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ABSTRACT
This article delves into the complex interplay between language, thought, and psyche, with a
specific focus on teaching English. It begins by examining foundational theories from L.Vygotsky
and N.Chomsky, highlighting the role of social context and innate cognitive structures in language
acquisition. The discussion then shifts to the function of language as a tool for shaping thought
processes, emphasizing the unique role of English in developing cognitive skills like critical thinking.
Psychological aspects pivotal to language learning, such as motivation, anxiety, and self-efficacy, are
explored, revealing their significant impact on language proficiency. Practical implications for
English teaching are presented, proposing strategies that integrate these theoretical insights into
curriculum design, classroom activities, and assessment methods. The article also includes case
studies from diverse educational settings, illustrating the application and challenges of these concepts
in real-world scenarios. Finally, it suggests future research directions, pointing towards areas like
neuroscientific approaches to language learning and the influence of digital technologies. This
comprehensive examination underscores the importance of understanding the dialectical relationship
between language, thought, and psyche in enhancing the efficacy of English language teaching.
Keywords: language acquisition, cognitive development, English language teaching,
Vygotsky, Chomsky, critical thinking, psychological factors, curriculum design, language learning
strategies, educational case studies.

Feruza Odilovna Djabbarova
Chirchiq davlat pedagogika universiteti Fakultetlararo
chet tillar kafedrasi katta o°qituvchisi

INGLIZ TILINI O‘QITISHDA TAFAKKUR, TIL VA HISSIYOT BIRLASHUVI

ANNOTATSIYA

Ushbu magola ingliz tilini o‘qitishga alohida e’tibor garatgan holda til, tafakkur va psixika
o‘rtasidagi murakkab o‘zaro ta’sirni o‘rganadi. Maqola L.Vigotskiy va N.Chomskiyning asosiy
nazariyalarini o‘rganishdan boshlangan bo‘lib, tilni o‘zlashtirishda ijtimoiy kontekst va tug‘ma
kognitiv strukturalarning rolini ko‘rsatgan. Keyingi o‘rinlarda tilning tafakkur jarayonlarini
shakllantirish vositasi sifatidagi vazifa muhokama qilinib, ingliz tilining tanqidiy fikrlash kabi
kognitiv qobiliyatlarni rivojlantirishdagi o‘ziga xos roli ta’kidlangan. Motivatsiya, xavotir va o‘z-
o‘zini baholash kabi til o‘rganishning asosiy psixologik jihatlari o‘rganilib, ularning til bilishga
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nisbatan sezilarli ta’siri ochib berilgan. Ingliz tilini o‘qitish bo‘yicha amaliy natijalar taqdim etilgan
bo‘lib, bu nazariy tushunchalarni integratsiya qilish orqali o‘quv dasturlarini loyihalash, dars
mashg‘ulotlari va baholash metodlari bilan birlashtiradigan strategiyalar taklif qilingan. Maqoladan,
shuningdek, turli ta’lim sharoitlarida ushbu tushunchalarning real vaziyatlarda qo‘llanilishi va
muammolarini ko‘rsatadigan amaliy tadqiqotlar ham o‘rin olgan. Maqola so‘nggida til o‘rganishga
neyroilmiy yondashuvlar va ragamli texnologiyalarning ta’siri kabi sohalarga ishora qilinib, kelgusi
tadqiqot yo‘nalishlari taklif qilingan. Mazkur keng qamrovli maqolada ingliz tilini o‘qitish
samaradorligini oshirishda til, tafakkur va hissiyot o‘rtasidagi dialektik munosabatni tushunish
muhimligi alohida ta’kidlangan.

Kalit so ‘zlar: tilni o'zlashtirish, kognitiv rivojlanish, ingliz tilini o'qitish, Vigotskiy,
Chomskiy, tanqidiy fikrlash, psixologik omillar, o‘quv dasturini loyihalash, til o‘rganish
strategiyalari, ta’limiy keyslar.

®epy3a OauinosHa /[xadb6apoBa

Crapuuii npenojaBaTesib Mex(paKyJIbTeTCKON
Kaeapsl MHOCTPAHHBIX S3BIKOB YHPUUKCKOTO
rOCYJJapCTBEHHOTO TEIarOTMYECKOT0 YHUBEPCUTETA

CJINSTHUE MBIIJIEHUS, SI3BIKA 1 SMOIUMHI B TIPEIIOJJABAHUH
AHTJIMMCKOT O SI3bIKA
AHHOTAIUA
JlaHHasi cTaThs 3aTPArWBacT CIIOKHOE B3aMMOJECHCTBHUE MEXKIY SI3bIKOM, MBIIIJIEHUEM M
MICUXUKOM, C OCOOBIM AaKI[EHTOM Ha MpENoJaBaHWU AHTJIUNCKOro s3pika. Haumnas c usyuyeHus
ocHOBHBIX Teopuil JI. Beirorckoro u H. XoMckoro, moaguepkuBaeTcs poJib COIMAIbHOIO KOHTEKCTA
Y BPOXKJCHHBIX KOTHUTUBHBIX CTPYKTYP B IIPOLIECCE OCBOCHUS sA3bIKA. 3aTeM 00CyX1aeTcsl PyHKLIUS
A3bIKa KaK MHCTPyMEHTa (POPMUPOBAHMSI MBICIIUTENIbHBIX MIPOLECCOB, C aKIEHTOM Ha YHUKAJIbHYIO
POJIb aHTJIMHCKOTO A3bIKa B Pa3BUTUU KOTHUTHBHBIX HaBBIKOB, TAKUX KaK KPUTHYECKOE MBILILUICHHUE.
HceneayroTcst ICUXOJIOTMYECKUE aCIIEKThl, MIMEIOIIUE PEIIAIOIIee 3HAUYCHNUE NI M3YUYEHUs SI3bIKa,
Takle KaKk MOTUBALMS, TPEBOXKHOCTh U caM0O3(p(EKTUBHOCTh, PACKPbIBAsl UX 3HAUUMOE BIUSHUE HA
SI3bIKOBYIO KOMIIETEHIINIO. [IpecTaBiieHbl MpakTHYECKUe BBIBOABI JUIS IIPENOJABaHU aHTJIUICKOTO
A3blKa, Ipeliaras CTpaTeruu, WHTEIPUPYIOLUIUE 3TU TEOPETHUUECKHUE 3HAHUS B JU3alWH y4eOHBIX
IIPOrpaMM, KJIacCHbIE 3aHITHUSI U METO/bl OlleHKU. CTaThs TakKe BKIIIOYAET Kelc-HCCle0BaHus U3
pa3IMYHbIX 00pa30BaTENbHBIX CPEl, WUIIOCTPUPYS HNPUMEHEHHE U BBI3OBbI 3THUX KOHLENIUH B
peayIbHBIX CLIEHapusxX. B 3akiroueHue mpeziaratoTcss HampaBJIEHUs JUis OyAyLIUMX HCCIeIO0BaHUH,
yKa3blBas Ha 00J1aCTH, TAKUE KaK HEHPOHAyUHbIE OIXOAbI K U3YUEHHIO SI3bIKA U BIMSHNE IU(PPOBBIX
TEXHOJOTUH. OTO BCECTOPOHHEE HCCIIEJOBAaHHE IOAYEPKUBAET BAXKHOCTh I[OHUMAaHUS
IUAIEKTUYECKUX OTHOUICHUM MEXIy $3bIKOM, MBIIIJIEHUEM W TICHUXUKOW JJIs TOBBIIICHUS
3¢h(HEeKTUBHOCTH MpENoAaBaHus aHTJIMICKOTO S3bIKA.
KiiroueBsble cj1oBa: OCBOCHME 3bIKa, KOTHUTUBHOE Pa3BUTHE, NPENOJABAHNE aHIVIMICKOTO
s3blka, Bbirorckuii, XOMCKHM, KPUTHUYECKOE MBIILJIEHUE, ICUXOJOrudeckue (akTopbl, Iu3ailH
y4eOHBIX IPOrpaMM, CTPATETUH U3YUYEHHUS s3bIKa, 00pa30BaTeNIbHbIE KEHC-UCCIIeI0OBaHUS.

Introduction

The intricate interplay between language, thought, and psyche forms a complex dialectical
relationship that is central to the human experience. Language is not merely a tool for communication;
it is deeply intertwined with cognitive processes and psychological development. This relationship is
particularly significant in the context of language learning and teaching, especially when it comes to
English, a global lingua franca.

Language and thought are inextricably linked. L.Vygotsky, a prominent figure in
developmental psychology, argued that thought is not merely expressed in words but comes into
existence through them [10]. This perspective suggests that language shapes our thought processes,
influencing how we perceive and interact with the world. For learners of English, this means that
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acquiring the language is not just about learning vocabulary and grammar; it's about shaping the ways
in which they think and understand.

Conversely, the theories of linguistic relativity, initially proposed by E.Sapir and B.Whorf,
suggest that the structure of a language affects its speakers' cognition and worldview [11]. Therefore,
teaching English is not just imparting a set of linguistic skills but also introducing a new way of
thinking and perceiving.

The process of learning a language is profoundly influenced by psychological factors.
S.Krashen's Affective Filter Hypothesis highlights that emotional variables such as motivation,
anxiety, and self-esteem play a significant role in language acquisition [7]. For English learners, a
supportive and stimulating environment is crucial for reducing anxiety and enhancing motivation,
thereby facilitating better learning outcomes.

In the context of teaching English, understanding the dialectical relationship between
language, thought, and psyche is vital. It shifts the focus from mere linguistic competence to a more
holistic approach that considers cognitive and psychological aspects. Effective English teaching
strategies should thus encompass not just language skills but also aim to foster critical thinking,
cultural awareness, and emotional intelligence.

Thus, the dialectical relationship between language, thought, and psyche is a foundational
concept in understanding the complexities of language learning and teaching. For educators in the
field of English, acknowledging and leveraging this relationship can lead to more effective and
meaningful teaching practices, ultimately enriching the learners' linguistic, cognitive, and
psychological development.

Theoretical Background

Understanding the complex relationship between language, thought, and psyche requires
delving into key theoretical frameworks that have shaped our understanding of these domains. This
section focuses on two seminal theories: L.Vygotsky's Socio-Cultural Theory and N.Chomsky's
Theory of Language Acquisition, and discusses their specific application to the English language.

Lev Vygotsky, a Soviet psychologist, proposed that social interaction is fundamental to
cognitive development. According to L.Vygotsky, language acquisition is deeply embedded in social
contexts and is a primary tool for mediating social interaction and mental processes [10].

In the context of English language teaching, this implies that learning is best facilitated in a
socially interactive environment where students are encouraged to communicate, collaborate, and
engage in dialogue. This approach aligns well with the communicative language teaching
methodology, which emphasizes the use of language as a medium for social interaction and real-life
communication.

Noam Chomsky, an American linguist, introduced the concept of an innate language
acquisition device (LAD), positing that the ability to learn language is hard-wired into the brain [2].
N.Chomsky's Universal Grammar suggests that underlying principles apply to all human languages,
providing a framework within which all languages operate.

When applied to English language teaching, N.Chomsky's theory underscores the importance
of exposure and interaction. For learners, especially in non-English speaking countries, this often
means creating immersion-like environments where they can interact with the language naturally and
intuitively, allowing their innate linguistic capabilities to facilitate learning.

Both theories have significant implications for teaching English. L.Vygotsky's theory suggests
the need for collaborative learning environments where English is used as a tool for communication
and thought. N.Chomsky’s theory implies that exposure to English in various contexts allows learners
to naturally acquire the language, especially important for non-native speakers.

An interesting perspective comes from researchers from our country who examine these
theories in the context of English language learners in Central Asia. For instance, a study by an Uzbek
researcher [5] suggests that incorporating local cultural elements into the English language
curriculum enhances understanding and retention, aligning with L.Vygotsky’s emphasis on the social
context of learning.
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Language as a Tool of Thought

The role of language in shaping and influencing thought processes is a subject of considerable
interest in both linguistics and cognitive psychology. English, with its global prominence, plays a
unique role in this dynamic.

The principle that language shapes thought, often associated with the linguistic relativity
hypothesis of E.Sapir and B.Whorf, suggests that the language we speak influences how we perceive
and understand the world [11]. In the context of English, this has far-reaching implications. English,
with its rich vocabulary and diverse linguistic structures, provides speakers with a wide range of ways
to express and conceptualize ideas. This diversity can influence thought patterns, potentially leading
to more nuanced and varied ways of thinking.

For learners of English, especially those for whom it is a second language, acquiring English
can mean adopting new ways of thinking and understanding. A study conducted in an Uzbek context
highlights how learners engaging with English navigate and reconcile these new thought patterns with
their native linguistic frameworks [8].

English plays a significant role in developing cognitive skills, particularly critical thinking.
Critical thinking involves the ability to think clearly and rationally, understanding the logical
connection between ideas. English, with its emphasis on argumentation, debate, and analytical
writing, fosters these skills. As learners engage with English texts, they are often encouraged to
analyze, evaluate, and synthesize information, which are key components of critical thinking.

Furthermore, the process of learning English itself can enhance cognitive skills. The challenge
of understanding and using a non-native language requires mental flexibility, problem-solving skills,
and memory usage, all of which contribute to cognitive development.

Psychological Aspects of Language Learning

The process of learning a language, particularly English as a second or foreign language, is
influenced by a myriad of psychological factors. These factors play a crucial role in determining the
success and efficacy of language acquisition. This section explores key psychological dimensions
such as motivation, anxiety, and self-efficacy, and their impact on language learning.

Motivation in Language Learning: Motivation is a critical factor in language learning. It not
only initiates the process of learning but also sustains the long and often challenging journey of
acquiring a new language. Z.DoOrnyei categorizes motivation into two types: integrative and
instrumental [3]. Integrative motivation involves a desire to integrate into the culture of the target
language, while instrumental motivation is driven by practical reasons such as employment or
academic success.

In the context of learning English, motivation can be influenced by the global status of English
and its perceived utility. For example, our Republic study [9] found that English language learners in
Uzbekistan are largely motivated by the prospects of better educational and career opportunities
offered by English proficiency.

Anxiety in Language Learning: Language learning anxiety is a phenomenon widely
recognized in the field of second language acquisition. It refers to the feelings of tension and
apprehension specifically associated with language learning processes. E.Horwitz et al. describe this
anxiety as a distinct complex of self-perceptions, beliefs, feelings, and behaviors related to classroom
language learning arising from the uniqueness of the language learning process.

In English language learning, anxiety can stem from fear of making mistakes, negative self-
evaluation, or apprehension about speaking in front of others. This can significantly affect language
acquisition, as high anxiety levels often impede learners' ability to absorb and use the new language.

Self-Efficacy in Language Learning: Self-efficacy, a concept introduced by A.Bandura, refers
to one’s belief in their ability to succeed in specific situations. In language learning, self-efficacy
involves learners' beliefs about their capabilities to learn and use the language. Higher self-efficacy
can lead to greater effort and persistence in language learning, positively affecting acquisition and
proficiency.
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A study conducted in our country context [7] revealed that learners with higher self-efficacy
in English were more likely to take on challenging language tasks and were more resilient in the face
of difficulties, leading to better learning outcomes.

Teaching English: Practical Implications

The relationship between language, thought, and psyche has profound implications for
teaching English. Effective teaching strategies should leverage this relationship, leading to a more
holistic and integrated approach to language learning. This section discusses practical aspects such
as curriculum design, classroom activities, and assessment methods.

A curriculum that reflects the dialectical relationship between language, thought, and psyche
would incorporate cultural contexts, emphasize cognitive skills development and focus on
communicative competence (Figure 1).

Cultural Contexts

Integrate content that allows students to explore different
cultural perspectives, fostering a deeper understanding of
language as a tool for thought and cultural expression

Cognitive Skills Development

Include activities and texts that encourage critical thinking,
problem-solving, and creativity

Communicative Competence

Prioritize the development of the ability to communicate
effectively and appropriately in various social contexts

Figure 1. Dialectical relationship between language, thought, and psyche

Classroom activities should be designed to actively engage students in the learning process,
considering their cognitive and psychological needs. Examples include:

v' Debates and Discussions: Encourage critical thinking and articulate expression in
English.

v" Role-plays and Simulations: Help students understand different perspectives and
contexts, enhancing empathy and social understanding.

v Problem-solving Tasks: Engage students in activities that require them to use English to
think critically and creatively.

v" Reflective Journals: Allow students to express their thoughts and feelings about their
learning experiences, promoting self-awareness and language reflection.

Assessment methods should evaluate not only linguistic proficiency but also cognitive and
psychological aspects of language learning (Table 1):

Table 1: Language Learning Assessment Methods

Involves a collection of student work that demonstrates learning
progress, reflective thinking, and language development over time.
Evaluates students' ability to use English in real-life scenarios,
assessing communicative competence.
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Encourages students to reflect on their own learning and provide
feedback to peers, fostering a deeper understanding of the learning
process.

Regular, informal assessments providing ongoing feedback to both
students and teachers, aiding in the adjustment of teaching strategies
and learning approaches.

Incorporating these strategies and approaches in teaching English can lead to a more engaging,
effective, and holistic language learning experience. By acknowledging and utilizing the interplay
between language, thought, and psyche, educators can create a learning environment that not only
enhances language proficiency but also develops critical thinking, cultural awareness, and emotional
intelligence.

Case Studies and Examples

The application of theoretical concepts in real-world teaching scenarios offers valuable
insights into the practical aspects of language teaching. This section presents case studies and
examples that demonstrate the effective application of the dialectical relationship between language,
thought, and psyche in teaching English (Table 2).

Table 2 provides an overview of three distinct case studies in English language teaching,
highlighting their backgrounds, implementation strategies, outcomes, and challenges. These case
studies illustrate the practical application of language, thought, and psyche in teaching English and
highlight both the successes and challenges faced in diverse educational settings. They demonstrate
that when teaching strategies are aligned with the psychological and cognitive aspects of language
learning, they can lead to more effective and meaningful educational experiences.

Table 2: Comparative Case Studies in English Language Teaching

Students showed
improved English
High Education The curriculum language  proficiency, Balancing the
Case Study 1: institutions in different included literature from enhanced cultural  curriculum to
Integrative areas implemented an various cultures, group awareness, and increased represent all cultures
Language integrative ~ English  discussions, and motivation. The diverse fairly and addressing
Teaching in a language teaching projects that encouraged cultural content helped language barriers in a
Multicultural approach, focusing on students to explore and students relate more diverse  classroom
Classroom cultural diversity and express their cultural personally to the were significant
communication skills.  backgrounds in English. material, fostering  challenges.

deeper engagement and
understanding.
Limited  resources

English language Students were involved The P rol'ect-based and lack of real-world
Case Study 2: teaching systems in in projects that required approach led to improved English-speakin;
Project-Based £ % pro) q language skills, ~—"8/1Sh-speaking

our country adopted a them to use English to
project-based learning solve real-world
approach to teach problems, collaborate

environments posed
challenges. Teachers
had to create

Learning in a
Non-English

particularly in speaking
and listening. Students

Speaking English to young with peers, and present al?o 'developed critical simulated
Country . . thinking and teamwork .
adults. their findings. skills environments  and
) rely on digital tools.
Ensuring all students
An online English . had access to the
course  for a%dult Before class, students ;Tfn;gper;?e cc}tlivieﬂ:l(:gi(ti“ necessary technology
Case Study 3: learners used the accessed videos and class time and catered o and could engage
Flipped flipped classroom readings. Class time with pre-class

different learning styles.
Students reported feeling
more  prepared and

materials was a
challenge. Instructor

Classroom in an  model, where learners was dedicated to
Online English  engaged with lecture discussions, role-plays,

Course materials at home and and  problem-solving . had to  provide
. L . confident during class .

used class time for activities in English. activities additional support for

interactive activities. ' less tech-savvy

students.
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Conclusion

This article has explored the intricate and dynamic relationship between language, thought,
and psyche, and its profound implications for the teaching and learning of English. We began by
outlining the theoretical underpinnings of this relationship, examining key concepts from
L.Vygotsky's socio-cultural theory and N.Chomsky's theory of language acquisition. These theories
highlight the importance of social interaction and innate cognitive structures in language learning,
respectively.

In discussing the role of language as a tool of thought, we emphasized how English, as a global
lingua franca, not only serves as a medium of communication but also significantly influences
cognitive processes, including critical thinking and problem-solving. The psychological dimensions
of language learning were then explored, focusing on the impact of factors such as motivation,
anxiety, and self-efficacy on the acquisition and proficiency in English. These psychological factors
underscore the need for teaching approaches that are responsive to the emotional and cognitive needs
of learners.

Practical implications for teaching English were addressed, suggesting strategies that leverage
the relationship between language, thought, and psyche. These include the development of curricula
that integrate cultural contexts, emphasize cognitive skills, and focus on communicative competence,
alongside classroom activities and assessment methods that reflect this comprehensive approach.

Real-world case studies provided insight into how these concepts are applied in diverse
educational settings, showcasing both the successes and challenges faced by educators and learners.
Finally, the article proposed future directions for research, highlighting areas such as the
neuroscientific approaches to language learning, the impact of digital technologies, and the
exploration of sociocultural dynamics.

In conclusion, understanding the dialectical relationship between language, thought, and
psyche is crucial for effective English language teaching. This approach not only enhances linguistic
proficiency but also fosters cognitive development and emotional intelligence. By embracing these
interconnected aspects, educators can provide a more holistic, engaging, and effective language
learning experience, preparing learners not just to use English, but to think, feel, and interact in a
global context.
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