (problems
of preparing a passive teaching method);

* the student’s desire not for knowledge, but for memorizing theoretical material;

* lack of understanding of the relationship between the theory being studied and the
tasks of teaching practice;

« ignorance Of the requirements for organizing the educational process in a modern
school.

According to the authors of the scientific literature “Fundamentals of professional
pedagogical activity” N.N. Nikitina, O.M. Zheleznyakova, M.A. Petukhov, the most
modern approaches to the training of specialists provide for the implementation and
concretization of the paradigm of student-centered education. These include the following
approaches: personal, individual, cultural, axiological, activity-based, contextual [2, p.
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207]. Personal approach is a consistent attitude of the teacher towards the student, towards
a confident, responsible subject of educational interaction [3, p. 66]. The personal
approach shifts the attention of professional education from mastering a specialty as
mastering professional knowledge. Modernization of the education sector, determined by
the transition from the paradigm of knowledge of disciplines to a paradigm based on
competencies, occurs both in the school education system and in the system of training
students studying at future teachers. There are many contradictions in the training of future
specialists, and one of the main ones is that professional training occurs in the process of
high-quality and significantly different activities, noticeably different from the
professional environment [1, p. 44]. The professional skills of a student studying to
become a future teacher must be explored in the right conditions, but at the moment there
is still a problem with completing assigned tasks that do not correspond to pedagogical
goals. Mastering a profession is a process of dynamic transition from academic,
educational and professional to proper professionalism through simulated professional
situations, which determines the cognitive and professional motivation of personal
development

These include the following approaches: personal, individual, cultural, axiological,
activity-based, contextual [2, p. 207].

Personal approach is a consistent attitude of the teacher towards the student, towards
a confident, responsible subject of educational interaction [3, p. 66]. The personal
approach shifts the attention of professional education from mastering a specialty to
acquiring professional knowledge, skills and abilities to prepare the personal potential of
the future teacher.

The culturological approach is a fundamental humanistic position that recognizes
man as a subject of culture, its main character, capable of incorporating all the “old”
meanings of culture and at the same time generating new ones. With this approach, the
sphere of human existence, the sphere of its activity is considered as culture [4, p. 210].
The key problem in the training of future teachers is to ensure the cultural nature of
education, which determines the next stage in the development of national education, at
which the cultural approach acquires strategic importance.

The axiological approach, considered from the standpoint of a philosophical and
pedagogical strategy for the development of social systems, reflects the social and
humanitarian role of education as the basis of culture, enriches and mediates spiritual and
moral experience, preserves and develops the humanitarian potential of society.

Personality as the highest social value for ensuring a humane future [5, p. 17-18]. We
believe that the axiological approach is organically inherent in modern pedagogy, in which
the student is considered the highest value of society. In this sense, axiology can be
considered as the methodological basis of modern education and pedagogy.

The activity based approach is not a set of educational technologies or
methodological techniques. This is a kind of philosophy of education, a methodological
basis on which various developmental systems of training or education with their specific
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technologies, methods and theoretical characteristics are built. The activity approach is an
educational activity in which the student acts as an active subject of cognition, work and
communication, in which educational skills are formed in educational activities.

Goals when planning the course of future activities, its implementation and
regulation, self-control, analysis and evaluation of the results of one’s activities. The
competency-based approach is based on skills, is a priority orientation towards the goals -
vectors of education: learning, self-determination (self-determination), self-realization,
socialization and individual development. Fundamentally new meta-educational
constructs: competence, competency and meta-qualities act as tools for achieving these
goals [6, p. 179]. We stand in solidarity with O.E. Lebedev, who argues that the
competency-based approach is a set of general principles for determining learning goals,
choosing the content of education, organizing the educational process and assessing
learning outcomes [7, p. 9]. It should be noted that the introduction of a competency-based
approach into the pedagogical process of a specialized university in the preparation of a
future teacher is a doubly important and relevant task: the student — the future teacher —
occupies a double position here, being, on the one hand, the subject of this approach, and
on the other, a potential object. who will use the ideas of the competency-based approach
in future professional activities [8, p.62]. In preparing a highly qualified specialist in the
field of education, it is necessary to pay special attention to innovative approaches, using
them to improve professional experience, starting from the stage of training students
studying to become future teachers. The correct use of the above approaches in the
preparation of future teachers will make it possible, in active learning activities, to help
students not only master theoretical material in the disciplines, but also develop personal
and professional qualities. Modern approaches involve active learning methods that
simulate real conditions of professional activity. Active learning methods include those in
which each student actively and independently retrieves and processes educational
information.
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Today, one of the main requirements of a high professional skill is the perfect
knowledge of foreign languages. It is noteworthy that special attention is paid to the study
of English, which occupies a leading position among international languages. Particular
attention is paid to the development of the teaching technology in English in the
educational institutions and the implementation of professional programs for this purpose.
This is a predefined conceptual framework for a modeled program. In addition to teaching
special English skills, terminology, vocational training materials, audiovisual resources,
and texts can be seen as an aspect of the implementation of the aforementioned tasks. It is
important to ensure the priority of the education system in the process of training
specialists, including the introduction of new technologies in teaching foreign languages.
It is well known, that the expression of thought, communication between nations, spiritual
and other dialogues are expressed through language. Such technologies reflected in the
education system, and it enhances the level of foreign language teaching. In each area, we
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also need to develop a networking approach to address the future needs of those who are
fluent in English (subject to Classificatory, Qualifications and State Education standards).

Depending on the directions of the field of higher education, the use of
supplementary texts in the English language teaching process will increase the ability of
learners to learn languages. Alternatively, alternative methods can be used, that is, to meet
the demand by adopting alternative methods of education in the education system of other
countries; it is desirable to use predictions from all the above-mentioned approaches in
different combinations.

The Requirements for Foreign Language Speech indicate that speaking is a
requirement of time to learn many types of vocabulary. Explaining the content of other
languages, especially in English language, reading and writing, speaking practice,
specialization, specialization in broadband and professional literature, explanation of
abstracts, theses, as well as written information exchange processes The importance of
information and communication technologies is evident and clear.

The use of additional text-based curriculum is one of the methodological approaches
to a well-deserved solution to the problem of English teaching. Approaches to this
approach are widely used in the national methodology.

All these approaches are evidently used in different combinations, not in a pure form.
It is important to note that this approach should not be overlooked in English language
teaching, because it is possible to solve a number of educational issues more successfully
than other technologies, thanks to such approach technology. It is easy to get information
and text content on a variety of programs, using computer hardware and magnetic discs to
develop speech in English language courses at non-philological universities.

In addition, parts of the text or content in the text are beneficial for speech. At the
same time, students have the opportunity to expand their vocabulary and participate in the
research activities so that they can apply their knowledge in practice.

It is possible to prepare additional text articles using press, periodicals, and media.
Students are encouraged to learn about interesting findings and scientific discoveries. If
there are any words or phrases that are difficult to understand in the text, it is important to
consider the simplified dogma to help students understand. As a result, students have the
opportunity to practice their knowledge, expand their knowledge, and engage in research.
The most exciting part of the course is the increased interest of students in the use of
modern information and communication technologies, the unique opportunities of the
Internet.

Teaching English is only possible with new ideas, technologies, and development.
Without a doubt, it will be a good result if you follow them during the sessions. The goal
of using supplementary textual learning is to introduce students to the most common ideas
in education. This technology reflects a person-oriented approach, and not only the

154



achievement of each student's knowledge, skills and skills, but also the individual
characteristics of the development, can be achieved.

The exercises to check whether the reader understands the additional text can be
expressed as follows: Answer the questions on the text hydro technical constructions.
Some questions can be simplified when questioning exercises are used to find out if the
text is read. Thus, the implementation of technology, ensuring that the teaching methods
meet the requirements of time is the primary task of pedagogical scientists. One of the
most pressing social problems is training and professional development of specialists.

One of the peculiarities of our time is the accelerated development of information and
communication technologies and the new approach to the educational process and its
organization. The XXI century is a high technology age, and modern young people are
stepping not only in the spirit of the spirit but also in the development of the electronic
world. Therefore, the younger generation demands a different approach to the teaching
process. Teacher's role in the course is also changing. The teacher is now acting mainly as
a guide. Teachers who want to take a break with the time require time to be ready for any
part of the lesson through ICT.

Indeed, the role of modern pedagogical technologies and information and
communication technologies is exacerbated by the purposeful organization of game
classes that interest students, in order to improve the quality and effectiveness of their
education. The capacity to use them is increasing day by day, and technical tools are
becoming an integral part of the learning process. To teach English to computers
effectively, the teacher must first be able to use computer technology at a professional
level need. The use of this level includes not only the full capabilities of the computer, but
also the creation of new curricula. In order to be a pedagogue of this level, every foreign
language teacher needs to work more on modern technology. There are some advantages
in teaching English to computer-based traditional teaching methods. First, computer-based
learners will be able to test their skills in four language areas (speech, listening, writing,
and reading). With the help of advanced software, it is possible. It is only necessary to
direct the reader to this method of learning.

Moreover, every rule of the word, every word, every word of consciousness that has
been taught to teach foreign languages through the computer has been well preserved in
the memory of the reader. It is because of the rich graphic capabilities of the computer,
video and video content is one of the most effective ways to teach foreign languages
through PC. It is best to use the Audacity, H5P, Adobe audition, and Power Point 2013,
iISpring, video converter to help you with your time. Because these programs use video
and audio, visual, animated themes to highlight the topic, the effectiveness will be further
enhanced. In Power Point, you can attract students to the topic by showing them in audio,
video, and images. Moreover, Moodle platform will also be useful for online assessment

and digital task development.
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Thus, the dissemination of technology, ensuring that the teaching methods meet the
requirements of time is the primary task of pedagogical scientists. Training and retraining
of experts are also actual. At the same time, the economic, political, cultural and
educational relations of the state with the countries of the world are gaining ever
increasing interest of our young people to the life, culture, traditions and languages of
foreign countries. The role of foreign languages, especially English, is remarkable in the
development of these relations.
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NOFILOLOGIK YO’NALISH TALABALARIGA INGLIZ TILIDA SOHAVIY
LEKSIKANI O’ RGATISH METODIKASI

Usmonjonov Asadbek I1Thom o‘g‘li

Fizika va kimyo fakulteti

Fizika va astronomiya yo‘nalishi 3-kurs talabasi
Ilmiy rahbar: Anarbekova Ayjan Azizbek qizi
Chirchiq davlat pedagogika universiteti
Fakultetlararo chet tillar kafedrasi o'qituvchisi

Annotatsiya: Ushbu maqolada nofilologik yo’nalishi talabalari uchun ingliz tilida
sohaviy leksikani o’rgatishning ahamiyati va uning metodik masalalari haqida fikr va
mulohazalar berilgan.

Kalit so’zlar: nofilologik yo’nalishlar, leksika, sohaviy leksika, leksik ko’nikma va
leksik malaka

Hozirgi globallashib borayotgan jahonda chet tillarini o’rgatish va o’rganish
ahamiyati yildan -yilga oshib bormoqda. Turli davlatlar o’rtasidagi siyosiy, iqtisodiy,
ekologik va madaniyatlararo alogalarning o’rnatilishi chet tillarini,shu jumladan, ingliz
tilini ham o’rganishga ehtiyoj borligini ko’rsatmoqda. Zamon talabi bilan chet tillarini ayni
paytda nafaqat xorijiy tilllar yo’nalishidagi talabalar, balki tilshunos bo’lmagan, ya’ni
nofilologik yo’nalishdagi talabalar va boshga kasb egalari ham o’rganishga juda katta
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ehtiyoj sezishmoqgda. Nofilologik yo’nalishdagi talabalar ingliz tilini o’rganish orqali
kelajakda o’z kasbiy faoliyatlarini samarali davom ettirish, 0’zi uchun ingliz tilida nashr
etilgan ilmiy magola va adbiyotlar kabi turli manbaalardan foydalanish imkoniyatlariga
ega bo’lishadi.

Nofilologik yo’nalishlarda ingliz tili umumta’limiy o’quv premeti sifatida o’qitilib
kelinmogda. Bu esa talabalar (kimyogarlar,biologlar, mediklar, matematiklar,
muhandislar, fiziklar va h.k.) uchun maxsus o’quv dasturi, 0’quv qo’llanmalari va o’qitish
metodikasidan foydalanishni taqozo etadi. Bunday yo’nalishlar uchun yaratilgan o’quv
dasturi va ilmiy adabiyotlarni tahlil gilish orqali, talabalarning kelajakda o’z sohasi
bo’yicha yetuk mutaxassis bo’lib yetishishlarida chet tillarini,shu jumladan, ingliz tilining
ham o’rni beqiyos ekanligini ta’kidlashimiz mumkin.

MAVZUGA OID ADABIYOTLAR TAHLILI

O’quv dasturlari va malaka talablari hujjatlarida nofilologik yo’nalishlardagi
talabalarning ingliz tilidagi nutq ko’nikmalari (o’qish, yozish, gapirish va tinglab
tushunish) bilan bir gatorda til materiali tarkibiga kiruvchi sohaviy leksikani ham
belgilangan darajada o’rganishlari kerakligi yoritib berilgan. Talabalar sohaviy leksikani
o’rganish orqali sohaviy matnlarni 0’qib tushunish, gapirib berish, kichik matnlar yaratish
va audiomatnlarni tinglab tushunish ko’nikmalariga ega bo’lishadi.

Chet tili o’qitish metodikasida M.Uest, R.Mishea, J.Guguneym, H.Palmer, X.Hyuz,
Ch.Friz, V.A.Buxbinder, S.V.Kalinina, L.Z.Yakushina, M.S.Latushkina, N.V.Nikolayev,
A.A.Zalevskaya, M.A.Pedanova, Yu.V.Gnatkeyevich, S.F.Shatilov, Y.l.Passov, J.Jalolov,
X.Soynazarov, l|.V.Raxmanovlar tomonidan leksikani o’rgatishga oid ilmiy-tadgiqot
ishlari olib borilgan. Mazkur tadqiqotchilar tomonidan turli o’quv yurtlarida ingliz tilida
leksikani o’rgatishga qo’yiladigan dasturiy talablar, uning lingvistik (tilshunoslik),
psixologik (ruhshunoslik) va metodik asoslari, leksikaning turlari va o’ziga XOS
xususiyatlariga doir masalalar ilmiy tadqiq etilgan [3].

TADQIQOT METODOLOGIYASI

N.D.Galskovoning yozishicha, chet til 0’qitish jarayoni murakkabligi, ko’pqirraliligi
va ko’p omilligi sababli boshqa o’quv predmetlaridan ajralib turadi. Bundan kelib
chiqadiki, nofilologik o’quv yurtlarida sohaga oid leksikani o’rgatish pedagogdan maxsus
yondashuv va metodlardan foydalanishni taqozo etadi. O.1.Jdankoning [4] ta’kidlashicha,
boshga yo’nalish talabalarining chet tilida leksikani yetarli darajada o’rganishi, 0’z
fikrlarini grammatik jihatdan to’g’ri ifodalay olishi chet ellik mutaxassislar bilan erkin
suhbatga kirisha olish imkonini beradi va bu,o’z navbatida, kasbiy faoliyatiga samarali
ta’sir ko’rsatmay qolmaydi.

J.Jalolovning ilmiy qarashlari bo’yicha, leksikani o’rgatish ikki bosqichda amalga
oshadi: Leksikani metodik tayyorlash va leksik ko’nikmani shakllantirish.
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Leksikani metodik tayyorlash ham 4 bosqgichda ketma-ket amalga oshiriladi: tanlash,
tagsimlash,tasniflash va tagdimot (statik).

Metodikada leksikani “tanlash™ atamasi fanda ishlab chiqilgan mezonlar asosida til
makrosistemasidan o’quvchi o’rganishi uchun mo’ljallanadigan mikrosistema yaratish

jarayonini ifodalaydi. Bunda “tanlash manbai”, “tanlash mezonlari”, “tanlash birligi” kabi
mezonlarga amal gilinadi.

Tanlash manbai deganda aktiv va passiv leksik minimumni til sistemasidan tanlab
olinadi. Aktiv leksika badiiy asarlardagi juftnutqdan yoki so’zlashuv-adabiy nutgning
yozilgan fonogrammasidan tanlanib, o’quvchi og’zaki nutqida foydalaniladi. Passiv
leksika esa adabiyotlardagi yozma nutqdan olingan parchalar asosida shakllantiriladi va
yozma nutqda foydalaniladi.

Tanlash mezonlari 0’z ichiga hisob-kitob mezonlari, metodik mezonlar va
tilshunoslik mezonlarini gamrab oladi. Hisob-kitob mezonlariga tanlanayotgan leksikaning
ko’p qo’llanilganlik va keng tarqalganlik mezonlari kiradi.Metodik mezonlar o’qitish
magsadi va nutq mavzularini mo’ljallab qo’llanilish mezonlarini qamrab oladi.
Tilshunoslik mezonlariga so’zlarning birikishi, so’z yasash imkoniyati, ko’p ma’nolilik,
uslubiy jihatdan chegaralanmaganlik, sinonimlarni chegaralash (yakkalash) va gap
tuzishdagi ishtiroki kabi mezonlarni kiritish mumkin.

Tanlash birligi mezoniga quyidagicha talab qo’yiladi: birinchidan tanlash birligi
mezonlar va tanlash tadbiriga mos tushishi kerak,ikkinchidan, ular xolisona amallar
asosida ajratib olinishi talab etiladi.Qisqa qilib aytganda, tanlash birligi sifatida so’zlar,
ularning leksik-semantik va leksik-frazeologik variantlari hamda nutq klishesi ( golip-
jumla) muayyan ma’noda olinadi.

Leksika tagsimoti 2 bosgichda amalga oshiriladi: a) aktiv va passiv leksik
minimumlarga ajratiladi, ta’limning boshlang’ich bosqichlarida og’zaki nutq o’qitish
maqsadi hisoblanadi va aktiv leksika tanlab olinadi, ta’limning yuqori bosqichlarida o’qish
uchun passiv leksika tanlab olinadi, passiv leksikaning yarmi og’zaki nutqda ham
foydalaniladi; b) reproduktiv va retseptiv tarzda o’rganiladigan leksika darslik yaratishda
sinflar minimumi shaklida ajratib chigiladi.

Leksikaning tasniflashga kelsak, amerikalik chet til o’qitish ruhshunosi X.Hyuzning
[2] ona tili bilan tagqoslash orgali chet til leksikasini oson va qiyin turlarga bo’lish haqgida
fikr bayon etganligini aytishimiz mumkin. Demak, metodikada tasniflash degani
o’zlashtirishda turli darajada qiyinchilik tug’diradigan leksik birliklarni tagsimlab chiqish
jarayonini anglatar ekan. Mashhur metodist H.Palmer [5] tilni egallashda shakl (form),
ma’no (meaning) va qo’llanilish (function) yuzasidan giyinchiliklarni tadgiq etgan va bu
barchaga manzur bo’ldi. Yana bir mashhur metodistlardan biri Ch.Friz [1] so’zlarning
gapdagi vazifasi va birikish jihatini hisobga olib, barcha so’zlarni 4 guruhga tasnif etgan:
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1) yordamchi so’zlar; 2) o’rinbosar so’zlar; 3) inkor bor-yo’qligini bildiradigan so’zlar; 4)
narsa va harakat sifatini ifodalovchi so’zlar.

TAHLIL VA NATIJALARI

Metodikada leksikani o’rgatishning ikkinchi bosqichi bu- leksik ko’nikmani
shakllantirish bo’lib, uning tarkibiga leksikaning taqdimoti (dinamik), leksikani mashq
qilish va leksikaning qo’llanilish mezonlari kiradi. Bu mezonlar amaliyot orqali
egallanadi. Avvalo, leksik ko’nikma nima? degan savolga javob topish o’rinlidir.” Leksik
ko’nikma” tushunchasi metodist olimlardan biri S.F.Shatilov[6] tomonidan ilmiy
izohlangan bo’lib, nutqda so’zni qo’llash 